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Vice-Chancellor's Message

The Distance Learning Centre is building on a sbidlition of over two decades of
service in the provision of External Studies Progree and now Distance Learning
Education in Nigeria and beyond. The Distance Legrrmode to which we are

committed is providing access to many deservingeNagns in having access to higher
education especially those who by the nature ofr thegagement do not have the
luxury of full time education. Recently, it is coibuting in no small measure to

providing places for teeming Nigerian youths who éme reason or the other could
not get admission into the conventional universitie

These course materials have been written by wrgpesially trained in ODL course
delivery. The writers have made great efforts tovjate up to date information,
knowledge and skills in the different disciplinegdaensure that the materials are user-
friendly.

In addition to provision of course materials innprand e-format, a lot of Information
Technology input has also gone into the deployméiburse materials. Most of them
can be downloaded from the DLC website and ardabtaiin audio format which you
can also download into your mobile phones, IPod3MRong other devices to allow
you listen to the audio study sessions. Some ofthéy session materials have been
scripted and are being broadcast on the univessityamond Radio FM 101.1, while
others have been delivered and captured in audimaliformat in a classroom
environment for use by our students. Detailed migiton on availability and access is
available on the website. We will continue in otfods to provide and review course
materials for our courses.

However, for you to take advantage of these formas will need to improve on

your L.T. skills and develop requisite distancermgagy Culture. It is well known that,

for efficient and effective provision of Distancealning education, availability of
appropriate and relevant course materialssga qua nonSo also, is the availability

of multiple plat form for the convenience of oundgnts. It is in fulfilment of this, that

series of course materials are being written tdkenaur students study at their own
pace and convenience.

It is our hope that you will put these course matseitto the best use.

polliern.

Prof. Abel Idowu Olayinka
Vice-Chancellor



Foreword

As part of its vision of providing education fotiberty and Development” for

Nigerians and the International Community, the @nsity of Ibadan, Distance
Learning Centre has recently embarked on a vigorepssitioning agenda which
aimed at embracing a holistic and all encompasapoach to the delivery of its
Open Distance Learning (ODL) programmes. Thus veecammitted to global best
practices in distance learning provision. Apart nfroproviding an efficient

administrative and academic support for our stuigjeme are committed to providing
educational resource materials for the use of twdemts. We are convinced that,
without an up-to-date, learner-friendly and dis@nkearning compliant course
materials, there cannot be any basis to lay clanbding a provider of distance
learning education. Indeed, availability of appraf@ course materials in multiple
formats is the hub of any distance learning provisvorldwide.

In view of the above, we are vigorously pursuingaasatter of priority, the provision
of credible, learner-friendly and interactive caummaterials for all our courses. We
commissioned the authoring of, and review of comnsgerials to teams of experts and
their outputs were subjected to rigorous peer reveensure standard. The approach
not only emphasizes cognitive knowledge, but aksitssand humane values which are
at the core of education, even in an ICT age.

The development of the materials which is on-gafsp had input from experienced
editors and illustrators who have ensured that #reyaccurate, current and learner-
friendly. They are specially written with distantgarners in mind. This is very

important because, distance learning involves maidential students who can often
feel isolated from the community of learners.

It is important to note that, for a distance leartmeexcel there is the need to source
and read relevant materials apart from this coursgerial. Therefore, adequate
supplementary reading materials as well as otHernmation sources are suggested in
the course materials.

Apart from the responsibility for you to read tlsisurse material with others, you are
also advised to seek assistance from your coursiitdeors especially academic
advisors during your study even before the inteéractession which is by design for
revision. Your academic advisors will assist youngsconvenient technology
including Google Hang Out, You Tube, Talk Fusiom;. eout you have to take
advantage of these. It is also going to be of insreadvantage if you complete
assignments as at when due so as to have necéssdipacks as a guide.

The implication of the above is that, a distan@rer has a responsibility to develop
requisite distance learning culture which includédgyent and disciplined self-study,

seeking available administrative and academic suppod acquisition of basic

information technology skills. This is why you aemcouraged to develop your
computer skills by availing yourself the opportynif training that the Centre’s

provide and put these into use.



In conclusion, it is envisaged that the course natewould also be useful for the

regular students of tertiary institutions in Nigewho are faced with a dearth of high
quality textbooks. We are therefore, delighted tespnt these titles to both our
distance learning students and the university’'sileegstudents. We are confident that
the materials will be an invaluable resource to all

We would like to thank all our authors, reviewersl goroduction staff for the high
quality of work.

Best wishes.

@)f'—-w Ay 2

Professor Bayo Okunade
Director
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About this course manual

About this course manual

Personality: Theories and Assessment TechniquesBPENas been
produced by University of Ibadan Distance Learr@aptre. It is
structured in the same way, as other psychologyseou

How this course manual 1s
structured

The course overview

The course overview gives you a general introdadiicthe course.
Information contained in the course overview wélhyou determine:

= If the course is suitable for you.

= What you will already need to know.

» What you can expect from the course.

= How much time you will need to invest to complédte tourse.
The overview also provides guidance on:

= Study skills.

= Where to get help.

= Course assessments and assignments.

= Activity icons.

» Study sessions.

We strongly recommend that you read the ovendavefully before
starting your study.

The course content

The course is broken down into study sessions. Eiutly session
comprises:

» An introduction to the study session content.

» Learning outcomes.

= Content of study sessions.

= A study session summary.

= Assessments and/or assignment, as applicable.



PSY226PersonalityTheories and Assessment Technic

Your comments

After completing this coursiPersonalityTheories and Assessme
Technique, wewould appreciate it if you would take a few mometot
give us your feedback on any aspect of this cofser feedback migr
include comments o

= Course content and structt

= Course reading materials and resou

» Course assessmel

» Course asignments.

= Course duratiol

= Course support (assigned tutors, technical het.

» Your general experience with the course provis®a distanc
learning studer

Your constructive feedback will help us to imprared enhance th
course



Course overview

Course overview

Welcome to Personality:
Theories and Assessment
Techniques PSY226

This course is intended to introduce studentsealitherse ways of
conceptualizing, assessing, studying, and treg@ngonality. Personality
psychology is a scientific study of the whole perda the Study
Sessions, we will consider trait, biological, psydynamic, humanistic,
cultural and behavioural approaches to understgridiman personality.
When discussing each of these approaches, weowilsfon its ability to
account for individual differences in emotions,ughts, motivation and
behaviour, and their stability and change.

This course manual supplements and complements Z8SYPMobile
Class Activities as an online course. The Ul Mokilass is a virtual
platform that facilitates classroom interactioraatistance where you can
discuss / interact with your tutor and peers wpda are at home or
office from your internet-enabled computer. Youlalko use this
platform to submit your assignments, receive ttdedback and course
news with updates.

Personality: Theories and
Assessment
TechniquesPSY226—is this
course for you?

PSY226 is a&ompulsoryintroductory course to psychology students. The
course exposes learners to nervous system, semsopesses, and
fundamentals of motivation. It provides a meangtasp introductory
scientific information required for effective leamg of psychology by
students coming into tertiary education in the afgasychology.
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Course outcomes

Upon a successful completion PersonalityTheories and Assessme
TechniquePSY226, you will be able to:

= discussthe meaning of personality and itsportance in human
relationships.

Outcomes = explain the principles or theories p&rsonalit from different
perspectives.
= apply the theories to understand wigople behave the way th
do.

How to be successful in this
course

| As an open and distance learner your approachatoifey will be

| different to that from your school dawhere you had onsite educatis

| You will now choose what you want to study, youl\wéve profession:

' and/or personal motivation for doing so and you mibst likely be
fitting your study activities around other professl or domesti
responsibilities

Essentially you will be taking control of your learg environment. As
consequence, you will need to consider performéswes related 1
time management, goal setting, stress managentenBerhaps you wi
also need to reacquaint yourself in s such as essay planning, cof
with exams and using the web as a learning rest

We recommend that you take time r—before starting your se
study—to familiarize yourself with these issues. Them® anumber ¢
excellent resources on the web. A suggested links al

= http://www.dlc.ui.edu.ng/resources/studyskKill.

This is a resource of the UIDLC pilot course modileu will find
sections on building study skills, time schedul basic concentration
techniques, control of the study environment, nakéng, how to rea
essays for analysis and memory skills (“remembé&yi

= http://www.ivywise.com/newslter marchl3 how to self study.l
[

This site provides how to master ¢studying, with bias to emergir
technologies

= http://www.howtostudy.org/resources.|
Another “How to study” web site with usd links to time




Course overview

management, efficient reading, questioning/listgfahserving skills
getting the most out of doing (“har-on” learning), memory building
tips for staying motivated, developing a learnitayy

The above links are our suggestions tat you on your way. At the tim
of writing these web links were active. If you wantook for more, go t

www.google.cor and type “self-study basics”, “sedfudy tips”, “self-
study skills” or similar phrase

Need help?

&

Help

As earlier noted, this course manual complemerdssapplement
PSY22tat Ul Mobile Class as an online course.

You may contact any of the following units for infieation, learning
resources anlibrary services.

: : . Head Office
Distance Learning Centre (DLC Morohundiya Complexibadan-
University of Ibadan, Niger llorin Expresswa, Idi-Ose,
Tel: (+234) 08077593551 — 55 lbadan.
(Student Support Officer:

Email: ssu@dlc.ui.edu.ng

Lagos Office

Information Centre Speedwriting House, No. !

20 Awolowo Road, Bodij Ajanaku Street, Off Salvatic
Ibadan Bus Stop, Awuse Estate, Ope
Ikeja, Lagos

For technical issues (computer problems, web acaessetcetera
please send mail webmaster@dlc.ui.edu.ng

Academic Support

-

Help

A course facilitator is commissioned for this caurgou have also bet
assigned an academic advisor to provide learnipga@t. The contacts
your course facilitator and academic advisor fes tdourse are availab
atonlineacademicsupport@dic.uiu.ng
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Activities

This manual features “Activities,” which mayresent material that
NOT extensively covered in the Study Sessidvhen completing the:
activities, you will demonstrate your understandifidpasic material (b

' answeringquestions) bef@ you learn more advanced conss. You will
Activities be provided with answers to every activity questibimerefore, you
emphasis when waing the activities should be on understanding
answers. It is more important that you understahy &ery answer is
correct

Assessments

There are three basic forms of assessment indhise: i-text questions
@ (ITQs) and self assessment questions (SAQSs), aodmarkec

assessment (TMASs). This manual is essentiallydfigth ITQs anc
SAQs. Feedbacks to the ITQs are placed immediattdy #he question
while the feedbacks to SAQs are at the back of mlavou will receive
your TMAs as part of online class activities at thieMobile Class
Feedbacks to TMAs will be provided by youtor in not more than
weeks expected duratic
Schedule dates for submitting assignments and @mgagcourse / clas

activities is available on the course website. I§ingsit your course
website often for update

Assessments

Bibliography

. Forthose interested in learning more on this subjeetprovide you witt
I a list of additional resourctat the end of thisourse manu; these may
be books, articles or websit

Readings



Getting around this course manual

Getting around this course manual

Margin icons

While working through thicourse manual you wiliotice the frequer
use ofmargin icons. These icons servé'tmnpost” a particular piece «
text, a new task or change in activity; they haserbincluded to help yc
to find your way around thicourse manual.

A complete icon set is shown below. We suggestythatfamiliarize
yourself with the icons and their meaning befoegtstg your stud

Activity Assessment Assignment Case study
Discussion Group Activity Help Outcomes
o ot {{
...
Note Reflection Reading Study skills
@ O
Summary Terminology Time Tip
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Study Session 1

Defining Personality

Introduction

Learning Outcomes

This study sessiomtroduces you to the concept of person. Different
schools of thought (that is, approac to the definition and theori on
the concept of personal) are discussed.

When you have studied this session, you shouldleeta:

1.1 discuss the concept of personality.

1.2 give reasons why it may be difficult to agree to oneirdédn of
personality.

1.2 explain why we have theories and what theories do to assisie
understanding of a concept.

1.1 The Concept of Personality

Personality

The combination of
characteristics or qualities that
form an individual's distinctive
character.

It is important for s to first understand the terpersonality, before
embarking on a discussion of theories about it. &opeople se
personality as a construct (i.e. complex idea),ctwhmeans it (mnot be
easily ordirectly observed; rather, it is inferred from ohsdble events
Therefore, a science of inquiry into personalityll aursue both it
theoretical and empirical investigations so asdsish in arriving at a
understanding of the ter

The termpersonalityderives from the ancient Latiipersonaand the
Medieval Latin,personalitas(Smith and Vetter, 1982). The meaning
these words is “mask”, that is, something that iddén. Literarily
speaking, we are saying that the individual is @rddehind a nsk,
thereby presenting a public image different from tbal perso

Any attempt at defining personality would be anreise in futility. This
is because there are as many definitions as threrawthors, and the
views on the term have varying deg of differences. As at 195
English and English said there were about fiftyidééns, wherea
Smith & Vetter (1982) say there are about hundmefthdions. However
all these definitions can be classified into thiidba, 1987

» The first class is the external effect definition sees personality
consisting of certain qualities that are perceitsgdan observer, il
influence on other people, an individual's appeegaand behaviot
or social stimulus value. Examples include beingregsive, shy
friendly, immature and so forth.

» Because the first class definition was seen asaate to capture tl
true inner feelings of an individual, the secondssl of definitior
looks at theinner structure or characteristics of personality, that it
an existilg, objective entity or what Uba (1987) called ursmausly




Study Session 1  Defining Personality

perceived qualities within the individual. For iaste, the individual
would act according to what he/she believes of hargelf. If she/he
believes she/he is lovable, bright or stupid, cépab clumsy, she/he
would behave accordingly. The second class was faisod to be

inadequate in the sense that we cannot directlgrobsthe internal
structure of man.

The third class of definition sees personality psc#ic, measurable
traits, such as scores on personality tests orriepoy trained

observers. Therefore this defines personality amigque pattern or
organization of the individual’s habits of adjustih& the demands of
his/her environment at a particular point in time.

Based on the foregoing discussion, we cannot prafféngular definition
of personality. Rather we shall conclude that peality is not an existing
substantive entity to be searched for, but a compglenstruct to be
developed and defined by the observer with refereioca particular
theoretical orientation. We shall observe this tasion from different
theories that we would be treated as from StudgieesTwo. Before
then, let us look at what theories are and why they relevant to the
understanding of personality constructs.

1.2 The Structure of Theory

A theory is an unproved speculation about reatitye not known to be
either true or false. Smith and Vetter (1982) dadira theory as an
organised set of concepts designed to mediategbi@uiand explanation
in a particular area of empirical observation. thes words, a theory is
like a map on which some points/parts are knownlenfarther research
and experimentation will make the other pointsgoact fall in place to
form the whole picture. Like Uba (1987) observedthaory once
constructed and accepted performs a variety oftims, namely:

1.

2.

3.

It may lead us to observe relationships betweemehiv present but
unobserved, variables or facts.

It helps us explain the past and the present esadpakdict the future
by the propositions contained in it.

A theory provides us with a logical framework fbetincorporation

and integration of empirical observations, whichrevereviously

seen as being disparate.

It provides and generates, within a logically cetesit framework,

new hypotheses, which can lead to systematic ecapimesearch.

It offers guidelines that would be used in the abseof more precise
information on a phenomenon.

On the subject of personality, two questions ofisked by personality
theorists are: Where does personality come fromd Ay what

mechanisms or processes does it exist or develbtg?ahswers have
always been that two factors are important to pekty formation;

namely, heredity and learning. One school of tholgiieves that much
of our personality is inherited from our parentfie$e inherited genes
predispose us to act in certain ways. Another dcbbthought says that
we learn to be whom or what we are from our intéoas with the

environment. What we learn depends on the exterginforcement that
we receive from the environment. Yet another sclobdhought believes
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that the former theories are jointly responsible @ur personalit
formation, only that there is possibility of onarigemore prominet than
the other in the process of formati

Emerging from all the theories are seven main @etsges of personalit
formation, depending on the orientation of the atghThe perspective
are:

the Psycho-analytical approach;

the Neopsycho analytical approach;

the Personological or Trait-Factor approach;
the Phenomenological/Humanistic approach;
the Behavioural Cognitive approach;

the Field-Theory approach; and

the Limited —Domain approach.

NoopwdhE

We shall discusthetheories from each of these perspectivs from the
nextstudy session.

Study Session Summary

/o7

Summary

In this study sessignvarious conceptions of personality w examined
though no singular definition was arrived at. Seveain perspective
later emerged from the theories of personality fatiom

Assessment

Assignment

1. What is personality?
How do we acquire our personality?

3. Explain why we have theories and what theoriesadastsist ir
the understanding of a concept.

N
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Study Session 2

The Psychoanalytical Theory of
Sigmund Freud

Introduction

The aim of this study sess is to introduce you tthe concept of human
personality structu as propounded by Sigmund Fre You will also
learn how individuals come to cover up for themdequacies by wantir
to give reasons as to why they behave the way tleyin certair
situations Finally, you will explorethe postulation of Signnd Freud on
the stages of developme

At the end of thisStudy Sessiaryou should be able to

2.1 describe how instincts affect human behaviour.

2.2 point out what constitutes the human personality

2.3 explain how personality is formed.

2.4 discuss the stages of personality development, accordinght
psychoanalytic theory.

Learning Outcomes

2.1 Basic Instinct of Human Behaviour

Sigmund Freud, credited as the father of psycholoagg the chie
proponent of the psyc-analytic theory of personality developme
According to him, people’'s behaviours are deterahi®y irrational
forces, unconscious motivations, biological andimetual drives, and
certain psych-sexual events during the first five years of lifiestincts
are a form of energy that connects the body’s naettse mind’s wishe:
When the body is in a state of need, the persoareqres a condition «
tension or prssure and the person is motivated to relieve tlessoire
Freud groups the instincts into t\— life instinctsanddeath instinctsThe
life instincts serve the purpose of survival oftbtie individual and th
species by seeking to satisfy the need food, water, air, shelter ai
sex. The death instincts account for aggressiwe gwhich compels us-
destroy, conquer and kill. Freud further explatms process of living as
continuous strife (conflict), an attempt to striaebalance between s
and the aggressive instincts without infringingtba society’s rules ar
regulations and without stering personal shame and g

2.2 The Structure of Personality

As mental processes, Freud identifies three cartstrof the mind
namely: the conscis, the unconscious and the preconscious.
conscious is all about those things we are awaiia otirselves and tt
environment. He considers this to be a small andtdd part of ou
personality because a small proportion of our tids, sensations and
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memories exist in conscious awareness at any githere. The
unconscious is the vaster area encompassing thestsgwishes, desires
and impulses that have been repressed or censoradtie unconscious
mind. It contains the major driving power behind &a¢haviour and is
repository of forces we cannot see or control (U&87). Between these
two mental processes of consciousness above igitlleone known as
the preconscious. This is the store house of athames, perceptions,
thoughts and the like, which we are not momentardyscious of but
which we can bring to consciousness when we regthieen. If the
memory passes scrutiny it is allowed to pass inttsciousness; if not, it
is repressed into unconscious and must remain (hiya 1987).

The above notion was however reviewed in 1923 u&rwho then
introduced three basic structures of the persgnaiamely,the Id, the
Ego, and the Super-egdhe Id is present at birth and is the ultimate
source of all psychic energy and that which isrlatdized by the other
components of the personality. Its sole purpode @btain pleasure and
so it operates on the pleasure principle leveis lanimalistic in nature
and takes no precautions in expressing its purpegaeish are basically
the survival of the individual and successful reluction. The Id is non-
rational and amoral and does not experience any Tension in the
individual is reduced using either reflex actiorpoimary process. Reflex
action involves the operation of an innate, autamagflex mechanism,
such as blinking an eye or withdrawing a hand feohot object. Primary
process involves the formation of a mental imagsashe object known
to satisfy a drive. A thirsty individual may fornm amage of cold bottle
of coca-cola. The image is usually a hallucinatibhe Id wants to be
satisfied at all cost and would resist any obsioacon its part to get the
pleasure gratified.

Effective satisfaction of important drives requiresme contact with
external reality and some degree of logical reagpriience, the Ego is
considered as the seat of rational thoughts. Iradps on the reality
principle and mediates between the demand of théh&lreality of the
world and the demands of the Superego. The Egoysigjeatification
(hold unto the drive) until there is an appropriatgect in the external
world to satisfy the need. For example, if you lamed pressed to urinate,
you may form a mental image of a toilet to do iit the ego would not
allow the urine to come until you are able to siglbilet or a convenient
place to ease yourself. According to Uba (1987¢, jitb of the Ego
(theoretically) is how to satisfy the Id impulseghin the limits of the
society and without violating the rules of the Swg®. To minimise the
guilt that may occur as a result of this conflitte Ego resorts to
defensive processes (to be discussed in Studysdbsee)

The superego is the third part of personality stnmgcthat is responsible
for the internalized representation of the valusd morals of the society
as taught the child by the parents and others. dénglops as the child
inculcates social guidelines and structures. Tharring process is a
function of rewards and punishments by the parémtgshe behaviour.

Freud says that the Superego is made up of twegstems namely: the
conscience and the ego ideal. The conscience mpsethings that the
individual believes he/she should not do, while ¢ge ideal represents
things that the individual would like to be. Thisntrolling function of
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the Superego occurs largely in the unconscious gfaitte mind and so
the individual may not be aware of this. For exampblen if the place to
ease yourself is available, the Superego may Uraebecause you are a
girl/lady and because many people are around, yowld look for a
more appropriate place to uphold your dignity. Theerego represents
what is ideal. In other word#he Id seeks pleasure, the Ego tests reality,
and the Superegostrives for perfecti@renner (1974) has summarised
the function of the Superego to be essentially @fatur “conscience”,
which approves or disapproves of our behaviour @hes, critically
observes the self, administers self-punishment,adels repentance for
wrong doing, and rewards the self with self-praisd self-love.

2.3 Mechanisms of Defence

In the last section, we observed that there isrstent conflict between
the three parts of the personality structure, csiimg for the realisation
of their individual functions. The conflict is refed to as intra-psychic
conflict because the energy with which they purthar different but

dependent goals is derived from the libido withine tindividual. The

biological Id strives constantly and impulsivelygatisfy its drives, but to
do so, it must struggle with the reality and ragility of the Ego and the
morality of the Superego. For example, considerfttewing: hunger

arouses tension in the Id, which seeks immedialief rthrough the

pleasure principle; the Ego delays eating (blockeXpression), until an
appropriate food object is located. The Superegy m@ose further

delay by dictating certain requirements (certailoro@s needed, no fish
on Friday, no stealing of food). In this instanttee individual becomes
anxious. Anxiety is a state of uncomfortable tendibat the person is
motivated to reduce; otherwise, it may lead to aroiic disorder in the
person. The Ego tries to guard against this anbefgre it gets out of
hand by any one of the mechanisms available tmntlishe anxiety-

producing impulse in such a way as to reduce itsathor to block the
expression of the impulse entirely.

2.3.1 Repression

The most basic means by which the Ego seeks te@atdahe Id impulses
is repression. This is by excluding or preventimgf consciousness all
painful or dangerous thoughts. For example, yourefuse to admit that
a loved one is dead and say you believe he/sHeapisg even when he
is being lowered into the grave. The repressed amrethought is not
completely eliminated but may find expression tlgtowther avenues,
such as dreams and slips of tongue.

2.3.2 Denial of Reality

This is the process of protecting oneself from aapant reality by
refusing to perceive it. For example, it is comnagnong the born-again
Christians that, rather than admit that they areerigh, they resort to
saying that they are strong. They believe thahéfytsay otherwise they
would not get out of the feverish situation. Anategample is when you
are pinched by your mother and you reply by sayirag it doesn’t pain
you. To admit that it pains is to satisfy the pleasof your mother for
punishing your and you feeling uncomfortable.
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2.3%.3 Rationalization

This involves explaining unacceptable behaviourténms of some
personally or socially acceptable motives, or, émeral, making excuses
justifying unacceptable behaviours. For examplea, student failed in his
term report, he would then blame the failure onitfability of the pen to
write legibly or that the teacher failed him/hecaese the student did not
greet the teacher while coming into the class tegipus week.

2.3%.4 Sublimation

This occurswhen an individual expresses an unaableptmotive by
substituting socially and personally acceptableabitur for the direct
expression of the motive. For example, an individoay decide to join a
judo club as a substitute for his/her aggressinddacies.

2.3.5 Displacement

This is when an individual discharges pent — ugirfge, usually of
hostility, on objects less dangerous or powerfahtthose which initially
aroused the emotions. An example is when an eldethdr hit his
younger one after being scolded or beaten by hisheno Another
example is when you are denied something by angibeson and you
then see a dog lying down along the way, you mak Kirepeatedly for
no just cause.

2.3.6 Reaction formation

This occurs when an individual attempts to preveégmgerous desires
from being expressed by exaggerating opposed ddstiand types of
behaviour and using them as “barriers”. For examal@erson who is
threatened on the unconscious level by the allur@ fascination of
pornography may become an avid supporter of cenigors

2.3.7 Compensation

Compensation is when an individual shortcomingsnadequacies in
particular are substituted with excessive involvetria another field or
endeavour. For example, a person who had wantegc at sports but
was lacking in athletic prowess might become a {i@@naports
commentator.

2.3.8 Identification

Here, one adopts the characteristics of an indalidor institution
perceived as being more powerful, successful ceratise desirable than
oneself. It was common at a time among childrecldon to be “Mighty
Igor”, a wrestler of note, and mimic his movements.

Freud believed that a person’s unique charactee tgpvelops in
childhood from the nature of the parent-child iat¢ion. He conceived
the development of each individual as dependem tip@e principal sets
of factors:

1. innate instinctual forces;
2. biologically determined developmental stages; and
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3. environmental influences.

He observed further that a child is polymorphousiyprsed, that is
he/she derives pleasure from all parts of the bbdythat this is usually
concentrated in certain regions of the body witbspge of time. Inability
to properly resolve this pleasure at a particutage would make the
individual to befixated (engrossed) and this would reflect in his/her
behaviour later in life. Freud believed that tkellapersonality is shaped
and solidly crystallized by the fifth year of lif§/e shall now examine
these stages.

2.4 Psycho-sexual Stages of Development

2.4.1 The Oral Stage: Birth — 1 year

The baby’s first contact with the world is throutife mouth, which has
great sensitivity. The stimulation of the baby csntlerough the mouth
and lips where an association between nursing aimbded constitutes
the basis for oral stage of development. Suckirgy riother's breast
satisfies the need for food and pleasure. Theréwayrenodes of activity
during this stage; namely: oral incorporative bébawv and oral
aggressive or sadistic behaviour. The oral incapar behaviour occurs
first, which involves pleasurable stimulation ofetimouth. If fixation
occurs, the individual engages in excessive eatigwing, talking,
smoking, kissing, drinking and the like. As theainfs teethe, the oral
aggressive period begins. Biting is one promineividy at this time.
Adults’ characteristics as a result of obsessiver@st include sarcasm,
hostility, aggression, gossip and degrading comsnabout others. At the
oral stage, if the relationship between mother aidld is too
comfortable, the child will be excessively attachedhis/her mother, and
this would result in a dependent personality.

2.4.2 The Anal stage: 1 — 3 years

Beginning from the second year through the thirdryef life, the child
enters into the anal stage where the pleasureninss derived from the
anal zone of the body. The pleasure is derived filttermovement of the
bowels and how the child is toilet trained will go long way in
determining his/her personality. How the child vatkds his/her bowel
and empty it at the right place and at the righieti with the intervention
of the parents would affect the personality forimmatilf strict toilet
training methods are used, the child anger may Xpgessed through
defecating at inappropriate places if the childwaer satisfaction from his
behaviour as means of expressing his/her frustratiith the parents.
Freud claimed that an anal aggressive personalitikely to form with
sadistic and hostile traits. If too much attentiengiven to the child’s
bowel movement, the child may either develop cvigti and
productivity traits (if praises are given at thepajpriate time) or an
obsessive personality with concern for personaldngyand neatness or
stinginess, which Freud called anal-retentive pealty.
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2.4.3 The Phallic stage: 3 — 5 years

At about age four, the child’s focus of libidinaiagjfication is shifted to
the genital area, hence the stage of phaltica{lus — penis) is entered
into. One sign of increased genital pleasure is¢hédren of both sexes
fantasise and masturbate about this age and ther magnt of this stage
is what is called the Oedipus conflict/complex. Toaflict derives from
the unconscious incestuous desires that childremlde towards the
parent of the opposite sex. There is a trianglmfof relationship: at one
end is the child, at another end is the love olged yet at another end is
the parent of opposite sex. There is a feeling toéat because of
limitation placed by the society, yet the child miiad expression for
his/her feelings and this develops into anxietastration anxietyTo be
more specific, the boy initially adopts the motlaesr a love object and
behaves seductively towards her. At the same thmerecognises the
father as a rival for the mother’s affection andnes to fear that his
father will punish him by cutting off his penis (8mand Vetter, 1982).
Through identification, the boy begins to take @ame of his father's
behaviours and values in the hope that the fatloeldwbe displaced and
he would take over.

On the other hand, a girl develops what is calledelectra complex;
which is more or less a desire to have pepenis envy)blaming her
mother for the lack of penis and so becomes hostileards her but
develops an attraction towards the father who Ihasglésired organ.

2.4.4 The Latency Stage: 5 — 12 Years

The oral, anal and phallic periods taken togetlmerkaown as the pre-
genital period. A major characteristic of this periis a narcissistic
orientation, or an inward and self-centered prepatian. During this

latency period, new interests replace infantileuséxmpulses. Freud
believed that after the phallic stage, there isra & resting period before
the next major change in the child’s sexual develamt. Then, too, the
child starts schooling activities during this periorhe sexual drive is
sublimated to some extent into activities in schbwlbbies, sports and
friendships with members of the same sex. Theeetigrning outwards
towards relationships with others and learning tust to an ever-

widening world. This period prevails until the ehsf puberty.

2.4.5 The Genital Stage: 12 — 18 and Older

The further changes in hormones and the genitalnsrghat take place
during puberty re-awaken the sexual energy of thid.c Adolescents
typically develop interest in the opposite sex, ag®in some sexual
experimentation, and begin to assume adult respiiiss. Freud placed
some emphasis on the fact that not everyone warksigh this period to
a point of mature heterosexual love, if there Hasen no major fixations
at any of the earlier stages of development. Thegestill many societal
sanctions and taboos concerning sexual expressiorwitich the

adolescent must conform. Conflict is minimizedotigh the use of
sublimation. At this stage, as the adolescentsenmu of adolescence
and into mature adulthood, they develop intimatati@ships, become
free of parental influence, and develop the capacitbe interested in
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others. There is a trend away from narcissism t@awrds altruistic
behaviour and concern for others. Accordingly, ki and loving as
well as deriving satisfaction from them are of papsant importance.

As we can see, Freud strongly emphasized the impoet of the early
years of childhood in determining the adult per$ibna Each of these
stages is fraught with the potential for producfngstrations, conflicts
and threats. Freud believed that individuals deih these tensions
through identification, displacement and other deéemechanisms.

2.4.6 Psychoanalytic Assessment Techniques

Generally speaking, psychoanalytic approach toopelgy assessment is
geared towards increasing awareness, gainingantedll insights into the
patient's behaviour and understanding the meanaigsymptoms. To

understand the personality of his patients, Fraimdagrily employed the

case-study method through which he was able ty @t detailed and

exhaustive analyses of their lives and past expege With these bits of
information, he was able to help them overcomer threiblems.

Though Freud explored different methods of persgnaksessment, the
following came to be major psycho-analytic techeisjof assessment:
Free association, Dream analysis and Transference.

2.4.7 Free Association

As one of Freud’s techniques, free association desdhat the patient
will report whatever thought or memory that occtoshim without any
kind of self-censorship. The analyst instructsghgent to relax (with his
eyes closed), while clearing his mind of day-to-dagughts and pre-
occupations and as much as possible to say whatevees to his mind
regardless of how painful, silly, trivial or irrelent it may be. The
therapist stays off the sight of the patient sonas to influence his
thoughts and reactions. This technique often léadsme recollection of
past experiences and at times a releasing of mtfedings that might
have been blocked off.

To help the patient, the analyst identifies there@eped thoughts that are
locked in the unconscious of the patient. One kénygtis that the analyst
listens to the patient, prods occasionally by agkialevant questions
when the verbal flow of the patient dries up, bo¢sl not interrupt when
the patient is talking. Everything the patient sagsrelated without
exception to what has previously been said. Theag tre numerous
verbal blockades, but eventually, the history @& plerson’s mind and its
present organisation will be divulged to the ligeanalyst by following
the chain of association through the verbal maze.

2.4.8 Dream Analysis

With dream analysis, patients are asked to relatig treams, while the
analyst interprets the symbols present in the reahi€ontent of their
dreams in an attempt to discover the latent ordndaheanings. Freud
found that dreams often reveal important repressethories. In other
words, during sleep, defences are lowered and sepdefeelings surface.
Freud saw dream as a way to the unconscious; vdm&'s unconscious
wishes, needs and fears are expressed.
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In dream analysis, two aspects of the ccts of the dream are of gre
importance: the manifest content (which is the a@cevent that take
place in the dream) and the latent content (whscthe hidden meanir
of the events seen in tdream).

Study Session Summary

o7

Summary

In this study sessianwe discussed defence mechanisms and why p
resort to them. Following were identified as thepey of defenc
mechanisms: repression, denial of reality, rati@aéibn, sublimation
displacement, reaction formation compensation ideutificaticn.

We also discussed Freud’'s psycbexual analysis of humi
development. The stages of psychosexual stages eoklapmen
discussed were anal stage, phallic stage, lateiagge and genital stag
Various assessment techniques in psychoanalyticytiveele explained.

Assessment

Assignment

1. Discuss, according to Freud, what constitutes thenamn
personality

Explain what instincts are and how they afthuman behaviour.
What determines the type of people that we
What are the basic instincts that propel human\iebet

How many types of consciousness levels do humangb
possess?
What are the three basic components of human paitsc
structure?

7. Discuss the importance of each of the three paftshe
personality structure in personality formati

ok wbn

o
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Study Session 3

The Analytic Theory of Carl

G. Jung

Introduction

Learning Outcomes

The aim of this study session is txpose you to the Carl. Jung's
school of thought on personality formation. Theahheory in focus i
similar to that proposed by Rogers in that the talked about motivatio
to actualise the potentials in human beings. Hemneit differs from
Rogers’s theory in that the motiional force is located within tF
person’s consciousness level. To this end, it shtwesinfluence o
Sigmund Freud in approa

At the end of thisStudy Sessiaryou should be able to

2.1 explain the types of consciousness lev®t which human beinc
operate; the levels that act as the bed rock ofamupersonalit
formation.

3.1 Analytic Theory

What is today known as analytic psychology was higesl by Car
Jung. He first called the theory complex psycholagy later changeit
to analytic psychology. Jung’s theory of persomatibsits that huma
beings possess very strong innate drive towardsaksing the self
however, this drive is modifiable by experience &aining. The crux ¢
the theory is that human nature is e positive than negative, in ott
words, man is always striving towards growth, depelent anc
improvement (Boyinbode, 198

One of the distinctive things about the analytieatty is the position thi
human personality is modified by both past andent considerations,
meaning that man is forwe- looking. Jung sees the human person:
as a composite structure and not as an assemtlalféecent structures
He distinguished three levels of consciousnestiénhuman personalit
these are the cacious, the personal unconscious and the colle
unconscious. The manifestations of these levelgxplaining humai
personality is dependent on the four mental fumstiof thinking, feeling
sensing and intuiting

3.1.1 The Conscious level

This refer. to the part of the human mind known directly by
individual. This is manifested from infancy througbject and subje:
identification, and it progressively develops ttghuhe application of th
four mental functions. However, the uniqueness rafividuals is a
function of which of the mental functions predontés (superio
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function). According to Boyinbode (1987), thinkiagd feeling functions
are rational functions, while sensing and intuitarg known as irrational
functions since they do not make use of reasonthangrominent aspect
of the consciousness that Jung talked about iatthedes of extroversion
and introversion; the extrovert is more concerndt the external world,
while the introvert is more preoccupied with tha@én private world of
the psyche. However, the introvert-extrovert phegioom is seen more as
a continuum than opposite. in actual fact, it isgdole for an individual
to be extroverted at times and be introverted atesother times; yet, one
usually predominates in an individual. The egonisnaportant part of the
consciousness; it is described as the gateway mscomusness. It is
selective and only allows ideas, feelings and mémaadt recognises to be
brought into consciousness.

3.1.2 The Personal Unconscious level

Jung’s theory is based on the principle that noedrpce goes into
extinction; rather, all materials that are not grueed by the ego and
those that are too weak to force their way into ¢basciousness are
repressed and suppressed into the personal uncosscihus, the
personal unconscious is regarded as a store or, bamksing all
experiences and ideas disallowed by the ego irgactimsciousness. At
the level of the personal unconscious, Jung idedtithe concept of
complexes. Complexes are autonomous and forcefutantrolling
thought or behaviour; anyone that has a particcganplex is dominated
by that thing. Identified complexes include: powamplex, beauty
complex, mother complex, inferiority complex; etc.

3.1.3 The Collective Unconscious level

This is also known as the transpersonal unconsa@adsit is said to be
independent of an individual's personal unconscidiuis the portion of
the psyche which contains primordial images inkdritrom human and
pre-human ancestors. Jung’s argument was thaotleetive experiences
of mankind from the beginning are deposited in rmamind through the
brain and these experiences strongly influenceopaigy and behaviour,
which are quite universal. Some of these experembentified include:
fear of the dark, fear of snakes, fear of the d8ailan, etc.

3.2 Assessment Techniques

Jung emphasised case study as a personality assgssechnique.
Although, there is a similarity between Jung’s ase®ent technique and
Freud’s, Jung looked at the following forms of asseent.

3.2.1 Dream Analysis

To Jung, dreams are voluntary and spontaneousi@mapdf repressed
materials that are rooted in both the personalcatidctive unconscious.
However, their manifest content is not always guised attempt at wish
fulfilment of sexual or aggressive needs. Instedckams are often
attempts at resolving current problems and cosfliahd they provide the
dreamers with a means of furthering their own dgwelent in a healthy
direction.
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Jung saw dreams as serving prospective, retrogpemtid compensatory
functions. He stated that in being prospectiveadh® help the individual
to prepare himself for the experiences or eventamteipates in the
immediate future, while the retrospective functioglates to a re-
enactment of past activities. The compensatorytfomcelps to bring

about a balance between opposites in the psycleerbpensating for the
overdevelopment of any single psyche structureg iged amplification

method of dream interpretation. That is, adherm@ given symbol and
giving numerous associations to it. In the proctss,symbol’'s multiple

meanings become clearer and the patient is thugdaa with insight

into his problems. This association are given b lthe patients and the
clients. Patients usually provide the subjectiv@ensonal meaning of the
symbols, whereas the therapist provides the uraverganings of the
symbols as revealed in mythology, religion, alchearyand or history.

3.2.2 Word Association Test

In conjunction with dream analysis, Jung used gesrental technique
called ‘word association test’. In the word asstoia test, a list of

stimulus words are read or presented to the patieetat a time, and the
person is asked to respond to them with whatevedsvihat occur to him

or with the first word that comes to his mind. Tthme taken to respond
to each stimulus word is measured by a stop wathbk. response time
taken is used as an indicator of possible areassitance and conflict
within the person. Jung’'s assumption was that thagdr the time

interval, the greater the likelihood that importaonimplexes or areas of
conflict within the psyche are being trapped. Idiaidn, areas of conflict

are assumed to be present if the patient:

1. repeats the stimulus word several times as thaigéd not been
heard;

Musters the word as some other word;
Gives a response of more than one word,
Give a meaningless reaction (a made-up word) or

Fails to respond at all. Jung also required higeptt to recall all
their responses to the word stimuli following at iegerval.

a s owb

Failure to reproduce the words or a distorted réypcton of the words
was considered to be indicative of underlying donfl

3.2.3 Symptom Analysis

This requires focusing on the symptom being expegd by the client.
In this case, the client is made to freely asseciafth possible
symptoms. The analyst then analyses and interfiretsymptoms to the
patient. The expectation is that the patient wilberience a relief at this
point when the analyst explains and interpretstmeptom to him.

3.2.4 Life History Reconstruction

This involves the collation of an individual's pastperiences as a means
of understanding his present situation. The exerdiequires the
application of the principle of causality in explenig the existence of
present difficulties and the principle of finalismfurther understanding,
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evaluating and -shaping the thinking, ideas or feelirof the patient. It
is more or less a case study apprc

3.2.5 Painting Therapy

Another assessment technique used by Jung wasngatherapy. Thi
technique relies heavily on patient’s paintings aas ir-road to the
patient's unconscious feelings thoughts. Jung posited that paintit
have little artistic merits, but help patients teesthat they must ¢
expressions of their inner most selves. Paintireya@ses are conducted
assist patients in clarifying the symbols seermgirtdreams and thelp
them in coping actively with their problems. In giswiew, painting ha
real therapeutic effects. It moves patients off ddeeenter o
“helplessness” and starts them on the roaelf-realisatior

Study Session Summary

In this study sessignwe have examined the Jungian theory, This th
o propounded by Carl. G Jung assumes that the hureasormlity is

modified by past and present considerations. Hindisished three leve
of human consciousness as conscious, personal sgicos, an
collective unconsciou

Summary

Assessment

1. Discuss personality, according to Jungian schothadigh.
2. Differentiate between the three levels of hurconsciousness.

Assignment

Bibliography
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Study Session 4

The Social and Cultural
Psychoanalysis of Karen Horney

Introduction

The aim of thisstudy sessiotis to introduce you to another r-analytic
perspective in personality theories. We shall ledyaut Karen Horney'
concept of human personality structure and howdhides the way w
behave

When you have studied this ses:, youshould be able to:

4.1 explain the concept of hypesempetitiveness in human behavi.
4.2 discuss how to cope with different feelings of basic any.
. 4.2 identify three basic anxiety trends.
Learning Outcomes 4.4 discuss the assessment technique of socio and cul
psychoanalysis.

4.1 Horney’s Perspective on Neurosis

The focus of Karen Horney in social and culturaygb®analysis wa
neurosis, and she concluded that h-competitiveness is the bedrock
the development of neurosis. Horney (1937) observetittt@society i
highly characterised with hyg-competitiveness. This she described a
indiscriminate need to compete and win and to alasohg at any cost ¢
a means of maintaining or enhancing s feelings of se-worth. Hyper-
competitiveness also includes feelings and thoughtsanipulations
aggressiveness, exploitation, and derogation adrethcross a myriad
situations

In the attempt to trace the r-cause of this phenomenon, Horneated
that hypercompetitive individuals are from familieghere they ar
verbally and physically abud by their parents. They internalised
abuse and unconsciously develop feelings of possmiess an
insignificance. This will usually lead to attemgto attain unlimited
success and power to overcome their feelings ofleégaacy an
inferiority. These individuals become preoccupieithva sense of se
importance and exhibitionism designed to win attentrecognition, an
admiration (Ryckman, 1997). heir only weapon is indiscrimina
competition and they can be ruthless ir

In a study to ascertain the validity of Horney'saiol, Ryckman
Hammer, Kaczor, and Gold (1990) constructed a staé measure
hype-competitiveness, and they found enyati support for Horney’
idea. Results from this study showed that Colleg® mnd women wh
scored higher in hyp-competitiveness were generally I
psychologically healthy than were college men aranen lower ir
hype-competitiveness. The result aisalicated that individuals higher
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hyper-competitiveness had lower self-esteem anbehign narcissism,
exhibitionism, neuroticism, mistrust, and dogmatism

4.1.2 Etiology of Neuroses

Horney stated that neurotic tendencies develop fritva family.
According to her, parents adopt the values of teéety and these make
them to be in direct competition with the childrérereby leading to
neurosis. Attitudes of parent’s direct/indirect doation, indifference,
lack of respect for the rights of children, dispang attitudes, lack of
proper guidance, discrimination, etc. can causteirdiied relationship that
will lead to neurosis (Horney, 1945). However, hibsld be noted that
only one of these factors may be enough to causeosis but not
necessarily a combination factors. These negatictofs create what is
called basic anxiety and when this is sustained ev@eriod of time
neurosis results.

4.2 Using Neurotic Strategies to Cope With Basic Anxiety

In a bid to reduce or cope with basic anxiety, \idiials tend to embrace
certain defensive attitudes, which serve as termpaelief and buffer

from the anxiety (Horney, 1942). These defencethersurface may look
ordinary and normal but become abnormal by themmdsiveness,

rigidity, and indiscriminate usage. Horney, (194#9ntified ten neurotic
needs:

1. the neurotic need for affection and approval;

2. the neurotic need for a partner who will take awee’s life;
3. the neurotic need to restrict one’s life withinnaav borders;
4. the neurotic need for power;

5. the neurotic need to exploit others;

6. the neurotic need for social recognition and pgesti

7. the neurotic need for personal admiration;

8. the neurotic need for personal achievement;

9. the neurotic need for self-sufficiency and indepmra; and
10. the neurotic need for perfection and unassailgbilit

4.3 Three Basic Neurotic Trends

While trying to expound upon the neurotic copingatggies, Horney
(1945) found that there were commonalities and lanties among the
ten strategies earlier identified. These helpedthienassify the ten into
three basic types.

1. Compliant types: individuals in this category mastfthe need to
move towards people; they compulsively seek apprpaatner to
control their lives, and a life contained withirstiécted borders. At
the end, they tend to be self-effacing, submisaivé they devalue
their own talents and abilities.

2. Aggressive types: these usually have neurotic néadpower,
exploitation, social recognition and prestige. Thane always
moving against people because of their belief ttlaer people are
hostile and untrustworthy. They believe more invaa of the
fittest.
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3. Detached types: these types are characterised digciiminate
need for selkufficiency and perfection. Their behaviol
manifestation is that of moving away from other ge.

4.4 Assessment Techniques

Horney, like Freud, used the free eciation and dream analysis
treating patients. She felt these will help thestgpidentify the sources
the neurotic problems. Meanwhile, she did not agvék the classice
psychoanalytic position that dreams and contentdred associatio
should be interpreted, especially, in light of thwartedwsd conflicts.
Rather, Horney's interpretations focused on padiemttual experience
and coping strategies adopted for basic an:

Furthermore, Horney disagreed with Freud that fhista must reftin
from making value judgements about patients’ peakerperiences. St
advocated that therapists should be more honesbpen with patient
and more active in offering suggestions in orddratilitate the growth ¢
the relationship and lead more dily to a cure (Ryckman, 197

Study Session Summary

/o7

Summary

In this study sessigrwe have discussed Karen Hornetheory of social
and cultural psyct-analysis. The central claim of the theory is thenan
personality is modified by past and sent sociecultural experiences;
and this placea strong probability of making someone to be nen
towards achieving certain objectives in life. Shidguished three type
of basic Neurotic trends in human beings; namamuliant, aggressive
and detached treni

Assessment

Assessment

What determines the type of people that we
What is the basis of neurosis developm
How do we cope with feelings of basic anxit
What are the three basic neurotic trends?

Discuss the assessment technique of socio and al
psychoanalysis.

a s wbh e
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Study Session 5

The Psychoanalytic Ego Personality
Theory of Erik Erickson

Introduction

Learning Outcomes

In this Study Session, you will examithe Ericksonian school of thouc
on personality formation. The school of thoughtotlyeis a reaction t
Freud's proposition. The thinking of the schooltligat personality i
influenced by the internal conflicts man experiences and also by
external environment of men. According to this sghiv is what the
external environment dictates that is internalizedhich causes th
internal conflict

When you have studied this ses:, you shoulde able to:
5.1 discuss the major focus of Erik Erickson’s view on persl..

5.2 explain how personality is manifested in different stagkiuwman
development.

5.1 Overview of Erickson’s Theory on Personality

Erickson’s theory on personality is an offshootref Freudian theory, tf
difference being that Freud sees human behaviopurady a function o
internal conflicts whereas, Eriksson suggests thatddition to the
internal conflicts, human behaviois also affected by the external so
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world and by the interaction between the sociallavand the psychic
apparatus. The psycho-analytic ego psychology tsrested in the
process by which a sense of self develops and hewse¢lf-adjusts to
various social experiences throughout the course lifietime (Wilson,
1987). Erickson argues that human personality dgwveént is in stages
and runs throughout a lifetime, unlike the positioh Freud that the
personality development ends in childhood. Ericksdentifies eight
stages of development that the ego passes throkglth stage
experiences peculiar crisis that is to be resoltmy the crisis at each
stage is resolved, informs the kind of personaiigntity that will
emerge, with implications for behavioural and attihal dispositions.

5.2 The Eight Psychosocial Stages of Development of Erickson’s

Theory

Basic Trust vs. Mistrust This stage occurs in infancy; the crisis at
this stage is whether the child will develop basist or mistrust. If
the child’s physiological needs (food, water), gmlogical and
emotional needs (warmth, affection, care) are pithym@and
adequately met, then the child develops basic .tidst sees the
world as predictable and comforting; he willinglyneraces new
people and objects without much protest. On therottand, if a
child experiences unmet or erratically met phygaal,
psychological and emotional needs, he tends talseevorld as a
harsh, unfriendly place, and as such the child ldpgemistrust.

Autonomy vs. Shame & Doubt: This is the toddler and pre-school
age child. The major issue at this stage is continel child wants to
assert himself and do his own things. At this stége child requires
firm handling and enforced guidelines by parents.tHis is
successfully done, the child establishes autonondy @ositive ego
identity; whereas, a child that lacks firm handlitgyvelops a sense
of shame and self-doubt.

Initiative vs. Guilt: At about the age of four/five a child begins to
exhibit initiative by setting goals, initiating agties and course of
actions to reach the goals. If there is excessarergal control and
punishment at this stage, the child becomes gdilten and loses all
sense of self and spontaneity. If it is otherwibe, child develops
sense of initiative.

Industry vs. Inferiority: The period of middle childhood is
characterised by this crisis; it is the child’sfisustained interaction
with the social world beyond the family. If thisténaction is

successful and gratifying, the ego becomes stroagdrthe child

develops a sense of self competence, otherwisehiltedevelops a
feeling of inadequacy.

Identity vs. Role Confusion: At adolescence, the challenge of
establishing an identity is predominant; it is aige when the child
seems to be searching for himself, “who am [?” hg fcrisis is
positively resolved, the child establishes a unitdentity; if not,
role confusion results.

Intimacy vs. Isolation: This is a stage when the young adult makes
more intimate contacts and permanent commitmentgsgmore
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considerations to choosing a life partner. A susftgésesolution of
the crisis at this stage leads to the developmehkalthy intimate
relationships, while the opposite leads to a feetihalienation.

7. Generativity vs. Stagnation:The middle age is characterised by the
desire to care for and nurture others (generajivifythis desire is
not achieved, the individual develops a feelingtaignation that is,
feeling of wasting away.

8. Ego Integrity vs. Despair: This is the final stage, the stage at which
the individual takes stock of his past life, crismsd impending
death. If he is satisfied with how the crises a¥er years have been
resolved, then the ego acquires a sense of egyritlgteotherwise, a
sense of despair is developed.

5.3 Assessment Techniques

Erickson always identified himself as a psycho-gstadnd paid homage
to Freud’s thoughts and techniques. At the same,tm extended and
modified many of Freud’s concepts and methods.

A basic difference in is technique compared withttbf Freud is in
Erickson’s view of the relationship between therdipést and the client.
He adopted a more egalitarian and personal staowards his clients
than did Freud. Thus, Erickson advocated a starfcéDiscipline
subjectivity” in which the therapist seeks to asalyand understand the
client's problems through empathy as well as bymérang historical
events that have affected the patient’s life.

Erickson used Freudian concepts and proceduresansference, free
association and dream analysis in his work, butusiage differs in a
number of respects from Freud’'s. For instance, K&do typically
interpreted dreams in psycho-social terms in aengit to preserve and
enhance the patient’s identity (because he belivaddreams are more
likely to revolve around questions of identity thafrsexuality).

Erickson also employed a variety of play-theramphigques in assessing
his patients. This was informed basically by thedkof patients he had.
Unlike Freud who had primarily Psychotic adultswtork with, most of
Erickson’s patients were children. Therefore he toagse techniques that
are appropriate to that age group.

Psycho-historical analysis has another techniqueEmékson. As an
assessment techniques, psycho-analysis takes d perapective that
includes an appreciation of the tremendous imphpblitical, economic,
social and cultural forces on the development ef personality of an
individual. It also seeks to recognise and take atcount the subtle
ways in which the analyst's own values, experienaad historical
background guide his interpretation of the patiehté.
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Study Session Summary

Erik Erickson’s theory about personality developmisnan offshoot ¢
the Freudian theory. He identified the eight stagéspsyche«social

development as basic trust vs mistrust, autonomghasne and douk
initiative vs guilt, industry vs inferiority, iderty vs role confusion

Summar . . ; . .
J intimacy vs isolation, generativ vs stagation and ego vs desp
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Study Session 6

The Trait theory of Gordon
W. Allport

Introduction

Learning Outcomes

The aim of thisstudy sessions to expose you to the trait school
thought on personality formation. The school/theforguses on certa
inherent dispositions called traits in understagdimman personality.
claims that we are born with certain traits, whigkide our personity
disposition as we grow in life. These traits areavlable across cultur

At the end of thisStudy Sessiaryou should be able to

6.1 discuss personality according to the trait schédhougtt.
6.2 explain at least two types of traits.

6.3 analyse assessment techniques of trait theorists

6.1 Defining the Concept of Trait Theory

30

Allport worked extensively on the tr- theory in explaining personalit
He premised his work on six assumptions to expth& influence ol
humanbehaviour. These assumptions are situation, rdtign&olism,
constitutionalism VS. environmentalism, changegpili and
exchangeability, and proactivi

Allport also ran into the problem of a generalleputable definition ¢
personality like earlietheorists who had given diverse definitions of
concept. However, in 1937, Allport defined persipahs the dynami
organisation within the individual of those psy-physical systems th
determine his unique adjustments to his environm&hts paricular
definition has changed the face and approach tatkerstanding of tr
concept of personality. in the words of Hjelle& dgier (1981)
personality exists in individuals and it is a thitgat is alive, well an
functioning.

Trait, which is the entral concept in Allport’s theory of personality,a
widely used word both in public and private discsurAllport (1961
defines traits as those aspects of personalityegpact of which mo:
people within a given culture can be profitably gared.Traits come to
the fore through observable behaviours, which amied in attempting
to understand people. Traits are not subjectedriati@ or incessar
changes; rather, they are stable and end:

Hjelle and Ziegler (1981) define trait as a preosition to respond in &
equivalent manner to various kinds of stimuli. Tsaare relativel
generalised and enduring, accounting for the merengnent, endurin
trar-situational features of human behaviour. For anfiniien of
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personality to be considered adequate, it mustoconfo some criteria;
these include the following:

1. Atrait has more than normal existence.

2. Atrait is more generalised than a habit.

3. Atraitis dynamic.

4. The existence of a trait's existence may be estabd
empirically.

6.2 Types of Traits

Allport identifies three types of traits; cardinahits, central traits and
secondary traits.

1. Cardinal Traits: A cardinal trait is a dominant predisposition by
which an individual becomes popular or unpopulapehding on
the value his society attaches to it.

2. Central Traits: Allport calls these the “building blocks” of
personality, they are less pervasive compared fired traits but
are more generalised characteristics of the indalidCentral traits
include things like being attractive, intelligeahergetic, etc.

3. Secondary Traits as the name implies, these are less observable
dispositions, less conspicuous behaviours that aiten times
situationally determined ,for example individual stes and
preferences.

For a practical application of Allport’'s theory btiman behaviour, the
following must be taken into consideration:

1. Every individual is dynamic and unique.

2. Personality is both whole and complex.
3. Personal problems have causes.
4

. The individual's self- concept is often the key his personal
problems.

5. Society can be improved by the optimum developmand
adjustment of its individual members.

6.3 Assessment Techniques

Because Allport considers personality to be a dyoaand interrelated
entity, he postulates that investigations must espeliable and valid
assessment procedures, which are based on objentdesystematic
observations of given phenomena. This he simplys cdegitimate

method of assessment” illegitimate methods accgrttimllport; include

“gossip”, prejudice inference, the exaggerated|simgstance, unverified
anecdote, etc

For Allport, among the legitimate methods used tiadg personality
includes:

1. constitutional and physiological diagnosis,

2. studies of socio-cultural membership, status atekro

3. personal documents and case studies;

4. self-appraisal technigues such as self-ratings;
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5. conduct samplings, such as behaviour assessmeneveryday
situations; and

6. observer ratings.

7. personality tests and scales;

8. projective tests;

9. depth analysis, such as fregsociation and dream analy
10. expressive behaviour measure; and

11. Synaptic procedures this involves combining the outcomes o
variety of assessment techniques to produce a @epature ol
profile of the individual's personality.

Although some ofhese techniques seek to define the typical casm
average person, Allport's own focus was on the wemgss of th
individual. “Each person is an idiom unto himself, apparent violatio
of the syntax of the species”. Allport’'s methodr#fere coulcbe referred
to as idiographic because it primarily focusest@nunderstanding of tt
functioning of a specific individual. This is diffent from the homothet
approach which relies heavily on the use of stesish the analysis ¢
human behaviou

Study Session Summary

In this study sessignwe have examined the Trait theory of Gordon
@ Allport He definedpersonality as the dynamic organization within
individual of those psycholo-physical systems that determine
Summary unigue adjustments to his environment. FurthermAiiport identified
three types of trait as cardinal traits, centrait$rand seconry traits.
Assessment

=

What are traits?

@ 2. What are the assumptions on which the concept rsopality is

built in the trait -theory of personality?
Assessment 3. Analyze assessment techniques of trait the:
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Study Session 7

The Structure-Based Systems
Theory of R.B Cattell

Introduction

Learning Outcomes

The aim of thisstudy sessiors to introduce you to another perspectiv
the trait- theory by Raymond B. Cattell who sees personatitg aysten
in relation to the environment. He believes thar¢hare many facto
within the individua's culture that would determine his/her persona
Thus, personality should be viewed from multivagigierspectives ar
should also be measurable. He introduced mathemhationcept ir
personality formatiol

When you have studiethis sessionyou should be able to

7.1 explain the concept of multivariate approach to the stud
personality.

7.2 point out how cultures and groups influence person:

7.2 use tentative statement of relationphto determine personali
type.

7.4 explain the assessment technique involved in Cattell's rihed
personality.

7.1 Structure Based Systems Theory

The structur-based systems theory of personality is founded ha
dynamic interaction between biologically determitiedts and the soci
envircnments. Cattell, 1950 is of the opinion that thdatienship
between traits and environment produce change aratly in
individuals. In emphasising the importance of thecuacy of personali
theory, Cattell believes that a good theory mustable toexamine and
explain the goi-directed motivations of individuals with particu
reference to cognitive processes. In this regangdpality is seen ¢
being beyond simple conditioning principles it's@linvolves comple
cognitive activities and motivional learning which guide people
behaviours. In addition, the role of culture andugs within a culture i
influencing individuals and how the individual inéinces the group a
also of paramount importan

Cattell's theory sees personality stud a scientific endeavour that ca
for multivariate research and precise measurem#rdt is, even
construct must be measurable in one way or ther.offe arrive at «
theory, empirical observation must be the stargiomt, this leads to tr
statemenof hypotheses (tentative statement of relationshgipwed by
testing the stated hypotheses in an empirical nraiiine obtained resul
are then organised into a theory, which again ggesmew hypothes
that lead to the collection of fresh datad the process begins all o\
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again. This theory, building process is referred &s inductive-
hypothetico-deductive spiral (Nesselroade and Cat@88).

Structure-based systems theory strongly arguesistgaivariate method
of research in psychology (manipulating an indepebdsariable and
assessing its effect on a dependent variable)derarot to reduce human
behaviour to bits and thus lose the overall impogssAccording to
rather Cattell (1965), multivariate method is betiecause it will allow
consideration of the “whole person” and complertyiuman behaviour.

Cattell's approach to personality study is purebtimematical, and this is
manifested in all his work. He defines personadity “that which tells
what a person will do when placed in a given situret (Ryckman,
1997). This definition could be expressed as a em#tical formula:

R = (S, P)

This formula means the behavioural response (Rpa gberson is a

function (f) of the situation (S) confronted by tinelividual’'s personality

(P). The bottom- line of the theory then is thatspeality traits and

prevailing situations influence behaviour. Centeathe work of Cattell is

the issue of traits. He considers traits as redftipermanent and broad
reaction tendencies, which serve as building bladfksersonality. Some
of the traits identified by Cattell are enumerdbetbw.

7.2 Types of Traits

1. Constitutional traits: These are biologically determined traits that
are genetically programmed and hereditary in ngnaure).

2. Environmental-mold traits: These traits develop through
experience brought about by the interaction ofitigéviduals with
the environment (nurture).

3. Ability traits: These refer to a person’s skill in dealing witle th
complexity of a given situation, for example, itiggnce.

4. Temperament: stylistic tendencies-being, for example,
chronically irritable, moody, excitable, easy goiry bold
(Ryckman, 1997).

5. Dynamic traits: These refer to a person’s motivation and interests
for example, ambitious, power-seeking, etc.

Cattell opines that to have a proper understandingersonality, there

should be an inventory of all personality traitattitan be named and
used to describe individuals. In this regard, Qat®57) examined 4500
traits names that were compiled by Allport and QU(#E936), which he

worked on and reduced to 171 traits put into 3&tels and added ten
more from psychiatric literature to make 46 clustddsing these items
and clusters, Cattell developed in a questionradrainistered to people,
the 16 underlying source traits of personality, ckhhe then used to
develop what is today known as the 16 personaligtor (16 PF)

guestionnaire.

7.3 Assessment Techniques

Based on the psycho-metric assumption underlyirgstiucture-based
systems theory, it is not surprising that the aswest techniques are
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quantitative and not qualitative. Cattell emphasideat masses of de
must be collected from large numbers of people.obtain such dat:
Cattell relies on three major procedures-dal, C-data, and T-data
methods (Ryckman, 199

1. L-data: This also refers to lifeecord data and it is tt
measurement of behaviour in actual, everyday situst for
example, the number of automobile accidents ofragoein 2C
years, school record, club membership, etc.

2. Q-data: This is a questionnaire method where respondemt
expected to fill questionnaires in an interviewuatton from
which trait scores can be derived.

3. T-data: This is based on objective tests in which an ol&st
gathers informatio in a standard test situation and ass
scores.

Study Session Summary

o7

Summary

In this study sessionwe have examined the struct-based systems
theory of R.B Cattell .The theory states that the@r@enment and the trai
inherent in individuals determine personalities aochan behaviour. W
noted that it was Catell that introduced matherahtiapproah to
personality theories and suggested multivariatecgmh to determinatic
of individual personality. His method of assessni@ought in the use «
inventory to personality issu

Assessment

Assignment

1. What is inductive-hypotheticdeductive spiral in personali
development?

2. What are the types of traits identified by Cattelpersonality
theory?

3. What is an inventory?

4. What are the three maj@rocedures of assessment adopte:
Cattell?
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Study Session 8

Theory of Personality
Construct- G. A. Relly

Introduction

Learning Outcomes

The aim of thisstudy sessiors to expose you to one of the cognit
theories of personality propounded by George AldgelHis theory wa:
based on the belief that what people see, read, inflaence thei
personality development. Kelly states that peopke wheir self-
descriptons to interpret reality to which they react.

When you have studied this ses:, you should be able !

8.1 discuss the difference between cognitive perspectives ofqrelity
development and other personality theories.

8.2 explain corollaries of personality characteristics in individu
8.3 review Kelly’s personality assessment technic.

8.1 Personality Construct

The theory of personality was developed by Kellsyaaresult of hi
experiences in establishing a network of traveltiligics throughout the
state of Kansas. It was a clear departure from ghgchceanalytic
approach that sees conflicts/problems as emandtorg overflowing
libidinal forces. Rather Kelly (1955) believes thiaere are other forc
responsible for the various fnomena and that people tend to h
symptoms they had read about or had seen in otopig

One of the prominent constructs of Kelly is call@dnstructive
alternativism. This According to the theory, peomes capable ¢
changing or replacing their interpretations of @semepending on tt
prevailing situation. This indicates that peoplenot totally rigid in theii
opinions and perception, thereby meaning that iebais not static; it i
free to review and change their interpretationgxgeriences. Franse
and Dalton (1990), in explaining the personalitynstouct theor
emphasisedhe primacy of the individual in decision making aadting
responsibilities for whatever decisions or choicegle. In addition to tk
afore-mentioned, however, Kelly also believed that ousutjhts ant
behaviour are also determined by other factorshie environment
(Ryckman, 1997). According to Kelly, there is alway supe-ordinate
construct and when this is chosen, it goes aheadotdrol othel
constructs known as subordinate constructs. Fompbe if a studer
desires to graduate from the univty with a first class (sup- ordinate),
then the time she spends on social activities aatl iumber of houl
spent in the library are controlled by her desiersonal constructs &
developed through a process; events are interpegtddyiven meanirs
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through placing construction upon our experieneesl these are then
used to handle new situations and give meaningeto @xperiences in
our environment (Ryckman, 1997). This clearly sholat how we deal
with new situations is a function of experiences mad in the past.
Generally, we organise our personal constructrimgeof similarities and
distinctions, in this regard, Kelly (1955) affirrttsat a construct is a way
in which at least two elements are similar and @@twith a third. In
this theory, constructs are said to be in variaus§, some of which are:

1.Core constructs: These are constructs considered to be very
important to people, beliefs that reveals persaheahtity and ensure
their existence. These constructs are relativeiueng and highly
resistant to change (e.g. belief in God).

2.Peripheral constructs: The peripheral constructs are not very
important to people like core constructs. They bareasily changed
without causing any serious discomfort or modifimatto the core
constructs.

3.Range of convenienceThis refers to the number of other constructs
that a particular construct is related to. Kell93%) postulated that a
given construct may have relevance for some coetstrand not for
others.

4. Permeability: in this regard, a construct is said to be perrecdb
there is room for new constructs to be accommodatéd framework
but considered impermeable if it does not accomneodaew
constructs. However, It should be noted that @sost impossible for
a construct to be totally impermeable; through, tegree of
permeability can vary.

5.Constellatory construct: According to Kelly (1955), permits this its
elements to belong to other realms concurrently fikas their realm
memberships. A good example of this is stereotgpeg an object is
identified to belong to a particular group, we thetribute to that
object other traits or attributes

8.2 Fundamental Postulates and Corollaries of Personality
Construct Theory

The crux of Kelly's theory is the assumption thawhan individual
anticipates events informs his/her perception andhabioural
manifestations. In other words, people’'s expeataticdirect their
behaviours; peoples’ behaviours are not statidsierathey change in
line with expectations and interpretations of egeM/ith this in mind
Kelly came up with a number of corollaries.

1. Individuality corollary: This is the basis of individual differences as
a concept in psychology. Differences occur becawuseanticipate
events differently and our past experiences al§erdi

2.Organisation corollary: This implies that differences are not only in
terms of constructs but also in the way they orgmaithe constructs
(Kelly, 1955). Organising constructs serves theppse of reducing
potential conflicts in the sense that it helpsriongise.

3. Choice corollary: The assumption here is that we continually make
choices between our acquired constructs, and wee rohkices that
allow us to deal effectively with situations we euonter.




Study Session 8 Theory of Personality Construct- G. A. Kelly

4. Fragmentation corollary: Fragmentatio corollary is manifeste
when we behave in ways that are inconsistent withmost recer
experience:

5. Commonality corollary: This simply states that people who interj
events in similar manner will behave alike, whit®te who differ ir
their constrction of events will behave differently (Kelly, 19k

6. Sociality corollary: In the words of Kelly, sociality corollary enabl
us to function effectively in our interpersonala@nships. This i
based on the assumption that if we can understaatherperson’s
construct system, we can predict accurately whithieewill do anc
adjust our behaviour according

8.3 Assessment Techniques

The focus of assessment and intervention, as flelyg was concerne
is to promote positive growth in people. achieve this, Kelly develope
several techniques and also adapted techniquestirerworks of othe
prominent theorists. The identified techniques waraadly categorise
into two; one focuses on the past, while the secone favours c-
emphasising thpast and concentrating on the present. While auy:
more with preoccupation of focusing on the preskstly feels the pas
should not be totally neglected, he was of the iopirthat clinicians
should still make use of case histol

Among the tests elly used in therapy, the Role Construct Reperfast
(RCRT) was the most useful. It was conceived asagnastic tool fol
assessing personal construct systems in clinidihge. According tc
Ryckman (1997), in RCRT, clients are asked to tl& nimes of
important people in their social environments aftenich they are
required to sort the people by considering threetate, indicating way
in which two of them are alike but different frotmetthird person. Thi
exercise will enable the clinitn to determine whether there is a lacl
differentiation in the client’s perception of other not

Study Session Summary

iy,

Summary

In this study sessignwe have examined Kelly’s theory of persone

construct. We noted that Kelly belonged to icognitive school of
thought. He identified certain constructs thatassisted by what he ca

corollaries in the development of personality. Hmantroduced the Ro

Construct Repertory Test (RCF, a personality test that could be use:

identifying and treating personality disorders.
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Assessment

1. What are constructs in cognitive theories of peatity?
2. Define the concept of constructive alternativism.

3. What are the basic assumptions underlying Kellgacepts of
corollaries.

Assignment 4. Describe what is involved in using the Role CorddtiRepertory
Test (RCRT), as an assessment tool in Kelly's theor
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Study Session 9

The Needs Theory of
Personality of Abraham

Maslow

Introduction

Learning Outcomes

The aim of thisstudy sessioms to expose you to yet another schoo
thought on personality formation. This school/tlyeahich seems to &
the most popular, even in management, bases itsnamf on why an
how people are motivated to be what they want tdtbe this desire tlt
predominates the person at any point in time andlisects his/he
personality. That personality is formed through inadton to mee
certain needs or goals set by the indivic

When you have studied this ses:, you should be able 1
9.1 point out what motivates behaviour.

9.2 explain the stages or categories of human needs and explaj
people become disturbed in their personality if ohehe stages i
not satisfied.

9.1 Needs Theory of Personality

Abraham Maslow belongs to the humanistic schoalhotight; he see
human being«as well-integrated creatures whose behaviours are-
oriented. In his research, he was interested ilygtg normal individual:
rather than neurotics and psychotics as done bye spsychologists
Maslow believes that man can use his- will to deveop his potentials
optimally if the right atmosphere is created. Sthll981) describe
Maslow’s theory as one with a strong sense of denfte and trust in tf
human ability to shape our own positive and comsitre growth

Specifically, Maslow's thety is premised on the assumption t
observed human behaviour is a function of undeglyimotives or goals
he sees basic needs as the force that propels htwonamgage il
particular activities or behaviours. According toy@halu (1987), thel
are five issumptions that Maslow personality theory are lugtin; thes:
are:

1. that man and most organisms are permanently waotingedy
2.that total satisfaction is almost impossible;

3.that these needs are graded by the organisms in dhger of
importance;

4.that as soon as a more urgent and pressing nesatiséied, anothe
higher need immediately emerges, assumes utmosirtiamze, an

KN



PSY226

Personality: Theories and Assessment Techniques

automatically becomes the active determinant oramsgr of
behaviour; and

5.that a currently satisfied need becomes unimporéamtt under-
estimated by the organism and no longer controts dominates
behaviour.

Maslow (1943) identified seven very important needf$iuman beings,

and these are arranged in a hierarchy, accorditigetorder of urgency.

These needs are structured in such a way thatooycan be motivating

at any point in time. At that point behaviour isaged towards gratifying

that need. It is also noteworthy that behaviourthé need that is

motivating at point is not gratified, and thenstriot possible to move on
to the next levels of need in the hierarchy. Theesedentified needs are:
physiological needs, safety needs, love and affeateeds, achievement
needs, self-esteem needs, aesthetic needs, andcsedlization needs.

9.2 Maslow’s Hierarchy of Needs

9.2.1 Physiological Needs

Physiological needs are at the bottom of the ladderare considered to
be lower level needs; they are biological in natanel when they are
motivating, other needs become relatively unimpurtaintil the
physiological needs are satisfied. These needsentalksfor the survival
of the human organism, are food, water, oxygen, ged elimination of
waste products in the body. An example of how datiig the
physiological needs can be is seen in a hungry Alahis capacities are
simply directed towards hunger satisfaction, hieliigence, memory,
habits; dreams are all pre-occupied with food arateggies for securing
it.

9.2.2 Safety Needs

Following the satisfaction of the physiological deg safety needs
become motivating; all the talents, energy and uess are directed
towards satisfying these safety needs. These néedsde self

preservation and security which are felt by both yloung the and old.
Infants inclusive. Safety needs in children are olestrated when faced
with particular perceived threatening situatiorke livhen they get lost,
separated temporarily from their parents, encourdgangers, or
unfamiliar situations or tasks. Adults’ needs fafety are manifested in
their quest for a peaceful environment, devoid ahgkr like crime,

assault, murder, war and political instability. Aoting to Maslow,

safety need is dramatised in emergencies like \deease, natural
disasters, anarchy and the like.

9.2.3 Love Needs

The next need in other of importance after thesfatiion of the safety
needs is the love or belongingness need. When ishizctivated, it
becomes the all-dominating goal that must be athievery other need
pales into insignificance while all efforts are afited towards the
gratification of the belongingness need. Speciffcdahis need has to do
with the desire to make friends and maintain cérdiationship and
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where this is not satisfactorily gratified, it megsult in mal-adjustment
in the individual.

9.2.4 Achievement Needs

Maslow, (1943) sees this as the human desire atgrersonal strength,
for adequacy, confidence, and for independence &madom.
Gratification of the achievement need can be measby the level of
respect an individual enjoys from other people dasen his
demonstration of real capacity. Onyehalu (1987)ctates that it is
probably the achievement need that motivates aeld fuuman curiosity
and continuing human struggles for knowledge.

9.2.5 Self-Esteem Needs

Self-esteem need is the strong desire for recagnitreputation and
attention, feeling of importance and the desirddoappreciated by the
society. Perceived adequate gratification of theedh gives way to
feelings of self-confidence and high self-esteemilevtinadequate
satisfaction leads to feelings of inferiority, weaks and helplessness.

9.2.6 Aesthetic Needs

This is the need for beauty, decency and ordesinBse manifestation of
this need can be seen from the huge investment madaterior and
exterior decorations of private homes and pubktittions.

9.2.7 Self -Actualisation Needs

Self-actualization is the highest point in Maslowiiierarchy of needs.
According to Maslow, people aspire towards raralmsi and eminence;
they desire to be innovative, breaking new grouatsl generally
bringing about new order. Maslow sees self- actatibtn as a unique
sense of self- fulfilment, which implies doing whane is fitted for.
People feel self- actualized when they have sutdéssieveloped and
applied their talents and potentials effectivelyany field of human
endeavour.

9.3 Maslow’s Assessment Techniques

Maslow utilised a variety of research techniquesamiving at his
personality assessment technique. He used the lRatsdest, Murray’s
Thematic Apperception Test, Free Association ardepth Interviews to
assess his clients. Maslow's assessment procedusedraught with
ambiguities and imprecision and this led to theeltggment of a more
valid and reliable measure of self- actualisatioalled Personal
Orientation Inventory (POI).
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Study Session Summary

In this study sessignwe examined Abraham Maslow’s Needs the
@ belonged to the humanistic school of thought. Veest that he identifie
seven needs as physiological needs, safety needs,adnd affectiol
needs, achievement needs, self esteem needs,tmesteds and <f-

Summar )
Y actualization need

Assessment

1. Discuss the importance of needs in direg the lives of huma

@ beings.
2. What are the basic assumptiogsiiding human personali

' ?
Assignment development, according Abraham Maslow?
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Study Session 10

Personality Theory of Carl
Rogers

Introduction

The aim of thisstudy sessioris to expose you to the Carl Rog
(Rogerian) school of thoht on personality formation. Tt theory
differs from that of Freud in that stateshat personality is formed fro
an attempt by a person to seek balance betweenrelfiinesself anc
his/rer environment.
Wher you have studied this sessjgou should be able 1

10.1explain Roger’s theory of personality.

10.zexplain the differences between the cl-centred school of

Learning Outcomes thought and other personality theories.

10.1 Rogers’ Theory of Personality

Carl Rogers’ theory cpersonality is a result (almost a side effect) isi
continuing attempt to study, both theoretically amapirically, a metho
of psychotherapy called n-directive or cliententre« therapy. The
method involves the therapist entering into a higldrsomalised, one-on-
one relationship with the client. The theory rewsivaround the self
line with seltactualisation, selfraintenance, seenhancement and
experience all based on phenomenological field emgruence. Th
basic principle is the establment of a selktructurc and the experience
that one has about himself/herself. The concepta oftreative ant
productive’ human development, as well as the maway from the
emphasis on the unconscious strongly influenceddiéelopment o
Rogers’ thecy. His theory was built on close, intimate and €pe
observation of man’s behaviour in a relationship. dther words
observation of the phenomena that occur within ragrés relationship
with others is importan

Rogers’ theory of personality greout of his method of therapy. #
overview of this theory suggests that it may, liéther theories, b
viewed in terms of structural principles, motivat dynamics an
developmental processes. Basically, the structbigersonality consist
of the orginism and the self. As the totality of the persbe, drganism i
of central concern in Rogerian theory, and it idgh the continuin
maintenance and enhancement of the organism thaimad)
psychological development and adjustment occur. Tiaivaticnal
dynamics of the Rogerian theory involve the procekactualization
which is basically a motive to enhance the organgsmd that of se-
actualisation, a motive to actualise the self. €hesotive system:
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together with their structural counterparts, magrage in harmony or in
conflict. Development depends heavily upon actatii;m process and
moves the person from infant state of undiffereatlaotality through a
process of psychological differentiation and evaltyuntegration.

For Rogers personality development is a continulifgslong process.

Two aspects of the infant are of primary importamtehe Rogerian

theory. The first aspect is the mode of experiegiciwhich characterizes
the infant. From the phenomenological viewpointpenence involves
perception, and perception can be biased or distdsy such factors as
values and expectations. The infant has not yatieeaja self-concept or
the biasing values associated with it .Thereforants are open to
experience and they are also said to have an @xeljénternal frame of

reference. The second important characteristic haf infant is his

motivation system. Rogers postulated that a singletive, the

actualisation tendency, provides the impetus fdr bahaviour. This

tendency exhibits several specific characteristics:

1. It isinnate. Every individual is born with the inherent motite
actualise.

2. It is directional. The individual strives to realise only positive
capacities, that is, those which maintain and ecédéime organism.

3. It drives the organism towards autonomy. The individual strives to
internalise control to become relatively independsnthe external
environment.

4. 1t strivesfor growth and differentiation. The infant enters the world
as a weak, dependent, undifferentiated totalitgxHibits little or no
differential of psychological functions and, of pewmlar importance,
no self-concept. Actualisation strives to attair ttifferentiation
which will provide the self.

There are three basic hypotheses put forward tdaexpRogers’
personality theory:

1. Given certain psychological conditions, the indiadl has the
capacity to reorganise his field of perception)uding the way he
perceives himself. The result of this perceptuarganisation is an
altered behaviours. In other words, the individsadn active agent
in any change, regarding the way perception talasepor the way
others are perceived. Similarly, the individual dso an active
participant in the alteration of personal behaviour

2. Again, behaviour is not directly influenced or detaed by organic
or cultural factors, but primarily (and perhaps Wnlby the
perception of these elements. This means thatrtimal element in
the determination of behaviour is the perceptualdfiof the
individual.

3. When all the ways in which the individual perceivals perceptions
of the qualities, abilities, impulses and attitudéshe person and all
perceptions of the person in relation to others-acepted into the
organised conscious concept of the self, then dblievement is
accompanied by a feeling of comfort and freedommfriension,
which are experienced as psychological adjustmehtch Rogers




Study Session 10  Personality Theory of Carl Rogers

referred to as congruence; i.e. when the concepelbfat least it
together’ with all the experiees of the organisn

10.2 Roger’s Perspective on Assessment Techniques

Rogers believed that the assessment of an indiksdparsonality mus
be based on the exploration of the person’s feglargl attitudes towart
himself and others. It is the cliewho subjectively interprets experient
and who provides the therapist with valid inforroati about hit
functioning. Rogers believed that his approachsgeasment, as basice
person- centred, was a meaningful way of understandingrtieidual’s
personality.

He used questionnaires and emphatic interviews #ssessed s+
concept. In practice, Rogers utilised a varietasgessment procedures
ascertain the validity and efficacf his techniques of assessm

Study Session Summary

In this Study Session, we discussed the theory afli Rogers ol
@ personality. The theory revolves around the self in line wself-

actualisation, se-maintenance, se#nhancement and experience
based on phenomenological field and congruence.b&se principl in
this theory is the establishment of a self-structarel the experience tr
one has about himself/herself. Rogers postulat@dattsingle motive, tk
actualisation tendency, provides the impetus fdr bathaviour. This
tendency exhibits several specific characteri, as note:

Summary

1. Itis innate.

2. ltis directional.

3. It drives the organism towards autonot
4. It strives for growth and differentiati.

Assessment

1. What is self —actualisation?

2. Name thedfour characteristics of the tendency to - actualize in
the Rogerian theory.

Assignment
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Study Sessionl1

The Expectancy-Reinforcement
Value Model of Julius Rotter

Introduction

Learning Outcomes

In this Study Session, you will explore onf the socie-behavioural
theories of personality among others as propoubgetilian RotterWe

will examine thi two major trend of reinforcement and cogniti

approach to understanding behavioupon whicl Rotter based his
theory. He holds that much of our behaviour is learnedd #hat

behaviour is acquired through our experiences utitler people¢

When yot have studied this sessijogou should be able to

11.1 point out whether behaviour is learnt or otherw

11.Z explain how behaviour varies according to the magnitud
available reward, otheige called expectancy ra.

11.% describe Rotter’'s assessment techniques.

11.1 Behavioural Theories of Personality

The expectancy reinforcement value model develdpe&otter (1954
followed the principles of learning that emphastisat behaviours ai
learned and acquired from experiencesur relationship with others |
our social environment. In addition to the learnprgiciple, Rotter als
suggested the investigation of people’s antecedemsler to understar
their present behaviour. However, it does not primzedeeply into th
pas experiences before decision is reached unlikéd-teedian school ¢
thought (Rotter, Chance, and Phares, 1¢

In the submission of Rotter, Chance, and Phare872)] there i
interdependence of personality whereby a persorjsereences an
interacions continually influence one another. Specificallpasi
experiences influence current experiences and riuesgeriences chani
the things learned in the past. In a similar dgwalent, Katkovsky
(1968) states that different behaviours are funeiiy related and they
all operate to secure the same outcome. In hisythBotter endorses tt
empirical law of effect, in order words, he assurtieg our behaviour |
goa-directed and reinforcement is an important faatauch motivatior
Generally, westrive to maximise rewards and minimise or a\
punishment (Ryckman, 1997).

The socie- learning approach is central to the expectancyevatodel
and it is based on four major concepts: behaviotergial, expectanc
reinforcement value and thesychological situation. This approach
aptly summed up in the words of Rotter (1975) thlae potential fol
behaviour to occur in any specific situation is w@ndtion of the
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expectancy that the behaviour will lead to a paldic reinforcement in
that situation and the value of that reinforcement”

11.1.1 Fundamental Concepts to Rotters’s Theory

Some concepts are fundamental in Rotters’s thddrgy explained thus:

1. Behaviour potential: According to Rotters et al (1972), this is the
potential of any behaviour occurring in any sitoator situations as
calculated in relation to any single reinforcememt set of
reinforcements. This implies the probability of andividual
responding in a particular way when certain enwmental
conditions are present.

2. Expectancy This is a belief about the property of some ewent
which can vary in magnitude and are subject to freadion by
experience. Three postulations are derived fromstiw@al-learning
theory, according to Rotters (1982); these aresiihple cognition
or labelling of stimuli (I think that painting is ®&icasso); (2)
expectancies for behaviour-reinforcement outconifes \Wear my
three-piece Pierre Cardin suit, my employees vathpliment me);
and (3) expectancies for reinforcement sequentégi@duate from
college, | will probably get a high-paying job ahdcome wealthy
and respected).

3. Reinforcementvalue Reinforcement value is defined as the degree
of preference for any one of a group of reinforcetsdo occur, if
the probabilities of all occurring were equal. Siynpput,
reinforcement value refers to the importance wacattto different
activities.

4. Psychologicalsituation This point takes into consideration
prediction of behaviour, as defined from the indixal's personal
perspective. In this regard both situational arspasitional factors
are taken as influences on behaviour; how uniqt @ad current
experiences influence behaviour.

11.2 Rotter’s Assessment Techniques

The experimental method was the first major toat tRotters used to test
hypothesis derived from the social-learning appnodde attempted to
study whether people learn tasks and perform @iffidy in situations in
which they perceive reinforcement outcomes to keted or unrelated to
behaviour. The result obtained from this pioneegffgrt suggested that
reinforcement effects do not have a direct impactbehaviour but are
mediated by the person’s perception of the relatigm (or lack of it)
between behaviour and application of the reinformen{Rotters, 1966;
Ryckman, 1997)

Apart from the experimental method of assessmertfteRs also
advanced five other major techniques for persgnatieasurement in
clinical setting:

1. The interview: This is useful in the assessment of personakitiystr
counselling and therapeutic purposes.

2. Projective tests: These include the Rorschach, Thematic
Apperception Test (TAT) and Incomplete SentencesnBl
Responses to this test are assumed to indicatelyindeconflicts
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that determine expectancy levels of failure in givsituations
(Rotters, 1954).

3. Controlled behavioural tests: These are situations whereby pec
are placed in actual situations and their behavisuassessed
reaction to stimulus chges engineered by the investigator (Ro
1954).

4. Behavioural observation methods:These involve the relative
informal assessment of behaviour by observers toralasettings
(Rotters, 1954).

5. The guestionnaire: Questionnaires are used to test s+learning
hypotheses, using pencil and paper option.

Study Session Summary

o7

Summary

In this study sessignwe have discussed Julius Rotter expect:
Reinforcement value model .In the process, we adttbe central clairr
of the, model examined the basic concept involvedhie model an
explained the assessment techniques used by Fin his research as
personality formatio

Assessment

Assignment

1. Determine why people behave the way do.

2. ldentify how behaviour varies according to tmagnitude of
available reward, othemge called expectancy rat

3. Explain howbehaviour is goal directed and the foundationic
within the family setting.

4. What is motivation to learn and how does it operate
personality development?

5. Analyze the assessment techniqdissusse by Rotter in clinical
assessment?
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Study Session 12

The Social Learning Theory of
Albert Bandura

Introduction

Learning Outcomes

We will explore another theoryon personality formatic — Bandura’s
social learning theo. This school/thery differs from that of Freud i
that it believes that personality is formed by ihéag from others, eithe
as they are taught or from observing what othel

At the end of thisStudy Sessiaryou should be able to

12.1 discuss personality formation from the social learning poof
view.

12.2 explain the difference between social learning theory atiten
theory of personality formation.

12.Z explain Bandura'sapproach on personality assessn

12.1 The Social Learning Theory

Accorcing to social learning theory, human behaviour i®stly

developed, and learning principles are sufficient explain the

development and maintenance of hurrbehaviou. Bandura (1977)
thinks that human beings are not simply pawns efahvironment; the

think and regulate their owbehaviour To him, a theory of personali

must take account of the social context in wkbehaviou is acquired
and maintainec

Bandura belongs to the school of social learnireptists who believ
that behaviour in its nonal and abnormal manifestations are learr
However, he differs from other behaviourists inttha insists that muc
behaviou takes place in the absence of any kind of reinford at all
In other words, Bandura is saying that every irdirel has a innate
propensity for copying thbehaviourof others even when no reward
given. Therefore much learning takes place by itoitaor modelling. He
states that learning principles are sufficient tplain and predic
behaviour as well as behaviour cge.

Bandura theories that observational learning hamjar influence on a
individual's personality development. He explaingran behaviour i
terms of continuous reciprocal interaction betweegnitive, behaviour:
and environmental determinants. Vin the process of reciproc
determinism lies the opportunity for people to uigihce their personali
as well as the limits of sedirection. This conception of humi
functioning then neither casts people into the wflgpowerless objec
controlled b' environmental forces nor free agents who can bet
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whatever they choose. Both people and environmargs reciprocal
determinants of each other.

12.2 Bandura’s Concept of Personality Development

Bandura postulates that an individual's personalgyelops from past
socio-stimulus events, which include the nature eratacteristics of the
individual’'s social models. However, the individualnot considered a
helpless robot with respect to external eventsh&atthe reactions to
these stimuli are self-activated in accordance lgidinned anticipations.

The individual is able to observe and interpret ¢fffects of his or her
own behaviour and in that way determine which b&hawus appropriate
in which situation. People are able to encode arnthbslise
environmental events and to anticipate that cetiamaviour will bring a
certain response. Thus, an individual is respoesfbl choosing and
shaping his or her behaviour in order to gain grdied rewards or avoid
anticipated pain.

Bandura believes that individuals can, in part, ametheir own
environments and that abnormal behaviour is notmmge than ‘bad
habits’. These ‘bad habits’ create constraints @e individual's
capability to choose how he/she will respond to ynsituations. Also,
sometimes the constraints are very binding, allgvtire person little, (if
any) free choice of how to behave. For examplesragn who must wash
his or her hands 20 times each hour is not fulhe fiSuch an individual is
living within the constraints imposed by him or hBandura feels that
behaviour modification; a therapeutic techniqueualty increases the
person’s freedom. He argues that by removing thesestraining
symptoms, behaviour modification greatly increasesindividual’s true
freedom and allows more opportunity for personaigh.

Bandura puts forward four interrelated mediationchamisms that
govern the nature of observational learning. Tlaeee
1. The Attention Process
The Retention Process
The Motor Reproduction Processes
The Incentive/ Motivational Process

L

Attention Process This implies that modelling will not occur
unless the subject attends to the model. In othendsy merely
exposing the subject to the model does not gueaeathiat the

subject will be attentive to the relevant cues] séllect the most
relevant stimulus events, or will even perceive tténulus

situation accurately. It is not sufficient for thabject merely to see
the model and what it is doing; the  subject matstnd to the
model with enough perceptual accuracy to acquieenbcessary
information to use in imitating the model.

2. Retention ProcessThis mechanism requires the subject to retain
and remember all significant aspects of the modeémaviour
unless the subject is imitating the model's behawias that
behaviour is taking place. If the subject cannanhember the
behaviour, he will not be able to imitate it fivénutes or five days
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after observing it. In order to retain what hasrbedtended to
therefore, it is necessary to encode and reprayertiolically what
has been seen.

3. Motor Reproduction Process:This stage involves the translation
of the two symbolic representations into overt vaha. Even
though a person may have carefully formed andmetasymbolic
representations of model's behaviour and silendgearsed the
behaviour many times, he or she may not be abjgettorm the
behaviour correctly. This is particularly applicalbd highly skilled
acts of the model that require many individual corgnt
behaviours for their correct performance.

4. Incentive and Motivational Process: Sufficient incentive or
motivation is needed to attend to, retain the bighawof a model
and to perform that behaviour. When sufficient itoses are
available, modelling or observational learning uscgly translated
into action. Much attention is not usually paidssmmething that
has no incentives attached; when attention is aiat, phere is little
or nothing to retain.

12.3 Bandura’s Assessment Techniques

Unlike most of the other personality theorists, &ama relies more on
experimental methods to assess personality funogoand change. He
believed that the most stringent tests of a theamy provided by
anchoring a hypothesised mediator (e.g. a cognigvent) in an
independently measurable indicant and that theamdiis linked to overt
behaviour. In other words, Bandura was interestemonstrating that
experimental manipulations of antecedent eventtudnte cognitive
functioning, which in turn influences subsequenspamnses. If the
problem area is complex and uncharted, Banduragtitoit would be

advantageous to begin by conducting field studied tire essentially
correctional in  nature. Summarily, Bandura used abigtural

observations and questionnaires in assessing pepelesonality.

Study Session Summary

In this study session, we have discussed the steaahing theory of
Albert Bandura. We noted that Bandura explained drufmehaviour in
terms of continuous reciprocal interaction betweegnitive, behavioural
and environmental determinants We also examinedatr interrelated
mechanism governing the nature of Bandura theorolervational
learning; these were the attention process, thentem process, the
motor reproductive process and the incentive mbtwmal process.
Finally we discussed the assessment techniquesogeapby Bandura in
his research on personality formation.
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Assessment

L Q)

Assessment

1. Explain the difference between social learning theand othe
theory of personality formation.

2. What is the major difference between social leartimeory anc
psycho-analytical theory?

3. Is man active or not active in how his/her persiondeveloped?

4. What are the four basic processes involved in peigy
formation, according to social learning thec
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Revision Session

An Overview of Personality
Theories

Introduction

The aim of thisstudy sessiois to attempt a summary of all that we h
learnt in the previous fourtetstudy sessianand proffer a basis why it
difficult to have a single theory or view on humaersonality
developmen

At the end of thisStudy Sessigryou should be able to
= evaluate the schools of thought on personality.

Learning Outcomes

Contrast of the Personality Theories

From the precedinstudy sessianit becomes obvious that theories di
in their views and postulations on the origin amdelopment of huma
personality. The natu-nurture controversy is one major area that
shown the sharp distinctions in the various thepnmaeanwhile, it ishe
same concept that has brought in focus a sort nfexgence in th
theories, in terms of the fact that all the theor@gree that both natt
and nurture underlie human personality developraamd functioning
(Smith and Vetter, 1982

The developme of personality theory from the ™ century has been
shaped by three major schools of thought. Maslo954) called thes
schools of thought the great forces in personplitychology. The first ¢
these forces is the psyc-dynamic theory, and a majoactor in this
theory is Sigmund Freud. Psychodynamic theory geluman being ¢
a creature that is at the mercy of the unconsamodishis environment. |
a bid to maintain a state of balance, he/she pughgsasant experienc
and materials into tl unconscious while adoptirggefenct mechanisms to
get on in life. As far as the psycdynamic theory is concerned t
personality is perpetually in a state of confliegthich makes th
individual to be predisposed to anxiety and nesgrdSverall, Freudnd
his apologists see man as dominated largely byicdl, noi-rational
and unconscious force:

Several criticisms have trailed the psychodynarheoty. It has bee
argued that the proposition has no scientific bastto agree that man
dominatd by biological and nomational drives will amount to reducit
man to a ridiculous intellectual level. These ci#ins led to th
emergence of behaviourism, championed by peopeviilatson, Skinne
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Dollard and Miller, and Bandura. The behaviourigtgue that for any
theory to effectively explain human behaviour, tishbe scientific and
objective. They believe in the stimulus-responsal@hothat is human
behaviour is usually a response to cue(s) in ther@mment. Critics of
the behavioural theory have always premised theguraent on the
overly simplistic and mechanistic nature of this delo of human
behaviour; the critics believe that man does nébraatically respond to
stimuli without a particular degree of internal pessing.

The humanistic and phenomenological psychologiagiee with the
Freudian school, which sees personality as a ptamfufie unconscious
thought, biological drives and non-rational behaviolrhey also do not
support the behavioural leaning because it is toechanistic and
simplistic. This school of thought sees the indibas possessing an
evaluative conception of his or her own charadiessas a central role in
behaviour determination. In other words, the detfudd be established as
a major aspect of the personality and principatmeinant of behaviour.
This school of thought concludes that human beimg#e an input in
determining their own destiny. They contend that iadividual is
motivated to strive for future goals and for thalimation of potentials,
not merely to satisfy the biological requirementshe organism and the
socio-psychological requirements of the environn{@mith and Vetter,
1982).

In conclusions, we can state that it is becaudbetriticisms of each of
the theories of personality formation that none tioém is able to
propound an all-embracing personality formatioaf tke cannot possibly
have a single theory of personality formation.

Study Session Summary

This study session summarized all that have bemmtlén the previous
fourteen study sessions. We concluded that becsade of the theories
of personality formation is not able to offer aheahbracing explanation,
all of them have been criticised in one way or haot
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