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Vice-Chancellor's Message

The Distance Learning Centre is building on a stbdlition of over two decades
of service in the provision of External Studies gPeanme and now Distance
Learning Education in Nigeria and beyond. The DiséalLearning mode to which
we are committed is providing access to many dasgriigerians in having
access to higher education especially those whibidyature of their engagement
do not have the luxury of full time education. Rettg it is contributing in no
small measure to providing places for teeming Nageyouths who for one reason
or the other could not get admission into the cativeal universities.

These course materials have been written by wrégeecially trained in ODL
course delivery. The writers have made great effedt provide up to date
information, knowledge and skills in the differatisciplines and ensure that the
materials are user-friendly.

In addition to provision of course materials innpriand e-format, a lot of
Information Technology input has also gone into theployment of course
materials. Most of them can be downloaded from EH&C website and are
available in audio format which you can also dowadlanto your mobile phones,
IPod, MP3 among other devices to allow you listerthe audio study sessions.
Some of the study session materials have beentextgmd are being broadcast on
the university’s Diamond Radio FM 101.1, while athédave been delivered and
captured in audio-visual format in a classroom emment for use by our
students. Detailed information on availability aadcess is available on the
website. We will continue in our efforts to provided review course materials for
our courses.

However, for you to take advantage of these formeits will need to improve on
your L. T. skills and develop requisite distancerh@ag Culture. It is well known
that, for efficient and effective provision of Dasice learning education,
availability of appropriate and relevant courseamats is asine qua nonSo also,
is the availability of multiple plat form for theonvenience of our students. It is in
fulfilment of this, that series of course materiale being written to enable our
students study at their own pace and convenience.

It is our hope that you will put these course niateito the best use.

pelidon]

Prof. Abel Idowu Olayinka

Vice-Chancellor



Foreword

As part of its vision of providing education ftriberty and Development” for

Nigerians and the International Community, the @msity of Ibadan, Distance
Learning Centre has recently embarked on a vigorepgsitioning agenda which
aimed at embracing a holistic and all encompassomgoach to the delivery of its
Open Distance Learning (ODL) programmes. Thus vee cammitted to global

best practices in distance learning provision. Afarm providing an efficient

administrative and academic support for our stuiglemte are committed to
providing educational resource materials for the a$ our students. We are
convinced that, without an up-to-date, learnermfdig and distance learning
compliant course materials, there cannot be anjyslaslay claim to being a
provider of distance learning education. Indeedilakility of appropriate course
materials in multiple formats is the hub of anytaige learning provision
worldwide.

In view of the above, we are vigorously pursuingaasnatter of priority, the
provision of credible, learner-friendly and inteirae course materials for all our
courses. We commissioned the authoring of, andewewf course materials to
teams of experts and their outputs were subjectedarous peer review to ensure
standard. The approach not only emphasizes cogriktiowledge, but also skills
and humane values which are at the core of educaieen in an ICT age.

The development of the materials which is on-gomlgo had input from

experienced editors and illustrators who have atksuhat they are accurate,
current and learner-friendly. They are speciallytten with distance learners in
mind. This is very important because, distanceniegrinvolves non-residential
students who can often feel isolated from the comtywf learners.

It is important to note that, for a distance learte excel there is the need to
source and read relevant materials apart from ¢bigse material. Therefore,
adequate supplementary reading materials as welhas information sources are
suggested in the course materials.

Apart from the responsibility for you to read tleisurse material with others, you
are also advised to seek assistance from your eofasilitators especially
academic advisors during your study even beforartegactive session which is
by design for revision. Your academic advisors wgbkist you using convenient
technology including Google Hang Out, You Tube KTRlision, etc. but you have
to take advantage of these. It is also going tafbanmense advantage if you
complete assignments as at when due so as to lenesgary feedbacks as a
guide.

The implication of the above is that, a distancarrer has a responsibility to
develop requisite distance learning culture whintiudes diligent and disciplined
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self-study, seeking available administrative anadaecnic support and acquisition
of basic information technology skills. This is wiigu are encouraged to develop
your computer skills by availing yourself the oppmity of training that the
Centre’s provide and put these into use.

In conclusion, it is envisaged that the course nagewould also be useful for the
regular students of tertiary institutions in Nigewho are faced with a dearth of
high quality textbooks. We are therefore, delightegdresent these titles to both
our distance learning students and the universiggsilar students. We are
confident that the materials will be an invaluatdsource to all.

We would like to thank all our authors, reviewensl @roduction staff for the high
quality of work.

Best wishes.

@"——« > o

Prof. Bayo Okunade

Director



Course Development Team

Content Authoring Kolawole Akinjide Aramide
Content Editor Prof. Remi Raji-Oyelade
Production Editor Ogundele Olumuyiwa Caleb

Learning Design/Assessment Authoring SkulPortal Technology
Managing Editor Ogunmefun Oladele Abiodun

General Editor Prof. Bayo Okunade



Table of Contents

Study Session 1: The Concept and Definition of dmf@tion Literacy ...........cccccceuvennns 12
1o o (8o (o] o IR TSP TPPPPPPPPPRPPPR 13
Learning OQutcomes for Study SESSION 1 ... e eeeeeeeereieeeeiieieereeieereeereneniennees 13
1.1  Meaning of INfOrmMation LILEIaCY .........uuuuuurmmimiiiiiiieiie i 13

IN-TEXE QUESTHION ... .eiiiiieiiiiie e commmr e e e e e e e ettt e e e e e e e e e seaaaa e seeeneeeeeeeeennnns 17
IN-TEXE ANSWET ...ttt et e et s e e e et e e e e et e e e e e e seeseeeesnnaeaeees 17
IN-TEXE QUESTION ... .cceiiiiiiiiiee e cmsmr e e e e e e ettt e e e e e e e e e et aaaa e aeeeaeeeeeeeeesnnns 19
[ ST A= T E53 = PSPPI 19
1.2 Information society and the information lit&r@erson ..............ccccveevvvvveniennns 19
IN-TEXE QUESTHION ... .t commmr e e e e e e e et e e e e e e e e e setaaa e seeeaeeeeeeeeesnens 20
LR ST A 53T PRI 20
1.2.1 The Historical background of information ®gi.............oeveveeeiiiiiineeeeee. 21
1.2.2 Elements of the Information SOCIELY ...cccceeivoiiiieiiiiiieeee e, 21
The elements of the information SOCIety are:...........coeevviiiiiiiiiiiiiiiiiiiiiiiieiinenes 21
IN-TEXE QUESTION ... .cciiiiieiiiiee e e commmr e e e e e e ettt e e e e e e e e e eaaaaa e seeeeeeeeeeeeesnnns 24
IN-TEXE ANSWET ..ttt ettt e e e e e et e e e e et e e e e e e aeaeeeeesnnaeaeees 24
1.3 Basic abilities that an information literaErgon must pPOSSesS ...........oeeeeeeennn. 24
IN-TEXE QUESTION ... .t e e e e e e e e e e ettt e e e e e e e e e e aaaaa e seeeeeeeeeeeeesnens 25
IN-TEXE ANSWET ... 25
Summary Of StUAY SESSION L ......uuuiiiiiiiiieeieeeieiieiieeeeeieeeeeeeeeereeereeaeeeerer e e eeees 25
Self-Assessment Questions (SAQs) for Study Sedsian............ccccvvvvviiiiiiiienenen, 26
SAQ.1.1 (Testing Learning OUtCOME 1.1) ... coeemeeirieiiiiiriieiienieineninineneninennnnnes 26
SAQ 1.2 (Testing Learning OUtCOME 1.2) ... couemeeirieiiirieiiiiienieiieninineneninennnnnes 26
SAQ 1.3 (Test Learning OUtcomMe 1.3) ....coiicce e 26
Notes on SAQS For study SESSION 1 .......cccoiiiiiiiiiiiiiiiiiiieiie e eeeeeees 27
SAQ L. L. e e———————— e e sttt et e e e e e e s e enaaae e e e e nnraeaeees 27
SAQ L2 e ——————— ettt et e e r e e e 27
SAQ L3 ettt em—————— e e et et b a ettt ateeeeeee e banaeae e e e e nnraereees 27
REIEIENCES ...ttt ettt e e e e e e ettt e e e e s e e e e e e e e e e e eana 28

Study Session 2: Information literacy, Informat®ociety and Information Economy . 29
1o o 11 Tod 1 o] o PSSR 30
Learning OQutcomes for StUdY SESSION 2 ... e eeeeeeeereeeeeeieeiierreieeieernenerieenees 30
2.1 The information @CONOMY ......cooiiii i 30

IN-TEXE QUESTION .. ..iiiieieiii e e comsme e e e e e e et e e e e e e e e e eaaana s saeaneeeeeeeeesnnes 31
IN-TEXE ANSWET ... 31
2.2 The characteristics of an information SOCIEtY...........uuvvevuriiiiiiiiiiiiiiiiiinnnes 31
IN-tEXE QUESTION ...t s e e et e e e e e e e e et e e e e e e aeeeeneeesnsann e nes 32
IN-TEXE ANSWET ..ttt mmn e e e e e e e e eee e 32
IN-TEXE QUESTION .. ..ciiiieieiiiiee e e e e comsme e e e e e e ettt e e e e e e e e e eaaans s sneanaeeeeeeeesnnes 35



[ SN A 1511 T 35

Summary Of StUAY SESSION 2 .......uuuuiiiiiiiieieceie et e e s reeeeeeeeaeaees 35
Self-Assessment Questions (SAQS) for Study Sessian...........cccceevvevvviiiieiiveeenee, 36
SAQ 2.1 (Testing Learning OUtCOME 2.1) ... couemeeiririieriiiinininiiiinneninenennnennnnnes 36
SAQ 2.2 (Testing Learning OUtCOME 2.2) .....couemmerevrrrrrrememmrennnenennnnnennnnnennnnnes 36
SAQ 2.3 (Test Learning OULCOME 2.2) ....ccvi et 36

Notes on SAQS FOr Study SESSION 2 ........ccoiimiieiiiiiiiiiieieeiieiieiie e eeeeeees 36
SAQ 2. L. e ——————— ettt e et e e e e e e e 36
SAQ 2.2 e ——————— et e e ettt et e e e e e e e e e e eneaae e e e e nnraereees 37
SAQ L3 it em—————— et e e e s e bttt et e e e e e ee e aneeaeae e e nnrarreees 38

REIEIENCES ...ttt ettt e e e e e e ettt e e e e s e e e e e aeee e e e 38

Study Session 3: Importance of Information LIteracy...........ccccceveviiiiiiiiiiiiiienienenn. 38

1o o 11 Tod 1 o] o SR 39

Learning OQutcomes for Study SESSION 3 ... e eereereeeiieiieiierieeeeieereeineneeeeeee 39

3.1 The importance of iInformation lItEracCy ... oovveeeeeiiiiiiiiiiiiiiiiiiiiieeeeen, 39
IN-TEXE QUESTION .. ..ceeiiiieiiiiee e e e cosmsme e e e e e e ettt e e e e e e e e e aaaana s sneaneeeeeeeeesnnns 40
IN=TEXE ANSWET ...t e e e e e e e e e ennnes 41
IN-TEXE QUESTION .. ..iiiieieiiiiee e comsme e e e e e e e ee e e e e e e e eeaaaane s sneenaeeeeeeeennnns 42
IN-TEXE ANSWET ...ttt et s e et e e e et e e e et b e e e e e esaneeaeeeesnn e eaeees 42
Tl {o]gaqtotio] o I M1 =] = Toy Y AR PPPPP 42

3.2  Critical Components of an information litergpgramme ............cccccccvneenneee 43

Summary Of STUAY SESSION 3 ......uuiiiiiiiiiierreerie e eir e e eeees 44

Self-Assessment Questions (SAQS) for Study Sessian...........cccceevvvvvviiiiiviieeenee 45
SAQ 3.1 (Testing Learning OUtCOME 3.1) ... couemmerrrriieririeniinieninenenenenennnennnnnes 45
SAQ 3.2 (Testing Learning OUtCOME 3.2) ... coueemererrrrrrrmmmmmmenmnernnnnnnenrnnnennnnnes 45

Notes on SAQS FOr study SESSION 3 ........ccoiiiiieiiiiiiiiiiiiieiieieeiee e eeeneeees 45
SAQ B L. ————————— e e et a ettt et et e e e e s e baneeaeae e e nrraereees 46
SAQ B e —————— ettt e e e e e e e e e e 46

] (= =] Tod = P RSRSPPPRPN a7

Study Session 4: Information Literacy EducationgPamme..............cccevevevvveeeiieeennnnne. 49

INEFOAUCTION ...ttt e e et e e e et e e e e eeeeeaann 49

Learning OQutcomes for StUdy SESSION 4 ... .o eeeeeeeeeeiieieeiieieerreieereeineeeeieenees 49

4.1 Relevance of Information literacy educationgpamme ...............cccceeveeeeenenenen. 49
IN-TEXE QUESTION .. ..t e e e e e e e e et e e e e e e e e e st aaaa e seeeeeeeeeeeeennens 50
IN-TEXE ANSWET ...ttt e e e e e et e e e et bt e e e e e e saeeneeeesan e eaeees 50
IN-TEXE QUESTION .. ..ciiiiiieiiiiee e e e comsmr e e e e e e e ettt e e e e e e e e e seaana s seeanaeeeeeeeesnnns 52
IN-TEXE ANSWET ... 52

4.2  Strategies to implementing information liter&ducation programme............ 53
IN-TEXE QUESTHION ... i e e e e e e e e ettt e e e e e e e e e s e aaaa e seeeeeeeeeeeeennens 55
IN=TEXE ANSWET ..ttt e e e e e e e e ennees 55



IN-TEXE QUESTION ...ttt e e e comsme e e e e e e ee ettt e e e e e e e e e eatane s sneanaeeeeeeeennnes 56

IN-TEXE ANSWET ...ttt e e e e e et e e e e et n e e e e e seaneeeesnnaeaeees 57
IN-TEXE QUESTHION ... .t e e comsmr e e e e e e e ettt e e e e e e e e e saaaaa e seeeeeeeeeeeesenens 58
IN-TEXE QNSWET ...ttt et e e e et e e e et e e e e e e e e e e enmsan s e e e eennn s 58
Self-Assessment Questions (SAQS) for Study Segsian..............cccevvvveieiiiiieienen, 60
SAQ 4.1 (Testing Learning OUtCOME 4.1) ... couemmeeerrrerrrmrerernnnrennnnnnnenennnennnnne 60
SAQ 4.2 (Testing Learning OUtCOME 4.2) ... coeeeueerreieeriieiniiinneinnnenenenennnenennnes a0
Notes on SAQS FOr Study SESSION 4 ........cceeeeeeeiiiiiiiiiieiieiieiiereeerererreeeene e 60
SAQ 4. L. ——————— ettt et e e e e e e s e eneaae e e e e nnraereees 60
SAQ 4.2 e ——————— ettt e e e e e e e s e eneaae e e e e e raereees 61
REIEIENCES ...ttt ettt e e e e e e et e e e e et n e e e e aeeeeeeann 62
Study Session 5: Characteristics and Types of MmN ............ccooeeeiiieiiienerineren 64
1o o 11 Tod 1 o] o SR 64
Learning OQutcomes for Study SESSION 5. o e vereeeieiiiiiiiiiiiiiiieiveiieieeveeeeeeee s 64
5.1 Various characteristics of iINfOrmation.......c.......oeveeeeriiiiiiiiiiiiee e 64
IN-TEXE QUESTION .. ..ceiiiiieiiiiie e e e e comsme e e e e e e ee e e e e e e e e e aaaann s sneanaeeeeeeeesnnes 66
IN-TEXE ANSWET ... 66
IN-TEXE QUESTION .. ..iiiiiieiiiee e e e comsme e e e e e e eee e e e e e e e e e eatane s snaanaeeeeeeeesnnes 67
IN-TEXE ANSWET ...ttt e et e e e et e e e e et e e e e e e seeseeeesan e eaeees 67
5.2 Types of INfOrmation ........ccoooei i 69
IN-TEXE QUESTION .. ..iiiiiieiiiee e e e comsme e e e e e e eee e e e e e e e e e eatane s snaanaeeeeeeeesnnes 70
IN-TEXE ANSWET ... 70
5.2.1 Use Of INfOrMALION ..ottt et eee e 70
IN-TEXE QUESTION ...ttt s s+ttt e e e e e e e e et e e e e e e e e e eeneeesnnnnn s 72
IN-TEXE ANSWET ... 72
Summary Of StUAY SESSION 5 ......uuiiiiiiiiiieeiiciii ettt e e eeeeeaea e 72
Self-Assessment Questions (SAQS) for Study Se&sian.............ccceeeveiiiiiiiiiienen. 73
SAQ 5.1 (Testing Learning OULCOME 5 ........ceemmmmremmmmmmniiiisnnesnsse e 73
SAQ 5.2 (Testing Learning OUtCOME 5.2) ... coeemeeiviiiiiiiiiiiiiiiiiiiiieeiieiennnennnnnes 73
SAQ 5. L.t ———————— e e sttt et e e e e e e e e aneaae e e e e nrraeaeees 73
SAQ 5.2 e ——————— et e e e e e e e 74
REFEIENCE ...ttt e e e e e e e e e e e e e 75
Study Session 6: Sources Of INfOrmMation ..........cc...uvvvvviviiiiiiiiiiiiiii e 76
INEFOAUCTION ...t e e et e e e et e e e e e e e e e e ena 76
Learning Outcomes for Study SESSION 6 ... e eeeeeeeeeeeeiieiieiieeieieeeeeeeeeeseeeeeeeas 76
6.1  Sources of INfOrmation.........ccoooiiiiiiiiii e e 76
IN-TEXE QUESTION ... .t commmr e e e e e ettt e e e e e e e e e sae s e seeeeeeeeeeeesnnens 78
IN-TEXE ANSWET ..ttt et e et e e e et e e e e et e e e e eaaeeneeeesnnaeaeees 78
Summary Of STUAY SESSION 6 .......uvuuuuiiiiiereeerieiiiiieeieeie e 78
Self-Assessment Questions (SAQSs) for Study Sessian............cccoeeevvvviviiiiiieienen, 79

9



SAQ 6.1 (Testing Learning OUtCOME 6.1) ... couemeeirrriimririiniiiiininiiiniieneninennnnees 80

SAQ 6.2 (Testing Learning OUtCOME 6.1) ... coeemeeevreiieririieiiinieiiiiiniieneninennnnnes 80
Notes on SAQS FOr Study SESSION 6 ........cceeveeeriiiiiiiiiiiiieiiriieieerrererrrrerneeree 80
SAQ B. 6. i e———————— e e e sttt et e e e e e e s e eneaae e e e e nnraeaeees 80
SAQ 6.2 ettt ——————— et e et e e e e e e e 81
REIEIENCES ...ttt ettt e e e e e e ettt e e e et e e e e e e aeeeeeaann 81
Study Session 7: Information ACCESS TOOIS ......eiiiiiiiiiiiiiiiiiiieiiiiiiiieieeieeeieenes 83
INEFOAUCTION ...ttt e e e e et e e e et e e e e e e e e e e enns 83
Learning Outcomes for StUdY SESSION 7 ... e eeeeeeeeeeeieeeieeieeaeeieeseesnsnesseeeeees 83
7.1 Tools that can be used in accessing informatia.................ccccoeeiiiienennnn. 83
IN-TEXE QUESTION ... .o comsmr e e e e e e ettt e e e e e e e eeaaraaa e aeeeneeeeeeeeeenens 84
IN-TEXE ANSWET ...ttt ettt e e r e e e et e e e e e bt s e e e e e sseaeeeeesnn e eaeees 84
IN-TEXE QUESTION .. ..iiiieieiiiie e e comsme e e e e e e e et e e e e e e e e e aaaana e seeanaeeeeeeeesnnes 85
IN-TEXE ANSWET ... 86
7.2  The Concept of Electronic Databases ......cccceoeeeveeieiiiiiiiiiee, 86
IN-TEXE QUESTION .. ..ciiieieiiiie e comsme e e e e e e ee et e e e e e e e e e eaaane s seeaneeeeeeeeesnnes 86
IN-TEXE ANSWET ... 86
IN-TEXE QUESTION .. ..ciiiieieeiiiee e comsme e e e e e e ettt e e e e e e e e e aaaann e seeanaeeeeeeeesnnns 87
IN-TEXE ANSWET ...ttt e et s e e e et e e e e et e e e e s sneaeeeeesanaeaeees 87
7.2.1  ACCESS 10 INfOrMALION ....coviieiiiee e 87
7.2.2 Types Of DAtahaSES ........cceiiiiiiiimmm oot e e 88
IN-TEXE QUESTION ... .t e e e e e e e e ettt e e e e e e e eesaaaaa e seeeeeeeeeeeeennnns 88
IN-TEXE ANSWET ... 88
7.2.3  Accessing Electronic Databases ........cccocuuiiiiiiiiiiiiiiiiiiiiiiiiiiiiiienenes 89
7.2.4  Techniques of searching Electronic Datahases..............ccccccvvvvvivrnnnnnn. 89
IN-TEXE QUESTION ...t e e e e e e e e e e e et e e e e e e e e e eaaane s sneaneeeeeeeeesnnes 92
IN-TEXE ANSWET ...ttt ettt e et e e e et e e e e e b e e e e e e saeeneeeesnn e eaeees 92
IN-TEXE QUESTION .. ..t e e e e e e e e e et e e e e e e e e e eaaaaa e seeeaeeeeeeeeesnens 94
IN-TEXE ANSWET ...ttt et e e e e e et e e e e et e e e e e esseeneeeesanaeaeees 94
SumMmMary Of StUAY SESSION 7 .....uuueiieiiiiiieeeeeeiii e eee e ee et eeeeaeeeee e eeeseereeeeeeeeeeaes 94
Self-Assessment Questions (SAQS) for Study Sessian...........ccccevvvvvviieieiiieienen, 95
SAQ 7.1 (Testing Learning OUCOME 7.1) .....couemmerrrrrerermremrrnnnnennnennnennnnnennnnnes a5
SAQ 7.2 (Testing Learning OUICOME 7.2) .....couemmeerrrrerernrmmmmnmmnemmnennnnnnnnnennnnne a5
SAQ 7.3 (Testing Learning OUICOME 7.2) ... couemmererrrrrermremmmnmmnermnennnsnnnnnennnnne a5
Notes on SAQS FOr Study SESSION 7 ......cooceieeeieiiiiiiiiiiiiieiieieeeeeeeeeee e eee e eeeeeeee s 95
SAQ 7. L.t —————— e e ettt e e e e e e e e s e anaeae e s e e nnreereees 95
SAQ 72—t e e e e e e e 96
SA Q 7.3 ettt e em——————— et e e oo s e bttt et e e e e e e e e e e enaeaeae e e nnraereees 97
REIEIENCES ...ttt ettt e e e e s e ettt e e e et et r e e e e e e e e e ana 98
Study Session 8: Information Literacy SKillS wueuee.oooeeeieiiiiiiiiii s 100

10



(o o [ Tod 1 0] o O
Learning Outcomes from Study SeSSION 8. 100
S 70 R [0} o] g ¢ g F= Uu o] o I (= = Vo PP 100
IN- TEXE QUESTION ...t ctmmme e e e e e e et e e e e e e e ee e et s e aneeaaeeaeeenenns 101
IN- TEXE ANSWET ... 101
8.2 Elements of Information Literacy SKillS...........ccccceeiiiiii, 101
IN- TEXE QUESTION ... e e commme e e e e e e et e e e e e e e ee e et s e aneeaaeeaeeennnes 105
IN- TEXE ANSWET ... 105
Self-Assessment Questions (SAQS) for Study Sessian.............ccoeevieiiiiinennnn. 105
SAQ 8.1 (Tests Learning OUtCOMES 8.1) ..o 106
SAQ 8.2 (Tests Learning OUtCOMES 8.2) ... 106
Study Session 9: Models and Components of Infoandtiteracy ................cooooooee. 106
1o o [ Tod 1 o] o PP 107
Learning Outcomes from Study SeSSION 9.....ceieiiiiiiiiiieee 107
9.1 Models of INformation LItEracCy .........coeeeeeiieiiieiiiiiiiiiiieiiiiieeeeeeeeeeeeeeeeeeeeee s 107
IN- TEXE QUESTION .. .ot e e e et e et e e e e e e e e eeetab s e eneeaaeeeeeennnes 113
IN- TEXE ANSWEL ... 113
9.2 Information Literacy COMPONENLS ........uuuuuerurruriiiiiiiriiiiiiiiieinninenenneennennnnns 113
Summary for Study SESSION ... 115
Self-Assessment Questions (SAQS) for Study Se$sian.............cccevvveeviiiiiinenenn, 116
SAQ 9.1 (Tests Learning OUtCOMES 9.1) ... 116
SAQ 9.1 (Tests Learning OUtCOMES 9.1) ... 116
RETEIENCES ...ttt ettt e e e e e e e e e e e e s e bbb e e e e as 116
Study Session 10: Internet and INternet ServiCeS.........coooireiiiiiirir i 117
111 oo (8o (o] o ISP P PP PPPPPPPPPPPPP 117
Learning Outcomes from Study SeSSIoN 10.....coiiiiiiiie e 117
10.1 11 =T T PPN 117
10.2 HIStOry Of INtEINET ... e 118
IN- TEXE QUESTION ... e ctmmms e e e e e e e e e e e e e e e enetae s e eneeaaeeaeeennnes 120
M- TEXE ANSWE ...ttt e e e e e e et e e e e ata s aneennesaneeeees 120
10.3 INTEINEE SEIVICES. ... uutteiiiieieees e eib bttt e e e e e e e as s bbb eeaeeeesrrereeeeees 120
Summary for Study SeSSION 10.......ccooi i ————— 124
Self-Assessment Questions (SAQs) for Study Seddian..............ccoeevvvvviiiienenenn, 124

SAQ 10.1 (Tests Learning OutCOmMES 10.1) ... cumneeeeeeeeiieiiiiieiieiieieneieieeeaeeen
SAQ 10.2 (Tests Learning OUtCOMES 10.2) ... cneeeeeeieiiaiaaaeeieeeieeee e

SAQ 10.3 (Tests Learning Outcomes 10.3) ... cmmeeeeeeeeieieiiieieiiieieeeieeeeeenenn 281
Study Session 11: Evaluating Internet Resourcebs$er...............cccccevvvviviiiienenenn. 126
o o [ Tod 1 0] o O 126
Learning Outcomes from Study SeSSION L11....cemiiiiiiiiiiiiiiiiiiieer e 126
111 Need to Evaluate Information Retrieved from internet...................c...... 126

11



IN- TEXE QUESTION ....cciiiieiiiiiee e ctmme e e e e e e e et e e e e e e e e eee bt e e aaeeaaeeeeeenenes 127

M= TEXE ANSWET ..ttt e e e e e e e e et e e e e et s aneennesaneeeees 128
11.2 Benefits of using the Internet as an infororaource include:...................... 130
M= TEXE ANSWE ...ttt e e e e e e e e et s e e e ata s eneennesanneeeees 131

Summary for Study SESSION 11......coooiiii e 131
Self-Assessment Questions (SAQs) for Study Ses<ian............ccoeevvvvviiiiiieneeen, 132

SAQ 11.1 (Tests Learning OutcomMes 11.1) ... cmeeeeeeeeieieiiiiiiiiieieeeieeeeeeee 320
SAQ 11.2 (Tests Learning OUtCOMES 11.2) ...commneeeeeeieiiieiiiiieiiieiiieeereeeennn 320

Study SesSion 12: COPYIGNT.......cooii ittt mmnnmeeeeeeeee e 133
INETOAUCTION ...ttt e e e e e e e e e e e e e e eeeeea e 133
Learning Outcomes from Study SeSSION 12....ccomemiiiiiiiiiiiiiiiiiie e 133
12.1 The Concept of COPYIGNL ... ... 134

IN- TEXE QUESTION ... commme e e e et e e e e e e e e e ene e s e aaeeaeeeeeeennnes 135
IN- TEXE ANSWET ... 135
12.2 Ownership Of COPYIGNT .......uuiiuiiietmmmmmm s 136
12.3 Copyright INfringemeNt ... 138
12.3.1 Action for INfrINGEMENT ........oviiiiie s 139
12.3.2 Nature of Relief Claimable ..o 140
IN- TEXE QUESTION ... e ctmmme e e e et e e e e e e e e e e eee et s e eneeaeeeeeeennnns 141
IN= TEXE ANSWEN ...t aee e e e e e e e e ennnns 141
Summary for Study SESSION 12......ccoo i e 142
Self-Assessment Questions (SAQs) for Study Sed2an.............ccceeevvviiiiiiiinenen, 142

SAQ 12.1 (Tests Learning OUtCOMES 12.1)...cmmneeeeeeieiereieieneieieieneeeneneennn 431
SAQ 12.2 (Tests Learning OutCcomes 12.2) ...cneeeeeeeeieieiiieieiieeieneeeeeeeenn 431

Study Session 13: Evaluation of Information SOULCES..........ccoeeveiiiiiiiiiiiiiiieeeee, 143
1o o [ Tod 1 0] o PP 144
Learning Outcomes from Study SeSSION 13.....o e 144
13.1 Criteria for Evaluating Information SOUrCes...........ccccccvvviiiiiiiiiiieiiieieeee, 144
Summary for Study SESSION 13 ... ..o 152
Self-Assessment Questions (SAQs) for Study SedS8an.............ccceeiiiiin. 152

SAQ 13.1 (Tests Learning OutcoOmMeS 13.1) ...cmmneeeeeeieieierieeieinieieeeeereeeennnn 23l

12



Study Session 1: The Concept and Definition of Infonation
Literacy

Introduction

Information literacy is the ability to know whenretie is a need for information, to
be able to identify, locate, evaluate, and effedyiwise that information for the
issue or problem at hand.

Also it is an incorporate aspect of "skepticismdgement, free thinking,
guestioning, and understanding or incorporate céoemoges that an informed
citizen of an information society ought to possesgarticipate intelligently and
actively in that society.

In this study session, you will be introduced toameag of information literacy,
the information society and the information literggerson and the basic abilities
that an information literate person must possess

Learning Outcomes for study session 1

At the end of this study session, you should be &l

1.1  Explain meaning of information literacy

1.2  Discuss the information society and the infation literate person

1.3  Highlight the basic abilities that an inforioatliterate person must possess

1.1 Meaning of Information Literacy

The term, ‘information literacy’, was coined by tipeesident of the American
Information Industry AssociationPaul Zurkowski. This peak industry body
served the interests of private, for-profit orgatimns concerned with the
production and sale of information.
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Figure 1.1:Paul Zurkowski

Source: https://www.google.com.ng/imgres?imgurl=https%3A%Zi.ytimg.co
mM%2FVvi%2F8DXnUvseNTs%2Fmaxresdefault.jpg&imgrefurl=

Zurkowski first used ‘information literacy’ in a 1974 repoon libraries and
information science, which investigated the emplegyin needs of the US
industrial sector in a late capitalist economy ardmined the issue of inadequate
workforce skills(Doyle Brunson1994).

The report told educators and policy makers thatestts, and therefore the labour
force, were unable to locate and use materialsctefidy for study and work
purposes. This perception, along with the shiklertronic materials and services
during the 1980s, played a key role in the develmmand implementation of
library user education programs.

Information literacy, as a concept, has receiverteasing emphasis in recent
times. It has to do with the ability to accessetiptet, evaluate, organise, select,
produce, and communicate information in and throwghvariety of media
technologies and contexts to meet diverse leameagls and purposes.
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Figure 1.2:(Doyle Brunson1994)
Source: http://media.cardplayer.com/assets/000/014/171/Bamm feature.jpg.

Several definitions have been given to the conadpinformation literacy by
scholars and professional associations/learnedetse®i The Association of
College & Research Libraries, (20055escribes information literacy as the set of
skills needed to find, retrieve, analyse, and useriation. The Canadian
Association of School Libraries (2007)describes information literacy as
encompassing the ability to:

A. Recognise the need for information to solve pnolslend develop ideas; pose
important questions; use a variety of informatiosthgring strategies; locate
relevant and appropriate information; assess indion for quality, authority,
accuracy and authenticity,

B. Includes the abilities to use the practical andceptual tools of information
technology to understand form, format, location amttess methods, how
information is situated and produced, researchgs®es, and

C. To format and publish in textual and multimedianfats and to adapt to
emerging technologies.

Oyewusi (2010)describes information literacy as the acquisitimerpretation,
and dissemination of information, focussing on @ffee methods for locating,
evaluating, using and generating information whateo, Murray and O’Hallon

(2005) defines information literacy as the ability to usd#ernet and other
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electronic sources for research and knowledge ibgiléds part of information
literacy.

Therefore, information literacy can be seen to emmass knowledge of one’s
information concerns and needs, and the abilityidentify, locate, evaluate,
organize and effectively create, use and commumiaaformation to address
issues or problems at hand.

It also enables individuals to participate effeelyin the information society, and
is part of the basic human right of lifelong leagni Information literacy
empowers people in all walks of life to seek, ea#dy use and create information
effectively to achieve their personal, social, quational and educational goals.
According to theAmerican Library Association (1989) to be information
literate, a person must be able to recognise whiemmation is needed and have
the ability to locate, evaluate and use effectivbl information needed.

The ability to use information technologies effeety to find and manage
information, and the ability to critically evaluatend ethically apply that
information to solve a problem are some of therhatks of an information
literate individual.

Other characteristics of an information literateliwdual include the spirit of
inquiry and perseverance to find out what is neags$o get the job done.
Ultimately information literate people are thoseommave learned how to learn.
This definition closely links information literacto lifelong and self-directed
learning,basic objectives of the National Policy on Educatio(Nigeria, 1981).
The Universal Basic Education Programme (Nigeri@D®@ aims to lay the
foundation for lifelong learning through the indlus of appropriate learning to
learn self-awareness, citizenship and life skill$is is reminiscent of the
statement of Kulhthau 1995 cited in Akande, (20@Bat the concept of
information literacy encompasses lifelong learning.

Information literacy involves the knowledge and o$ekills or competencies that

together make for effective and appropriate useinédrmation (Armstrong,
Boden, Town, Woolley, Webber, and Abell (2005)
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Information literate people understand more thaw ho find information, they
understand its limitations and the need to exarhime they use information, and
they understand how to manage and communicatenadtoon.

In-Text Question
Define information literacy according to The Assdmn of College & Research
Libraries, (2005)

In-Text Answer

Information literacy described as the set of skikeded to find, retrieve, analyse,
and use information.

Information literacy also extends to a whole ran§eange of literacies, including
visual literacy, media literacy, technological d@gey, computer literacy, and
cultural literacy among many others, each connotthg ability to derive
information from that type of resources.

While all these are aspects of information literaitye original literacy reading
remains of crucial importance to the informatiaerate person. In other words,
the ability to articulate one's information neduk @bility to identify, locate and
access appropriate sources of information to nieeinformation need.

The ability to effectively use information resousceegardless of format, the
ability to critically and ethically apply the inforation as well as the ability to
determine if the information need has been adebjuatet is what information
literacy is all about.

Information literacy forms the basis for lifelongakning and it is common to all
disciplines, to all learning environments, and Hdevels of education. It enables
learners to master content and extend their inyasbns, become more self-
directed, and assume greater control over their tanning. An information
literate individual is able to:
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1. Determine the extent of information nee

)\

2. Access the needed information effectively affidiehtly

) 3. Evaluate information and its sources critic

4. Incorporate selected information into one’s klemlge bas

) 5. Use information effectively to accomplish a sfie@urpost

6. Understand the economic, legal, and social sssugounding the use
information

Figure 1.3: Whaten informaion literate individual is abl to do
Information Literacy encompasses knowledge of om&@rmation concerns ar
needs, and the ability to identify, locate, evaduarganize and effectively crea
use and communicate information to address issuggoblems at hand; it is
prerequisitefor participating effectively in the Information &ety, and is part c
the basic human right of li-long learninglUS National Commission on Library
and Information Science, 2003)

On the other handCouncil of Australian University Librarians (2004)

describes information literacy as an understanding set of abilities enablir
individuals to ‘recognise when information is negdend have the capacity

locate, evaluate, and use effectively the needednration

Webber and Johnston (2003) defininformation literacy as the adoption

appropriate information behaviour to obtain, thhougvhatever channel ¢
medium, information well fitted to information nesdtogether with a critice
awareness of the importance of wise and ethicalafiseformaton in society
while CILIP (2005) sees information literesas knowing when and why you ne
information, where to find it, and how to evaluaiege and communicate it in

ethical manner”.
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SCONUL presents seven pillars of information literay as follows:
v' Recognise the information need

Distinguish ways of addressing gap

Construct strategies for locating

Locate and access

Compare and evaluate

DN N N NN

Organise, apply and communicate, and

v' Synthesise and create
According to Alexandersson and Limberg (2005)students' ability to find,
develop and apply new knowledge is considered &akelmence students should
develop and practice critical thinking, scrutingifacts and realising the potential
consequences of different alternatives. Doing sajents should gradually come
closer to scholarly ways of thinking and working.
These intentions are expected to have an impattamhers' and librarians' work,
for instance, they need to be information literthiiemselves to be able to support
students developing their abilities to seek anticatly use information.

In-Text Question

The Canadian Association of School Libraries (2007§escribes information
literacy as encompassing the ability to recogriigerteed for information to solve
problems and develop idedRRUE/FALSE

In-Test answer

TRUE

1.2 Information society and the information literate person

The information society is an economic reality andt simply a mental
abstraction. The slow spread/dissemination of mfdron ends new activities,
operations and products graduallycome to lighghn Naisbitt)
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Figure 1.4:John Naisbitt
Also, it is a society where information is used as economic resource, the
community harnesses/exploits it, and behind itaal industry develops which
produces the necessary informati{iick Moore).
It is evident that the definitions are based ondbrd preconceptions regarding
which areas of life change significantly, some aemtred on resources, others
around products, or industries, or activities,asisty and people.
Some consider the representation of global dimessaxtremely important, while
others do not. Some are of the opinion that palitttmensions (control) are basic;
others do not even mention it.
All this points in the direction that in order teveal the content of the concept,
one must explore all the possible points for exatnom of conduct and employ
multi-dimensional analyses.

In-Text Question

What is information society?

In-Test Answer

The information society is an economic reality aod simply a mental abstraction
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1.2.1 The Historical background of information soaety

Misunderstandings and distortions related to infitram society sap the power of
the term by constantly placing its dawn or arrisainewhere in the distant future
and thus we create and maintain a feeling of “items.

Alternatively, some do the exact opposite and tryptove that an information
society existed as early as the late 19th centuorg recently some even suggest
the late 18th century), while some others go asa$ato question the viability of
the term by saying that “information” and “knowletighave always played an
important role in history.

However, information society is to be understooa asrongly historical notion, in
a chronological order: it refers to a social codit(quality) which a given society
can claim to have “attained” by taking various emiéi into consideration as
opposed to the prior stage of development it hdikeaed.

Here is no consensus in literature in regard torwhdividual countries “entered”
information society and what variables should banexed. Interestingly, few
scholars take a clear stand on this question ard #uthey do, they do so very
rarely. Alvin Toffler and John Naisbitt insist that for the United States the
“tipping point” into information society was in thate 1950s.

Others date this from the late 1960s. Howevelhektasily measurable criteria of
Table 4 (production, employment, work, level of ealion, interconnectedness)
are used, a “rhythm” is taking shape, of the “thirdve” taking its course across
the Globe. This is despite the inconsistenciegtwbspective data queues enabling
a rough estimation — lacking rigorous and accucateulation.

1.2.2 Elements of the Information Society
The elements of the information society are:
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Universal service and universal acc

Equality of opportunit

( Content diversit

Freedom of expression and freedom of ac

Figure 1.5:Elements of the information society

Universal service and universal acce: In an environment where informatic
and knowledge are crucial to social and economieeld@ment, access
information and the means to use that informati@eds to be extended
everyone, everywhere.

For this reason, universal access or universalceare a fundamental point of
declarations, in particular with reference to treeds of developing countrie
where the information society both opens up gre&trmgial for development a
poses new risks, widening disparities between atitdmcountries

Universal service is the lo-term objective of making communication faciliti
available to everynember of society on an individual or householdasd it is
used in particular ithe regulatory legislative framework to indicate tibligation
of telecommunication operators to provide theiv®es to the entire populati
However, the objective of universal service id $&if from turning into reality ir
developing countriesand the universal service concept has been comptent
by the concept of universal access, i.e. the oppityt for everyone, at home or
work, to be within a reasonable distance of a tedeg

Equality of opportunity : The physical existence of infrasttures is essential b
not sufficient for development of the informatioocgety: factors of gender, lev
of education and literacy, household income, lagguaace and ethnicity are
critical determinants of ICTs utilization and acc@sthin courries

When the necessity promote equality of opportunity to citizens, and
particular to encourage the participation of weataegories in the use of IC1
Each country should also promote measures “to Ipelpple of every age
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background and location and level of physical gbilb access ICTs”, and States
should “actively involve the youth in national aredjional ICT activities.

Ensure better gender balance in ICT use whiletutstg specific programmes that
address the need of women patrticularly those aiatadral and disenfranchised
areas.”

The use of voice and touch screen applications éhable a greater number of
people to access ICTs and the development of apjgiits and content suited to
local needs, harness the potential of informatimth @@mmunication technologies,
enabling the population to participate in the infiation society.

Content diversity: Content is a fundamental element for the utilaatof ICTs.
Development of local content on the Internet iseans to ensure a culturally and
linguistically diverse cyberspace, and this divgrs also an important part of our
cultural heritage and has to be protected.

ICTs provide new channels for the expression of thiversity and for the
worldwide dissemination of locally created contebiversity of content on the
Internet would enable the participation of all aedsure sustainable access,
realizing the full potential of the Internet as ause of information and
knowledge.

Appropriate content would also benefit the utiliaat of ICTs for educational
purposes, training and human resources developrietquality and variety of
content is of “great importance to encourage me@pfe to join online activities”.
special emphasis should be placed on the promofiapplications that are useful
for various languages, such as translation, asagetlevelopment and distribution
of contents that reflect local cultural or lingugstharacteristics.”

The Bamako Declaration acknowledged the continemtscultural diversity and
urged that it should be reflected in cyberspactnahg the need to “invest in
African media content as well as new technologied develop independent
production.”

The production of local, national and regional emitin native languages, and the
location of that content on regional servers, cigo &elp in rationalizing access
for local and regional traffic and promoting itsceange via the most direct route
freedom of expression and freedom of access.
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In-Text Question

Equality of opportunity state that the physical existence of infrastructuse
essential but not sufficient for development of itifermation societyYES/NO
In-Text Answer

YES

Creation of local content, with the help of theemiational community and the
collaboration of the private sector, should therefbe given high priority. The
information society should serve the cultural dmment of all citizens through
diversity of content reflecting the cultural andduistic diversity of our peoples.
Diversity of content, including cultural and lingtic diversity, should be
promoted.

The private sector should therefore develop anttboformation networks with
abundant capacity to accommodate a wealth of irdtion, both locally produced
and that developed in other regions and nations.”

1.3 Basic abilities that an information literate m@rson must

POSSESS

Information literate is the ability to recognizeetrextent and nature of an
information need, then to locate, evaluate, andecéffely use the needed
information (Plattsburgh State Information and Computer Literacy Task
Force, 2001)

Information literate person must possess the folloig Basic abilities

A. An information literate personmust be able to redog when information is
needed, and to locate, evaluate, effectively usd, @nderstand ethical issues
related to information in its various formats.

This definition of information literacy conforms tthe Information Literacy
Initiative Committee of the SUNY Council of Libramirectors, and the ALA
definition, as well as that found in the Middle t8&aStandards for Accreditation.
(Plattsburgh State Library Faculty)

B. Information literate person must constitutes tlhditees to recognize when
information is needed and to locate, evaluate ctffely use, and communicate
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information in its various formats(SUNY Council of Library Directors,
Information Literacy Initiative Committee, Final Re port, September 30,
1997)

C.To be information literate, a person must be abletognize when information
is needed and have the ability to locate, evaliaid, use effectively the needed
information. Producing such a citizenry will requithat schools and colleges
appreciate and integrate the concept of informali@macy into their learning
programs and that they play a leadership role inipping individuals and
institutions to take advantage of the opportunitideerent within the information
society. (American Library Association, Presidential Committee on
Information Literacy, Final Report, January 10, 1989).

Each institution should foster optimal use of itarhing resources through
strategies designed to help students develop ir#tom literacy the ability to
locate, evaluate, and use information in orderdmolne independent learners.

It is essential to have an active and continuirmg@m of library orientation and
instruction in accessing information, developedlatmratively and supported
actively by faculty, librarians, academic deang] ather information providers.
(Commission on Higher Education; Middle States Assion of Colleges and
Schools, Characteristics of Excellence in Higherudation; Standards for
Accreditation, 1994 edition).

In-Text Question

Is the ability to recognize the exéer nature of an information

need, then to locate, evaluate, and effectivelythiseneeded information

In-Text Answer

Information literate

Summary of study session 1

1. The term, ‘information literacy’, was coined by thresident of the

American Information Industry AssociatioRaul Zurkowski. This peak
industry body served the interests of private, faofit organisations
concerned with the production and sale of infororati
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2. Oyewusi (2010) describes information literacy as the acquisition,
interpretation, and dissemination of informationcdssing on effective
methods for locating, evaluating, using and gemegahformation

3. The information society is an economic reality amat simply a mental
abstraction. The slow spread/dissemination of mfdion ends new
activities, operations and products gradually ceaeght. (John Naisbitt)

4. It is evident that the definitions are based ondbard preconceptions
regarding which areas of life change significandpme are centred on
resources, others around products, or industriesctovities, or society and
people.

5. Misunderstandings and distortions related to inftion society sap the
power of the term by constantly placing its dawramival somewhere in
the distant future and thus we create and maisté@eling of “transition”.

6. An information literate personmust be able to rexng when information
is needed, and to locate, evaluate, effectively ase understand ethical
issues related to information in its various forsnat

Self-Assessment Questions (SAQs) for Study Sessibn

Now, that you have completed this study session, gaem assess how well you
have achieved its learning outcomes by answeriaddtiowing questions. Write
your answers in your study diary and discuss thdath wour Tutor at the next
Study Support Meeting. You can check your answetls the Notes on the Self-
Assessment Questions at the end of this studyosessi

SAQ.1.1 (Testing Learning Outcome 1.1)

Explain the information literacy

SAQ 1.2 (Testing Learning Outcome 1.2)

1. According taJohn Naisbitt, what is information society?

2. Highlight four elements of the information sdgie

SAQ 1.3 (Test Learning Outcome 1.3)
Give any two Basic abilities that an informatictetate person must possess
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Notes on SAQS For study session 1

SAQ 1.1

The term, ‘information literacy’, was coined by tipeesident of the American
Information Industry AssociationPaul Zurkowski. This peak industry body
served the interests of private, for-profit orgatimns concerned with the
production and sale of information.

Information literacy is defined as the set of skileeded to find, retrieve, analyse,
and use information.

The Canadian Association of School Libraries (20@&scribes information
literacy as encompassing the ability to:

v' Recognise the need for information to solve proklemnd develop ideas;
pose important questions; use a variety of inforomagathering strategies;
locate relevant and appropriate information; assdesmation for quality,
authority, accuracy and authenticity,

v Includes the abilities to use the practical and ceptual tools of
information technology to understand form, formlagation and access
methods, how information is situated and producedearch processes,
and

v' To format and publish in textual and multimedianfiats and to adapt to
emerging technologies.

SAQ 1.2
1. Information society? is an economic reality amok simply a mental
abstraction. The slow spread/dissemination of mfdion ends new
activities, operations and products gradually ceaeght. (John Naisbitt)
2. Four elements of the information society are lisgietbw:
I.  Universal service and universal access
ii.  Equality of opportunity
iii.  Content diversity
iv. Freedom of expression and freedom of access

SAQ 1.3
Basic abilities that an information literate persouast possess are:
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1. An information literate person must be able to grepe when information
is needed, and to locate, evaluate, effectively ase understand ethical
issues related to information in its various forsnat
This definition of information literacy conforms the Information Literacy
Initiative Committee of the SUNY Council of Libramirectors, and the
ALA definition, as well as that found in the Middistates Standards for
Accreditation. (Plattsburgh State Library Faculty)

2. Information literate person must constitutes dbéities to recognize when
information is needed and to locate, evaluate, céffely use, and
communicate information in its various formats. (®tUCouncil of Library
Directors, Information Literacy Initiative Commide Final Report,
September 30, 1997
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Study Session 2: Information literacy, Information Society and
Information Economy

Introduction

The concept of information literacy, which advocatiee preparation of people to
be successful users of information, addressesdheecn librarians have with the
evolving nature of information sources and the w®miming amount of
information available for use.

Information literacy skills have been identify ascaessary tools that students and
teachers must possess to be able to navigate éisergrand future landscape of
information. This becomes more essential when culrm reforms which
advocates active resource based learning is corside

In this study session, you will learn the informatieconomy, characteristics of
information society and the relationship among rinfation literacy, economy and
society.

Learning Outcomes for study session 2

At the end of this study session,, you should be &b
2.1 Explain the information economy

2.2 Highlight the characteristics of an informatsnciety

2.1 The information economy

Bells (2005) describes an information economy as eaanomyn
which knowledgejnformation, and services are more valuable than
manufacturing. It is  amconomywith an increased emphasis
oninformationalactivities andnformation industry.
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Castells (2009)states that information economy is not mutuallglesive with
manufacturing economy.

Figure 2.1: Castells (2009)
Source: https://dornsife.usc.edu/assets/img/news/story/Jig 3

He finds that some countries such Germany and Japaxhibit the

informatization of manufacturing processes. In @idgl conceptualization,
however, information economy is considered a "stagéphase" of an economy,
coming after stages of hunting, agriculture, and nufiacturing. This

conceptualization can be widely observed regarghifaymation society, a closely
related but wider concept.

In-Text Question

Define an information economy

In-Text Answer

Bells(2005) describes an information economy as eaanomyn
which knowledgejnformation, and services are more valuable than
manufacturing.

2.2 The characteristics of an information society

The information society according téN/ITU (2005) cited in Akinde (2006) is
the society where everyone can create, accesseudihd share information and
knowledge, enabling individual, communities and pdeoto achieve their full
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potential in promoting their sustainable developtreamd improving their quality
of life.

The direct consequence of this is the advocacyeftucational restructuring and
with the teacher as guide. This will make a shaifi #om the traditional teacher
dominated class to resource-based process apptoaldarning which allows
maximum participation of the learner. Restructuringl make information
literacy a necessity as students will seek to coostheir own knowledge and
create their own understanding.

The information society is characterized by théofeing:

1. Pervasivenfluenceof IT on homework, and recreational aspects of
theindividualsdaily routine,

2. Stratificationinto new classes those who are information-rich #rake
who are information-poor,

3. Loosening of theationstates hold on the lives of individuals and the ris
of highly sophisticated criminals who can stielntitiesand
vastsumsof moneythrough information related (cyberjime.

In-text Question

The information society is the society where evag/@an create, access, utilise
and share information and knowledge, enabling iddi&i, communities and
people to achieve their full potentiaf RUE/FALSE

In-text Answer
TRUE
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Karvalis (2007) presented several other definitions of informatswciety as
follows:

1. A society that organises itself around knowledgdhia interest of social
control, and the management of innovation and ahan@aniel Bell)

2. A new type of society, where the possession ofrmédion (and not
material wealth) is the driving force behind itsartsformation and
development (and where) human intellectual cregtifourishes.(Yoneji
Masuda)

3. The information society is an economic reality amat simply a mental
abstraction ...The slow spread/dissemination afrmfition ends and new
activities, operations and products gradually ceoeght. (John Naisbitt)

4. A society where information is used as an economgsource, the
community harnesses/exploits it, and behind itaall industry develops
which produces the necessary information ... (Widore)

5. A social structure based on the free creationribdigion, access and use of
information and knowledge the globalisation of was fields of life.
((Hungarian) National Strategy of Informatics, 1995

6. A new type of society in which humanity has the agppnity to lead a new
way of life, to have a higher standard of livingcamplish better work, and
to play a better role in society thanks to the glalsse of information and
telecommunication technologiegBélaMuranyi)

Figure 2.2: Karvalis (2007)
Source: http://www.abc.net.au/reslib/201407/r1297541 17738fpg
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The characteristics of information societies
Information societies have three main characteséiloore, 2008 which are:

Figure 2.3:Moore, 2008
Sour ce: http: //mwwwl.pictures.gi.styl ebistro.com/Demi+M ooret+Makeup+Lipgloss
+UEr5tTvdFrbl.jpg

First, information is used as an economic resource. Qzghons make greater
use of information to increase their efficiency, sbmulate innovation and to
increase their effectiveness and competitive pmsitoften through improvements
in the quality of the

Goods and services that they produce.

There is also a trend towards the development ofemiformation-intensive

organizations that add greater amounts of value thnd benefit a country’s
overall economy.

Second,it is possible to identify greater use of inforrnatamong the general
public. People use information more intensivelyhair activities as consumers: to
inform their choices between different productseiglore their entitlements to
public services, and to take greater control okeirtown lives.
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They also use information as citizens to exercikeirt civil rights and
responsibilities. In addition, information systemse being developed that will
greatly extend public access to educational anti@hlprovision.

Third, characteristic of information societies is the@epment of an information
sector within the economy. The function of the miation sector is to satisfy the
general demand for information facilities and sessi

A significant part of the sector is concerned vitie technological infrastructure:
the networks of telecommunications and computarstebsingly, however, the
necessity is also being recognized to develop tmdustry generating the
information that flows around the networks: theoimfiation content providers. In
nearly all information societies, this informati@ector is growing much faster
than the overall economy.

In-Text Question

Characteristics of information socses&ate that it is possible to
identify greater use of information among the gahpublic.

a. Third

b. First

c. Second

d. All of the answers

In-Text Answer
c. Second

Summary of study session 2

1. 1.Bells (2005) describes an information economy aseconomy in
which knowledge, information, and services are
more valuable than manufacturing.

2. He finds that some countries such as Germany grahJaxhibit the
informatization of manufacturing processes

3. 3.The information society according tdN/ITU (2005) cited in Akinde
(2006) is the society where everyone can create, acaéise and share
information and knowledge, enabling individual, coomities and people
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to achieve their full potential in promoting theiustainable development
and improving their quality of life.

4. The direct consequence of this is the advocacgdorcational restructuring
and with the teacher as guide

5. One of the characteristics of information societyPervasivenfluenceof
IT on homework, and recreational aspects of theividualsdaily routine.

Self-Assessment Questions (SAQs) for Study Sessibn

Now, that you have completed this study session, gam assess how well you
have achieved its learning outcomes by answeriagdahowing questions. Write

your answers in your study diary and discuss thdath wour Tutor at the next

Study Support Meeting. You can check your answetls the Notes on the Self-
Assessment Questions at the end of this studyosessi

SAQ 2.1 (Testing Learning Outcome 2.1)

Explain the information economy

SAQ 2.2 (Testing Learning Outcome 2.2)

Discuss the characteristics of an information dgcie

SAQ 2.3 (Test Learning Outcome 2.2)

Describe the information society accordingUdl/ITU (2005) cited in Akinde
(2006)

Notes on SAQS For study session 2

SAQ 2.1

Bells (2005) describes an information economy as ecamomyin
which knowledgejnformation, and services are more valuable than
manufacturing. It is amconomywith an increased emphasis
oninformationalactivities andnformation industry. Castells (2009) states that
information economy is not mutually exclusive wittanufacturing economy.

He finds that some countries such Germany and Japaxhibit the
informatization of manufacturing processes. In aidgl conceptualization,
however, information economy is considered a "stagéphase" of an economy,
coming after stages of hunting, agriculture, and nuf@cturing. This
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conceptualization can be widely observed regartiifaymation society, a closely
related but wider concept.

SAQ 2.2
The characteristics of information societies are:
Information societies have three main charactesgioore, 2008 which are:

1.

Information is used as an economic resource. Ozgons make greater
use of information to increase their efficiency,stomulate innovation and
to increase their effectiveness and competitiveitipos often through
improvements in the quality of the goods and sewihat they produce.
There is also a trend towards the development ofemnoformation-
intensive organizations that add greater amountslofe and thus benefit a
country’s overall economy.

It is possible to identify greater use of infotrmoa among the general
public. People use information more intensively their activities as
consumers: to inform their choices between diffeoducts, to explore
their entitlements to public services, and to tgkeater control over their
own lives.

They also use information as citizens to exerclsartcivil rights and
responsibilities. In addition, information systear® being developed that
will greatly extend public access to educational emltural provision.
Characteristic of information societies is the depment of an information
sector within the economy. The function of the mfation sector is to
satisfy the general demand for information fa@btand services.

A significant part of the sector is concerned vitie technological infrastructure:
the networks of telecommunications and computarstebsingly, however, the
necessity is also being recognized to develop tustry generating the
information that flows around the networks: theormhation content providers. In
nearly all information societies, this informati@ector is growing much faster
than the overall economy.
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SAQ 1.3

The information society according téN/ITU (2005) cited in Akinde (2006) is
the society where everyone can create, accesseudihd share information and
knowledge, enabling individual, communities and gleoto achieve their full
potential in promoting their sustainable developtreamd improving their quality
of life.

The direct consequence of this is the advocacyeftucational restructuring and
with the teacher as guide. This will make a shaifi #om the traditional teacher
dominated class to resource-based process apptoaldarning which allows
maximum participation of the learner. Restructuringl make information
literacy a necessity as students will seek to coostheir own knowledge and
create their own understanding.
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Study Session 3: Importance of Information Literacy
Introduction

The importance of information literacy in a glolsalil world. In this Information
age, when the expansion of available information pioceeding at an
unprecedented rate, clear concepts of how to aeebgvaluate this information
are essential.

When citizens fail to understand how informatioroiganised and accessed, they
lose the freedom to seek and critically analysermftion for themselves, the
freedom to make personally informed decisions ditigal and social issues, and
the freedom to make an enlightened contributiatiéobody of human knowledge.
This study session continue to explain the impaeaof information literacy and
basic components of information literacy to you.

Learning Outcomes for study session 3

At the end of this study session, you should be &l

3.1 Explain the importance of information literacy

3.2 Discuss the basic components of informati@ndity Programme

3.1 The importance of information literacy

We live in a globalised digital world where infortizan proliferates, uncontrolled,
diverse and commodified. Individuals accessingrimition must deal with more
than abundance questions of authenticity, accuraatiiics, reliability and
applicability pose challenges for the individuatiaaociety.

Universities operate within this information-richnvéronment and have
commitment to empowering our students to partigipfectively in it. The need
to acquire skills to translate information into kviedge is relevant to all
disciplines. Information literacy is linked to pesisional competency and gives
graduates skills which extend into all areas @. lif
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According to Bundy (2004) many students continue to rely on serendipitous
internet searching rather than strategic and cersid use of a range of
information resources, not recognising the valuaafuiring more sophisticated
knowledge skills. Information literacy is an aceuir skill to be learned,
synthesised, practiced and applied.

Figure 3.1: Bundy (2004)
Source: http://assets.nydailynews.com/polopoly fs/1.23066888107806!/img/ht
tplmage/image.jpg_gen/derivatives/article 307/bu@siyy4-web.jpg

Information literate people know how to learn. Thawe prepared for lifelong
learning because they know how knowledge is orgalnisow to find information
and how to use information in such a way that @hesn learn from them
(American Library Association, 1989).

They know how to verify or refute opinion and be@mxpert seekers of truth
(American Library Association, 1989). Individuals who are able to collect,
understand and critically analyse information ammpewered to become
responsible participants in a democratic community.

In-Text Question

“Individuals accessing information must deal witbnathan abundance questions
of authenticity, accuracy, ethics, reliability aadplicability pose challenges for
the individual and societyTRUE/FALSE
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In-Text Answer
TRUE

Doyles’ (1992) attributes of the information litezgperson are the outcome of a
Delphi study, in which a group of experts discussad agreed upon
characteristics associated with information litgrac

According to him, the information literate persah ane who recognises that
accurate and complete information is the basisirftelligent decision making,
recognises the need for information, formulatesstjors based on information
needs, and identifies potential sources of inforomat

Develops successful search strategies, accesseesaf information, evaluates
information, organizes information, integrates neormation into an existing
body of knowledge, and uses information in critittahking and problem solving
Learning to be information literate involves acquir and demonstrating these
attributes.

University students need to acquire the knowledgkskills that will enable them
to conceptualize information seeking as an intaligcprocess rather than strictly
a mechanical exercise. Students who are informditerate can evaluate
information critically, discern the relevant froret superfluous and incorporate
selected information into their knowledge base.

Figure 3.2:Doyles’ (1992)

Source: https://lwww.arthur-conan-doyle.com/images/b/b6/1882dent-victoria-
falls-sherlock-holmes.jpg

These concepts are developed and articulated inABRBL (Association of

College & Research Libraries)Information Literacy Competency Standards for
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Higher Education and have been widely acceptedhbyiriternational academic
community. The application of these standards hesnbmost successful in
institutions that view information literacy as academic matter rather than an
issue confined to the library.

Information Literacy lies at the core of lifelongalrning. Life-long learning

enables individuals, communities and nations taimttheir goals and to take
advantage of emerging opportunities in the evolvgigbal environment for

shared benefit (Alexandra, 2001).

It assists individuals and institutions to meethtemogical, economic and social
challenges, to redress disadvantage and to adviameeell-being of all.

In-Text Question

lies at the core of lifelong learning
a. Information academy

b. Information Literacy

c. Important of information

d. All of the answers

In-Text Answer
Information Literacy
Information literacy is important to all to be alle function effectively in the
present day information society. Among the key inguace of information
literacy to students are as follows:
1. It enables students to be able to understand aayot 4ol the characteristics
of the Information age, hence making them relevant.
2. If a student has "learned how to learn," upon gatida, they are a much
more attractive job candidate.
3. It produces students with strong analytical, caitithinking and problem-
solving skills.
4. Students can be expected to be adaptable, capathleatuable employee,
with much to contribute to the society.
5. It empowers students to learn for themselves.
6. It enables students to make informed decision.
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7. It equips students for success in their careers.

8. It meets needs of employers for information literamployees.

9. It promotes the creation of self-sufficient resbers.

10.1t encourages the careful evaluation of informatsmurces for bias and
inaccuracy.

11.1t helps students deal with information overload.

12.1t enables students to analyze and evaluate tloenmaftion they find, thus
giving them confidence in using that information ke a decision or
create a product (ACRL, 2014).

3.2 Critical Components of an information literacyprogramme

In any educational sector, there are four critamponents of an information
literacy programme which are explained below:

1. Resources to facilitate the learning of spedkitls, e.g. web based information
skills enhancement packages and other point of, rereskIf-paced instruction.

2. Curriculum that provides the opportunity to keapecific skills, either early in a
course or at point of need, (from self-paced paekagpeers, lecturers,
librarians).

3. Curriculum that requires engagement in lear@aictyvities that require ongoing
interaction with the information environment.

4. Curriculum that provides opportunities for reflen and documentation of
learning about effective information practices. Tinst of these represents the
resource base that supports learning skills undeipg information literacy,
the second represents curriculum integration, hedatter two represent what
Is better described as ‘embedded’ informationditgreducation.

In all sectors, curriculum development, includinguise approval and review
processes, maybe used to monitor the inclusion nédrmation literacy in
curriculum.

Operating alongside this model of information kiey education, are three critical
elements of learning to be information literate:
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1. Experiencing information literacy (learnir

2. Reflection on experience (being aware of leay)

> 3. Application of experience to novel contextsr{gfer of learning

Figure 3.3: Three critical elements learning to be informatic literate

Successful information literacy programs do not yordbcus on teachin
information skills, theyfocus on designing learning experiences that reqthne
use of information skill:

Summary of study session

1.

Information literate people know w to learn. They are prepared -
lifelong learning because they know how knowledg@rganised, how t
find information and how to use information in sukhvay that others ce
learn from them (American Library Association, 1R

Universities operie within this informatiorrdich environment and hay
commitment to empowering our students to partiegdtectively in it
Information literate people know how to learn. Thase prepared fc
lifelong learning because they know how knowledg®@rganised, how t
find information and how to use information in suchvay that others ce
learn from them (American Library Assodon, 1989).

They know how to verify or refute opinion and be@sxpert seekers
truth (American Library Association, 1989). Indivals who are able f
collect, understand and critically analyse inforioxatare empowered 1
become responsible pcipants in a democratic commun
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Self-Assessment Questions (SAQs) for Study Sessi®n

Now, that you have completed this study session, gaem assess how well you
have achieved its learning outcomes by answeriaddtiowing questions. Write

your answers in your study diary and discuss thdath wour Tutor at the next

Study Support Meeting. You can check your answetls the Notes on the Self-
Assessment Questions at the end of this studyosessi

SAQ 3.1 (Testing Learning Outcome 3.1)

Discuss the importance of information literacy tiedents and learning
SAQ 3.2 (Testing Learning Outcome 3.2)

Discuss Components of an information literacy paogme
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Notes on SAQS For study session 3

SAQ 3.1

Information literacy is important to all to be ale function effectively in the
present day information society. Among the key ingmace of information
literacy to students are mentioned below

1. It enables students to be able to understaddadapt to the characteristics
of the Information age, hence making them relevant.

2. If a student has "learned how to learn," upoadgation, they are a much
more attractive job candidate.

3. It produces students with strong analyticakjoal thinking and problem-
solving skills.

4, Students can be expected to be adaptable, leapadh valuable employee,
with much to contribute to the society.

5. It empowers students to learn for themselves.

6. It enables students to make informed decision.

7. It equips students for success in their careers

8. It meets needs of employers for informatiosréte employees.

9. It promotes the creation of self-sufficientaaschers.

10. It encourages the careful evaluation of infation sources for bias and
inaccuracy.

11. It helps students deal with information ovado

12. It enables students to analyze and evaluatentbrmation they find, thus
giving them confidence in using that information rtiake a decision or
create a product (ACRL, 2014).

SAQ 3.2

1. Resources to facilitate the learning of specskills, e.g. web based
information skills enhancement packages and otbert @f need, or self-
paced instruction.

2. Curriculum that provides the opportunity torteaspecific skills, either

early in a course or at point of need, (from seltgd packages, peers,
lecturers, librarians).
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3. Curriculum that requires engagement in learmaegvities that require
ongoing interaction with the information environren

4, Curriculum that provides opportunities for eefion and documentation of
learning about effective information practices. Tinst of these represents
the resource base that supports learning skilleenoghing information
literacy, the second represents curriculum intégmatand the latter two
represent what is better described as ‘embeddddrnmation literacy
education.
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Study Session 4: Information Literacy Education Prgramme

Introduction

While many of todays’ educators are concerned abmdting learning activities
that require engagement with today’s ICT environtneh is attention to
information practices that are fundamental to éffecinformation use. It is
bringing these information practices into the auilum, and ensuring that
students have the capabilities to engage in, afkectaipon such practices, that
constitutes information literacy education.

Information practices may vary somewhat acrossiplises, but they clearly
underpin academic and professional practices in,ef@mple, the humanities,
science, social science, health sciences and tlgynbased disciplines, as well
as underpinning informed civic responsibility. mst study session, you will learn
about information literacy education programme.

Learning Outcomes for study session 4

At the end of this study session,, you should be &b

4.1 Describe the relevance of information literacijucation programme in the
society

4.2 ldentify the strategies to implementing infatian literacy programme

4.1 Relevance of Information literacy education prgramme

Advocates for information literacy are often comszt about the need to promote
the impact of information literacy on academic agkiment. The significance of
information literacy education lies in its potehtia encourage deep, rather than
surface learning, and in its potential to transfodependent learners into
independent, self-directed, lifelong learners.
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Without information literacy people are condemned lack of information,
dependence upon others for access to knowledgenémmination, and even to
acute levels of information anxiefyVurman, 2001). Making information and
information technologies available to the worleshag enough.

Figure4.1: Wurman, 2001
Source: http://cbsnews1.cbsistatic.com/hub/i/2015/04/181398f-37bb-436e-
8423-9a2fc697ce00/tedrichardsaulwurmanoriginal.jpg

Our education systems need to ensure that todegfadrs are empowered to learn
and to take their place in the learning societycakding toBreivik (1998)the
essence of the changes required to education&nsgss to realize the potential of
information literacy education for lifelong leargin

In-Text Question

Without information literacy people are condemnethtk of

In-Text Answer

Information

According toBreivick information literacy centres on the need to moveaya
from the dominant paradigm of pre-packaging infararafor students in the form
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of textbooks, lectures and even artificially coasted multimedia resources, to
facilitating active learning using real world infoation resources.

The processes of facilitating active learning usiea world information resources
would necessarily involve the information procesgmactices and experiences
described as information literacy.

The effects of pre-packaging of information are tasvious in the school and
academic settings. Students, for example, receaigedigested information from
lectures and textbooks, and little in their envimemt fosters active thinking or
problem solving.

What problem solving does occur is(often) withirtifaally constructed and
limited information environments. Such exercisesarbéttle resemblance to
problem solving in the real world where multipldwgmns of varying degrees of
usefulness must be pieced together often from rdagyplines and from multiple
information sources such as online databases, tages, government documents,
and journals.

-Education needs a new model of learning that isethaon the information
resources of the real world and learning that tsya@nd integrated, not passive
and fragmented. What is called for is not a neverimiation studies curriculum,
but a restructuring of the learning process. Teokisp workbooks and lectures
must yield to a learning process based on infolnatesources available for
learning and problem solving throughout peopld&tiines.(Breivik, 1998)

While curriculum practices involving active, coltaative, resource-based
learning are often pointed to as the ideal, they still innovative practices.
Furthermore, while effective information use argyalnderpins enquiry learning,
problem based learning, action learning and varather student centred modes.
An effective information literacy education requreexplicit attention to
information processes; as well as the careful iogfof real world information
practices, and meaningful reflection, into currecuBuch an information literacy
education supports all @felors’ (1996 )four pillars, the proposed foundations for
education in the twenty-first century.
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Figure4.2: Delors’ (1996 )
Source: http://www.biografiasyvidas.com/biografia/d/fotoslalrs.jpg

The use of real world learning resources suppatsning to live together,
effectively bringing the world into the classrooan,perhaps taking the classroom
out into the world; and the use of ICTs has theeptl to link students to the rich
histories, cultures and traditions of the worldiiway previously out of reach.
Using information to learn is also essential tan@sy to know, as learners seek
out knowledge from the exploding range of resouraeailable to them and
develop a critical appreciation of the relativeusbf those resources.

In-Text Question

An effective information literacy education requreexplicit attention to
information processes; as well as the careful iogfof real world information
practicesYES/NO

In-Text Answer

YES

Bringing the information practices of the real vebnhto the curriculum supports
learning to do, as learning experiences are degigmentroduce learners to the
kinds of information practices that will supporbfessional and civic and personal
life. And, finally, the emphasis on critical anckative thinking, communication,
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team-work and wisdom that are integral to an infaiion literacy education
support the fourth pillar: learning to be.

Therefore, schools, colleges, universities and camiy information places all
over the world need to pursue the pathways of mé&tion literacy education, in
order to support, and bring to maturity, the embrge@ducational systems that are
emerging in response to the lifelong learning visio

4.2 Strategies to implementing information literacy education
programme

Information literacy has been described as a csttdlyr educational change.
According to Bruce (2004), information literacy edtion has the power to
transform the learning process into one that wilpewer learners, and give them
the capacity to engage in self-directed lifelongriéng outside the walls of the
formal educational process.

Information literacy education involves bringing alelife experiences of
information use into the classroom, and creatingpoojinities for critical
reflection on the learning process, to foster amass in learners of what they
have learned. While global interest in self-dirdcltiéelong learning has already
emerged as a strongtrend and information literaognams have developed in
many places, these are still considered innovations

Experience of those leading these developmentsestgghat there are a number

of keys to facilitating the adoption of informatiditeracy education which are
explained below:
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1. Cultural change and change
educational values

\

2. Establishing policy and guidelir

AN

3. Teacher Educatiorstaff
Development

\
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4

4. Partnerships between k
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Figure 4.4: Keys to facilitating the adoption of informatioteliacy educatic

1. Cultural change and change in educational value

The adoption of information literacy education i®ogi likely to take root ir
contexts where there is sirtaneous emphasis on what we know t educational
best practice. Broad shifts that are commonly adtextinvolve movement fromn

content orientation to process orientation to teachi

Shifts from a teacherentred to a learner-centred view lgfarning, and a
increased emphasis on understanding the perceptréls of students and the
pedagogical implications. Such shifts both aid, ash be aided by, guid

movement towards information literacy educat

It is generally the case that chers whovalue the new paradigms find it mu
easier to embrace information literacy educatiolea@y changes in education
cultures cannot be mandated; a valuing of inforomaliteracy and stude-centred
approaches to teaching and learning can cilitated by changes to policy, st
development and curriculum as discussed bt
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2. Establishing policy and guidelines

International, national and institutional guidebnhand policies can direct and
support the adoption of information literacy edimat Internationally and
nationally, of fundamental importance are policaesl guidelines regarding basic
levels of information technology infrastructuredathe need for an information
literacy education program in schools.

Guidelines and policies for teacher education, ahd establishment of
information literacy programs, also should be dedth at this level. National
policies and guidelines targeting information ktey education and associated
infrastructure in the wider community can only sogipsuch an emphasis on the
educational system.

In-Text Question
, : and an _dicect and support
the adoption of information literacy education

In-Text Answer
International, national, institutional guidelinasdgpolicies

Finally, and of considerable significance, are goknd guidelines regarding the
role of the information specialist in the learniegvironment. In schools in
particular, the role of the librarians has beenwshdo be very important for
building information literacy into curriculum; antle education and placement of
such personnel must be endorsed in both developbdraderdeveloped regions.

At all levels the information literacy initiativean only be strengthened, by
promoting it as a vehicle for enhancing criticayjemy and self-directed learning,
and as a foundational element of a broader focugedang learning. Attention to

information literacy should clearly be rewardedotigh funding and grant
schemes.
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At the institutional level, policies need to suppaformation literacy education in
order to support or facilitate a flow into staff védopment and curriculum
initiatives. Once the connection with the idea wformation literacy has been
made, many institutions have developed their ovatestents about information
literacy and its’ purposes in order to reflect i&titutional context.

It is critical that institutions promote an integoa of information literacy with the

underlying values and philosophies of the educatiamstitution. This may relate
to association with industry and the economy, te thdividual in seeking

professional currency and renewal, to the empowefeatures of information

literacy in community and personal contexts, toiaojistice issues, or to the
spiritual and ethical dimensions of informatiomtacy.

A society’s ability to develop is determined by atsility to access information, so
that information and information technologies amelonger a luxury but a basic
human right (African Women, 1998).

3. Teacher Education- Staff Development

Professional education and staff development progras for teachers and
information specialists need to model and invitosarly engagement with the
idea of information literacy education. To helpdge the gap between policy and
practice they need to reflect the changes to esunedtculture associated with
promoting lifelong learning.

It is important that such programmes communicatil veachers, information
specialists and managers about the character ofnmiattion literacy, and draw
upon their own life experiences to help them urndexs the importance of
information literacy to learner development

In-Text Question

Professional education and staff development progras for teachers and
information specialists need to model and inviteosarly engagement with the
idea of information literacy educatiohRUE /FALSE
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In-Text Answer

TRUE

Some of the most important hurdles in such programes 1) the hurdle of

understanding that information literacy is not arpguisite to learning, we are not
talking about a program of remediation, but ratabout actualizing a way of

learning; 2) the hurdle of modifying, changing amstructing new designs for
learning experiences; 3).

The hurdle of changing how much you expect studémtiearn; in a process
approach content is no longer paramount, but ratherability to learn; 4) the

hurdle of technology; learning to use technologg Erarning to use technology to
support learning.

The role of education for teachers, informationcgests and managers, not only
in schools but also in the tertiary sector, isicaitto global information literacy
education initiatives. National and internationall@boration in the development
of model programs will clearly lead developmenttirs area. Aspects of learning
may be electronically showcased, making readilylabi portfolios of strategies.

4. Partnerships between key personnel

Information literacy education is not possible willh partnerships. Students,
information specialists, it specialists, curriculurdesigners, community
organizations, teachers, amongst others, all needwareness of the value of
information literacy, and all need to collaborate make possible learning
experiences that facilitate information literacy.

You should also note that no single group, in abflroontext, nor individuals in a
local context, neither governments, nor schools,umiversities, nor teachers, can
carry responsibility for information literacy amatgtudents.

This responsibility must be shared within strategartnerships operating at
various levels, including curriculum design, policgevelopment, staff

development, research and classroom teaching; arsljpported by educational
leaders.

57



The most fundamental of these partnerships ateal$ of education, from
primary schools to doctoral studies, is the coliabige relationship between the
teachers, information specialists and students.

In-Text Question

In a broad context, nor individuals in a local @xtt neither governments, nor
schools, nor universities, nor teachers, cannay aasponsibility for information
literacy amongst studentsES/NO

In-Text answer

NO

Reason: neither governments, nor schools, nor tsifies, nor teachersan carry
responsibility for information literacy amongst géunts.

The partnerships that are slowly transforming stbdkeearning in evolving
information literacy programs all over the worldeseto be based on changing
views of the world from both librarian and teaclparspectives. Librarians are
beginning to recognise the need to move away frolibrary and information
retrieval centred view of information literacy towla a broader understanding of
the role of information literacy and the informatigrofessional in fostering
student learning. From a teacher perspective, tiseaedeveloping recognition of
the importance of the world of information and imf@tion literacy to student
learning.

The critical role of the librarian and media spésiaas established through
Information Power, US based guidelines for inforomatliteracy education in
schools has provento be an important element afessful programs. It is also
clear that educational teams need access to |Trtesgoas well as familiarity with
learning theory and broader curriculum issues.

All five of the areas of partnership: curriculumsag, policy development, staff
development, research and classroom teaching qué&ed to bring about change.
The opportunity is available to systemically capttivese elements, and to develop
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the synergies between them, as one of the fundalezys to creating teaching-
learning experiences that promote self-directed antical lifelong learning
(Bruce, 2001).

Figure 4.5: Bruce, 2001
Source: http://www.eonline.com/eol_images/Entire_Site/2@IrA9 634x1024-
141006093811-634.bruce-jenner-hair-2001.jpg

Summary of study session 4
1. Advocates for information literacy are often commar about the need to

promote the impact of information literacy on acadeachievement.

2. Our education systems need to ensure that todegisdrs are empowered
to learn and to take their place in the learningjetg. According tdreivik
(1998) the essence of the changes required to educatsyséms is to
realize the potential of information literacy edtica for lifelong learning.

3. One of the components of information literacy edwcaprogramme is
Resources to facilitate the learning of specificliske.g. web based
information skills enhancement packages and otbert @f need, or self-
paced instruction.

4. 4 Three critical elements of learning to be infotiora literate are
i.  Experiencing information literacy (learning),

ii.  Reflection on experience (being aware of learniagyl
lii.  Application of experience to novel contexts (transdf learning).
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5. Information literacy has been described as a csttalgr educational
change.

6. .According to Bruce (2004), information literacyuedtion has the power
to transform the learning process into one that evilpower learners, and
give them the capacity to engage in self-directisdohg learning outside
the walls of the formal educational process.

7. Keys to facilitating the adoption of informatioteliacy education

i.  Cultural change and change in educational values
ii.  Establishing policy and guidelines
lii.  Teacher Education- Staff Development
iv. Partnerships between key personnel

Self-Assessment Questions (SAQs) for Study Sessibn

Now, that you have completed this study session, gaem assess how well you
have achieved its learning outcomes by answeriaddtiowing questions. Write

your answers in your study diary and discuss thdath wour Tutor at the next

Study Support Meeting. You can check your answetis the Notes on the Self-
Assessment Questions at the end of this studyosessi

SAQ 4.1 (Testing Learning Outcome 4.1)

Of what relevance is information literacy educationstudents in a globalised
world?

SAQ 4.2 (Testing Learning Outcome 4.2)

Describe the basic strategies to implementing médion literacy programme in
school

Notes on SAQS For study session 4

SAQ 4.1

Advocates for information literacy are often coms=zt about the need to promote
the impact of information literacy on academic agkiment. The significance of

information literacy education lies in its potehtia encourage deep, rather than

60



surface learning, and in its potential to transfodependent learners into
independent, self-directed, life long learners.

Without information literacy people are condemned lack of information,
dependence upon others for access to knowledgeanémmination, and even to
acute levels of information anxiefyNVurman, 2001). Making information and
information technologies available to the worlcheg enough.

According toBreivick information literacy centres around the need toenaway
from the dominant paradigm of pre-packaging infaiarafor students in the form
of textbooks, lectures and even artificially coasted multimedia resources, to
facilitating active learning using real world infoation resources. The processes
of facilitating active learning using real world fanmation resources would
necessarily involve the information processes, tiras and experiences described
as information literacy.

The use of real world learning resources suppatsning to live together,
effectively bringing the world into the classrooan,perhaps taking the classroom
out into the world; and the use of ICTs has theepul to link students to the rich
histories, cultures and traditions of the worldiiway previously out of reach.
Using information to learn is also essential tana@sy to know, as learners seek
out knowledge from the exploding range of resouraeailable to them and
develop a critical appreciation of the relativeueabf those resources.

SAQ 4.2

Information literacy has been described as a csttdlyr educational change.
According to Bruce (2004), information literacy edtion has the power to
transform the learning process into one that wilpewer learners, and give them
the capacity to engage in self-directed lifelongriéng outside the walls of the
formal educational process.

Information literacy education involves bringing atelife experiences of
information use into the classroom, and creatingpoojinities for critical
reflection on the learning process, to foster amass in learners of what they
have learned. While global interest in self-directéelong learning has already
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emerged as a strongtrend and information literaogniams have developed in
many places, these are still considered innovations
Experience of those leading these developmentsestgghat there are a number
of keys to facilitating the adoption of informatiditeracy education which are
explained below:

I.  Cultural change and change in educational values

ii.  Establishing policy and guidelines
iii. Teacher Education- Staff Development

iv. Partnerships between key personnel
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Study Session 5: Characteristics and Types of Infanation

Introduction

Information is that which is used and which createdue. Experience and
research shows that good information has numeroattigs. Therefore, there are
some characteristics that make information to bedd ‘good, useful or valuable.
This study session will explain and describe tharatteristics and types of
information and value of information to you.

Learning Outcomes for study session 5

At the end of this study session, you should be &l

5.1  Explain the various characteristics of infotiora

5.2  Highlight the various types and forms of imh@tion

5.3 Discuss the various usages to which informatan be put to

5.1 Various characteristics of information

Good information is relevant for its purpose, suéntly accurate for its purpose,
and completes enough for the problem, reliabletargkted to the right person. It
is also communicated in time for its purpose, ciostéhe right level of detail and
is communicated by an appropriate char{dddande, 2009) In other words good

information is one that is understandable to ther.us
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Figure 5.1: Akande, 2009
Source: http://3.bp.blogspot.com/dGZIWzeScAo/UnsUZOmPSARMRAAAXWA/r
CHJIwThx0V4/s1600/Chief+Bisi+Akande.jpg

Barzilahi-Nahon (2006) emphasises the characteristics of good informadi®
including;
1. Availability/accessibility,
2. Accuracy reliability,
Relevance,
Completeness,
Conciseness,
Presentation, and
Timing.

No gk~

Availability/accessibility

Provision, availability and ease of access to mi&tion is a necessary ingredient
of a good information. Information should be eaeyobtain or access Lloyd

(2008). Information kept in a book of some kindosly available and easy to

access if you have the book to hand.

Accuracy

Information needs to be accurate enough for théausdich it is going to be put.
To obtain information that is accurate is usualtyaalistic as it is likely to be too
expensive to produce on time. The degree of acgudEpends upon the
circumstances. Accuracy of information is an imaotr feature of good
information.
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As an example, if government statistics based erlabt census wrongly show an
increase in births within an area, plans may be entd build schools and
construction companies may invest in new housingeld@ments. In these cases
any investment may not be recouped.

In-Text Question
Barzilahi-Nahon (2006) emphasises the characteristics of good informatio
mention any two
In-Text Answer
I.  Relevance,
ii. Completeness

Reliability or objectivity

Reliability deals with the truth of information ¢he objectivity with which it is
presented. One can only really use information idently if you are sure of its
reliability and objectivity.

When researching for an essay in any subject, dinidual might make straight
for the library to find a suitable book becauseiheeasonably confident that the
information found in a book, especially one that fibrary has purchased, is
reliable and (in the case of factual informatiohjeative.

The book has been written and the author’'s namsusally printed for all to see.
The publisher should have employed an editor aneikaert in the field to edit the
book and question any factual doubts they may have.

In short, much time and energy goes into publiskarmpok and for that reason we
can be reasonably confident that the informationraable and objective.
Compare that to finding information on the Interngtere anybody can write
unedited and unverified material and ‘publish’ritthhe web.

Unless you know who the author is, or a reputabievarsity or government
agency backs up the research, then you cannot reetlsat the information is
reliable. Some Internet websites are like vanitylighing, where anyone can
write a book and pay certain (vanity) publisherpublish it.

Relevance/appropriateness
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Information should be relevant to the purpose foich it is required. It must be
suitable. However, what is relevant for one managey not be relevant for
another. The user will become frustrated if infotiora contains data irrelevant to
the task in hand.

For example, a market research company may giverni&tion on users’
perceptions of the quality of a product. This @& relevant for the manager who
wants to know opinions on relative prices of the@duct and its rivals. The
information gained would not be relevant to thepmse. Relevance has to do with
the importance of the information for your speciigeds.

Purpose
Purpose describes the reason why information ex&t®d information for you
must serve the purpose for which you are lookingtfo

Completeness

Information should contain all the details requit®dthe user. Otherwise, it may
not be useful as the basis for making a decisaarlly all the information needed
for a particular decision should be available. Ildwer, this rarely happens; good
information is often incomplete. To meet all theeds of the situation, you often
have to collect it from a variety of sources.

In-Text Question
explain that Information should be relévarthe purpose for which it
is required and it must be suitable.
a. Purpose
b. Completeness
c. Relevance/appropriateness
d. Reliability or objectivity

In-Text Answer
d. Relevance/appropriateness
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Level of detail/conciseness

Information should be in a form that is short erfotig allow for its examination
and use. There should be no extraneous information.

Presentation

The presentation of information is important to tiser. Information can be more
easily assimilated if it is aesthetically pleasing.

Currency deals with the timeliness of the informaibn.

For some topics (e.g., history, literature), cucsemay not be as important to you.
For information on current trends in business comication or other topics,

however, you will want the most recent informatitirall depends on your topic,
or your information need.

Timing
Information must be on time for the purpose for ethit is required. Information
received too late will be irrelevant

Value of information

The relative importance of information for decisimaking can increase or
decrease its value to an organisation. Always keepind that information should
be available on time, within cost constraints aaddgally obtained.

Cost of information

Information should be available within set costelsvthat may vary dependent on
situation. If costs are too high to obtain informoatan organisation may decide to
seek slightly less comprehensive information elssaeh
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5.2 Typesof Information
The types of information are the following in thiaglam belo\

1. Written
Information

Types of
information

2

3. Visual Aural/Audio

Figure5.2: Types of Information
Written information
The vast majority of information created within arganisation is in the writte
form. This can include ha-written or word processed information &
information in emails as well as reports produced from differerdssés o
software, both generpurpose packages and bespoke software solu
Examples of written information are books, jouradicles, reports, memos a
tables, receipts, invoices, statements, and sumaggunting information amor
others.

Aural/Audio

Another common form of formation is aural, which is information presents
sound. The commonest form of aural information fscourse speech ai
examples of this would be formal meetings (wherautds are taken), inform
meetings, talking on the phone and v-mail message Nowadays man
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organisations/institutions will have employees ggvia presentation or talk to
group where there may be use made of music andisftects as well as spee:

Visual

This form of information includes when picturesadis and graphare used to
communicate informatio Again, many presentations will make use of ¢
projectors and presentation software that will ude text, graphics ar
animations. Full video can also be projected via a data projectand
presentations can usedeo filmed with a digital video camera and thertestion
a computer and distributed via CD or DVD now tha¥[D writers are quite
common.

In-Text Question
All the following are types of informatio
Written information, aural/Aud and visual. YES/NO

In-Text Answer

YES

5.2.1Use of Information

Information can be used for different purpowhich are:

Planning

Control

Decision-
making

Figure 5.3:Use of Information
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Planning

Planning is the process of deciding, in advancegtvilas to be done and how it is
to be done. Planning should be based on good irfitom Planning is not an end
in itself; its primary purpose is to provide thecassary structure for decision-
making and resulting actions, throughout the ogmtion. The process of planning
provides an opportunity to construct a sequencactibns that, when executed,
will achieve the required aims and objectives.

Control

Control can be defined as the monitoring and evminaof current progress
against the steps of a pre-defined plan or standdrdhese tasks are not
proceeding in line with expectations then actiotalsen to bring the project back
in line with what had been planned.

Control is carried out at strategic, tactical argbrational levels. The type of
control changes according to the level of managémenloes the amount of time
spent on control. Organisations and individuals thplan in order to operate
effectively. Likewise they must also operate colstrto ensure that progress is
being made against the plan.

These controls are needed because unexpected eaentause actual results to
change from the expected planned results. Contrehsores actual progress
against what is expected and provides informatenuvhich remedial action can
be taken, if required, either to change performaincerder to conform to the

original plan or to modify the plan.

Decision-making

Decision-making is the process of selecting anoactr actions from those
possible based on the information available. Denisimaking involves

determining and examining the available actions #rmeh selecting the most
appropriate actions in order to achieve the regquiesults.

Decision-making is an essential part of managemedtis carried out at all levels
of management for all tasks. All decisions arevadiat in the same way. The
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manager must choose, by some means, the resu#isolts that s/he wishes to
achieve and do some form of appraisal of the sdoat

In-text Question

is the process of deciding, in advance, what hdametdone and how

it is to be done.

a.
b.
C.
d.

Planning
Control
Decision-making
No answer

In-Text Answer
A Planning
Decision-making is made up of four phases:

a.
b. Find possible courses of action (i.e. what choaresavailable)
C.

d. Evaluating past choices.

Finding occasions for decision making

Choosing among these courses of action

Summary of study session 5

1.

Good information is relevant for its purpose, suéfntly accurate for its
purpose, and completes enough for the problemnableliand targeted to the
right person.

The characteristics of good information as inclgdin
Availability/accessibility,

Accuracy reliability,

Relevance,

Completeness

Information needs to be accurate enough for theaseéhich it is going to
be put. To obtain information that is accurateissally unrealistic as it is
likely to be too expensive to produce on time.

The types of information are the following:
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i.  Written information
ii.  Aural/Audio
ii.  Visual
5. Planning is the process of deciding, in advancegtvias to be done and
how it is to be done. Planning should be basedoma gnformation.
6. Control can be defined as the monitoring and ev@inaf current progress
against the steps of a pre-defined plan or standard
7. Information can be used for different purposes Wiaire:
i.  Planning
ii.  Control
iii.  Decision-making
Self-Assessment Questions (SAQs) for Study Sesston
Now, that you have completed this study session, gaem assess how well you
have achieved its learning outcomes by answeriaddtiowing questions. Write
your answers in your study diary and discuss thdath wour Tutor at the next
Study Support Meeting. You can check your answetis the Notes on the Self-
Assessment Questions at the end of this studyosessi

SAQ 5.1 (Testing Learning Outcome 5

Enumerate the characteristic of information litgrac

SAQ 5.2 (Testing Learning Outcome 5.2)

Discuss in detail the various ways in which goddrimation can be used

Notes on SAQS for Study Session 5

SAQ 5.1
The following are the characteristics of informatidgeracy
1. Availability/accessibility,

73



2. Accuracy reliability,
3. Relevance,
4. Completeness

Availability/accessibility

Provision, availability and ease of access to mi&tion is a necessary ingredient
of a good information. Information should be eaeyobtain or access Lloyd

(2008). Information kept in a book of some kindoisly available and easy to

access if you have the book to hand.

Accuracy

Information needs to be accurate enough for théauséich it is going to be put.
To obtain information that is accurate is usualtyaalistic as it is likely to be too
expensive to produce on time. The degree of acgudepends upon the
circumstances. Accuracy of information is an imaot feature of good
information.

SAQ 5.2

The uses of information are:
I.  Planning
ii.  Control

iii.  Decision-making

Planning

Planning is the process of deciding, in advancegtvilas to be done and how it is
to be done. Planning should be based on good irfitom Planning is not an end
in itself; its primary purpose is to provide thecassary structure for decision-
making and resulting actions, throughout the orggtion. The process of planning
provides an opportunity to construct a sequencactibns that, when executed,
will achieve the required aims and objectives.

Control
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Control can be defined as the monitoring and evminaof current progress
against the steps of a pre-defined plan or standdirdhese tasks are not
proceeding in line with expectations then actiotalen to bring the project back
in line with what had been planned.

Decision-making

Decision-making is the process of selecting anoacbr actions from those
possible based on the information available. Denisimaking involves
determining and examining the available actions #meh selecting the most
appropriate actions in order to achieve the requiesults.

Reference
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Study Session 6: Sources of Information

Introduction

There are diverse sources of information that canubed by individuals in
meeting their information needs. The particularrseudo be used by an individual
is usually dependent on the information need ofitigévidual and the ability of
the individual to use the information source.

In other words, it requires the possession of metion literacy skills for an
individual to be able to use information sourcescaately. This study session
will explain the various sources of informatiorefiacy to you.

Learning Outcomes for study session 6
At the end of this study session, you should be &l
6.1 Explain the sources of information available

6.1 Sources of Information

Information sources can be broadly categorised iioior viz; primary and
secondary sources. These broad sources can beerfusthssified into print
(textbooks, journals, handbills, billboards, panapél magazines, newspapers,
government publications et cetera), electronic i@atelevision, internet, film,
video, social media et cetera) oral (friends, @ujlees, librarians, teachers et
cetera) and institutional (libraries, institutioma@ntres et cetera).

The various sources of information are enumeratetdd diagram below
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Primary source informatio

Secondary source informatis

) Internal source of informatic

> External source of informatic

Figure 6.1: Sources of information literacy

Primary source of information

A primary source of information is one that prowd#ata from an original sour
document (Alabi, 201C A primary source is an original work created byeaspn
who was directly involved ithe subject of the work. Primary sources give
first-hand information.

Your instructors will usually want you to use prity sources for you
assignment€Example of primary sources include: diaries, lsttarorks of fiction,
autobiographies, art objects, research articlegemriby those who performed t
research, artifacts, data, interviews, blog postsail messages, and newspe
article written by aeporter who witnessed the event, among otl

There are many examples of primary sources in mails of life, but generall
a primary source is defined as being where a péaeformation appears for tt
first time (Aramide, 2007)

Secondary soure information

A secondary source of information is one that ptesiinformation from a sourt
other than the originaSecondary sources are works about primary soulae
other words, they are processed primary sourcesy analys,, critique, report,
summarize, interpret or somehow restructure anraigvork.
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Secondary sources are useful for getting an owsreka topic. The references
found in secondary sources can also help you fimdgry sources. In many cases,
the papers written are secondary sources. Exangflesecondary sources are
textbooks, book reviews, biographies and articlesuother people’s work.

Internal source of information

All organisations generate a substantial amouninfafrmation relating to their
operation. This internal information is vital toetlsuccessful management of the
organisation. The information may be available framumber of sources within
the organisation, for example: research report ohiversity, inaugural lectures,
et cetera.

In-Text Question

A primary source of information is one that prowd#ata from an original source
document. TRUE/FALSE

In-Text Answer

TRUE

External source of information

An external source of information is concerned withat is happening beyond the
boundaries of the organisation. This covers anyudm@ntation relating to a
subject area produced as a summary or detailedtrep@n agency external to an
organisation.

Such information may be obtainable from governmagencies or private
information providers. Examples might include: se® figures, telephone
directories, judgments on court cases, computersugearbook, legislation et
cetera.

Summary of study session 6

1. Information sources can be broadly categorised fiotw viz; primary and
secondary sources.
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These broad sources can be further classifiedpnta (textbooks, journals,
handbills, billboards, pamphlets, magazines, nepmsEa government
publications et cetera), electronic (radio, telewis internet, film, video,
social media et cetera) oral (friends, colleagliesrians, teachers et cetera)
and institutional (libraries, institutional centretscetera).

A primary source of information is one that prowd#gata from an original
source document (Alabi, 2010). A primary sourcansoriginal work created
by a person who was directly involved in the subpgcthe work. Primary
sources give you first-hand information. Your instors will usually want
you to use primary sources for your assignments.

A secondary source of information is one that ptesiinformation from a
source other than the original. Secondary sourcesvarks about primary
sources. In other words, they are processed primauyces. They analyze,
critique, report, summarize, interpret or someha@structure an original
work.

Internal source of information

All organisations generate a substantial amouninfafrmation relating to
their operation. This internal information is vitab the successful
management of the organisation. The information ipayavailable from a
number of sources within the organisation, for egl@mresearch reports of a
university, inaugural lectures, et cetera.

An external source of information is concerned withat is happening
beyond the boundaries of the organisation. Thiseowany documentation
relating to a subject area produced as a summadetailed report by an
agency external to an organisation. Such informatiay be obtainable from
government agencies or private information prosder
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Self-Assessment Questions (SAQs) for Study Sessin

Now, that you have completed this study session, gaem assess how well you
have achieved its learning outcomes by answeriaddtiowing questions. Write

your answers in your study diary and discuss thdath wour Tutor at the next

Study Support Meeting. You can check your answetls the Notes on the Self-
Assessment Questions at the end of this studyosessi

SAQ 6.1 (Testing Learning Outcome 6.1)

Highlight four sources of information literacy therplain any two

SAQ 6.2 (Testing Learning Outcome 6.1)

What is the difference between internal and exteswurce of information
literacy?

Notes on SAQS For study session 6
SAQ 6.1
The four sources of information literacy are
I.  Primary source information

ii.  Secondary source information

iii.  Internal source of information

iv.  External source of information
A primary source of information is one that provides data from an original
source document (Alabi, 2010). A primary sourcansoriginal work created by a
person who was directly involved in the subjectha work. Primary sources give
you first-hand information. Your instructors wilsually want you to use primary
sources for your assignments.

A secondary source of informationis one that provides information from a
source other than the original. Secondary sourceswrks about primary
sources. In other words, they are processed prinsaryces. They analyze,
critique, report, summarize, interpret or somehesgtructure an original work.
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SAQ 6.2

1. The internal information is vital to the sucdabksmanagement of the
organisation while an external source of informatis concerned with
what is happening beyond the boundaries of thenisgton.

2. The information may be available from a numbérsources within the
organisation while the external information covexsy documentation
relating to a subject area produced as a summadgtailed report by an
agency external to an organisation.
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Study Session 7: Information Access Tools

Introduction

Generally you will need to use more than one actmsisbecause well-balanced
research usually requires information from différeinds of sources. By this point
you should know what type of information sourceg, almanacs, encyclopaedias,
etc. that you need.

The strategies for locating specific informatiorusmes vary depending on the
access tool needed to find them. The main typescotss tools to find the
information are: library cataloguetatabases and print indexes and web indexes
and search engines. In this study session youlealn about tools that can be
used in accessing information.

Learning Outcomes for study session 7

At the end of this study session, you should be &l

7.1  Explain tools that can be used in accessifogrration
7.2  Discuss the concept of electronic databases

7.1 Tools that can be used in accessing informatio

Information access tools either directly provideess to the information source
you need (full text publication) or provide infortiman to help you find a source
(i.e., a reference).

Unfortunately, there is not just one tool for alusces. Google is a search tool, but
it is not the only one. Some examples of searcls tpou will use for identifying
print and/or electronic sources are:
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Library Catalogues: for identifying books and other library materialsbrary
catalogues are primarily used for identifying armtating books (print or
electronic) and other materials in a particulardrly’s collection.

One of the major education reforms has to do waiteas to electronic resources.
Access to electronic resources is only the mosiooisvproblem. According to
Kazma (2000), developing countries are faced with eablerothallenges in using
ICT to improve and reform education, challengeatesl to teacher preparation,
curriculum, pedagogy, and assessment.

The increasing demands made by users for accessletdronic resources,
continuous migration from print to online resoureesl the overall proliferation of
electronic content have forced libraries and oth#ormation centres to re-
examine their traditional operations and workflows.

In-Text Question

State the uses of Library catalogues

In-Text Answer

Library catalogues are primarily used for identifyiand locating books (print or
electronic) and other materials in a particulardrly’s collection.

Efficient electronic resources management remamgia in helping school
libraries to fulfil their roles of meeting the infoation needs of their users. The
use of electronic resources enables teachers apdspto effectively and
efficiently access digital information to assisttlwinvestigating issues, solving
problems, making decision, produce creative sahstido support learning,
develop new understanding in areas of learningteaching.

It also helps in developing new thinking and leagnskills to support learning
(UNESCO/IFIP, 2000).With the use of electronic resources teachers hagess
to up-to-date information on subjects while studeate better able to achieve
curriculum outcomes.

As information is increasingly recorded in digifarmat and electronic databases
are continually becoming more complex, informatistorage and retrieval
processes have profoundly changed.
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Over the past two decades three major migrationge t@ccurred in library
academic services: from printed resources to ordileetronic databases; from
online databases to bibliographic and full-text RDM databases; and from CD-
ROM databases to online Internet access to bildmgc and full-text/full-image
databases.

Various studies have been conducted on the implaeteatronic databases on
library printed resources as well as CD-ROM tecbgplon online databases. A
variety of electronic resources exists today fa imsschools. These resources are
generally in the form of online services/databaseor CD-ROM.

Teachers and Instructors use these electronic mesowo satisfy their teaching,
learning and research needs in a manner that adlmesss to an enormous of
information. The use of online databases has aepdacd a value in the school
curriculum, both as a source of current informatfon students and teachers
(Morris, 2004).

A major advancement that the advent of Informateamd Communication
Technologies (ICTs) has brought to the educatiariosds the development of
electronic databases to support teaching, learantjresearch. Through ICTs, a
user is able to access information, both bibliograpmnd full text, in several
million documents over a long distance.

A user can access the information required onae tisea match between a search
term and the document descriptors used for desgriibie documents needed.

The main purpose of establishing online accessléotrenic databases is to
expand both teachers’ and students’ perceptiomeif information world and to
create a means to locate useful documents beyaosé ttollected at building level
within the library (Tella and Adu, 2009). Electronic databases should be
considered an important extension of offline primedia and electronic resources
such as CD-ROM.

In-Text Question

A major advancement that the advent of Informateamd Communication
Technologies (ICTs) has brought to the educatiariosds the development of
electronic databases to support teaching, leamagesearch. TRUE/FALSE
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In-Text Answer
TRUE

7.2 The Concept of Electronic Databases

A database is an organized collection of infornmatibat is made up of related
records. It is an organized list of published mation sources either giving
directions (a citation) to where you can find thé information i.e. Bibliographic
database or containing the information itself fudl text database Databases do
not function the same way but the same skill andwdadge are required to use
most databases.

Databases are often arranged in such a way aske ihaasy to obtain specific
pieces of information. While most databases amdantronic format some exist in
hard copy form and some are in both. A Phone bs@niexample of a hard copy
database though it can also exist in an electrfonmat.

Electronic databases are collections of regulaplyated information organized so
that a computer can quickly access requested daty can be seen as a large,
regularly updated files of digitised informatiorlated to a specific subject or field
consisting of records of uniform format, organiZed ease and speed of search
and retrieval and managed with the aid of a Dambagdanagement
System/Software.

In-Text Question

What is electronic database?

In-Text Answer

An electronic database is an organized collectianformation that is made up of
related records

It usually consists of collection of data arrangec systematic way to make the
search easy and fast. In other words, it is a coengnased collection or listing of
information, usually organized with searchable a@eta of fields. Just like a
traditional file cabinet, an electronic databaseriganized by fields, records and
fields.
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You should be familiar with these fields, recordsimformation for effective
search and retrieval of information. Electronicad@ses most often offer users the
possibilities of searching many information sour@sthe same time. Some
databases offer full text while some offer bibliaghic information.

Electronic databases are available in a numberagswon the Web, on CD-ROM
or on a Library network of recent most electroratadbases are web-based i.e. can
be accessible through the Internet, unlike befonerwthey are majorly on CD-
ROM format.

The Internet facilities have expanded access tmwsrelectronic databases while
with the use of CD format; one is limited to théommation on the CD-ROM.
Most CD-ROMs are Subject based. Electronic databame different form
Internet search engines.

The Internet search engines search the World Widdh,\Whereas electronic
databases search print and electronic sourcesthatot necessarily available on
the World Wide Web. Most times, Institutions/Likes pay subscription to have
access to these databases. However, this is matytthat there are no free access
electronic databases.

In-Text Question
The Internet facilities have expanded access tmwsrelectronic databases while
with the use of

In-Text Answer

CD format

7.2.1 Access to Information

There are a number of reasons for the use of eldctdatabases in schools. First
and foremost there is the need to respond to a afastrmation. To some extent
there is a social role in putting learners in towudthn other people and their ideas.
According toCradler (2002) the efficiency of bringing information to students
and teachers provides an economic rationale. Es&ctronic database does not
only involve gaining access to information but aisgolves using computer to
process and interpret the information, to make nmggand present information.
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7.2.2Types of Database

Databases differ in subject matter, in forms of enat included (format), th
availability of full text (content) and in the meith of accessing (Access methc
Sone databases can be accessed in more than or

Types of database are:

CD-ROM
databases

A\

Networked
database

\

[ Online database%

A

Figure 7.1:Types of Database

CD-ROM databases:They are the early form of databases. This typaatdbast
is often only available as ste-alone computers. You have to go to the libi
computer system there.

Networked database:Networked databases are usually available overakyt
network. This albws one or more person to search at the same &@raube th
library loads all the information on a Central sgrvThese can be accessed fi
any library site but require a password to 1

Online databases They are stored elsewhere in remote serand the library
arranged access to them. Some can be searchetheuaternet (using passwotr
others require a dedicated Personal Comy
In-Text Question
Mention any two types of databi
In-Text Answer

I.  Networked databa

ii.  Online databases
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7.2.3 Acessing Electronic Database

Databases can be accessed generally on the Wodd Web, over the Librar
network, and fromStandalon terminals. Access to electronic databases ma
free or through subscription. There is a wide eanfjelectronic databes on the
Internet. However, most electronic databases arallysproprietary, hence
requires permission to access. Such access isegrarsually after payment
subscription.

Free access databases are available on the owlinek. Some of the fe
databases are resources that are inPublic domain usually supported b
government agencies, museums, grants or otherrfgratiurces. Also, compani
provide free databases to draw users into a wethgitealso contain paid servict
Satisfaction deved from the available free resources can drawrsusnto
purchasing.

For example some organisations provide abstractzooks or articles free ar
request users to pay for the -text if they so wish to have access to the fult.

7.2.4 Techniqes of searching Electronic Databas
Searching electron database can be done through the following endiagran
below

\
Keyword searchir

)\
Subject searchir

) Use of Boolean operators such as AND, OR, |

) Phrase searchi

) Keyword Vs Subject searchi

Figure 7.2:Techniques of searching Electronic Datab
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1. Keyword searching this involves typing in avord or two into the search box.
It is a free text searching. The success of yoarckedepends on the keywords
you use. If you use a very common word, you witfiewe many records. The
more keywords you use the fewer records you willieee. e.g. If you use
“Biology” as your keyword, you will retrieve mangcords.

If you use “Molecular Biology” as your keywords, yawill retrieve only few
materials on “Molecular Biology”. The search ternongrises 2 keywords
“Molecular” and “Biology”

2. Subject searching:You can also search through tlseibject” by typing in the
subject into the search box. It should be noted there are different subject
headings for different databases. Learning Abiisy Intelligence. Sometimes a
topic may not be popular enough to be given its sulject heading.

3. Use of Boolean operators such as AND, OR, NOWith Boolean operators
you can combine multiple terms into one searchetongore records or hits. You
can do this by using the Boolean operator “OR”. Mdatabases offer Boolean
searching e.g. If you type in Mammals OR Animdig $earch engine will find all
the records that have either of these words or it in them, hence you get a
lot of hits.

If you type in Mammals AND Animals, the search ewgiwill find only the
records that have both words in them, you haverserds, but which are more
specific to your search. The AND operator is usedetduce the number of hits
you get.

You can also combine your search terms to try and the amount of materials
or hits you get or eliminate irrelevant terms witle use of Boolean operator
NOT. The NOT operator is used to reduce the nurobéits you get e.g. Music
NOT Jazz will give records that have the world rmausit do not have the word
Jazz in them. However, you need to use this witte g that you will not
eliminate useful records.

4. Phrase searchingPhrase searching involves typing in a phrase ins#ach
box. This is called proximity searching. Phraserd@ag allows you to combine
words so that you only get records where the weands next to each other in
specified order. However not all databases do this.
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e.g. If you are looking for records on “Molecularo®gy”, you will get more
precise results by using the phrase “Molecular ®&jgf than using Molecular
AND Biology. You can also revise your search terans add or subtract from
them as necessary.

In accessing electronic database, note the follgwin

The database you are using will affect the effectess of your search strategy
e.g. using an Education database such as ERIC achsdor materials on
“teaching and learning” will be more productive nhaearching for same in a
Health education database such as "HINNARI”.

You may find your search term too broad, hence lmenspecific e.g. use
“Molecular Biology” to search for materials on molgar biology instead of
“Biology”

Also some search term might be too specific ant reilirn too few hits e.g. use
“Rock music” instead of “Grunge”.
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5.

Keyword Vs Subject searching

Table 7.1:Shows Keyword Vs Subject searching

a. | Keyword searches different parts of the recordudicig title and abstra¢

while subject searches only subject heading ddsctiield.

[amd

b. | Keyword searches for any word or phrase while subgearches fron

existing list of subject headings.

=

c. | Keyword searches may retrieve irrelevant recordgevgubject searches h

high degree of relevancy

d. | Keyword searches is good for obscure topics whilgext searches is goc

for common topics

nd

For effective search and accessing of electroniabdeses, you need to develop an
effective search strategy. Effective search stgaiagolves the following basic
steps:

1.

A A

6.

Developing a context map for your topic: identifyuy topic/subject focus
e.g. Reproduction in Plants. Identify the key cqtsen your question and
list them. Identify if there are other ways in wiigou can express these
key concepts.

Follow common search strategies

Choose appropriate databases

Use keywords to create search statements

Use synonyms and different word endings. Think aladiernative terms
that can be used to describe the same conceptssivauld think about
synonyms, plural/singular form e.g. Information aoomication
technologies/Information communication technologpelling variations
e.g. favour/favor, acronyms e.g. ICT for Informaticommunication
technologies etc. Note that many books, journaéh) wages and databases
are produced in the U.S, thus consider their spglin your search term.
Limit your search results.

In-Text Question
Name just one Effective search strategy

In-Text Answer
Follow common search strategies
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As with any search, the more you know about yonoalfiobjective, the better
chance you will have of reaching it.
Successful searching of electronic databases depand
» an understanding of the topic you are researching
» development of a proper search strategy
» computer skills, knowledge of the content and fdrofathe database, and
of the search, display, and output commands
e awareness that the computer only searches for vamdsphrases and not
for "interpretations" or "meanings"
» the ability to break your topic into concepts thed easily searched

Categories of Electronic databases
Free access database3hey are available in the public domain for acaegs$iee
of charge e.gGale.
Subscription-based/Proprietary databases Access is granted only after
payment of specified amount known as subscriptignEEBSCO.
Single databasesThis category of databases usually focus on spearfiduct or
product selling subscriptions to individual databditles e.g. Encyclopaedia of
Astronomy and Astrophysics.
Database families: Database families comprise of a wide range of biees.
Access granted to a wide range of databases throadgbase families e.g.
EBSCO.
Subject specific databasesThis category of databases focuses on particular
subject area. Electronic databases can be fouadery subject areas e.g. Science
databases online, Encyclopaedia of science andaédy
Benefits of using Electronic databases
Various benefits accrue from the use of electraatabases. Electronic databases
allow users to carry out the same tasks as papadbhut with the following
advantages;

1. Increase speed. Speed of accessing informatiortisased with the use of

electronic database.
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2. Electronic database is easy to use

3. It stores very large amount of information therebffering users
opportunities to have access to diverse rangefofriration.

4. It allows the sharing of one set of information aigst many users and
therefore reduce duplication

5. Elimination of duplication prevents the problemsketping several copies
of the same database up to date and in line with etner.

6. It allows for easy searching and selection of infation.

In-Text Question

Database families comprise of a wide range of @detadr Access granted to a wide
range of databases through database families. TRALISE

In-Text Answer

TRUE

Summary of study session 7

1. Information access tools either directly previgccess to the information
source you need (full text publication) or providéormation to help you
find a source

2. A database is an organized collection of infatron that is made up of
related records.

3. There are a number of reasons for the use aftrehic databases in
schools. First and foremost there is the need $pomd to a mass of
information.

4, The types of database are: CD-ROM databasatsydiked database and
online databases

5. Databases can be accessed generally on thed Wode Web, over the
Library network, and from Standalone terminals.
6. Databases can be accessed generally on thel \Wbode Web, over the

Library network, and from Standalone terminals.
7. Searching electronic database can be done thriwegfoliowing; Keyword
searching
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Subject searching, Use of Boolean operators sucANd3, OR, NOT, Phrase
searching and Keyword Vs. Subject searching

Self-Assessment Questions (SAQs) for Study Sessibn

Now, that you have completed this study session, gam assess how well you
have achieved its learning outcomes by answeriagdahowing questions. Write

your answers in your study diary and discuss thdath wour Tutor at the next

Study Support Meeting. You can check your answetls the Notes on the Self-
Assessment Questions at the end of this studyosessi

SAQ 7.1 (Testing Learning Outcome 7.1)

Describe the relevance of library catalogue asrmétion access tools.
SAQ 7.2 (Testing Learning Outcome 7.2)

Discuss technigues of searching electronic database

SAQ 7.3 (Testing Learning Outcome 7.2)

Explain the benefits of electronic database indeag for information

Notes on SAQS For study session 7

SAQ 7.1

Library catalogues information for identifying baoknd other library materials.
Library catalogues are primarily used for identifyiand locating books (print or
electronic) and other materials in a particulardry’s collection.

The increasing demands made by users for accessletdronic resources,
continuous migration from print to online resoureesl the overall proliferation of
electronic content have forced libraries and oth#ormation centres to re-
examine their traditional operations and workflows.

Efficient electronic resources management remamgia in helping school
libraries to fulfil their roles of meeting the infoation needs of their users. The
use of electronic resources enables teachers apis pto effectively and
efficiently access digital information to assisttlwinvestigating issues, solving
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problems, making decision, produce creative sahstido support learning,
develop new understanding in areas of learningteaching.

SAQ 7.2
Searching electronic database can be done thrdwegioltowing:

i
ii.
iii.
iv.
V.

1.

Keyword searching

Subject searching

Use of Boolean operators such as AND, OR, NOT
Phrase searching

Keyword Vs Subject searching

Keyword searching This involves typing in avord or two into the search
box. It is a free text searching. The success air \a@earch depends on the
keywords you use. If you use a very common wordj wall retrieve many
records. The more keywords you use the fewer recgod will retrieve. e.g. If
you use “Biology” as your keyword, you will retrievmany records.

If you use “Molecular Biology” as your keywords, yovill retrieve only few
materials on “Molecular Biology”. The search termnprises 2 keywords
“Molecular” and “Biology”

Subject searching:You can also search through tteibject” by typing in
the subject into the search box. It should be ndked there are different
subject headings for different databases. Leardbdity vs. Intelligence.
Sometimes a topic may not be popular enough toibengts own subject
heading.

Use of Boolean operators such as AND, OR, NOWith Boolean operators
you can combine multiple terms into one searchebmgore records or hits.
You can do this by using the Boolean operator “ORst databases offer
Boolean searching e.g. If you type in Mammals OR4ls, the search engine
will find all the records that have either of thegerds or both word in them,
hence you get a lot of hits.

If you type in Mammals AND Animals, the search emgwill find only the
records that have both words in them, you have revords, but which are
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more specific to your search. The AND operatorgediuto reduce the number
of hits you get.

You can also combine your search terms to try amdt the amount of
materials or hits you get or eliminate irrelevagrints with the use of Boolean
operator NOT. The NOT operator is used to redueentimber of hits you get
e.g. Music NOT Jazz will give records that have wwld music but do not
have the word Jazz in them. However, you need ¢othis with care so that
you will not eliminate useful records.

4. Phrase searchingPhrase searching involves typing in a phrase insdagch
box. This is called proximity searching. Phraserd@ag allows you to
combine words so that you only get records wheeewtbrds are next to each
other in specified order. However not all databakethis.

e.g. If you are looking for records on “Moleculaio®gy”, you will get more
precise results by using the phrase “Molecular &jgt than using Molecular
AND Biology. You can also revise your search terargd add or subtract from
them as necessary.

In accessing electronic database, note the follgwin

The database you are using will affect the effectess of your search strategy
e.g. using an Education database such as ERICaiwhsdor materials on
“teaching and learning” will be more productive theearching for same in a
Health education database such as "HINNARI”.

SAQ 7.3

Benefits of using Electronic databases are;

Various benefits accrue from the use of electraatabases. Electronic databases

allow users to carry out the same tasks as papadbhut with the following

advantages;

1. Increase speed. Speed of accessing informatiorcisased with the use of
electronic database.

2. Electronic database is easy to use

3. It stores very large amount of information thereb¥fering users
opportunities to have access to diverse rangefofrration.

4. It allows the sharing of one set of information aigst many users and
therefore reduce duplication
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5. Elimination of duplication prevents the problemsketping several copies
of the same database up to date and in line with etner.
6. It allows for easy searching and selection of infation.
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Study Session 8: Information Literacy Skills
Introduction

Information literacy skill describes the set of lkskilor competencies) that are
required if an individual is to be information lisge. The ability to locate, evaluate
and use information has always been important,rbtbday's Information Age,
with the explosion of online library and Internesources, these abilities take on a
new urgency (ACRL, 2010).

Having more information from which to choose carkenaesearch more difficult
rather than easier. Often the easiest informationfihd is unfiltered or
unreliable. This study session will present to yomcept of information literacy
skills as well as key elements of information ktey skills.

Learning Outcomes from Study Session 8
At the end of this study session, you should be &bl
8.1  Explain the concept of information literacy
8.2  Highlight the key elements of information tdey skills
8.1 Information Literacy
Information literacy skills are important for studg” academic, work and
personal lives. In academia, discipline speciffoiimation is constantly changing,
and much of what students learn in class will bezooi-dated.
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Box 8.1: Definition of Information Literacy Skills

Information literacy skills can be defined as tle¢ af skills that are required for
an individual to be information literate. i.e., thbility to locate, evaluate and use
information.

An information literate student is a lifelong learnwith the skills necessary to
continually find and evaluate information about nédsvelopments in an academic
discipline. Students will therefore need informatlderacy skills to succeed in the
work force, whether they are creating a marketingppsal for a new product,

working on assignments, researching on a topicookihg for current medical

research to treat a patient.

Information literacy skills also enrich student’®rgonal and civic lives. For

example, students will draw upon these skills tplyafor government services,
buy a car, participate in elections, make inforntezhlth care decisions for
themselves and their families, and manage thaanfies.

In- Text Question
can be defined as the seflisf thlat are required for an
individual to be information literate

a. Information literacy skills

b. Availability of resources

c. information literacy models

d. None of the above

In- Text Answer
The correct answer is option “A”, Information ligey skills.

8.2 Elements of Information Literacy Skills
The core information literacy skills require of mduals to function effectively in
the information economy are discussed below:

1. Understanding a need for information

2. Understanding availability of resources

101



Understanding how to find information

Understanding the need to evaluate results
Understanding how to work with or exploit results
Understanding ethics and responsibility of use
Understanding how to communicate or share youirigsl
Understanding how to manage your findings

©® N o0 s W

1. Understanding a need for information: Recognising that information is
needed; understanding why information is needed,atwhkind of
information is required, as well as any associatedstraints (e.g. time,
format, currency, access); recognising that infdaiomais available in a
wide range of formats in various geographical anial locations.

The ability to articulate a question and so develdpcus for the research
is an important skill. Information may be availabd@ paper (books,
reference works, journals, magazines, newspapts,digitally (on CD-
ROMs, over the Internet or the World Wide Web, ov3, on your own
computer or network, etc), through other media sagtroadcast or film,
or from a colleague or friend.

It may or may not be conveniently close to hand easlly accessible, and
quantifying your need and making a decision abdwe tise of an
information source may be tempered by the easespedd with which an
answer can be obtained.

2. Understanding availability of resources: Be able to identify what
resources are available for exploitation, wherey thee available, how to
access them, the merits of individual resource gymmd when it is
appropriate to use them. As suggested, this reg@areunderstanding of
types of resource (paper-based, electronic/diditainan, etc.) and when to
use each; what are the merits of individual resauypes; what are the
differences between them. For example;

a. A journal article may be available in print, asatpof an e-journal or as a
record in a database of full-text articles

b. Not all search engines offer the same facilities
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c. A company website, a market research report, omtlesite of a national
statistical organisation may offer differing views

d. Access channels to information resources may vacprding to who or
where you are. e.g. For a student, availabilitgubject to having to go
through various gatekeepers such as their parems’s or willingness to
buy books, the library’s filtering policy, accessa computer at home or at
their friends, etc.

Whether the exact same information sources careaehed by different
students depends on the local channels availalleto.

e. Any resource may be subject to cultural, politiaatjustrial, national or
other bias. e.g. Newspapers are notoriously palifidiased and this same
bias is continued in Web news sources; it is algoortant to be aware that
PR companies are employed to create 'spin' websites

Think, for example, of lobby group (e.g. animalhtg, anti- or pro-abortion,
extreme left or right wing political groups, religis groups/sects). The
organisation behind the information you are beiigeig may have an ulterior
motive.

3. Understanding how to find information: This is an ability to search
appropriate resources effectively and identify vatg information.
Strategies need to be tailored to the resourcegbesed, so as to get the
best results from that resource. Users need toonelspo search results,
possibly because there are too few or too manykamodv when to stop
searching.

An information literate person would also underdtahat, in addition to

purposive searching, information can be acquiredtoysing, scanning and

monitoring information sources.

4. Understanding the need to evaluate resultsThis has to do with the
ability of an individual to be able to evaluate amhation for its
authenticity, accuracy, currency, value and biad afso, be able to
evaluate the means by which the results were dddaiim order to ensure
that your approach did not produce misleading connplete results.

This is not just whether the resource appears swanthe question, but
whether it is intrinsically trustworthy.
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5. Understanding how to work with or exploit results: Analyse and work
with the information to provide accurate, preselgabsearch results, or to
develop new knowledge and understanding. To uralwistcompare,
combine, annotate, and apply (use) the informatbormd. Recognise and
understand a possible need for further informasiearching.

6. Understanding ethics and responsibility of useAn information literate

individual needs to know why information shouldlsed in a responsible,
culturally sensitive and ethical (professional, ibass, personal ethics)
manner. Respect confidentiality and always givalitreo other people’s
work. Understand the nature and uses of bias, iterorto report
appropriately.
Where appropriate, provide a balanced (unbiasegprte This could
include issues of intellectual property, plagiariamfair practice, fair use,
freedom of information, data protection, codes o&cfice and ethical
principles as set out by your employers, institutar professional body
(e.g. CILIP).

7. Understanding how to communicate or share your finthgs: The ability
to communicate/share information in a manner amfdrthat is appropriate
to the information, the intended audience and sdnaThis goes beyond
analysis to the synthesis, organisation and/or tiomeaof further
information, presented in an appropriate form.

8. Understanding how to manage your findings:An individual should

know how to store and manage the information yotelecquired using the
most effective methods available. Reflect critigatin the process and
achievement as well as on the sources found inrdaléearn from the
experience of finding and using information.
These Information literacy skills help in transfangn an ordinary student
into a "wise information consumer" and "lifelongataer. In conclusion,
information literacy skills are made up for inforilma technology skills,
cognitive skills, the ethical cultural, social, sic and attitudinal issues
surrounding the use of information.
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In- Text Question
The core information literacy skills require of mdluals to function effectively in
the information economy are:

a. Understanding a need for information

b. Understanding availability of resources

c. Understanding how to find information

d. All of the above

In- Text Answer
The correct answer is option “B”

Summary for Study Session 8
In Study Session 8, you have learnt that:

1. Information literacy skills are important for studgs” academic, work and
personal lives. In academia, discipline specifioimation is constantly
changing, and much of what students learn in alélé®ecome out-dated.

2. Information literacy skills can be defined as thet sf skills that are
required for an individual to be information liteza i.e., the ability to
locate, evaluate and use information.

3. The core information literacy skills require of imduals to function
effectively in the information economy are:

a. Understanding a need for information
Understanding availability of resources
Understanding how to find information
Understanding the need to evaluate results
Understanding how to work with or exploit results
Understanding ethics and responsibility of use
Understanding how to communicate or share youiirigsl
h. Understanding how to manage your findings

Self-Assessment Questions (SAQs) for Study Sessi®n

Now that you have completed this study session, garu assess how well you
have achieved its Learning outcomes by answeriagdlowing questions. Write

@ "o ao0CT
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your answers in your study Diary and discuss thath ywour Tutor at the next
Support meeting. You can check your answers with Motes on the Self-
Assessment questions at the end of this Module.

SAQ 8.1 (Tests Learning Outcomes 8.1)
8.1 Explain the concept of information literacy

SAQ 8.2 (Tests Learning Outcomes 8.2)
8.2 Highlight the key elements of information laey skills

106



Study Session 9: Models and Components of Informaiin Literacy

Introduction

Information literacy skills models are continuoushtegrated throughout the
curriculum. They are most meaningful when taughthiwi an inter-disciplinary

unit or within a unit addressing an authentic, 4#alneed or problems (Town,
2001). In this study session, you will learn aboubdels and components of
information literacy.

Learning Outcomes from Study Session 9

At the end of this lecture, you should be able to

9.1 Explain the various models of informationritey
9.2  Highlight the key components of informaticedacy

9.1 Models of Information Literacy
Several models have been proposed by several sshumainformation literacy.
These models present the detail revolving arouridrimation literacy and its
implication on individuals.

1. The Big 6 IL model: (An Information Problem-solvifRyocess)

2. PLUS Information Skills Model
Seven Faces of Information Literacy (Christine Buc
The Information Skills Model (Seven Pillar Model)
The i-skills cycle (JISC)
The Big 6 IL model: (An Information Problem-solving Process):
Eisenberg and Brown presented the Big 6 set offnmftion skills model
(1992) as a systematic framework and a usefulftoadolving information
problem by students at all levels from elementahosl.
Information literacy in this model may be described systematic
information behaviour. Learning to be informatioitedate involves

i
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practicing the use of the system, or the steps,nwdreggaged in learning
tasks. It is an information process model madefigixamajor stages viz:
Task definition

Information seeking strategies

Location and access

Use of information

Synthesis

Evaluation

~® a0 o

The Big 6 set of skills seeks to articulate tharenhformation seeking life cycle.
Fig 1 below diagrammatically illustrates the Bigét of skills by Eisenberg and
Brown (1992).

1. Task Definition
1.1 Define the problem

1.2 Identify inform ation

- 2. Information- Szzling
6. Evaluation ]
stratzgizs

6.1 Judge the 2.1 Dieterminationrange of
pm dulzt S0UIoes
'y
3. Synthesis
5 1 Oreani 3.Location and access
i ganize

_ 3.1 Location sources
32 Present

3.2 find inform ation

4 Inform ation Use
4.1 Engage (read, view)
4 2 Extract inform ation

Fig 9. 1: The Big 6 Model by Eisenberg and Brown (1992)
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2. Plus Information Skills Model: This model is developed by James
Herring. PLUS is an acronym that both pupils arathers will find easy to
remember. It breaks information skills into four imaarts as follows:
Purpose, Location, Use, and Self-Evaluation.

s Purpose describes identifying the purpose of an invesiigator
assignment;

% Location describes finding relevant information sourcesitesd to
the purpose;

s Usedescribes selecting and rejecting information @egs, reading
for information, note-taking and presentation; and

% Self-evaluation explains how pupils evaluate their performance in
applying information skills to the assignment artthivthey learn for
the future.

3. Seven Faces of Information Literacy (Christine Brue): The relational
model of information literacy (Bruce, 1997) was deped through
researching the information experiences of profesds representing a
range of disciplines. This model frames informatigaracy in terms of
seven different ways of seeing and experiencingrimétion use.

Each of these reveals one of seven facets of tf@mation literacy
experience: information technology for retrievaldamommunication,
information sources, information process, inform@atcontrol, knowledge
construction, knowledge extension and wisdom. Mahyhese ways of
seeing information literacy involve recognizingdardependency between
groups and individuals in the information literaaxperience.
Learning to be information literate, in this modalolves becoming aware
of different ways of experiencing information udeough engaging in
relevant information practices and reflection.
First Face: The IT Experience Information
IT used for information awareness
IT helps users stay informed/communicate
a social experience —not individual
Dependent on expertise within a group
Second Facelnfo Sources Experience
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bibliographic
human
organisational
assistance of intermediaries emphasised
Personal skills also valued
Third Face: The Info Process Experience
linked to problem-solving, decision-making
requires personal heuristics
a ‘creative art’
Fourth Face: The Info-Control Experience
recognizing relevant information
managing that information
making connections between information, projectepgbe
interconnectedness between information and pasopécts
Fifth Face: The Knowledge Construction Experience
emphasis on learning
Developing a personal perspective with knowledgeeagh
dependent on critical thinking
Sixth Face: The Knowledge Extension Experience
personal knowledge + experience + creative insighition
mysterious experience
develops new knowledge/approaches to tasks/nolgl®as
Seventh FaceThe Wisdom Experience
personal quality
values and ethics combined with knowledge
information used for the benefit of others
4. The Information Skills Model (Seven Pillar Mode)
a. The ability to recognize a need for information
b. The ability to distinguish ways in which the infaatron ‘gap’ may be
addressed
% knowledge of appropriate kinds of resources, batht@mnd non-
print
% selection of resources with ‘best fit’ for taskhaind
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+ the ability to understand the issues affecting ssibdity of sources
c. The ability to construct strategies for locatinfpimmation
% to articulate information need to match againsbueses
% to develop a systematic method appropriate fondesl
% to understand the principles of construction anchegation of
databases
d. The ability to locate and access information
% to develop appropriate searching techniques (sgyotiBoolean)
% to use communication and information technologmeduding terms
international academic networks
% to use the appropriate indexing and abstractingices, citation
indexes and databases

o0

*0

% to use current awareness methods to keep up to date
e. The ability to compare and evaluate informationaotdd from different
sources
% awareness of bias and authority issues
s awareness of the peer review process of scholablighing
» appropriate extraction of information matching thi@rmation need
f. The ability to organise, apply and communicate rimation to others in
ways appropriate
% to the situation
+* to cite bibliographic references in project repantsl theses
% to construct a personal bibliographic system
% to apply information to the problem at hand

o0

e

to communicate effectively using appropriate medium
to understand issues of copyright and plagiarism
g. The ability to synthesise and build upon existinfipimation, contributing

to the creation of new knowledge
The information skills model attempts to show dagmatically the
relationships between the ‘competent informatioeruat the base level
(strand (a) above), and the much more advanced aflemformation
literacy.
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The ‘pillars’ show an iterative process wherebymfation users progress
through competency to expertise by practising ®ikssOnly those at the
higher end will be practising the seventh skilldev

5. The i-skills cycle (JISC)

JISC has defined i-skills as: the ability to idégntassess, retrieve, evaluate, adapt,
organise and communicate information within anait&e context of review and
reflection. According to JISC, i-Skills are needsdvery stage of the information
cycle and one may have a varying level of involveimat different stages,
depending on one’s role. In some areas one mayedpgred to have an expert
level of i-skills. In others one will only need aorking knowledge and may
depend on other colleagues for specialist help. dé&il below gives some
scenarios of where and how i-skills might be used.

Identify/assess information need: Planning any ndarmation-related work — a
presentation, report or other publication — requirdentifying and assessing
information needs.

Locate/retrieve: Information can be found in matgcps, and there are efficient
ways to both find and retrieve it - maybe on a witebsr via a search engine.
Assess/evaluate: The learner should have the shkilsessary to evaluate
information from the web as opposed to traditica@ddemic or business sources.
Adapt/create/use: One must know how to displayrmédion effectively, in the
most relevant way, and using a range of mediayduel electronic.

Organise: know how to reference sources (citingd amanipulate data.
Organization of data and information for future.use

Communicate: It deals with presentation skills adlgh in print form and in
electronic environment. Ability to adapt the pras¢éion to suit another
environment. The students should be able to upioBmmation onto a Virtual
Learning Environment (VLE) for dissemination or shg of information.
Reflect/review: As with all processes, the laspsteto review and reflect on the
outcomes, the effectiveness and efficiency of thmecgss, and whether any
improvements or additional information are needed.
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In- Text Question
The followings are models of information literaeycept;
a. The Big 6 IL model: (An Information Problem-solvifRyocess)
b. PLUS Information Skills Model
c. Seven Faces of Information Literacy (Christine Bfuc
d. None of the above
In- Text Answer
The correct answer is option “D”
9.2 Information Literacy Components
The components of Information Literacy as presebte@hakravarty (2005) are:

1. Basic Literacy: Reading & Writing, Speaking & Listeg, Counting &
Calculating, Perception & Drawing

2. Library Literacy: Library Literacy is too importarib be left to chance.

Every student needs to understand the differenteelea fiction and non-
fiction. Every student needs to know how to effesli use reference books
and periodicals, both print and online.
Students need to understand the Dewey Decimal i@yassea useful, logical
system of hierarchical organization and recognigesimilarities to other
such systems. Students should use indexes, thailoatalogue and the
WebOPAC so often it becomes a subconscious skill.

3. Mass Media Literacy: Mass media literacy includesiaderstanding of the
many different types of media and the purposesvfuch they can be used.
Students should be taught the difference betweenafad opinion, and be
able to distinguish between information, entertanmm and persuasion.
They should learn that all information has a sowand that knowing the
source, and its biases, is an important part oferstdnding any
information. Educators talk about “higher ordern&ing” and about
helping students become “more critical thinkers.”

4. ICT Literacy: The knowledge and skills necessary uaderstand
information and communication technologies (ICTshcluding the
hardware, the software, systems, networks (bothllacea networks and
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the Internet), and all of the other components amputer and
telecommunications systems.

. Media Literacy: The knowledge and skills necesgaryinderstand all of
the mediums and formats in which data, informatéond knowledge are
created, stored, communicated, and presented priaet, newspapers and
journals, magazines, radio, television broadcasible, CD-ROM, DVD,
mobile telephones, PDF text formats, and JPEG forima photos and
graphics.

. Technology Literacy: like basic literacy, technofdderacy is a continuum
of skills that can always be improved, and, liderdry literacy, students
receive technology experience and instruction ihitaor miss fashion
depending on which teachers they may have oveydhes. Every student
deserves a wide range of educational experiencts warious types of
hardware and software. Every student should beotlyhlly grounded in
both the ethics and etiquette of technology usestMmportantly, every
student should have frequent opportunities to estnological tools to
create their own information artefacts-print ashaslonline.

. Visual Literacy: According to Brian Stonehill, Poma College, Clairmont,
California, “Visual Literacy means the skills arehining needed to view
visual and audio/visual materials skeptically, ically, and
knowledgeably.” -- Visual Literacy is the link beten Media Literacy and
Technology Literacy. Media images and sound are moducts created
using the tools of digital technology.

. Tool literacy: The ability to understand and use phactical and conceptual
tools of current information technology relevanteducation and the areas
of work and professional life that the individuapects to inhabit.

. Resource literacy: The ability to understand thenfoformat, location and
access methods of information resources, espec@ddiyy expanding
networked information resources.

10.Social-structural literacy: Knowing that and howoimation is socially

situated and produced.
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11.Research literacy: The ability to understand aned tne 1T-based tools
relevant to the work of today's researcher andlacho

12.Publishing literacy: The ability to format and pighl research and ideas
electronically, in textual and multimedia formsdlunding via World Wide
Web, electronic mail and distribution lists, and-BODMs).

13.Emerging technology literacy: The ability to adaphderstand, evaluate
and make use of the continually emerging innovatiam information
technology so as not to be a prisoner of priorgaoid resources, and to
make intelligent decisions about the adoption of pees.

14.Critical literacy: The ability to evaluate crititglthe intellectual, human
and social strengths and weaknesses, potentialdiraitd, benefits and
costs of information technologies.

Summary for Study Session 9
In Study Session 9, you have learnt that:
1. Several models have been proposed by several sshatainformation
literacy. These models present the detail revolamgund information
literacy and its implication on individuals.

a.

®aoo

The Big 6 IL model: (An Information Problem-solviiRyocess)
PLUS Information Skills Model

Seven Faces of Information Literacy (Christine Buc

The Information Skills Model (Seven Pillar Model)

The i-skills cycle (JISC)
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Self-Assessment Questions (SAQs) for Study Sesstbn

Now that you have completed this study session, ganu assess how well you
have achieved its Learning outcomes by answeriaddthowing questions. Write
your answers in your study Diary and discuss thath wour Tutor at the next
Support meeting. You can check your answers with Motes on the Self-
Assessment questions at the end of this Module.

SAQ 9.1 (Tests Learning Outcomes 9.1)
9.1 Explain the various models of information litey

SAQ 9.1 (Tests Learning Outcomes 9.1)
9.2 Highlight the key components of informatiortacy
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Study Session 10: Internet and Internet Services

Introduction

The Internet is essentially made up of millionsomputers all over the world that
are linked together in a network that allows pedplexchange information. The
internet is a public network that everybody can. usés often referred to as a
network of networks that connects millions of cotgpa all over the world

together to form a single network (Otuka, Akandd kginla, 2010).

Internet is an abbreviation for ‘international Netk. It allows computers to
communicate as long as they are connected to teenat. Information travels
through the internet in so many languages knowpracols. In this session, you
will learn about internet and services providedrigrnet,

Learning Outcomes from Study Session 10

At the end of this lecture, you should be able to

10.1 Define the Internet

10.2 Understand the history of Internet

10.3 Understand the various services provided eyriternet

10.1 Internet

The Internet is the global system of interconneateainframe, personal, and
wireless computer networks that use the Internetoppl suite (TCP/IP) to link
billions of devices worldwide. It is a network oétworks that consists of millions
of private, public, academic, business, and govemmetworks of local to global
scope, linked by a broad array of electronic, wese| and optical networking
technologies.
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Box 10.1: Definition of Internet

Internet can be defined as a global network cammgeenillions of computersi.e a
global system of interconnected mainframe, peidscmad wireless computer
networks that use the Internet protocol suite (TEPfo link billions of devices
worldwide.

The Internet carries an extensive range of infolonatesources and services, such
as the inter-linked hypertext documents and apfpdica of the World Wide Web
(WWW), electronic mail, Usenet newsgroups, teleghoand peer-to-peer
networks for file sharing.

Figure 10.1: Internet
Source: https://www.thinglink.com/scene/679841471641157633

10.2 History of Internet

The emergence of information networks can be trdzedk to the late 1960s and
early 1970s in the United States of America atth8. Department of Defense
(US-DOD). Precisely in 1969, the Advanced Rese&rdject Agency (ARPA) of
the United States of America Department of Defefl@®D) initiated a research
project to link computers together for resourcerisiga

The objective of the whole project was to build amenunication system that
would withstand catastrophes and still be functlioA®R PANET was designed to
prevent nuclear strike of the USSR from disabliny railitary computers,
capability. The 1960’S was the period of “armanrace” when both the East and
West were pursuing researches that would give thelitary domination of the
world.
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The cold war generated interest in a ‘bomb-proatwork in the military bases.
The arrangement was such that the network would Ipeer-to per without a
central host. This idea was chosen so that if amiyqf the network was destroyed
by nuclear attack, the remaining would still gopa@mmunicating.

The ARPANET grew to include scientists and resesnctacross the country and
in 1983 APPANET split into two as: MILNET: The Miry portion of
ARPANET and ARPANET which is purely for researchth€ commercial
network, cooperative networks and company netwatksted springing up as a
result of the success of ARPANET.

In 1984 JANET (Joint Academic Network) came on ldor link all universities
and research institutions and also to provide actethe outside world. From this
period, the network developed to such a level thatecame internationally
operational and great numbers of computer networksch are united by a
familiar addressing system were easily connectedd@ommunication.

In the ARPAnet network model communication will alyg occur between two
computers: a source (the local terminal) and artain (the remote terminal). It
was designed to require minimum information frorsleand. To send a message
through the network all one had to do was put @adnto an envelope called
Internet Protocol (IP) packet and switchit ovetthie destination with the correct
"address".

With this packet switchingechnique, the source and destination computers wer
responsible for making sure that the packets gehfone end to the other. Since
the network itself was supposed to be unreliablé any portion of it could
disappear without notice, the network was builtua the idea that each
computer would be able to serve as a pier or lewtdreany other computer.

If for some reason some part of it were unavaildiddween the source and
destination computers, the machines would autoalatitrace the next best route
among the two and proceed to deliver the message.

This model of networking proved to be very reliabkcause it not only permitted
flawless connections but it also provided the guigctical method for computers
from different manufacturers to communicate. Thesva very attractive idea for
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universities and other large institutions which diot own one standard set of
computers.

Furthermore, as technology evolved and computeegrdropped, manufacturers
started to put TCP/IP protocol into their machingswas not too long before
research institutions, libraries and large corponat started adopting the protocol
to connect their computers together.

This new demand started a communication standaat ah institutions took
benefit of. Since then, the Internet has not stdpgeowing. It is the fastest
growing system of human communication in histotyh&s grown faster than
telephone, television or fax. It currently conneotser 200,000,000 computers,
more than 500,000,000 users and grows 25% each(ioaty, 2006).

In- Text Question

The Internet is the global system of interconneateainframe, personal, and
wireless computer networks that use the Internetoppl suite (TCP/IP) to link
billions of devices worldwidéeTRUE or FALSE

In- Text Answer
TRUE

10.3 Internet Services
Internet is an abbreviation for ‘international Netk. It allows computers to
communicate as long as they are connected to teenat. Information travels
through the internet in so many languages knowrprasocols. The following
Internet services are listed and explained below;
1. World Wide Web
2. Search engines
Electronic Mail
File Transfer Protocol (FTP)
Chat rooms (the channel or medium)
Mailing list
Instant Messaging

N o gk ow
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8. Chat
9. News Groups

1. World Wide Web: World Wide Web (www). It is also called ‘web’. & &
medium which allows people to get information timtavailable on the
Internet. The World Wide Web is a computer-basdad/oek of information
resources that combines text and multimedia. In&bion on the World
Wide Web can be accessed and search through draent
World Wide Web is the most important service preddby Internet
(Tracy, 2006). It is an internet-based hypermedigiative for global
information sharing. World wide web was developed1989 by Tim
Berners-Lee of the European Particle Physics L&R(Y) in Switzerland.

2. Search engines:Search engines are developed for searching infeowmat
on the Internet. The search engine, usually redeloeas web search engine,
is a software program that helps users find inféiwnastored on a personal
computer or network of computers such as the ietern
The search engine provides an active link to websscontaining the
information the user is looking for. A search emgia used to obtain and
download information from the Internet. Also, somearch engines are
used for special purposes like the Google groupsge news, and Google
book search.

Examples of search engines
a. Common search engines on the internet include:

Google (www.google.com) from Google incorporated

Yahoo (www.yahoo.com) from yahoo incorporated

eBay(www.ebay.com)

mama(www.mama.com)

Amazon.com (www.amazon.com ) from Amazon.com

incorporated.

g. ask.com (www.ask.com)

h. wikipedia (www.wikipedia.com) from Wikipedia fountilan.

i. mebo (www.mebo.com)

j. Encarta encyclopedia published by the Microsoftpdoation

~®aoo00C

121



3. Electronic Mail: Electronic mail, commonly known as email or e-mgaila
method of exchanging digital messages from an authh\ane or more
recipients. Modern email operates across the lateon other computer
networks. Some early email systems required that abthor and the
recipient both be online at the same time, in commuath instant
messaging.

Today's email systems are based on a store-and@dwidrwodel. Email
servers accept, forward, deliver and store messagmther the users nor
their computers are required to be online simultasky; they need connect
only briefly, typically to an email server, for &mg as it takes to send or
receive messages.

An email message consists of three componentsnéssage envelope, the
message header, and the message body. The messager ltontains
control information, including, minimally, an origator's email address and
one or more recipient addresses.

Usually descriptive information is also added, sasha subject header field
and a message submission date/time stamp. Digisbetmail messages
and attached files to one or more electronic madsoMessage can consist
of attachment, graphic or video/audio clips. Exaegpbf e-mail addresses
are:

Ka.aramide@mail.ui.edu.ng
adeoye@gmail.com
oni@yahoo.com
d. Ibrahin_7@hotmail.com
Different E-mail services providers include:
a. Gmail
b. Hotmail
c. Yahoo
d. MSN

o T W
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4. File Transfer Protocol (FTP): File Transfer Protocol (FTP) is a stand
network protocc used to transfer files from one hestanother host over
TCPbased network, such as tinternet. FTP is builbn aclient-server
architecture and uses separate control and dataections between tt
client and the serve
FTP users may authenticate themselves usicleariexi sign-in protocol
but can connect anonymously if the server is caméig to allow it. The
first FTP client applications were interactive coamt-line tools,
implementing standard canands and syntaxGraphical user interfa
clients have since been developed for many of tbpular desktoj
operating systems in use toc
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Chat Rooms

Real time typed conversation via compu

5. Chat rooms (the channel or medium):Chat clients (program used
connect to a chat server). Chart rooms are nornvatiyded on a brows
and freely downloaded from the web. Some are tekt while others hav
support voice & vide«

6. Mailing list: This represents a group ofraail address given a single nar
When a message is sent to the mailing list everyonthe list receive th
message. To add your name to a mailing list yout rewisscribe to it an
unsubscribe to remove your nar

7. Instant Messagin¢ Instant messaging notifies you when one or n
people are online to allow exchange of messagedikesd It also allows
you to join private chat roon
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8.

9.

Chat: Chat is real time conversation that takes placa @omputer. Chat
room is location on server that permits users seulis topics of interest.
Some are the text only while others have suppadevand video
News Groups:Online area in which users conduct written disaussibout
a particular subject. They include:

a. Usenet (collection of all internet newsgroups)
News server (computer storing newsgroups messages)
Newsreader (program used to access hewsgroups)
Posting (adding an article to the newspaper)
Message board (discussion board; easier to use)
Blog (short for the web log; regularly updated)

~®oo00o

Summary for Study Session 10
In Study Session 10, you have learnt that:

1.

Internet can be defined as a global network caimgcmillions of
computers i.e a global system of interconnectethfnzene, personal, and
wireless computer networks that use the Internetiopol suite (TCP/IP) to
link billions of devices worldwide.

The emergence of information networks can be tradwack to the late
1960s and early 1970s in the United States of Asameat the U.S.
Department of Defense (US-DOD). Precisely in 196@ Advanced
Research Project Agency (ARPA) of the United StatésAmerica
Department of Defence (DOD) initiated a researclojgat to link
computers together for resource sharing.

Internet is an abbreviation for ‘international Netw. It allows computers
to communicate as long as they are connected tintemet. Information
travels through the internet in so many languagesvki as protocols.

Self-Assessment Questions (SAQs) for Study Sessidh

Now that you have completed this study session, garu assess how well you
have achieved its Learning outcomes by answeriaddthowing questions. Write
your answers in your study Diary and discuss thath wour Tutor at the next
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Support meeting. You can check your answers with Motes on the Self-
Assessment questions at the end of this Module.

SAQ 10.1 (Tests Learning Outcomes 10.1)

10.1 Define the Internet

SAQ 10.2 (Tests Learning Outcomes 10.2)

10.2 Understand the history of Internet

SAQ 10.3 (Tests Learning Outcomes 10.3)

10.3 Understand the various services provided &yriternet
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Study Session 11: Evaluating Internet Resources fdJse

Introduction

Evaluating information found on the internet is yeritical to avoid bias and

misinformation (Aramide, 2009). Unlike similar imfoation found in newspapers
or television broadcasts, information availabletioa Internet is not regulated for
guality or accuracy; therefore, it is particulariypportant for the individual

Internet user to evaluate the resource or infommatiThis study session will
present to you the need to evaluate informatiomeratd from the internet as well
as the benefits of using the internet as infornmegiource.

Learning Outcomes from Study Session 11

At the end of this study session, you should be &bl

11.1 Discuss the need to evaluate informationenstd from the Internet
11.2 Explain the benefits of using the Interneinésrmation source

11.1 Need to Evaluate Information Retrieved fromhe Internet

Since it is very possible for anybody to publislytamg they wish on the Web, it

is often difficult to determine authorship of Wetusces, and even if the author is
listed, he or she may not always represent himeosdif honestly, or he or she
may represent opinions as fact. Therefore, theoresbility is on the user to

evaluate resources effectively.

Basic questions to ask in evaluating internet resssito determine its suitability

for academic, scholarly, business and other impomarposes, amongst others,
are;
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F Authority

'|Purpose

| Objectivity

| Accuracy

lCurrency

Figure 11.1: Basic Questions in Evaluating Internet Resou

Authority

a. Is the name of the author/creator on the p

b. Are his/her credentials listed (occupation, yedrgxperience, position ¢
education)?

c. Is the author qualifieto write on the given topic? Why?

d. Is there contact information, such as an email egljrsomewhere on t
page?

e. Is there a link to a homepac

f. If there is a link to a homepage, is it for an indual or for ar
organization?

g. If the author is with an orgization, does it appear to support or spot
the page?

h. What does the domain name/URL reveal about the ceowf the

information, if anything

In- Text Question
If the owner is not identified, what can you tddoait the origin of the site from tt

address?
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In- Text Answer

To find relevant information about the author, thenay be need check personal
homepages on the Web, campus directory entries iafiodmation retrieved
through search engines. Also check print sourcabenLibrary Reference area;
Who's Who in America, Biography Index, and otheygbaphical sources can be
used to determine the author's credentials.

Purpose
a. Knowing the motive behind the page's creation calp lyou judge its
content.
Who is the intended audience?
Scholarly audience or experts?
General public or novices?
If not stated, what do you think is the purposé¢hefsite? Is the purpose to:
Inform or Teach?
Explain or Enlighten?
Persuade?
i. Sell a Product?
It is however important to know that most web paémsacademic purposes
should be devoid of advertisement

Se@ ™0 20T

Objectivity
a. Is the information covered fact, opinion, or propada?

Is the author's point-of-view objective and impafi

Is the language free of emotion-rousing words aad

Is the author affiliated with an organization?

Does the author's affiliation with an institutiom organization appear to

bias the information?

f. Does the content of the page have the official @apgdrof the institution,
organization, or company?

® oo o

Accuracy

128



a. Are the sources for factual information clearlydis so that the information
can be verified?

b. Is it clear who has the ultimate responsibility floe accuracy of the content
of the material?

c. Can you verify any of the information in independsources or from your

own knowledge?

Has the information been reviewed or refereed?

Is the information free of grammatical, spellingtypographical errors?

Reliability and Credibility

Why should anyone believe information from thig®2it

Does the information appear to be valid and weleegched, or is it

unsupported by evidence?

Are quotes and other strong assertions backed bsce® that you could

check through other means?

j. What institution (company, government, universigtc.) supports this
information

k. If it is an institution, have you heard of it bed@r Can you find more
information about it?

l. Is there a non-Web equivalent of this material thatild provide a way of
verifying its legitimacy?

Se ™o o

Currency
a. If timeliness of the information is important, tkept up-to-date?
Is there an indication of when the site was lastatgpd?
Are links related to the topic and useful to thepmse of the site?
Are links still current, or have they become deads?
What kinds of sources are linked?
f. Are the links evaluated or annotated in any way?
The quality of Web pages linked to the original Wedge may vary; therefore,
you must always evaluate each Web site independentl
There are entire books; scholarly journal articlesigazine articles; newspaper
articles; video; feature length movies; music; ganseftware you can download;
self-help; shopping; gambling; sports scores; oppties to interact with others

©® oo o
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using email, chat, and live voice and video; artd tf other information on the
Internet. If something can be digitized, there igomd chance you can find it on
the Internet.

11.2 Benefits of using the Internet as an informabn source

include:
1. Lots of information from all over the world
2. Access to the “invisible web”, which includes peeviewed scholarly
articles from experts.
3. Live and recorded video. Actually see what happefrech a primary
source.
4. Live and recorded audio. Hear what happened framgmy sources, such
as in an interview.
5. Provides more recent, up to date information, idicig up to the minute
updates.
There are also some disadvantages of using the Imet as a source of
information:
1. Lots of information from all over the world. Therea lot of information to
sift through, making it difficult and time consumgito find what you need.
2. Anyone with a computer and Internet access canirgatmation on the
Internet. Just because information is on the latiedoes not make it true.
Make sure the information is from a reputable, djeal source before you
use it in your assignments.
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In- Text Question
The followings are models of information literaexcept;
a. The Big 6 IL model: (An Information Problem-solvifRyocess)
b. PLUS Information Skills Model
c. Seven Faces of Information Literacy (Christine Bfuc
d. None of the above

In- Text Answer
The correct answer is option “D”

Summary for Study Session 11
In Study Session 11, you have learnt that:

1. The Internet primarily contains relatively recenformation. If you need
more historical information, you are likely to finidin print resources and
from specialized library databases that provideseto digitized historical
information.

2. Benefits of using the Internet as an informatioarse include:

a. Lots of information from all over the world

b. Access to the “invisible web”, which includes peeviewed
scholarly articles from experts.

c. Live and recorded video. Actually see what happefredn a
primary source.

d. Live and recorded audio. Hear what happened framgry sources,
such as in an interview.

e. Provides more recent, up to date information, idicig up to the
minute updates.
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Self-Assessment Questions (SAQs) for Study Sessidn

Now that you have completed this study session, ganu assess how well you
have achieved its Learning outcomes by answeriaddthowing questions. Write
your answers in your study Diary and discuss thath wour Tutor at the next
Support meeting. You can check your answers with Motes on the Self-
Assessment questions at the end of this Module.

SAQ 11.1 (Tests Learning Outcomes 11.1)

11.1 Discuss the need to evaluate informationenadd from the Internet
SAQ 11.2 (Tests Learning Outcomes 11.2)

11.2 Explain the benefits of using the Interneindsrmation source
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Study Session 12: Copyright

Introduction

A copyright is a protection granted to authors etain types of original works. It
is a form of protection provided by the laws to theéhors of “original works of
authorship, including literary, dramatic, musicalrtistic, and certain other
intellectual works. A copyright protects a literarymusical, dramatic,
choreographic, pictorial or graphic, audiovisualaechitectural work, or a sound
recording, from being reproduced without the pesinis of the copyright owner.
This protection is available to both published amgpublished works. The
categories of works addressed in the copyrightitehude: literary works, musical
works, dramatic works, choreographic and pantomioeks, pictorial, graphical
or sculptural works, motion pictures or audioviswabrks, sound recordings,
architectural works.

The author of the work is presumed the copyrightdéoof the work unless the
work is the result of a work-for-hire situation, drthe copyright has been
transferred to another entity or by other agreemBns study session will provide
to you concept of copyright and will also disculse basic detail of the Nigerian
Copyright Act.

Learning Outcomes from Study Session 12

At the end of this Study Session, you should be &bl
12.1 Explain the concept of copyright

12.2 Discuss the basic detail of the Nigerian CigybyrAct
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12.1 The Concept of Copyright
The Copyright Act in Nigeria was promulgated in 8% the Copyright Decree
(No. 47) of that year. It repealed the Copyrighti2e (No 61) of 1970 and with
the revision of all existing federal legislatiometDecree was re-designated the
Copyright Act and contained in Cap. 68, Laws offeeleration of Nigeria, 1990.
The Act was amended by the Copyright (Amendmenr&e (No. 98) of 1992
and further amended by the Copyright (Amendmengré&z (No. 42) of 1999. It
became part of the codification of Nigerian Law ddn 2004 and is presently
referenced as Cap 28 Laws of the Federation ofridig2004.
Copyright law and practice in Nigeria is governadthe Copyright Acts of 1970
& 1988, there have also been amendments introdiacdee Act in 1992 & 1999
(Esan, 2014). Esan (2014) further affirmed thatdhae also several treaties and
international agreements on Copyright to which Nayes a party or signatory
such as: The Berne Convention 1886;The Universapy@ght Convention
1952;Rome Convention; Trade Related Aspects ofliétteal Property Rights
[TRIPS]; and The World Intellectual Property Orgaation [WIPO].
For authors, artists, songwriters, music publisteard composers, photographers
and other creators, copyright provides the asser#mat they can share their work
with the public without the fear of unauthorizedus
It covers book publishing, photography, sound récwy, broadcasting, film
production etc and gives creators the right to rmbrihe ways their materials are
used by others i.e. copying, adapting, distributimgrforming in public, rental or
lending and other communications to the public. &dmg to Martins (2011) the
copyright law defines a "work made for hire" as:
1. A work prepared by an employee within the scope hef or her
employment; or
2. A work specially ordered or commissioned for useaasontribution to a
collective work, as a part of a motion picture thes audiovisual work, as
a translation, as a supplementary work, as a catimgnil, as an instructional
text, as a test, as answer material for a tesgsoan atlas, if the parties
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expressly agree in a written instrument signedhayr that the work shall

be considered a work made for hire.
Copyright, therefore, frowns at a free-loader tic@urages creativity, labour,
craftsmanship, originality, productivity, and inradion. All these are economic
bases for the copyright law. The economic baseghef copyright law are
necessary to ensure that people who make innogateecture the pride,
encouragement, reward and incentive for their labou
Therefore, copyright law is to secure the benefitabour to the person who
expended it. In furtherance, Schlatter (2003) psegothat from all which is
evident and true, the things of nature are givecoinmon man by being master of
himself and proprietor of his own person. It shobédnoted that it is criminal to
do any act which will deprive the owner of a cogiti work the benefits of his
labour.
To this effect, Section 14 of the Copyright Actolpibits any persons without the
authorization of the owner of the copyright fromrdpor causing any person to
perform an act that is contrary to the provisiontloé copyright act, such as
importation and sale of infringing articles (Okvglae and Dirisu, 2008).
The Copyright Act is in four parts and forty onetsens. Part | addresses issues
such as eligibility for copyright protection, dumat of copyrights, civil and
criminal penalties for copyright infringement andreership of copyright. Part Il
addresses neighbouring rights; Part Il focusetheradministration of copyrights
and addresses issues such as the establishméet igerian Copyrights Council
and the appointment of the director and staff & @ouncil. Part IV covers
miscellaneous topics including reciprocal extensibrprotection, presumptions
and interpretations.

In- Text Question

The Internet is the global system of interconneateginframe, personal, and
wireless computer networks that use the Internetopol suite (TCP/IP) to link
billions of devices worldwideTRUE or FALSE

In- Text Answer
TRUE
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12.2 Ownership of Copyright

Ownership of copyright is not authorship, thoughhbmay exist in the same
person (James. 2005).

This is corroborated by Okwilagwe (2000) when hatest that the author of a
work is the person conferred with the right to cohthe doing of any restricted
acts in relation to the copyright owner on the otha&nd is the person conferred
with the right to control the author is free to atgte the ownership of an existing
work either by license, by way of assignment, loame and other work done
under the direction of a government.

Where a literacy, musical, artistic and cinematpgravork is made by an author
in the course of his employment in newspapers @qanaes house, the proprietor
shall in the absence of any agreement be thedivsier of copyright in the work
(Savas, 2004). The author in this case, howevarpted as the author of such a
work while his employers are, therefore, the owrddrthe copyright done by the
author.

On issue of joint ownership, a job done throughdbmmbined efforts of more than
one person, all the parties involved in the doihguxh an intellectual exercise are
all accorded copyright status of the work. Persamesdeemed to be co-owners if
they share a joint interest in the whole or anyt paa copyright or have interests
in the various copyrights in production consisting

Section 10 of the copyright act of Nigeria descsibiee ownership of copyright as
follows;
1. Copyright conferred by the Copyright Act, shall vstially in the author.
2. Notwithstanding subsection (6) of section 11 o$ thct where a work
a. is commissioned by a person who is not the autleonjgloyer under
a contract of service or apprenticeship; or
b. not having been so commissioned, is made in theseoaf the
author's employment, the copyright shall belonghin first instance
to the author, unless otherwise stipulated in wgitiunder the
contract.
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3. Where a literary, artistic or musical work is malle the author in the
course of his

employment by the proprietor of a newspaper, magaznr similar periodical
under a contract of service or apprenticeship asoisnade for the purpose of
publication in a newspaper, magazine or similangakcal, the said proprietor
shall, in the absence of any agreement to the aontbe the first owner of
copyright in the work in so far as the copyrighlates to the publication of the
work in any newspaper, magazine or similar periaklior to the reproduction of
the work for the purpose of its being so publishiedk in all other respects, the
author shall be the first owner of the copyrightha work.
4. In the case of a cinematograph film or soundnding, the author shall be
obliged to conclude, prior to the making of the kyarontracts in writing with all
those whose works are to be used in the makinigeoivork.
5. Copyright conferred by section 4 of this Act, shadst initially in the
Government on behalf of the Federal Republic ofeNay in the State authority on
behalf of the State in question, or in the inteoral body in question, as the case
may be, and not in the author.

According to Esan (2014) Copyright Act generallyas the owner of copyright
the exclusive right to do and to authorize otherdd the following:
a. reproduce the work in copies
prepare derivative works based upon the work
distribute copies of the work to the public by saidether
transfer of ownership, or by rental, lease, or iegd
perform the work publicly, in the case of literamysical, dramatic, and
choreographic works, pantomimes, and motion pistu@nd other
audiovisual works
f. display the work publicly, in the case of literamusical, dramatic, and
choreographic works, pantomimes, and pictorialphi® or sculptural
g. works, including the individual images of a motigmcture or other
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audiovisual work
h. perform the work publicly (in the case of soundorglings) by means of a
digital audio transmission
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The economic rationale behind the copyright law tes secure economic
advantages for owners of copyright in particulad aaciety in general. Miller and
Davis (1983) corroborate this by pointing out théie protection of any person
with a valuable talent would tend to confer besefipon society if that protection
encourages the person to practice his skill withenstate. This is a useful tool in
encouraging the spread of new techniques.

12.3 Copyright Infringement

Copyright infringement is the use of copyrighted@nial without permission from

the copyright holder (Martins (2011). Some unauten uses, however, have
been given statutory exemptions meaning that usygecific circumstances, use of
copyrighted materials without permission is notsidared infringement.

Under Section 15(1) of the Copyright Act, copyrightinfringed by any person

who without the license or authorization of the ewaf the copyright:

a. Does or causes any other person to do an act, divgy f which is
controlled by copyright;

b. Imports or causes to be imported into Nigeria amyycof a work which if
it had been made in Nigeria would be an infringiogy.

c. Exhibits in public any article in respect of whicbpyright is infringed.

d. Distributes by way of trade, offers for sales, hine otherwise for any
purpose prejudicial to the owner of the copyrigty article in respect of
which copyright is infringed.

e. Makes or has in his possession, master tapes, nechequipment or
contrivances used for the purpose of making in&thgopies of the works;

f. Permits a place of public entertainment or businesde used for a
performance in the public of the work, where thefgrenance constitutes
an infringement of the copyright in the work, usldee person permitting
the place to be used was not aware, and had nonadas ground for
suspecting that the performance would be an inénmgnt of the copyright;

g. Performs or cause to be performed for the purpbsade or business or as
supporting facility to trade or business, any wank which copyright
subsists.
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12.3.1 Action for Infringement
Undersection 16 of the Copyright Acin infringement of copyright suit can only
be filed in the Federal High Court in the juristbat where the infringement
occurred by:
«» The owner;
» An assignee; or
% An exclusive licensee of the copyright: Where thener and an exclusive
licensee have concurrent rights of action, nonthefn may, without leave
of court, proceed with the action unless the othgbined as plaintiff or
added as defendant.
Some examples of statutory exemptions:
Fair Use of the work. Fair use may be describedhasprivilege to use the
copyrighted material in a reasonable manner witkloeiowner's consent.
In deciding whether a copier's actions were féire purpose and character of the
copying (certain types of educational copying itowaéd); the nature of the
original (originals made for commercial reasons lass protected from copying
than their purely artistic counterparts); the amamd substantiality of the portion
copied (one may not copy the "heart" of a work withthe author's permission);
and the effect that such copying may have on th&ehdor the original will be

L)
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considered.
Note that copying may be permitted if it is unlikéo cause economic harm to the
original author or work.
This fair use rule recognises that society cannofftenefit from the unauthorized
use of copyrighted materials when the purpose ef ube serves the ends of
scholarship, education or an informed public (All2605). For example, scholars
must be free to quote from their research resourcesder to comment on the
material. Examples of activities that may be exduse fair use include:
distributing copies of a section of an article lass for educational purposes;
providing a quotation in a book review; and imitgtia work for the purpose of
parody or social commentary.

“+ Reproductions by libraries and archives;
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% Display of copyrighted materials in a non-profituedtional classroom
setting, provided the work was legally obtained.

The penalties for copyright infringement can bet@severe. In order to use an
excerpt from, or distribute copies of a copyrightriy first determine if the
intended use clearly falls under one of the stayutdgemptions. If not, permission
must be obtained from the copyright owner.

This usually involves writing the owner and desergpwith sufficient detail how
the materials will be used. A fee may be requimadlie use. In the case of printed
(books, journals) and musical works, a clearingkoaos publisher will likely be
responsible for granting permission. Several s@iere available to assist in this
process.

Section 18 of the act makes a criminal offenceafor person who:

% Makes, or causes to be made, or has in his possegsy plates, master-
tapes, machine equipment or contrivance for th@gee of making any
infringing copy of any work,

% Makes or causes to be made for sale, hire or ferptirpose of trade or
business any infringing copy of a work in which goght subsists,

% Imports or causes to be imported into Nigeria mihv@n two infringing
copies of such works shall, unless he proves te#tisfaction of the court
master tape, machine, equipment or contrivance famashe purpose of
making infringing copies of any such works, be udf an offence under
the Copyright Act and shall be liable upon conwantito a fine of an
amount not exceeding N1,000 for every copy deah wi contravention of
this section or to a term of imprisonment not exiteg five years or to both
fine and imprisonment.

12.3.2 Nature of Relief Claimable

In an action for infringement, all such relief byay of damages, injunction,
accounts of profits or otherwise is available te fhlaintiff as is available in any
corresponding proceedings in respect of infringanoérother proprietary rights.
See: section 16 (1).
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1. Damages Exemplary, infringement and flagrant Damages; Whia an
action, infringement of copyright is proved or atted, the court may
award additional damages if it satisfied that dffec relief would not
otherwise be available to the plaintiff, having aedy (apart from all other
factors) to:

a. The flagrancy of the infringement, and
b. Any benefit shown to have accrued to the defendgmeason of the
infringement - S.16 (4)

2. Conversion Rights: All infringing copies of a copyright work or part @
and all plates, master tapes, machines, equipnrecbrdgrivance used, or
intended to be used for the production of suchngfng copies are deemed
to be the property of the owner, assignee or ekaugensee, as the case
may be, of the copyright who accordingly may takecpedings for the
recovery of possession of those articles or ingeispf conversion ahem.

In- Text Question

If the owner is not identified, what can you tdboait the origin of the site from the
address?

In- Text Answer

To find relevant information about the author, thenay be need check personal
homepages on the Web, campus directory entries iafiodmation retrieved
through search engines. Also check print sourcakanLibrary Reference area,
Who's Who in America, Biography Index, and otheygbaphical sources can be
used to determine the author's credentials.

Case consideration for copyright issues

Example 1: Susan is a software engineer at MegaCanap She develops a
computer program that is within the scope of heplegment. Susan is the author
of the software, but because of the employer-engaaylationship, MegaComp,
Inc. is the copyright holder.
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Example 2: Sulaiman is an artist. Mr. Loaded askstb design a work to adorn
his personal library. He leaves the medium and ghamto Sulaiman. In this case,
"work for hire" does not apply and Sulaiman is btite author and the copyright
holder. However, Mr. Loaded could obtain the coplytiif he received an
assignment of copyright from Sulaiman.

Joint Authorship/Ownership - Joint authorship amanhership of a copyrighted
work is possible provided at the time of the ci@abf the work, all authors agree
that (1) their contributions will become one larg@rk, and (2) that they intend to
be joint owners of the resulting work.

Summary for Study Session 12
In Study Session 12, you have learnt that:

1. Copyright is the property of more than the authod #herefore, no one
interest group consciously claims ownership. Captriaws are not made
to enable any group exploit the situation for itgnofinancial gain but to
safeguard access to the use of copyright matteranbinterested group,
provided such an interested group is doing sodaful purposes.

2. Ownership of copyright is not authorship, thoughhbmay exist in the

same person (James. 2005).
This is corroborated by Okwilagwe (2000) when ladest that the author of
a work is the person conferred with the right taitool the doing of any
restricted acts in relation to the copyright owoerthe other hand is the
person conferred with the right to control the autis free to negotiate the
ownership of an existing work either by license, vagty of assignment,
loan, hire and other work done under the directiba government.

Self-Assessment Questions (SAQs) for Study Sessich

Now that you have completed this study session, garu assess how well you
have achieved its Learning outcomes by answeriaddthowing questions. Write
your answers in your study Diary and discuss thath wour Tutor at the next
Support meeting. You can check your answers with Motes on the Self-
Assessment questions at the end of this Module.
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SAQ 12.1 (Tests Learning Outcomes 12.1)

12.1 Explain the concept of copyright

SAQ 12.2 (Tests Learning Outcomes 12.2)

12.2 Discuss the basic detail of the Nigerian CigybyrAct

References
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Study Session 13: Evaluation of Information Sources

Introduction

To effectively evaluate an information source, yaust first determine exactly
what you are looking at. There are a number ofedifit categories into which
information is divided viz: primary, secondary, pdgr and scholarly sources.
These distinctions will affect how reliable andi@uable that information might
be for any particular information need. Evaluatafninformation as well as the
criteria for evaluation of information sources Wik described to you in this study
session.

Learning Outcomes from Study Session 13
At the end of this Study Session, you should be &bl
13.1 Highlight the criteria for evaluating inforn@i sources

13.1 Criteria for Evaluating Information Sources
When you have any item of information you shouldically evaluate it to
determine its suitability to your needs, and théueaof the information. This
applies no matter what format it might be in, okalpk, internet, or an article in a
major journal. There are five basic criteria to sider.

1. Authority

2. Reliability
Currency
Completeness
Relevancy

SLE
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Authority: Authority should be judged on both the author drgublisher of the
material. Questions such as the following are uguasked to establish the
authority of the writer.

Is the author's name available?

What is the author's training, education, expeedandhe field?

Are there other works by this author in this fieBiGoks, articles?

Does the author have a reputation in the fieldodgor bad?

Is the Publisher well known in the field?

How much do they publish?

a.

@ ~ o 2o 0C

h.

Is this a "vanity press" where anyone can have dunee published, for a
fee?

Is it a university press?

Is the publisher a professional organization ooeission?

If your information source is a web site, this ntiglk harder to figure out. Is there
an author or contact person listed, and is therengact e-mail address available.
It could be at the top of the page with the tithe,at the bottom of the page.
Generally, you can assume that known publishingsesuuniversity presses, and
professional organizations will publish quality eadls.

Reliability: Reliability is directly related to Authority, bubbds address different
issues. Reliability in this context relates to thecuracy and treatment of the
information. Questions such as the following areally asked to establish the
accuracy of the information.

a.

Is the information correct, as far as you can télbk at several
information sources and compare them.

Does the author cite his or her sources? Does e l@ complete
bibliography?

Were primary or secondary sources used?

Does it appear to be well edited? Do you see po@mmar,
nonstandard language or misspelled words?

If your information source is a web site, whathe brigin of the source?
The domain, or last part of the web address, cliryoée something
about its origin.
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The most common are:
.edu - an educational institution

53

4

53

S

.gov - a government agency
.com - a commercial entity
.org - a not-for-profit organization

53

0

>

R/
%

Objectivity or Bias: Bias is not necessarily a bad thing; we all have @mun
opinions and biases. But you should be aware ofmthand take that into
consideration when looking at an information source
a. Do you detect a bias on the part of the authonenwriting?
b. Do the facts support the viewpoint of the author?
c. Is it written from an objective viewpoint, or dogsappeal to emotions
or biases?
d. Is the information presented as facts, which candbeumented, or
opinions of the author?
Currency: Is your topic one which is changing quickly, sushnaedical research
or technology, or one which is fairly stable andjuiees more background
information such as history or literature?
a. When was the information published?
b. Can you tell when it was published? If it is noteth you should be
cautious of the information source.
c. Is that information up-to-date? Have new discowfeen made, or
have events taken place since the information waighed?
If your information source is a web site, the daftpublication and/or last updated
date are usually found at the bottom of the page.

Scope:
a. Is the information complete, or is it a summaryptifer work?
b. Is the subject covered completely?
c. What level is the information? Is it advanced, techl, basic
information?
d. Who is the intended audience for the material? tlgoapular or
scholarly?
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e. If your information source is a web site, doesnitlide links and are
they annotated?

Relevance:While the other criteria are based on facts, thiyms can see or find
out about your information source, this one is @ltjudgment call. You must
know what information you need, what type of infation source you need it to
come from, and what you will be using that inforioatfor (a final term paper, a
short composition, your personal knowledge or imfation, etc.).

You must make the judgment as to the relevancyoof ynformation source. Is
the information source relevant to your informatioeed? It is entirely possible,
and highly likely that you will find an item whicits very reliable, from a very
authoritative source, very current, and very comepleut not relevant to your
topic.

Evaluating Print Sources: There is need to evaluate the print sources to
determine the objectivity of the author and thedibidity of the work. This
evaluation is not to eliminate sources but to usided the context of a work so
you can assess how it can inform your argument r{iitgr 2004). The basic
criteria to analyse print sources include: authatghority, publisher, date of
publication, and objectivity of the text.

Author’ authority: Critically analyzing sources is all about askingesfions
about the author. Key questions to ask include:
a. Who is the author?
Have you heard of him/her?
Do you know if he/she is cited in other books om $hibject?
Has your instructor mentioned the author’'s name?
Is she affiliated with any institution/college/uengity (which may or
may noted to her authority)?
Does the author acknowledge an institution/orgdiuaal affiliation?
g. The acknowledgements and preface are good placgst tihe answers
to most of the sequestions.

® oo o
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Publisher: In evaluating the reputation of the publisher, goes relating to those
asked about the author should be asked. Inform&dioevaluating the publisher
can be found in the first few pages of the booktfa copyright and publisher
information. Some of these questions include:

a. Is the publisher reputable?

b. Did a university press—for example, UNC Press, U&sB—publish
thetext? You can be relatively sure that if a ursitg press published
the book, it has been held to a high academic atdnd

Date of Publication: If you are researching a current issue, it standsdson that
you want the most up-to-date sources you can fingbur topic is not so current,
it is often acceptable to go back ten or even twgears for your sources. If there
is a more recent book on the same topic, maketkatgou look at it.

Maybe the author found new evidence that drasyictiers the argument of the
first book. The page that has all the publisherfermation has a copyright date.
Questions to ask include:

a. Has the work been translated?

b. Is there more than one date listed on the pagethdh case, you
probably have a newer edition. If so, the authastevimost of the book
at the time of the first date of publication, altigh new information
may have been added since then.

Objectivity: After analyzing the text, you may find some biafafl does not
mean you should discard it. Perhaps the authorktham anti-homosexual
religious organization for funding his researchsaime-sex marriages. You may
be tempted to toss the book aside because youheeh biased work will not
provide the ‘facts.’

But you may be missing out on some good evidenosebbndary work is going
to give you the ‘facts.” Secondary sources prowderpretations of primary data.
Every interpretation is influenced by the authottntext. Find out where the
author is coming from and use the evidence accgiglin

For example, the book about same sex marriage®€uhyg the Southern Baptist
Convention may provide a clear presentation ofcihreservative side of the issue.
Paired with a book that provides a liberal intetgtien, the conservative book
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may provide valuable information about the variopssitions within the
discussion.

Evaluating an argument: Analyzing the author, publisher, and age of the tex
provides a good place to start your analysis. Yfoaukl not stop there, however.

You have to move beyond the appraisal of the text bhegin to analyze the

content. To do this, you can use the same technojuasking questions and

searching for responses.

Applicability: Is the work applicable to your study? The firstgalao look for
answers is the table of contents. A book can hayeat title but then can be full
of tangential ideas or take an approach that simpay not add to your study. The
next place to check out is the index. The indexaisvonderful resource for
researchers.

You can use it to quickly jump to particular passad your topic is well defined.
More often, you'll scan the index to get a feel foe authority and scope of the
text. Often you can learn most of what a book &dnybu by reading the preface
and the introduction and scanning the table ofemstand index.

Argument: Analyzing the argument gets to the heart of acaitapproach to your
sources. While this task may seem daunting at, fliste are some tips and
techniques you can learn to make it a lot easier.
a. Is the information supported by evidence?
b. What kinds of sources did the author use?
c. Does the bibliography mention the important boakthe field? What is
the major claim or thesis of the book or article?
d. Is it clear what the author is trying to prove?
e. What are the primary assumptions on which the authases the
argument’s mainclaim?
f. Do you agree with those assumptions?
g. Is the author taking too much liberty in makingga@ssumptions?
h. Read what other scholars have written about thid&bo
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i. Are the reviews generally positive? Do they consttie book useful or
important to the field?
j. This is not considered cheating. On the contrarwill enable you to
read the book with your eyes open, so to speak.
Audience: An analysis of the audience can tell you a lot @ableow much
authority a book or article canclaim. Most of wigati uncovered in your analysis
of the text will inform your judgment of the inteed audience. You can find out
more by looking at how the book is written and wiyaie of format it is written in.
a. Is the work full of technical terms or graphs?
b. Then the audience maybe academic.
c. Is the language very simple with lots of picturd$®n the audience
may be a younger crowd, or the book may be interfidlelight reading.
If you are reading a newspaper or magazine, lotkeaadvertisements.
d. Who does the publisher hope will read the source?

Tone: The tone of a book is how the author representséiinor herself through

language. Strongand impassioned language may tedicayou that the author is

too emotionally connected to the work to provide abjective analysis. Most

academic authors try to appear impartial in theitimg by always writing in the

third person and staying away from loaded adjesti‘éere are some questions

you can ask about the author’s tone:

Does the author’s language seem impartial to you?

Are wild claims made? Is a lot of emotional langaiaged?

Does the author remain focused on the argument?

Does he or she jump from point to point without pdeting any thoughts?

Does the author seem objective?

Does the information appear to be propaganda t@ you

f. Is a specific agenda put forth through the selectad data or the

manipulation of evidence? Remember, finding a bi@ss not necessarily
mean you should discard the book. Take it in staide use it accordingly.

Popular vs. Scholarly:The next thing to consider when evaluating an mftron

source is who the general audience for the mateoald be. In other words, who

oo o p
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is it written for? Popular sources of informatieme meant for a general audience,
who are not necessarily experts in the field.

They are presented in such a way that anyone ctara ggeneral idea of the
information being presented. Scholarly Sourcesnédrmation are meant for a
more specialized audience of experts in the fi€ltere are a number of criteria
you can use to determine if something is populasatrolarly. Edwards (2010)
presents a scale for determining the scholarlyopugarity standard of documents
as follows:

The treatment of the topic, or writing style

Scholarly
Tend to deal with very specific Popular
) y P Tend to deal with more broad
topics )
topics

Long in-depth articles : :
. Short overview articles
Are usually original research .
Not original research

Uses technical language or _
Uses plain everyday language

jargon
Authors
Scholarly Popular
Experts in the field (Scientists,Journalists, not necessarily
doctors, professors...) experts (magazine  staff,

freelance writers...)

Audience, or who isthe information written for?

Scholarly Popular
Scholars, researchersGeneral public. Any one can
practitioners... other membergead the material and
of the field understand it.

Publisher:
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Scholarly Popular
Often a  scholarly  or Commercial companies
professional organization

Editing:

Scholarly Popular

Peer-reviewed / Refereed NOT peer-reviewed - edited by

edited or reviewed by otherone editor, or editorial board,

experts in the field. for readability and popularity,
they are not necessarily experts
in any field other than
journalism.

Documentation:

Scholarly Popular
Does include References oNo references. Sometimes
Bibliography. Often several mentions of experts, but no

pages of references. bibliographies.
Appearance:
Scholarly Popular

Plain covers, few pictures -Glossy covers, lots of colour
maybe some graphs and chartgjctures, lots of advertisements
matte paper, few if any

advertisements.

Summary for Study Session 13

In Study Session 13, you have learnt that:

There is no one test which you may use to judge yafermation's value, but
there are a number of clues or criteria, you shasklto base a judgment.

Self-Assessment Questions (SAQs) for Study Sessih

Now that you have completed this study session, ganu assess how well you
have achieved its Learning outcomes by answeriaddthowing questions. Write
your answers in your study Diary and discuss thath wour Tutor at the next
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Support meeting. You can check your answers with Motes on the Self-
Assessment questions at the end of this Module.

SAQ 13.1 (Tests Learning Outcomes 13.1)
Describe vividly the criteria for evaluating prinformation sources
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