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Vice-Chancellor's Message

The Distance Learning Centre is building on a sboidlition of over two decades of
service in the provision of External Studies Progree and now Distance Learning
Education in Nigeria and beyond. The Distance Liegrrmode to which we are

committed is providing access to many deservingeNaggns in having access to higher
education especially those who by the nature of #legagement do not have the
luxury of full time education. Recently, it is coibuting in no small measure to
providing places for teeming Nigerian youths who dome reason or the other could
not get admission into the conventional universitie

These course materials have been written by wrépegially trained in ODL course
delivery. The writers have made great efforts tovmte up to date information,
knowledge and skills in the different disciplineslaensure that the materials are user-
friendly.

In addition to provision of course materials innprand e-format, a lot of Information
Technology input has also gone into the deployménburse materials. Most of them
can be downloaded from the DLC website and arelablai in audio format which
you can also download into your mobile phones, JMB3 among other devices to
allow you listen to the audio study sessions. Sofrtbe study session materials have
been scripted and are being broadcast on the witierDiamond Radio FM 101.1,
while others have been delivered and captured doatisual format in a classroom
environment for use by our students. Detailed mi@iion on availability and access is
available on the website. We will continue in otfods to provide and review course
materials for our courses.

However, for you to take advantage of these formas will need to improve on
your I.T. skills and develop requisite distancemgzg Culture. It is well known that,
for efficient and effective provision of Distancealning education, availability of
appropriate and relevant course materialssgia qua nonSo also, is the availability
of multiple plat form for the convenience of ouudgnts. It is in fulfilment of this,
that series of course materials are being writteertable our students study at their
own pace and convenience.

It is our hope that you will put these course matsito the best use.

pollsten s

Prof. Abel Idowu Olayinka

Vice-Chancellor



Foreword

As part of its vision of providing education ftitiberty and Development” for
Nigerians and the International Community, the @nsty of Ibadan, Distance
Learning Centre has recently embarked on a vigorepssitioning agenda which
aimed at embracing a holistic and all encompasapoach to the delivery of its
Open Distance Learning (ODL) programmes. Thus veecammitted to global best
practices in distance learning provision. Apart niroproviding an efficient
administrative and academic support for our stuigjeme are committed to providing
educational resource materials for the use of twdemts. We are convinced that,
without an up-to-date, learner-friendly and dis@nlearning compliant course
materials, there cannot be any basis to lay clainbding a provider of distance
learning education. Indeed, availability of appraf@ course materials in multiple
formats is the hub of any distance learning prowvisvorldwide.

In view of the above, we are vigorously pursuingasatter of priority, the provision
of credible, learner-friendly and interactive caursaterials for all our courses. We
commissioned the authoring of, and review of comnséerials to teams of experts and
their outputs were subjected to rigorous peer reveensure standard. The approach
not only emphasizes cognitive knowledge, but alstissand humane values which
are at the core of education, even in an ICT age.

The development of the materials which is on-gatsp had input from experienced
editors and illustrators who have ensured that #reyaccurate, current and learner-
friendly. They are specially written with distantsarners in mind. This is very
important because, distance learning involves msdential students who can often
feel isolated from the community of learners.

It is important to note that, for a distance leartmeexcel there is the need to source
and read relevant materials apart from this coumsderial. Therefore, adequate
supplementary reading materials as well as otHerrnration sources are suggested in
the course materials.

Apart from the responsibility for you to read tleisurse material with others, you are
also advised to seek assistance from your coursiétdeors especially academic
advisors during your study even before the interactession which is by design for
revision. Your academic advisors will assist youngsconvenient technology
including Google Hang Out, You Tube, Talk Fusiom;. out you have to take
advantage of these. It is also going to be of inseeadvantage if you complete
assignments as at when due so as to have necéssdipacks as a guide.

The implication of the above is that, a distan@rer has a responsibility to develop
requisite distance learning culture which includdgyent and disciplined self-study,

seeking available administrative and academic suppod acquisition of basic

information technology skills. This is why you aemcouraged to develop your
computer skills by availing yourself the opportynaf training that the Centre’'s

provide and put these into use.



In conclusion, it is envisaged that the course masewould also be useful for the
regular students of tertiary institutions in Nigewho are faced with a dearth of high
quality textbooks. We are therefore, delighted tespnt these titles to both our
distance learning students and the university’sileggstudents. We are confident that
the materials will be an invaluable resource to all

We would like to thank all our authors, reviewersl roduction staff for the high
guality of work.

Best wishes.

@"—na‘:i

Prof. Bayo Okunade
Director, DLC
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Course Introduction

The course focuses on: the development of childrét@rature in Nigeria, including
the historical background of children’s literature Nigeria; the various types and
formats of children literature, the characteristiéhildren’s literature, major issues
facing children’s literature in Nigeria, the methotipresenting literature to children
and how to select children’s literature. The rotal dradition in the development of
children’s literature as well as the importancelaiguage in the development of
children’s literature are also the key focus ofstleburse. It also focuses on the
procedure for acquiring literature materials forldden in a school library, genres of
children’s literature, children’s books and litena in various media as well as the
role of literature in the development of childrdine activities of stakeholders in the
development of reading and literature for childeeg also contained in this course.
Other areas focused in this course are: factotsider in presenting literature to
children, methods of introducing literature to dnéin and the criteria for selecting
children’s literature
At the end of the course, you should be able to:

1. critically analyze the many types and formats olfdcan’s literature
highlight the characteristics of children’s litared
discuss the problems facing the writing of childsditerature in Nigeria
describe the methods that can be used to presaattlire to children
Understand the impact of oral tradition in the depment of children’s
literature
6. Select appropriate children literature for diffdrage grades

ok D
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Study Session 1:Introduction toChildren’s Literature

Source:https://images.kaplanco.com/images/Category/caitdBooks2013.jpg

Introduction:

You need to realise that literature is importanthe lives of everyone in the society
regardless of age. It is in literature that thearete outlook of humanity receives its
expression. Children are very important membershefsociety, as they are future
leaders. To help them grow to their full potentibky have to learn from infancy.
These individuals need to understand how the wwddks, how to survive in it and
how to contribute to it. All these can be learnbnir literature, especially those
prepared with them in mind. This study session vi@€us on the introductory
definition of children’s literature as well as wigildren literature is.

Learning Outcomes of the Session 1:

At the end of this session, you will be able to:
1.1  Explain Children’s Literature

1.1 Introductory Definition of Children’s Literatu re

It is very important to give the definition of ailkchbefore discussing in details what
children literature is. The Encarta Dictionary ohdlish provides eight different
definitions for the word “child” out of the eightriee will be outlined.
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% The first definition provided views a child as aupg human being between
birth and puberty.
% The second defines a child as human offspring ithat son or a daughter of
human parents.
% The third defines a child as somebody who is notofeage legally and not
responsible for his or her actions.
From the three definitions provided the first ahd third view a child as an individual
between 0-18 years. This is because in many cegntine adult age is eighteen. But
the second definition provides a different andisialdefinition of a child.
A child from the perspective of the second defomtis that individual who may be in
his or her 40s or even 60s with parents who aliealitie. As far as the parents are still
living, he or she remains a child.A child whenadhtes to children’s literature can be
viewed from different perspectives especially agmrds the reading age.

Figure 1.1:A Child
Source:http://randalrauser.com/wp-content/uploa@4/2/07/child.jpg

A child could be an individual between age two arghteen years, though some have
argued that even at nine months a child has thenpat to read picture books.
Another opinion is that children’s literature is am¢ for children six to eighteen years
who are in school, primary and secondary, and alleusder the control of their
teachers, parents and other adults.

Some express the view a child is an individual leefvthe age range of nine to
fourteen, others six to twelve and yet another grimur to fourteen especially when
picture books are discussed.
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In Text Question
Which of the following statement is correct?

a.
b.
C.

A child is a young human being between birth anioepty.

A child is a human offspring that is a son or agtdar of human parents.

A child is somebody who is not yet of age legaly anot responsible for his or
her actions.

All of the above

In Text Answer
d. All of the above

1.1.1 What is Children’s Literature?
There are quite a number of definitions for chifdsditerature. Children literature has
been viewed from three dimensions.

s Firstly, children’s literature has been viewed aeks written by children.

% The second definition is perhaps the most acceptabke which considers

*,

D)

children’s literature as books intentionally wnittéor children. These excludes
works such as comic books, joke books, cartoon ®oakd nonfiction works

that are not intended to be read from front to bamkch as dictionaries,
encyclopedias, and other reference material.

The third definition which is somehow restrictiviews children's literature are
those books various authorities determine are ‘@Gppate"” for children, such

as teachers, reviewers, scholars, parents, putdiditearians, retailers, and the
various book-award committees.

i

Figure 1.2:Children’s Literature

Sourcehttp://www.roehampton.ac.uk/uploadedimages/PagesetdSmages/Researc

h_Centres/MA-Childrens-Literature.jpg
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From the definitions given above, the second seemose fitting. This is because
whether children wrote it, or selected by individuas long as children can relate with
it properly, them it is children’s literature. Cthien’s literature is therefore seen as one
that is produced ostensibly to give children spoetais pleasure and not primarily to
teach them nor solely to make them good nor to kieem profitably busy.

In Text Question
Which of the following best describe Children’'statures?
a. Children’s literatures have been viewed as bookiesrby children.
b. Children’s literatures are books intentionally wert for children.
c. Children's literatures are those books various aiibs determine are
"appropriate” for children.
d. All of the above

In Text Answer
b. Children’s literatures are books intentionally wart for children.

Literature is literature for children if theideas]ationship and language are simple.
However, literature is notchildren's literaturethe ideas, relationship and language
are found toocomplex whether oral or written. Thircchildren’s literature is often
aimed at teachingmoral lessons.

Children’s literature is also seen as children’soksp with strong plot, clear
characterization and unsophisticated writing sty@#ildren’s literature is one that
draws its subject from the child’s world view andieh is written in a language and
style the child can comprehend.

Children’s literature is therefore a book writtgresifically with children in view, it
takes into consideration their tender brain, nemdehtertainment and a very strong
need for curiosity and understanding.Children&rditure therefore is one exclusively
for children. Examples include stories, poetrymieg, folk tales, drama, exclusively
created for children such asinfants, toddlers aed/bung people as target audience.
Children’s literature seems to have these critdha:first is whether the heroes are
children orteenagers, the second is whether thmdbgethe ideas,relationships and
language, are simple or complex. Simplicity of tleera therefore the over-riding
criterion that determines and definesliteraturehaklren’s literature.

18



In Text Question

Children’s literature is a book written specifigalvith children in view, taking into
consideration their tender brain, need for entem&nt and a very strong need for
curiosity and understanding. True/False

In Text Answer

True

Summary of the Study Session 1

In Study Session 1, you have learnt that:

1.

A child is an individual between the age rangeiotrio fourteen, others six to
twelve and yet another group four to fourteen esfigcwhen picture books
are discussed.

From the three definitions provided the first ahd third view a child as an
individual between 0-18 years. This is because amyrcountries the adult age
is eighteen. But the second definition provides iHerknt and realistic
definition of a child.

A child from the perspective of the second defomitiis that individual who
may be in his or her 40s or even 60s with parefis are still alive. As far as
the parents are still living, he or she remainkillc

A child when it comes to children’s literature cha viewed from different
perspectives especially as regards the reading Agehild could be an
individual between age two and eighteen years,gh@ome have argued that
even at nine months a child has the potentialad pcture books.

Another opinion is that children’s literature is amé¢ for children six to
eighteen years who are in school, primary and stsrgnand are still under the
control of their teachers, parents and other adults

Self-Assessment Questions

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thewahg questions. Write your
answers in your study Diary and discuss them wdhryTutor at the next! Support
meeting. You can check your answers with the Naiasthe Self-Assessment
guestions at the end of this Module.
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SAQ 1.1 (Tests Learning Outcomes 1.1)
1. Who is a child?
2. What is children’s literature?
3. What makes a children’s literature one?

Notes on Study Session 1
SAQ 1.1

1. A child is defines as somebody who is not yet ok dggally and not
responsible for his or her actions.

2. Children’s literature is seen as one that is preduastensibly to give children
spontaneous pleasure and not primarily to teaam ther solely to make them
good nor to keep them profitably busy.

3. Children’s literature is a literature for childréinthe ideas, relationship and

language are simple. Children's literature theeef® one exclusively for
children.
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Study Session 2:Historical Background of Children’s
Literature in Nigeria

Too Many Th Legend of *

TAMALES "= the Poinsettia «

Literature-childrens-books.jpg

Introduction:

In order for you to properly appreciate the diffaréypes of children’s literature as
they exist in this 2L century in Nigeria, it is fitting to consider hdihey came about.
This study session will provide a timeline discossof the historical development of
children’s literature in Nigeria starting from timeid-19" century down to our day.
The contributions of the British missionaries andloaoialists to the growth of
children’s literature in Nigeria will be highlighde

Learning Outcomes of the Session 2:

At the end of this session, you will be able to:
2.1  The historical development of children’s lgeire in Nigeria.
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2.1 Historical Background of Children’s Literature in

Nigeria
The historical development of children’s literatineNigeria started in the mid-19
century. Even though the initial focus was on tlewaliopment of adult literature,
children’s literature came as an off shoot. Thesmisaries and the colonialists at the
inception contributed immensely to the developnoémhildren’s literature.
Fayose(2000) divided the period of children’s book deyghent in Nigeria into five
periods:

1. Missionaries and the development of schools (1881}

2. Missionaries and colonial administrators (1892-1945
British publishers (1935-1960)
Post-independence (1960-1975)
1975- till date

o bk~ w

1. Missionaries and the development of schools AB1891)

The missionaries in Nigeria were interested inig@t enlightenment of the people of
Nigeria. As a result, they organized weekly evenaigsses and Sunday school
instructions to help adults accept the Christiathfdn order to be effective in their

missionaries’ activities, they provided religiousolks for the new converts.
3. 1548 '

~ W

Figure 2.1: TheMissionaries in Nigeria
Sourcehttps://www.lds.org/bc/content/shared/content/insdgespel-
library/manual/00334/seminary-institute-missionarieigeria_1453491 inl.jpg

Even though the focus of the colonialists was onltad most of them had children
that follow them to the weekly classes and to Symstdool, especially in Badagry
and Lagos areas. In order to take to give the @mnldpecific attention that would be
tailored to their needs, certain items were impbrte
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The items include cloths, toys, copy books, peneits This gave the children the
opportunity to receive instructions that helpednih® develop reading and writing
skills.

Figure 2.2: TheFirst SecondaryGrammar School in Lagos
Sourcehttp://mission.typepad.com/.a/6a00d8354eaa9069e2ZN119d1ae970b-320pi

A milestone in the development of children’s liter@ in Nigeria came in 1859 with
the establishment of CMS (Christian Mission SogigBrammar School in Bariga,
Lagos. The establishment of the school made itiplestr children’s literature to be
used to educate children. Subjects like readingvamnithg, classic prose and poetry
were taught.

2. Missionaries and colonialists administrators (892-1945)

The establishment of King’'s College Lagos in 190thaunced the entry of the
colonialists into the field of education in NigeriBhe missionaries’ during their time
used books written in Britain and by British auth¢o educate Nigerians. In fact the
Nelson’s Royal Readers had been established as the stated#idoks in the whole
of West Africa.

But in the 1920’s, th&help Stroke’s committee set up by American Baptist ipre
Missionaries strongly condemned the use of bookitenrby Britons and in Britain to
educate the West African people. This was becaWest Africa had a culture
different from the one in Britain and the enviromtad realities were different.

The result of the criticism by th@help Stroke’s committee led to the Imperial
Conference held in London in 1923. The confereeteigs a committee later that year.
The committee which had the commission to survey éducational activities in
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British colonies, territories and protectoratedNigeria, Gold Coast (now Ghana) and
Uganda was headed by theke of Devonshire.

After the survey, the committee recommended thaedurcation policy that will be
tailored to the nature of life of the people, whgréextbooks will include illustrations
taken from African life should be produced and addp

In Text Question
The historical development of children’s literatimeNigeria started in.............
a. The mid-18' century
b. The mid-14' century
c. The mid-20" century
d. None of the above

In Text Answer
b. The mid-19' century

3. British Publishers in Nigeria (1935-1960)

The book publishing in Nigeria had been dominatgd British publishers who
accepted manuscripts from civil servants and ejgiat who were Britons. Books
including children’s book were initially publishad Britain for the entire African
continent, later books were published for speadiéigions of Africa, like the West
African region and later for individual countriekd Nigeria, Uganda and the likes.
Due to the rise of education in the West Africaioagn the 1930’s, British publishing
houses saw the market potential in the region awiddd to establish publishing
houses in West Africa in the 1940’s. Nigeria alsavshe establishment of British
publishing houses which provided the opportunitytfee first collection of Nigerian
folk stories written byCyprian Ekwensi with the title- Ikolo the wrestler and other
Igbo tales.

In 1949, a conference was held at the Universityle§e Ibadan (UCI). The
conference led to the survey thyJ Lewis of the book situation in West Africa
undertaken on behalf of the Directors of EducatimWest African colonies.
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The results of the survey revealed that;
a. There was the need to provide suitable readingmatdor women and girls.
b. There was the need to establish a West African €buhat would be
responsible for advising in literature productiowalistribution.
c. There was the need for the availability of books $ahools and colleges
written in local idioms.
As a result of this, three literature bureaus westablished in Nigeria to produce
books for adults, even though the bureaus alsstadsihe development of children’s
book. One of the bureaus wastablished inKaduna to take care of the Northern
Nigeria, Enugu for Eastern Nigeria and Ibadan foe$térn Nigeria
A boost for the literature development in Nigerian® in 1949, May %l to be
précised, when Oxford University Press opened adbran Oke Ado area of Ibadan,
Nigeria. The branch was headed By Solaru who served as the representative of
the publishing house in West Africa. In January4,36e Ibadan headquarters moved
to Iddo-Gate.
Expansion came in 1959 when the publishing housaeg a warehouse in Lagos to
facilitate distribution. The Oxford University PeeBas changed its name twice, first to
University Press Limited and to University PressCPlThe publishing house has
continued to contribute its quota to the developno¢the Nigerian book industry.

In Text Question
A boost for the literature development in Nigersqare in
a. 1949, May f
b. 1894, May {
c. 1994, May f
d. 1959, March 1
In Text Answer
a. 1949, May f

4. Post-independence (1960-till date)

After Nigeria’s independence from Britain in 1968¢ Nigerianisation policy came
into effect in 1963 which affected several foregrterprises in the country including
the publishing houses. In 1963, Oxford Universitgd® became fully independent
from the parent body in England. To celebrate theéependence, the first book
written, edited and produced in Nigeria was pulgdh
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The book is titled ljala, a collection of Yoruba rtiing, ballads byOladipupo
Yemitan. Between 1963 and 1968, there was a proliferatioanthologies of folk
stories. In 1969Heinemann became fully Nigerianised. In 1972, UNESCO while
celebrating the international book year, encouratpedestablishment of indigenous
publishing, a publishing owned and operated by heges.

This saw the development of indigenous publishiogisies like Onibonoje Press,
Nnwakwo-Ifijika and Ilesanmi Press. The publishingpuses concentrated on
children’s literature, while other British publisigj houses focus on textbooks and
scholarly books.Presently Nigeria has so many phirlg houses that publish
children’s literature.

According to the Nigerian Publishers AssociationP@® website consulted in
September 1, 2014, there are 176 registered puldisiouses all over the country that
are registered with the professional body. Evenughothese publishing houses
publish textbook and other educational books, chits literature is also given
priority.

In Text Question
In 1969, Heinemann became fully Nigerianised. Tratge

In Text Answer
True

2.2 Characteristics of Children’s Literature

Children’s literature should have the following te@s:

1. Children’s literature must have appropriate therf@schildren. They must
project high moral standard of honesty, truth, honand the likes. While
immoral themes like violent themes, rape, sexuakapprison and war should
be totally avoided.

2. Children’s literature must contain illustrationdlustrations are form of
pictorial art that help to elaborate thought antaste and illuminate the text.
Children’s literature should contain illustratiost stir up the imagination and
creativity in children.

3. Children’s literature should be written in simplnfuage, i.e., the language
must be easy for children to understand while regadidependently.

26



Children’s literature must deal with themes of gimgvup, coming to age and
maturation.

Children’s books must be didactic, educationalsioould attempt to educate
children about societal and behavioural issues.

Books that have children as protagonists, i.e.kbashere children are the
major actors.

Children literature is supposed to reflect the waiy$ife, most especially the
culture of the people. This will help children te tamiliar with their beliefs,
arts, morals, laws, habits, behaviours, food, ahgtland the likes of the people.
Children literature should also be full of actiomsd movement in order to
prevent boredom. The books must be readable ard&ning.

The subject matter of children’s literature mustchese to the children’s way
of thinking, the interest of the children should g into consideration either
when writing by authors or when selecting.

10.Some children’s literature is repetitive in naturais is done in order to create

emphasis so that the words, phrases and situatilmsemembered by the
children.

11.Children’s literature should becolourful. Childrare fascinated by colours and

as such associate the colours they learn with shimgature.

Other specific characteristics based on the examef children literature are:

1.

N

Pictures stories for pre-reading age and beginnerseading are usually
colourful and attractive.

Fantasy stories should stimulate children's imeigon.

Humorous books should arouse laughter and serfsgnodur in the children.
Poetry should stimulate children's imagination seon$ beauty and inward
vision of understanding.

Rhymes should teach children to appreciate thetheduhymes and rhythm.
Folk tales from oral literature should have monadlertone, e.g. good triumphs
over evil.

Fables, myths and epics are legends and storisgpairnatural events or long
narrative poems meant to explain certain beliefacres and natural
phenomenon.

Animal stories should be built around animas, jpetd wild creatures to show
friendship, loyalty, tragedy and sadness in sonsesaThey inculcate in the
children the desire to protect and care for others.
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9.

Realistic stories should be based on real life svamd life history of real
people to convey a sense of historical past.

10.Adventurous tales should be built around actiorspsuse, danger, mystery,

success based on courage, perseverance of indazidua

11.Information books should give information on datacts and figures like

handbook, experimental and reference books etc.

Summary of the Study Session 2

In Study Session 2, you have learnt that:

1.

The historical development of children’s literature Nigeria started in the
mid-19" century. The missionaries and the colonialiststhe inception
contributed immensely to the development of chiitsditerature.
Fayose(2000) divided the period of children’s book deymhent in Nigeria
into five periods:
Missionaries and the development of schools (1881}
Missionaries and colonial administrators (1892-1945
British publishers (1935-1960)
Post-independence (1960-1975)

e. 1975- till date
The missionaries in Nigeria were interested inig@r enlightenment of the
people of Nigeria.
The missionaries’ during their time used bookstemtin Britain and by British
authors to educate Nigerians.
The book publishing in Nigeria had been dominatgdhtish publishers who
accepted manuscripts from civil servants and ewgia who were Britons.
After Nigeria's independence from Britain in 19606e Nigerianisation policy
came into effect in 1963 which affected severakiigm enterprises in the
country including the publishing houses.

a0 op

Self-Assessment Questions

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them wiahryTutor at the next! Support
meeting. You can check your answers with the Naiasthe Self-Assessment
guestions at the end of this Module.
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SAQ 2.1 (Tests Learning Outcomes 2.1)

1.

o gk w

What is the role of the colonialists in the devehamt of children’s literature in
Nigeria?

What is the name of the first secondary schooligeNa, and in what year was
it established?

ThePhelp Stroke’s Commission was set up by whom?

Who wrote the book Ikolo the wrestler and otherold¢gles?

Where was the three literature bureau established?

Highlight the threeliterature bureau established.

SAQ 2.2 (Tests Learning Outcomes 2.2)
List specific characteristics based on exampleshidiren’s literature

Notes on Study Session 2
SAQ 2.1

1.

o gk wb

The development of children’s literature in Nigedame in 1859 with the
establishment of CMS (Christian Mission Societyp@mar School in Bariga,
Lagos. The establishment of the school made itiplesfor children’s literature
to be used to educate children. Subjects like neadnd writing, classic prose
and poetry were taught.
CMS (Christian Mission Society) Grammar School.
By the American Baptist Foreign Missionaries.
Cyprian Ekwensi.
The three literature bureaus were established ger\i.
The three literature bureaus established in Nigesia:

a. Kaduna to take care of the Northern Nigeria,

b. Enugu for Eastern Nigeria and

c. Ibadan for Western Nigeria.

SAQ 2.2

1.

2.
3.

Pictures stories for pre-reading age and beginnerseading are usually
colourful and attractive.

Fantasy stories should stimulate children's imeigon.

Humorous books should arouse laughter and serfsgnodur in the children.
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4. Poetry should stimulate children's imagination sen$ beauty and inward
vision of understanding.

5. Rhymes should teach children to appreciate thetbeduhymes and rhythm.

6. Folk tales from oral literature should have monadiertone, e.g. good triumphs
over evil.

7. Fables, myths and epics are legends and storisgpairnatural events or long
narrative poems meant to explain certain beliefsactires and natural
phenomenon.

8. Animal stories should be built around animas, ja@id wild creatures to show
friendship, loyalty, tragedy and sadness in sorsesa
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Study Session 3:Genres of Children’s Literature
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Introduction:

It is expected that you now know the meaning ofidthin literature. This study
session presents the different genres of childrgeisture. Those to be discussed are
picture books, picture story books, traditionaéd#ture, historical fiction, modern
fantasy, realistic fiction, non-informational booksography, poetry and drama. This
study session will you focus on the different geroechildren’s literature.

Learning Outcomes of the Session 3:

At the end of this session, you will be able to:
3.1 Discuss the different genres of childrensriture

3.1: Genres of Children’s Literature

Typically, Children's books are classified by thédwing genre:

1. Picture Books:These are books that provide a "visual experienctelling a story
with pictures. There may or may not be text with book. The content of the book,
however, can be fully explained or illustrated wictures. Note that picture books
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do not even need to tell stories - they might thate letters of the alphabet or
numbers.

A picture book may even tell a story entirely willustrations. Many times, these
books are published in a small size, somethingdh#édren can actually hold in their
small hands. Examples include lap books, ABC cogntooks and counting and
concept books.

breakfast

Figure 3.1:Picture Books
Source:http://talksense.weebly.com/uploads/3/0/7/0/30008EL3183_orig.qgif

2. Literature: These types of literature tell stories that arespdsdown from

generation to generation, changing slowly over tane called traditional literature.
In many ways, this is what makes them so fascigatithey provide a link between
the past and the future. The stories, while ratgimuch of their original flavour and
content have to evolve in subtle ways to remainmmeggul in different eras.

Figure 3.2TraditionalLiterature
Source:http://literature.mrdonn.org/la_fables.gif
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Traditional literature is a great starting pointiitroduce children to the concept of a
story and introduce them to different types of is®imor genres. Types of traditional
literature include:

Vi.

Folktales: These feature common folks, such as peasants,camehanplace
events. There may be some "make-believe" elemigtaggalking animals, but
the stories, overall, sound logical - even realistolk tales seek to explain
things about life, nature, or the human condition.

Fairy Tales Also called "magic stories," these are filledlwdreamlike
possibility. Fairy tales feature magical and en¢bdriorces. They always
have a "happily ever after" ending, where goocevgarded and evil is
punished. Examples are “Alice Adventure in Wondadlland through the
looking glass by Lewis Karrol”, “Black Beauty by Aa Sewells” and “The
secret garden by France Hodgon Bournett”.

Fables: Short stories, in verse or prose, with a morades In fables, animals
and other inanimate objects are used as subject.

Legends: While based in history, these stories embellishiteeof a real
person. The facts and adventures of the persoexaggerated, making the
individual famous for their deeds.

Myths: Some stories have to be told as related taleg tmdaningful. Myths
portray themselves as representing a distant pékey contain common
themes and characters, often "gods." Myths attémexplain the beginning of
the world, natural phenomena, the relationshipséet the gods and humans,
and the origins of civilization. Myths, like legesidare stories told as though
they were true.

In Text Question
Children's books are classified by the followinguge

a.
b. Literature
C.
d

Picture Books

Historical Fiction
All of the above

In Text Answer
d. All of the above
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3. Historical Fiction: These are stories that are written to portray & fpariod or
convey information about a specific time periodaor historical event. Authors use
historical fiction to create drama and interestelolasn real events in people's lives.
The characters may be real, based on real peapéstioely made up. In many ways,
these types of books can be more powerful teadimiolg than nonfiction, especially
for children.

HISTORICAL
FICTION

Figure 3.3:Historical Fiction
Sourcehttp://1.bp.blogspot.com/oHSUBIBtBGM/Ugvb7s_rIbIAAAAABWS/12En
zZ8Ydgw/s1600/historical.jpg

Often, historical fiction presents history from gheint of view of young participants.
There are few contemporary accounts of how childhaive experienced and
participated in history - children's historicaltian attempts to help readers see how
history affects people of the same age.

When these books are written for young readersy #re calledchapter books
because they expand the concept of a story by miregea tale in segments, each
building on the last and leading to a final resolutNote that "hand-books" are not a
genre, but are a format for a book). Childrenstdnical fiction features youth a
playing an important, participatory role in history

4. Modern Fantasy: This broad genre is probably easier to define mgle or by
what it is not. The stories are contemporary erramndescript as to when they occur.
They are imaginative tales that require young resatie accept elements and story
lines that clearly cannot be true. The stories rhaybased on animals that talk,
elements of science fiction, supernatural or howocombinations of these elements.
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Modern Fantasy

A Look into a Genre

Figure 3.4:Modern Fantasy
Source:http://img.docstoccdn.com/thumb/orig/111792667.png

5. Realistic Fiction: They are written for today's youths, representiogtemporary
times, based on real-world situations are calledigtc fictions. Similar to historical
fiction, except these stories are based on cugesnts. They feature children as their
main characters and often allow young readers upéieence" different settings,
cultures, and situations than what is the norntHerr lifestyle.

Figure 3.5:Realistic Fiction
Source:http://clow.ipsd.org/images/Imc/Imc_whats_up_ 2@ realistic_fiction2.jpg

Children's realistic fiction features main charestef approximately the age (or
slightly older than) the book's intended audiend@e books present a "real-world"
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problem or challenge and show how a young persbresahat problem. By nature,
children's realistic fiction is positive and uphesitow young readers how they too can
conquer their problems.

In Text Question
Chapter books expand the concept of a story byepteg) a tale in segments, each
building on the last and leading to a final resolut True/False

In Text Answer
True

6. Non-fiction or Informational Books: These are books that are designed to help
readers learn more about real things. They proyadmg readers information without
the literary devises common to fiction. They canabchallenging genre for children
because a given presentation about the real-wa@ddtth assume something about a
reader's abilities, understanding or interests.

The challenge is to match high interest topics veigipropriate reading levels and
background knowledge. For example, many childrea iaterested in jets and
rockets, but few are ready to read "rocket sciénde.schools, these books have
traditionally been used for academic study andameseprojects. Today, more and
more librarians are recognizing the value of AlLlLadmg - both fiction and
nonfiction.
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Figure 3.6:Non-fiction or Informational Books
Sourcehttps://discoveryschoolsecondgradeab.files.wordpoesn/2014/11/informational.jpg

Perhaps the best way to reach out to "unmotivatadars" is to find a high-interest
topic and a book that matches that young readeiliies and understanding. Many
reading specialists and librarians believe thatw@ot promote enough non-fiction to
young readers. Studies tend to show that manylremlthat are not interested in
fiction will become motivated readers if introductedappropriate nonfiction - this is
especially true of non-majority youth.

7. Biography: This is a form of non-fiction that is based on tle of a person.
Children enjoy reading stories about other peofdegraphies and form an effective
"bridge" between storytelling and nonfiction - aftdl - everyone's life is a story!
Because biographies are almost always publishedtatatable people in notable
fields, biographies are often used to introducédohin to the concept of nonfiction.
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I have walked that long road
to freedom. I have tried not to
falter; I have made missteps
along the way. But I have
discovered the secret that
after climbing a great hill, one
only finds that there are many
more hills to climb. I have
taken a moment here to rest,
to steal a view of the glorious
vista that surrounds me, to
look back on the distance I
have come. But I can only rest
for a moment, for with
freedom comes
responsibilities, and I dare
not linger, for my long walk is
not ended.

Nelson Mandela

Figure 3.7:Biography of Nelson Mandela
Sourcenttp://1.bp.blogspot.com/IMhWHh4N8mI/Uc3FLR2Jhol/AAAAAAI_M/z
auGgn3ZXX4/s1440/mandela.PNG

Biographies can also be extremely motivating - ypchildren love to dream about
what they will be when they grow up. The livesfafmous, important people let
children see how the process of growing up shapesopportunities, choices, and
challenges people face in life.

8. Poetry and Drama: Poems and drama are important genres that intrazhilcren

to verse, prose, rhythm, rhyme, writing stylesrhliry devices, symbolism, analogies,
and metaphors. From a librarian's point of vidweytare important because they are
written at different reading levels so that a yousgder's interests can be matched
with text that is consistent with their abilities.
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Miss Polly had a Delly

Miss Polly had a dolly who was sick, sick, sick.

So she phoned for the doctor to be quick, quick, quick.
The doctor came with his bag and his hat

And he knocked at the door with a rat-a-tat-tat,

He looked at the dolly and he shook his head

And he said "Miss Polly, put her straight to bed!"

He wrote on a paper for a pill, pill, pill

"I'll be back in the morning yes I will, will, will."

Figure 3.8:Poetry and Drama
Source:http://www.euroarteisteddfod.eu/images/misspqity .|

This is especially important for "reluctant readettsat may read below their age
group. The simple language used in some poemglama can be appreciated by
readers of varying abilities, providing a conteattéach a variety of language arts
skills.

In Text Question

........... is a form of non-fiction that is based on tifie of a person.
a. Poetry

b. Drama

c. Biography

d. Non-fiction Books

In Text Answer
c. Biography
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Summary of the Study Session 3

In Study Session 3, you have learnt that:

The genres of children’s literature were preseniedthis study session. This
symbolizes that children have quite a lot of bodkat have the potential of
entertaining them as well as providing moral ingians to them. The literature
includes; picture books, picture storybooks, tiadal books, historical fiction,
realistic fiction, non-informational books and filees.

Self-Assessment Questions

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thewahg questions. Write your
answers in your study Diary and discuss them wdhryTutor at the next! Support
meeting. You can check your answers with the Naiasthe Self-Assessment
guestions at the end of this Module.

SAQ 3.1 (Tests Learning Outcomes 3.1)
1. Explain the following types of traditional literat
a. Folktales
Fairy tales
Fables
Myths
e. Legends
2. What are non-informational books?
3. What are picture books?
4. Explain traditional literature?

o oo

Notes on Study Session 3
SAQ 3.1

1. The types of traditional literature include:

a. Folktales: Folk tales seek to explain things about life, natwr the human
condition.These feature common folks, such as mgssand commonplace
events. There may be some "make-believe" elemidragalking animals, but
the stories, overall, sound logical - even realisti
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. Fairy Tales: Also called "magic stories,"” these are filled witineamlike
possibility. Fairy tales feature magical and en¢bdnforces. They always
have a "happily ever after" ending, where good awarded and evil is
punished.

. Fables: Short stories, in verse or prose, with a moraddes In fables, animals
and other inanimate objects are used as subject.

. Myths: Some stories have to be told as related talegs tmédmningful. Myths
portray themselves as representing a distant pakey contain common
themes and characters, often "gods."

. Legends: While based in history, these stories embellish lifee of a real
person. The facts and adventures of the persomxaggerated, making the
individual famous for their deeds.

. Non-fiction or Informational Books are books that are designed to help
readers learn more about real things.

v' They provide young readers information without therary devises
common to fiction.

v They can be a challenging genre for children bexaas given
presentation about the real-world has to assumeetbomg about a
reader's abilities, understanding or interests.

Perhaps the best way to reach out to "unmotivaeadars" is to find a high-
interest topic and a book that matches that yousapder's abilities and
understanding. Many reading specialists and idnarbelieve that we do not
promote enough non-fiction to young readers.

. Picture Booksare books that provide a "visual experience" 4rglla story
with pictures. There may or may not be text with book. The content of the
book, however, can be fully explained or illustchtgith pictures. Note that
picture books do not even need to tell storiesey thnight illustrate letters of
the alphabet or numbers. A picture book may eedinat story entirely with
illustrations.

. Traditional literature is a great starting point itdroduce children to the
concept of a story and introduce them to diffetgpées of stories or genres.
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Study Session 4:Children’s books and Literature invVarious
Media

Source:http://chantspeaks.files.wordpress.com/2013/03/kbdaptop2.jpg

Introduction:

In the last study session, you learnt the diffegarires of children’s literature.. Even
though the media may look similar like the gengesj should prepare your mind to
look at the various media within the context of tteem in which the literature
appears.This study session will explore the varimeslia in which these genres exist.
The emphasis here is placed on the format rathénenontent.

Learning Outcomes of the Session 4:

At the end of this session, you will be able to:
4.1  Explainthe children’s books and literaturevafious genres

4.1  Children’s Books and Literature in Various Media

Children’s books and literature of various gennestdn different formats. There is a
thin line between the genres and the formats, eagmhphasis here lies in the form in
which these books exist.
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1. Picture Books

A book in which the picture is as important as thet. This is a genre based on a
physical format, so it can contain titles from mawfythe other genres. It includes
picture books, illustrated storybooks, wordlessrydiooks, concept books, and
informational books.
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Figure 4.1Picture Book
Sourcehttp://www.bigbrothermouse.com/images/bookpagesi@dictionary1000x0707.gif

In picture books, both text and illustration arsdd together, to provide more than
either can do alone (the whole is greater thansthe of the parts). Illustrated story
books are different from picture books in that tiest can stand alone and the
illustrations are secondary to the text, yet commalet the text. These books are
generally up to 48 pages in length.

2. Poetry Books

Poetry books can range from poetry that rhymeséde Yerse and concrete verse. It
takes the sound of language and arranges it intibdafiorms. Each word is chosen
carefully for its sound and its meaning. It appealboth the thoughts and feelings of
the reader.
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Figure 4.2:Poetry Books
Sourcehttp://1.bp.blogspot.com/_gwWFHrOLaBk/S _EsiuJrrABAAAAAGTE/-
TvlY7RTzvM/s1600/Book+Spine+Poems+122.JPG

3. Traditional Literature

This literature is born of oral tradition, and issged orally from generation to
generation. It often has "retold by" or "adaptedl in front of the author, on the title
page of the book. It often starts with the phré&3ece upon a time..." and often has a
happy ending. The story often includes pattern8 (8 characters, 3 tasks, 3 events,
etc.).

- _IT PRM{‘\
| The Penguin and the Pea |

Figure 4.3 TraditionalLiterature
Sourcehttp://lailachildrenslit.weebly.com/uploads/1/8/618608714/6719674 orig.jpg
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There are many versions of the same story. Goodyalwonquers evil. Sub-genres of
traditional literature include fairy tales, folkléa, Mother Goose rhymes, legends,
myths, proverbs, epics, and fables.

In Text Question
A book in which the picture is as important asténd is called .......
a. Traditional Literature
b. Poetry Books
c. Picture Books
d. All of the above
In Text Answer
c. Picture Books

4. Modern Fantasy, Science Fiction and "Fractured"Fairy Tales

I Modern fantasy is rooted in traditional literature, but has aentifiable

author. Modern fantasy also includes modern fa@gd like those from
Hans Christian Andersen. In general, modern fansémyes involve magic,
the "quest,” and/or "good versus evil." Fantasgates an alternative
universe, which operates on laws different thancwum.
Sub-genres of fantasy include animal fantasy, quastasy, machine
fantasy, toy and doll fantasy, time fantasy, cofaittasy, high fantasy, and
other world fantasy. High fantasy presents comptexies characterized by
recurring themes and often takes place in creat@daginary worlds.

. Science fiction or speculative fiction, speculates on what migggppen in
the future in our universe, so it has some bas@mumreality. The books in
this genre address themes of love, justice, ttatalty, goodness, courage,
wisdom, etc. Sometimes the line between fantasy saehce fiction is
blurred, with elements of both genres in the story.

ii. "Fractured" Fairy Tales are traditional tales, told with a new "twist."

5. Contemporary Realistic Fiction

Titles deal with the problems and joys of livingl&y. There is often an element of
character growth or self-realization in the bookille§ can promote tolerance and
understanding of others and their experiencesextehds children's horizons by

46



broadening their interests, allowing them to exgrere new adventures and showing
them different ways to view and deal with conflizigheir own lives.

Figure 4.4 TraditionalLiterature
Sourcehttp://2.bp.blogspot.com/ _uu55yGt0iu0/TBaoH21CmBBAAAAADRA/W-
pgLHbsquA/s1600/Contemporary+Fiction.gif

6. Historical Fiction and Biography
Realistic fiction set in the past. Readers can gairnunderstanding of the past and
relive past events vicariously. Biography includesgraphical fiction, fictionalized

biography, authentic biography and autobiography.

Figure 4.5:Historical Fiction and Biography
Sourcehttp://www.sonlight.com/images/products/320-05¢.jp
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7. Informational Books

Informational books can also be called non-fictmoks. Informational books must
be accurate, authentic, up-to-date, factual, gteaianized, and include illustrations
when needed. These books should avoid anthropomsomphstereotypes and
generalizations.
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Figure 4.6:Informational Books
Sourcehttps://raycheltrevino.files.wordpress.com/2014i6-books.jpg

Sub-genres include photo documentaries, narragixs,thow-to books, question and
answer books, activity books, field guides/idenéfion books, survey books, concept
books and life-cycle books.

In Text Question

Titles can extends children's horizons by broadgtheir interests, allowing them to
experience new adventures and showing them diffevays to view and deal with
conflicts in their own liveSrue/False

In Text Answer
True
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8. Graphic Novels

A comic book that need a bookmark, or a form ofusedial visual storytelling, or
more eloquently, ...sequential art, the arrangeragpictures or images and words to
narrate a story or dramatize an idea. It has beeanribed as "an original book-length
story, either fiction or nonfiction, published immic book style or a collection of
stories that have been published previously awithaal comic books.

Figure 4.7:Graphic Novels
Sourcehttp://wac.450f.edgecastcdn.net/80450F/arcadescami/files/2013/07/Grap
hic-Novels.jpg

Mostly published by very small publishers, graphiovels appeal to the visual-
oriented, as well as reluctant readers. Graphielsaare often very long (70+ pages),
and tend to deal with real world problems as wslliraportant personal and social
iIssues, and have protagonists who tend to be lgpebple who don't fit in. This
format raises some concerns with teachers, pat@mddjbrarians.

9. Early readers

These are books often used in the elementary clabsse are often approximately “6
= 9” in size. These books have more words and fgw&ures than a true picture
book. Sometimes they are referred to as levellataes, they may have brief
chapters.
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Figure 4.8:Early Readers
Sourcehttp://2.bp.blogspot.com/Mg9JrfT6Kko/T4TiI3DUSI/AAAAAAA4I/ _UrtDN
ehW50/s1600/006.JPG

10.  Chapter books
These are books for those who are passed the dlmyatasses. Such books have

chapters, and the number of illustrations decreasdise reading level increases.
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Figure 4.9:Chapter Books
Sourcehttp://2.bp.blogspot.com/1zpPAgmPyh4/Uigl1k1bjc WARAAAABLQ/9sybpc
Akr30/s1600/chapter+books.jpg

In Text Question
Graphic novels appeal to the visual-oriented, dsagereluctant readefisue/False

In Text Answer
True
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Summary of the Study Session 4

In Study Session 4, you have learnt that:

The children’s literature exists in various formaihey are picture books, poetry
books, traditional literature, modern fantasy, sceefiction and fractured fairy tales,
contemporary realistic fiction and historical fai and biography. Others include
informational books, graphic novels, early readmrd chapter books. The format of
the children’s literature changes as the childmenvgn age and knowledge.

Self-Assessment Questions

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thewahg questions. Write your
answers in your study Diary and discuss them wdhryTutor at the next! Support
meeting. You can check your answers with the Naiasthe Self-Assessment
guestions at the end of this Module.

SAQ 4.1 (Tests Learning Outcomes 4.1)

1. Is it true that the format of children’s literaturkanges as children grow in age
and knowledge? If yes give the justification fouy@answer.

2. Highlight the various format of children’s literaéu

3. Give a description of the following children’s liggure in the print media:
a. Picture books
b. Graphic novels
c. Modern fantasy

4. Explain early readers and chapter books?

Notes on Study Session 4

SAQ 4.1
1. Yes
2. The various format of children’s literature ard@lows:
a. Picture Books
Poetry Books
Traditional Literature
Modern Fantasy, Science Fiction and "FracturediyFBales
Contemporary Realistic Fiction
Historical Fiction and Biography
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g. Informational Books

h. Graphic Novels

I. Early readers

j. Chapter books

3. A brief description of the following children’s éitature in the print media:

a. Picture Books: Thisis a book in which the picture is as importastthe
text. This is a genre based on a physical forswait can contain titles from
many of the other genres. It includes picture lspdkustrated storybooks,
wordless storybooks, concept books, and informatibnoks.

b. Graphic Novels A comic book that need a bookmark, or a form of
sequential visual storytelling, or more eloquentlysequential art, the
arrangement of pictures or images and words t@tes story or dramatize
an idea. It has been described as "an original teath story, either
fiction or nonfiction, published in comic book sybr a collection of stories
that have been published previously as individoatic books.

c. Modern fantasy: Modern fantasy also includes modern fairy talé® li
those from Hans Christian Andersen. In general, enodantasy stories
involve magic, the "quest," and/or "good versud.'eviFantasy creates an
alternative universe, which operates on laws dffierthan our own. It is
rooted in traditional literature, but has an idgalle author.

4. a. Early readers: These are books often used in the elementary clasese
are often approximately % 9” in size. These books have more words and

fewer pictures than a true picture book. Sometithey are referred to as
levelled readers, they may have brief chapters.

b. Chapter books: These are books for those who are passed the eleyen
classes. Such books have chapters, and the nurillestrations decreases as
the reading level increases.
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Study Session 5:The Role of Literature in the Devepment of
Children

e £ ,W I' : ;

Source:http://nalibali.org/wp-content/uploads/2015/03/iwlli1.jpg

Introduction:

Literature has the potential of developing childnrerso many ways when introduced
at an early stage and when utilized effectivelytetdature contributes to the
intellectual, psychological and moral development children.Children that are

exposed to literature enjoy success in academik ad also social interactions. This
study session will assist you to appreciate tle obliterature in the development of
children.

Learning Outcomes of the Session 5:

At the end of this session, you will be able to:
5.1 Explain the role of literature in the developmentildren.
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5.1: The Role of Literature in the Development of Gildren
The following explained the role of literature hretdevelopment of children:

1.

Literature helps to train children's intellect. For example, literature trains
the child in the logical process which depends oohsthings as accurate
perception, precise interpretation of language,gimiping and classification
of data, the drawing of correct inductions and d#idas, judgments of various
kinds and the formulation of appropriate coursaaiion.

No child on entering secondary school is expeatezbhfront all these weighty
responsibilities from the very beginning, howevierachers of literature can
encourage respect for facts, distinguishing betweleatt is certain and what is
conjectural, establishing the evidence for an apinirecognizing fallacious
methods of argument, and so on.

Literature is a discipline. Discipline is concerneith learning to do something
in accordance with a body of well-established ralestandards. Literature as a
discipline provides opportunities expression, esgdion and imitation. It helps
children to learn to solve problems, how to gendisi done right, and test the
degree of success.

Literature helps in the training of children's emotions Literature certainly
presents us with a wide range of situations andigaenents which seem to
stimulate some kind of emotional response; and #iab on the whole the
writers of literature present these situations aysvwhich enable us to explore
and develop our feelings in an appropriate humaae w

You will have to note here that the culture of feelings, the training of the
emotions is more frequently associated with thelystof literature. Certain
feelings are very complex and intricate elemertuman behaviour. To a large
extent, any society is concerned with the trainofgthe feelings of its
members, inducing people to like what they ougHiki®, and discourage them
from liking what they ought not to like.

For example, the sight of a grown man beating aldmg seems to demand
our indignation, whereas the sight of the sea bingakipon a rocky coast
demands our awe and admiration; and we can sayathaine who fails to
make these normal responses was less than human.

Literature shapes children's character First, study of literature is likely to
develop a keener sense of values in children wioaaintimate acquaintance
with it. More than most other kinds of studies ¢gaaints us with the whole
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range of possibilities of human life: from happisieschievement, ecstasy, joy,
love, freedom, friendship, self-respect to greeefedt, despair, apathy, hate,
disintegration, death.

We may reason that a person who has been throegtedlding of a number of
works of literature is likely to have a better sem$ what is worth-while and
what is not. The general probability is also thatwill thereafter look upon the

complexities of life with much greater understamdinsight, tolerance and
sympathy.

Secondly the character training possibilities tdrlry studies is that they can
contribute to the development of personal qualwibéch include such things
as perseverance, resourcefulness, imagination aedti\ty. Literature
therefore is an excellent means of children forati@r development.

In Text Question
Literature as a discipline helps children to letrrsolve problems, how to get things
done right, and test the degree of sucdess/False

In Text Answer

True

4.

Literature helps to develop a child's imaginatn: with the help of
appropriate literature, children will have the ogpaity and privilege to
visualize things or places they have not experience been before. For
example if a child reads about the London Briddes way the bridge is
described will give the child an idea of how thedge looks like especially
when there is an incoming ship and the bridge opens

A child that has not seen snow before too can limand imagine how snow
looks like from the way it is described in literedu Such an imaginative mind
Is important in child’s development.

Literature Introduce children to many kinds of learning through the
enjoyment of books:learning is no doubt vital to the development afhad
and it has to start from infancy. Children’s liten® like concept books,
counting books or ABC books all have the potertbahelp children get sense
of concepts that exist in real life, learn aboummbers and the alphabets in a
way that will be enjoyable.
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6.

Literature help a child to build a foundation for learning to read: Literacy
cannot be attained without reading. Literature @més a wide array of genre
that children can benefit from. From picture botkpicture storybooks, from
nonfiction to biography, all can help build a sol@undation for the children
when it comes to reading.

A child who devotes more time in reading literatusgher than watching
television or playing video games, in no time viié fluent in reading. This
will be impact his education positively and his mle development will be
enhanced as a result of making literature readimgiane.

Literature gives a child exciting experiences ith books and with language

it is often said that if you want to hide somethiingm Africans put it in a
book; they will never find it because they do nead. There is an element of
truth in that saying, as books are read for exanonaand religious purposes.
The best way to combat this attitude is by insigjlthe culture of reading books
in the children from an early start.

Children who are familiar with different types atefature will no doubt
develop a likeness for books. A child who readsoaybook with interesting
stories will inform his/her friend about the howféels reading the stories. In
addition literature helps children to develop appiate use of language, as
they tend to imitate the language used in thedlitee.

Literature enables a child to build a foundatiom for the use and care of
books: even when children become adults, they will $idlve to use books in
senior secondary schools and the higher institstiminlearning. A child that
complains that he doesn’'t books is one who nevdrtha culture of reading
books while young. Such an attitude is inimicahtademic success.

On the other hand a child that has been exposeldiltren at such a young age
will not found utilizing books a problem. Such aildhis likely to value his
collection of literature when young; now as an adwd would know how to
take proper care of books to avoid mutilation, dif@ and the likes.

In Text Question

Literature helps children to develop appropriate ofslanguage, as they tend to
imitate the language used in the literatliree/False

In Text Answer

True
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Summary of the Study Session 5

In Study Session 5, you have learnt that:

1. Literature helps to train children’s intellect amahotions.

2. Literature shapes the character of children.

3. The role of literature in children development caintbe overemphasized,;
success in the round development of children vatl Imle complete if literature
is well utilized by children.

4. Literature is a discipline. Discipline is concerneith learning to do something
in accordance with a body of well-established ralestandards.

5. Literature as a discipline provides opportunitiepression, exploration and
imitation.

Self-Assessment Questions

Now that you have completed this study session,cauassess how well you have
achieved its Learning outcomes by answering thewahg questions. Write your
answers in your study Diary and discuss them wdhryTutor at the next! Support
meeting. You can check your answers with the Naiasthe Self-Assessment
guestions at the end of this Module.

SAQ 5.1 (Tests Learning Outcomes 5.1)
1. How does literature help to train the intellectbfldren?
2. In what way does literature help to train childseamotion?
3. How is the imagination of children widened throdiggrature?

Notes on Study Session 5

SAQ 5.1

1. Literature trains the child in the logical procedsich depends on such things
as accurate perception, precise interpretationanguage, the grouping and
classification of data, the drawing of correct iotlons and deductions,
judgments of various kinds and the formulation gbr@priate course of action.

2. Literature certainly presents us with a wide rangk situations and
predicaments which seem to stimulate some kindnudtenal response; and
also that on the whole the writers of literaturegamt these situations in ways
which enable us to explore and develop our feelingan appropriate humane
way.
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Certain feelings are very complex and intricatanget in human behaviour.
You will have to note here that the culture of thelings, the training of the
emotions is more frequently associated with theystf literature.

3. With the help of appropriate literature, childrenlwave the opportunity and
privilege to visualize things or places they haweexperience nor been before.
For example if a child reads about the London Bzjdipe way the bridge is
described will give the child an idea of how thedge looks like especially
when there is an incoming ship and the bridge opens
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Study Session 6:Children’s Literature and Oral Tradtion

Sourcehttp://www.sony.net/Sonylnfo/csr/ForTheNextGenerdimalawi/8ido180000
02udmp-img/8ido18000002udv3.jpg

Introduction:

It is quite difficult and even impossible to dissushildren’s literature within the
context of Nigeria without acknowledging the impaat oral tradition. The
Traditional Nigerian society is an oral societydarhildren are socialized through
instructions passed by words of mouth. The oratucalis still in existence till today
in the rural areas especially. This study sesswouldsigned to help you see the
relationship between children’s literature and aradlition.

Learning Outcomes of the Session 6:

At the end of this session, you will be able to:
6.1 Explain the impact of oral tradition on congarary children’s fiction in
Nigeria
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6.1: Children’s Literature and Oral Tradition

Oral tradition is said to be the root of childretiterature in Nigeria. In a traditional
setting, children grow up in extended family systetmere everybody in the family
takes part in the training of the child. In a ttamhial setting, there is emphasis on
moral and character training, professional proficieand training of the child on the
norms and values of the community.

All these come in form of informal education thrbugvitation, instructions and
learning through trial and error. In those daysdabenmunity was purely oral, as there
were no forms of written culture where all thesenm®were written down in books or
other forms of written instructions.

Figure 6.1:0Oral Tradition
Sourcehttp://www.sony.net/Sonylnfo/csr/ForTheNextGenerdthalawi/8ido180000
02udmp-img/8ido18000002udux.jpg

As a result of this, literature in those days wed.Storytelling was also oral. This is
why Nigerian children’s literature in said to hat®root in oral tradition of folktale.
In those days children and adults gathered in thbktnafter dinner, for storytelling.
The stories being told emphasized all the chara@ed moral values expected of the
child in the community. The children are also madetell some of the stories
themselves.

This helps them to retain the knowledge gained ftbenstories and apply it to their
day to day existence. Occasionally, parents rerthiedt children of some unworthy
characters in stories when they are about to gmyasWWriters in Nigeria take
cognizant of this, as a result elements of oraliti@n are found in children literature
especially fiction in Nigeria.
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In Text Question

Oral tradition is the root of children’s literatureNigeriaTrue/False
In Text Answer

True

6.1.1: Impact of Oral Tradition on Contemporary Children’s fiction in

Nigeria

The impact of oral tradition can be felt in therfoof contents, themes and moral
messages, and narrative techniques of childreotsori in Nigeria.The content of

most of the contemporary children fiction in Nigeneveals heavy borrowing from
the oral tradition of its people. Like in most Adain societies, the world view of most
traditional Nigerian people is broadly grouped itM@:the heaven and the earth.

Figure 6.2.The Heaven and the Earth
Source:https://parishableitems.files.wordpress.com/20%0i16wheavensandearthl.jpg

The former is the abode of God Almighty who presideer all creation, the gods and
ancestors; the latter is the abode of human be&ingsanimals, and supernatural forces
like fairies, all existing in a complex chain of-babitation. All these are reflected in
some oral narratives, which the some contempotafgiren writers borrow from.

For example, In Akinlolu Aje’Kinkin, the King is said to rule over then human and
animal kingdom; has asked the birds in his kingdorhelp in his farm as the culture
demands. The hierarchical stature of the almighdy ®lodumarg is revealed in the
story when Kinkin, the bird flies to heaven to rdpie ill-treatment of the King on
account of his small size.
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Also prevalent in most Nigerian cultures is theidfein the continual survival of the

soul after death with dead the still having thehtitp continued involvement in the
affairs of the living. In Uche Okeke’dAmara’s Ghostthe protagonist, Amara who

died shortly after giving birth to her only daughtguides Nne until she meets the
man of her heart’s desires.

Figure 6.3 Tortoiseand the Animal Kingdom
Sourcehttp://www.personal.psu.edu/eaf5024/img/show_pejl.

Animal tales also form part of children’s fiction Nigeria. For example In Anthonia
Ekpa’s Tortoiseand the Animal Kingdoptortoise is there again in his characteristic
trickster’s role which almost caused a major dossiin the once united animal
kingdom.

In Text Question
The world view of most traditional Nigerian peopke broadly grouped into two
namely:

a. The sky and the earth

b. The heaven and the earth

c. The earth and the marine

d. None of the above

In Text Answer
b. The heaven and the earth
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6.1.2: Oral Tradition’s Influence on the Themes andvioral Messages of
Children’s Fiction in Nigeria

Children’s fiction in Nigeria have as their mairethes: love, patience, honesty, good
governance, respect, hatred, good and evil, eteerGhemes revealed in the oral
narratives are, greed, laziness and gluttony. Them@mes are portrayed in stories to
teach child some lessons that can help them insadguto a world they know little
about. They also instruct, mould the character@egare children for adult roles.

WITHOUT
A SILVER
SPOON

EDDIE |IROH
Sourcehttp://3.bp.blogspot.com/-
F8ALtgl22s8/Tyec73Vh7EI/AAAAAAAAAWS/gHOEQ7tQxbB&dthout+a+silver+spoon.jpg
For example, Barnabas HerberTee Will of Hopeexplores the theme of courage,
bravery and determination. With the combinatiortledse virtues, Michael retrieves
his dead father’s will from his wicked uncle, GabriThe themes of hard work
leading to success and perseverance are explotégbgbuna’sBorn to Lead, Eddie
Iroh’s Without a Silver Spoamnd Sunday OkolNot an Easy Route
While on the other hand, in EkpaTBortoise and Animal Kingdomlaziness is
discouraged and Oku and Abo almost lost their liveshe river because of their
stubbornness and disobedience in Ekpal® and the CrocodileAll these teach
children valuable virtues and values that will tjegm through life.

6.1.3: Oral Tradition’s Influence on the Narrative Techniques of

Children’s Fiction in Nigeria

Narrative techniques are very important in holdthg attention of children when

reading storybooks. One of the techniques useddst sultures in Nigeria is the use
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of the opening gambit which is adapted from oraliion. For instance opening
gambit is obligatory to the Yoruba storytelling base it is the only device to
effectively create an expectant atmosphere to tderaudience to pay attention.

This helps to get the full attention of the audenin a typical Yoruba narrative, the
narrator may start like this:

Narrator:Aloo! (Here is tale)

Audience Alood! (You are welcome, tell it)

While in Hausa, we have the following opening;

Narrator:Ga ta ga tanar{See it, see it here)

Audience:Ta je ta komdLet it go, let it come)

Some contemporary Nigerian Children’s writers halso tried to explore these
techniques in their stories. the Hunting ExpeditiorlNwachukwu Nwosubegins the
story with the typical Igho opening gambit.
Chakpi!
Woo!
Chakpi!
Woo!
Song is another other narrative technique of thed parrators that is still used by
contemporary children’s writers in Nigeria. Somergbooks include folk songs that:
0] Set the scene for the story
(i)  Extend the narrative
(i)  Reflect upon the theme of the story
(iv)  Heighten the mood of the story
(v) Ease mounting tension in the story.

In Text Question

Opening gambit is obligatory to the Yoruba storytgl True/False

In Text Answer

True, because it is the only device to effectively oeeah expectant atmosphere to
alert the audience to pay attention.
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Summary of the Study Session 6

In Study Session 6, you have learnt that:

1.

Oral literature influences the theme and moral @mgss of Literature in
Nigeria as the virtues that the society pass dawme children orally, virtues
like honesty, obedience, hard work and the likespartrayed in the literature.
The impact of oral tradition can be felt in thenfoof contents, themes and
moral messages, and narrative techniques of chiklfeetion in Nigeria.

The content of most of the contemporary childrestidn in Nigeria reveals
heavy borrowing from the oral tradition of its pémp

The influence of oral tradition can also be feltthe narrative techniques and
the songs present in various children literaturdigeria.

Oral tradition ensures that our heritage as a pedplnot forgotten and
overtaken by ideas that are foreign to our culture.

Narrative techniques are very important in holdthg attention of children
when reading storybooks. One of the techniques Useanost cultures in
Nigeria is the use of the opening gambit whichdaged from oral tradition.
Children’s fiction in Nigeria have as their mairethes: love, patience, honesty,
good governance, respect, hatred, good and evilO¢her themes revealed in
the oral narratives are, greed, laziness and giutto

These themes are portrayed in stories to teact sbihe lessons that can help
them in adjusting to a world they know little abotihey also instruct, mould
the character and prepare children for adult roles.

Self-Assessment Questions

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them widhryTutor at the next! Support
meeting. You can check your answers with the Naiasthe Self-Assessment
guestions at the end of this Module.

SAQ 6.1 (Tests Learning Outcomes 6.1)

1.
2.

Oral tradition is the root of children’s literatureNigeria. Discuss?
How has oral tradition influenced;

a. Themes and moral messages of children literatuNigaria?
b. Narrative techniques of children literature in Nig€
What is the role of folksongs in storybooks?

65



Notes on Study Session 6
SAQ 6.1

1.

In a traditional setting, children grow up in exded family system where
everybody in the family takes part in the trainioigthe child. Oral tradition
emphasized on moral and character training, prioieak proficiency and
training of the child on the norms and values ef tbmmunity.

All these come in form of informal education thrbumgvitation, instructions
and learning through trial and error. Storytellwgs also oral. This is why
Nigerian children’s literature in said to haverit®t in oral tradition of folktale.
a.Children’s fiction in Nigeria have as their mainethes: love, patience,
honesty, good governance, respect, hatred, goodedhdetc. Other themes
revealed in the oral narratives are, greed, lagiaes gluttony.

These themes are portrayed in stories to teact sbihe lessons that can help
them in adjusting to a world they know little abotihey also instruct, mould
the character and prepare children for adult roles.

b.In those days children and adults gathered in ilgatnafter dinner, for
storytelling. The stories being told emphasizedtlai characters and moral
values expected of the child in the community. Thédren are also made to
tell some of the stories themselves. This helpsthe retain the knowledge
gained from the stories and apply it to their dagay existence.

The role of folksongs in storybooks helps to get tall attention of the
audience.
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Study Session 7: Language and children’s literature

Que en‘\»G

ﬂ{ ﬁu L Pres

Introduction

Language is an important tool in communication. & of communication will not
be achieved if the receiver finds it difficult tmderstand what was passed down to
him/her. This study session will lead you to a dgsson of language and children’s
literature in Nigeria. The problem of language mldren’s literature in Nigeria will
be highlighted and suggestions to correct the pralwill also be provided.

Learning Outcomes for study Session 7
At the end of this study session, you should be &l
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7.1 The Definition of Literature

The word literature is an umbrella term which cevarnumber ofdifferent kinds
activity and this suggests that there are manyndigins of literature. At its wides
literature refers to all writings. Children’s Litgure relating to a matter in td. For
example, all writings on the entry requirementsNational Open University ¢
Nigeria mean all the literature on matters relatiogentry requirements to Natior
Open University of Nigerie
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Figure 7.1: Nigeria Literature writers
Source:http://thenationonlineng.net/v-content/uploads/2012/10/Ng-achebe00.jpg

At its narrowest, literature refers to a specialdkiof writing about a country lik
Nigerian literature or French literature. Literatunere could also refer to a spe:
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kind of writing of a period such as 18th centuryglish literature or after the civil
war, Nigerian literature. Literature refers alsotie study of books, etc., valued as
works of art, e.g. drama, prose poetry, it reféns, to books dealing with special
subjects like travel literature or the literatufgoultry-farming.

The literature includes not only novels, but alsotain stories, letters, biographies,
history, and example are Caesar’'s conquest of Qéudce are also literature, travels
example travels on a donkey. Science example iswiD& The voyage of the
‘Beagle’.

Literature also includes the oral tradition, thgdieds, myths and sages from classical
times right through to the fold tales of non-literaocieties, e.g Brer Rabbit, Anansi,
stories, and the reworking of local folk tales by tNigerian writer, Amos Tutuola.
The literature further includes our own living titamh of children’s games, songs and
stories as in the Lore and Language of school imldhy Peter and Lona Opia (1959).

Figure 7.2Amos Tutuola
Source http://weirdfictionreview.com/wp-content/uploa@812/05/Amos_tutuola.jpg

You will see clearly that from these definition=dagxplanations the word literature is
used very widely and loosely. One way you will gigtish literature from history is
by method and language of the artist.
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Literature is an art; literature is literature macause of what it is writing about, but
because of the artistic point of view, the artistisformation of ideas and notions. It
is worth noting that the word literature can berfdun a number of different kinds of
statements and human activities.

We can talk of literature as something associatid, \& characteristic of a particular
nation or people or groups of people; for exam@leabic literature, American
literature, African literature, Nigerian literatua®d so on. You are to note that in such
cases literature obviously has some kind of callecsignificance, transcending the
particular individuals who produce and consume it.

Then again we can talk about the literature of aiqadar historical period or
movement, which may often be found in a numberitéér@nt cultures; for example,
Renaissance (French) literature, Romantic liteeat@olonial literature, the literature
of independent Africa, and so on.

In a rather different way, you can talk about therdture of a particular subject or
topic, examples are the literature of shipbuildititgrature of linguistics, and the
literature of child development.

8.1.1 Children’s Literature

Children's literature as a concept is defined @sdiure exclusively about children.
Children's literature refers mainly to stories, topehymes, folk tales, drama,
exclusively created for children, such as infatdaddlers and the young people as the
target audience.

Children’s literature which is exclusively writtdar children seems to rest on three
criteria: the first is whether the heroes are ¢kitdor teenagers, the second is whether
the themes, that are the ideas, relationships angubge, are simple or complex.
Simplicity of the theme is therefore the over-rgligriterion that determines and
defines literature as children's literature. Litara is literature for children if the
ideas, relationship and language are simple.

However, literature is not children's literaturethe ideas, relationship and language
are found too complex whether oral or written. Esample, a classic literature like
Gulliver's Travels is admitted into children's l@&ure because of simplicity of its
ideas, relationship and language.

But the turn of the screw or Lolila, let us say,ulkbnot be admitted as children's
literature because the ideas, relationship andukagg otherwise called the theme are
complex. Thirdly, children’s literature is oftemad at teaching moral lessons.
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In Text Question

Children's literature refers mainly to stories, tppehymes, folk tales, dram
exclusively created for children, such as infataddlers and the young people as
target audiencelrue/False

In Text Answer
True

7.2  Kinds of Children's Literature
There are many kinds of children's literature; epka® are short novels, poet

Short Stories

Folk Tales

Myths and Legends

Novels

Character

Plot

Themes

S [as (ad Ihd e Ing ad

Drama, Folk tales, myths and legends and realdifieations to mention but a fe

Figure 7.3:kinds of children’s literature

1. Short Stories
A short story is a kind of children’s literatureto8/ here means the account of
events or the account of imaginary events. Shaniest may be found in spec
collections, but may appear from time to time irriodicals. Since they are shc
stories of this kind are usually somewhat restdcta their scope, number
characters, etc. Short stories have the great ipghchdvantage of being mao
manageable.
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A story can often be read to a class at a singiagior studied as a single assignment,
whether in or out of the classroom. The short stoajso be experienced
simultaneously by the whole class, which often msaftiscussion easier and invites
comparison and imitation. For the child reading nelsstening to the stories acted as
well as reading by oneself.

You will note that whenever we talk about childeetiterature we are thinking of
children in Elementary/Primary schools within tlgeaange of 6-14 years as well as
those in junior secondary schools. The range oft\staies to write and the themes
are limitless. Children love school stories, fanstgries, stories' of adventure which
are meant to entertainand amuse, instruct, teactalspohistory, geography and
problems solving.

Figure 7.4: Short Storytelling
Sourcehttp://cdn.guardian.ng/wp-content/uploads/2016/BATCHER.jpg

Children's stories are about what people do, whky tto it and what results from the
doing and not what people think about what theyfadlo thought processes are
generally a bore to the young. Children also like tamiliar stories about animals,
toys, pets, parents, grandparents. Children akthemselves who get cross, play,
play up, get up, go shopping; and who are fed aottled, loved, taken out and put to
bed.

Children up to the age of four or time like stormfsthe familiar. Indeed, at some

stage, children love the made up story that is alsly about themselves and their
own recent activities. From thisdelight in the fhami children move on to the kind of

story which opens up in their familiar world a widange of possibilities than they

normally exploit.

72



Children definitely like stories of actual childremhose behaviour is somewhat
unconventional, and who break the rules or areyoable to cope with them, who get
into trouble, challenge authority, and triumph opeople who are bigger or older
than themselves.

My Naughty little sister is an example of the kiofdstory book that bridges the gap
between the familiar world of the average child dahd unconventionally familiar

world of little people such as Peter Rabbit, litleand the urchin. Stories within this
range of experience, and at this level of simpliawill continue to appeal to children
at least up to the age of eight.

. Folk Tales

Folk tales refer to popular stories handed downlyofeom past generations. Folk
tales give children a sense of security as they firat they belong to the life of the
different environments that they have to adaptRarents tell children these folk
stories at home, and then when they go to schbheltéacher tells them too. The
children go to a new class and the stories areateder read or at least talked about.

Nigerian Folktales
&

Other Siaﬂcﬁ

Wal. 1

imathe Exfition

Figure 7.5: Folktales
Source: http://www.nairaland.com/4020/what-nigerian-booksding/3

If the stories should feature in the life of thistfiyear of their junior school, they will
ease children's transfer from the infants and dgvebnfidence between them and the
new teacher. The child's first experience of tloeystvill be through an adult who tells
or reads and shows him pictures.
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Later he will find himself able to join in parts dfe story, to tell parts or all of it
himself, perhaps to act it or write about it; arittie the greatest thrill comes when he
finds that he can read the story for himself indws1 book. The story of how thechild
comes to posses a traditional tale through, perithpse years of nursery and infant
days may well reflect the history of his whole depenent as a person during that
time.

Children's tastes may move from the very simpleystic tale like ‘Jackn and the
Boan stalk' to the more literary work of WalterldeMare, Oscar Wilde and Arabian
Nights.

Folktales like grants, monsters and wicked stepherst for example, can become the
source of a rather stereotyped vicarious horronjenh story like '‘Beauty and the
Beast’, which presents the horror figure ambivdjgeman start a much needed vein of
new sympathy.

Between the ages of eight/nine and eleven yedegaaical stories of the type of
pilgrim's progress, kind of the Golden River, arfteBoldier and Death -often tales of
moral struggle, following the structure of an ardsiqourney -can take hold on the
imagination of children.

. Myths and Legends
Myths mean person or thing, etc that is imaginéigtions or invented. It refers to
unreal story, handed down from olden times, espgaancepts or beliefs about the
early history of a race, explanations of naturares, such as the seasons. A mythical
story is usually an illustration of the origins lde and death and the fundamental
pattern of nature.
The stories of Persephone, Prometheus and Loki, efcample, are metical.
Persephone was the daughter of zeus, who allowet Ispend six months of the year
on earth and six months in the underworld, a synalbdhe buying of the seed in the
ground and the growth of the corn.

Box 7.1: Note
Prometheus made mankind out of clay and when zebssianger deprived them pf
fire, Prometheus stole fire from heaven for therd s&ught them many arts. If myths
embody beliefs about life and the nature of mankthdn legends usually tell of the
shaping of a nation through the exploits of itsolest
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Legends are often quasi-historical and their charac their actions and the
environment in which they live and struggle ardyfukéalized. The action is rooted in
recognizable human behaviour, although this magrdsescended from time the time
by magic and superhuman powers.

Myths are more abstract than most kinds of statfes the child will meet. Their
characters tend to be more unworldly, and the agtmften less firmly rooted in the
circumstances of a particular environment. For tieigson they may seem remote
from the child, but they will appeal to some chéddrat a level beyond concrete
understanding and are well worth telling to any ggmup.

The dividing line between myth and legend is bldri@ two main reasons. First, both
kinds of stories express reflect and communicaggcture of the human condition
held more or less in common in the minds of men.

In Text Question

Legends are often quasi-historical and their charac their actions and the
environment in which they live and struggle ardyfugalized.True/False

In Text Answer

True

Second, myths pervade all language and literatnoiyding legend. In other words,
many stories will have a mythological centre, aithheroes will give rise to a myth,
the embodiment of a system of values and attitudelsfe. For example, Ulysses
becomes an archetypal figure giving rise to the hmyf cunning, man's

resourcefulness and perseverance in the face efsitu

Legendary stories as those of Robin Hood can lgg $oitably scaled to junior school
children of any age, but they can normally be esgdomore successfully in the
sustained and coherent way that makes for deepemdgrstanding, with children
between the ages of nine and twelve. Legends widVide children with endless
material for their own creative work.

. Novel

The novel is a kind of children's literature. Itasstory in prose, long enough to fill
one or more volumes, about either imaginary orohistlpeople. The Novels by
Dickens are examples Novels tend to have fairlymemstructures, in which some or
other of the following element can be recognized:
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‘ Setting |
‘ Characters
‘ Plot
®

Narrative

|
l
‘ Techniques '
|

‘ Language
Figure 7.6: Element of a Novel

Setting means the geographical, historical, soaiadl political environment or
background in which the story is set. The settifigaonovel may be unchang

throughout; in many works, however, there may béederate contrasts between t
or more types of backgrounds. Example could be éetwlife in the urban big ci

and life in the rural areas as in Cyprian Ekwendgigua Nan

. Character
Refers to an individual who takes part i.e as anadttés persona. Character also re
to indications of special notable qualities, orretateristics of particular individual
An important part of the reading of any novel isdittempt to determine the valuati
which the author has placed upon each characterembering that it will not b
always an absolute cleatt distinction between bad and go
Very often, it is impomnt to follow the author's explanation of what nsmkes
character what they are. The interpretation ofaatter in a novel can be a valua
exercise in the collection and interpretation aflence. Students should learn to g
consideration to theoflowing in interpreting a charact

<+ What the author himself tells |

+ What a character he says or d

= What other characters say about each ¢

+ What a character is represented as thinking, fgelidoing or

Refraining from doing

It may be useful t@bserve certain kinds of grouping or patterning agsb character
or types of characters. Always, of course, the eeaull be bounded by what tt
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author has put into the book and represented invtrds used. Sometimes, it is quite
difficult to remember that characters have no imaeent existence outside the book.
If the reader fails to remember this, his intergtieh can easilybecome distorted by
his personal views.

. Plot

This is the stay line. The order in which the stsmarrated the Narrative Technique is
therefore concerned with how we learn what happkmsexample events normally
follow each other in some chronological sequence.

. Language

Language is the raw materials for writing novefssbme cases, the authors maintain
a uniform style throughout. In other cases, autmooslify the language they employ,
whether in direct speech or narrative, to refldo¢ thoughts and feelings of a
particular character at particular moments.

. Themes

The culmination of the study of a novel will be iecognize and express, in terms
which indicate that we have genuinely grasped tidetlying themes which it may
embody. Sometime, the themes may be obvious, aexomple, in Chinua Achebe's
Things Fall Apart that there is an inevitable cmtflbetween old and new in a
changing society. Sometimes the themes may notyallva easy to identify.

Figure 7.4: Theme of a Novel is called“Things Fall Apart”
Sourcehttp://www.bellanaija.com/2015/08/abg-top-ten-boekery-nigerian-should-read/

Themes of a novel should be given to the childrerine teacher. Children must be
allowed to grow into consciousness, as a resulhef experience of living through
the novel assisted by useful discussion. The amldnust be seen to grasp relatively
simple concepts, as of character, plot, cause #adtebefore going on to more high-
level abstractions.
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7.3  Children and Their Development Characteristics

Generally, the term ‘children’ has been definedhrsy United Nations Organization as
people under the age of 18 years.

Considering the psycho-biological changes that tgace in children, their
developmental stages are as follows: When a babgris, after a short time (about O-
6 months) the mother trains the baby to sit. Sh#itoes to do this until the baby is
able to sit alone without help. No sooner has thleyldearnt to sit than he starts to
creep around the floor.

In Text Question

The developmental stage of a child is as follonseex
a. When a baby is born

b The mother start training the child

C. When the child learn how to sit alone

d When the child start going to school

In Text Answer

The answer is (d) When the child start going tasth

From creeping, the baby, with time, starts to hbidgs around and practice standing
with the help of the objects. By the end of theniéhths, the baby can stand and walk
around in the room. When the baby continues tooperthese tasks we say that he is
developing. The baby develops physically, intellady, socially, emotionally and in
other dimension.

The periods of development could be:

(0-3) years infancy period,

(3-5) years early childhood

(6 -11) years middle and late childhood

(12-18) years, adolescence period.

We shall group all of these categories simply,talslien.

During theseperiods, children's development exhilgertain characteristics as

follows:

1. Under physical, developmental characteristics, ¢mown the physical
dimension during infancy (birth to 2 years) is veapid to enable the child
acquire some measure of individual capabilities.weler, in the early
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childhood period (3-5 years) of age, growth charagesslows down and never
accelerates as in infancy.
At early childhood stage, the child begins to asstine body proportions of an
adult. He grows in size and weight. The larger rfassand brain also develop.
The child also develops a variety of motor skillgls as self-feeding, self-
dressing, bathing, brushing the hair, playing wdags, jumping, hopping and
holding a pencil normally.

2. The intellectual developmental characteristesifest in the following:

Verbal component, i.e. understanding and use oflsvor

Numerical component -working with numbers

Spatial component seeing and manipulating figunesspace.

Social components -reasoning with problems in hure&tionships
5. Mechanical component -working with objects.

According to Piaget, intellectual development pesges in four stages namely:

s Sensory motor stage (0-2 years)

s Pre-operational stage (2-7 years)

% Concrete operational stage (7-11 years)

s The formal operations (11-18 years)

Hwbh PR

The early childhood period (3 — 5) years fall withthe pre-operational period of
development characterized by the rapid developroétdnguage ability and of the
ability to represent things symbolically. This &led symbolic function. For example,
children at this age would represent a car withteersng movement. Symbolic
representation of this nature is called 'signifieglerstood only by the child.

This is the reason adults have difficulty in commeating with the early childhood
school children. This explains the frustration be part of the children expressed with
various outburst of anger which adults see as rtgumghaviour of children.

For example, a 3-years old child represents a gincéis mind with a bottle top and
he as the mother to call its name. The mother nadlyifcbottle top which may be
different from the concept the child had in mingk thild may become annoyed and
throwhimself to the ground and start crying.
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22k )

Figure 7.6: Children Developmental Stages
Source:http://childdevelopmentinfo.com/wp-content/uplo2@4/1/09/http-
dev.mainelyseo.comcdiages-stages-copy.jpg

This shows that children at this stage, repredentvorld in ways different from how

adults represent it. At this stage too, childremegocentric, that is, whatever the child
has like biscuit or cake must be his and his aldkethis stage too, children are

strongly attracted to physical properties of task&l problems, colour, size and
arrangements are the good examples.

Children at this stage, tend to focus attentionjust one single object or on a
particular problem or feature that attract him mdste child’s actions are based on
trial-and-error process. Representation of reasitylistorted. Problem-solving skills

are at its rudimentary stage. Conservation abibtyabsent. The child also lacks
operational reversibility in thought and action.eT¢hild does not think forward and
backward.

1. Social developmental characteristics indicatt the child is born in a social
environment where his personality development &psh.

The other characteristics are that:

Feeling of autonomy develops in children. And theggin to exploretheir
environment independently.

Children of both sexes play together without arscdmination.

They actively participate in group games in whitlygical energy is used; example is
hide and seek game. They learn to co-operate \ligr® and make friends on shared
interests and similar personality traits.

The child seeks social approval of his actions:
4. Emotional development characteristics of cleitdare various.
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The emotional expressions in children are inteimsespective of the intensity
of the stimulus.

Emotions are frequent and are expressed in reladitime concrete bobjects.
Emotions are temporary. It means a child shiftsyvapidly. For example, a
child of 3 years who is weeping, if given a bisauill stop crying and become
happy.

Children fail to hide their emotions but expres®nth indirectly through
different activities such as crying, nail bitindyumb-sucking and speech
difficulties.

7.3.1 The Needs of Children

Children in general have their basic needs as gwndividuals. Needshere are
necessities which must be satisfied for the coetinsurvival ofthe child. Children's
needs tend to be physiological and psychological.

Need for food: Children need food for nourishment to grow and eli@y
normally. Children who are not properly fed but seat to school gain very little
from the activities undertaken in the school. Tlaeg often restless and very
irritable. Children need balanced feeding for gtovaind development and to
become effective in their learning at .school.

The need for activity. Quiet time and rest. Children need plenty of\aings,
thereafter they need enough hours of sleep and rest

Need for elimination of body waste:Children need good health habits and
conducive home, schooland social environment anthdganformation about
sexdifferences.

In Text Question
The following are the basic needs of a child deyelent except

a.

b.
C.
d

Food

Rest and Activity
Money

Removal of waste

In Text Answer
The answer is option (c) money
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7.3.2 The other needs of children are psychologica

Examples are:

. The need for affection: This refers to children's need to receive lovanfrthose
around them -such as parents, siblings, agemdtes)smates, and teachers. Children
tend to show love to those who love them and shatret to those they feel to be
their enemies.

Children like to experience love demonstrated ireptal and teacher actions through
companionship, conversation, playing, answeringr theestions and involvementin
household chores like dish washing, emptying wasts, reading with them and
taking them out on trips.

. The need for belonging:Children need to be reassured that they belonget@toup.
They get this reassurance, why they notice thaplpearound them need them and
their services. Children need to feel that they areepted as members of a group.
Ridicule by adults around them can make them featoeptable.

The need to achieve and be recognized. Childrea ttesnatural urge to achieve and
be recognized as they achieve. Childrenshould lzsqu for very little effort
exhibited to achieve. The need for independencdd@n need independence. They
reject adults meddling with their business.

Parents and teachers should encourage the chidreckle appropriate tasks when
there is no danger or physical injury involved lre task performance. The need for
status: Here as children grow they develop indiaiguthe concept of self-identity.
With the development of self-identity, every horhe thild needs the recognition of
parents.

On the playground,any child who is denied this neftecognition and status by his
teacher may beginto seek other ways for its gcation. Generally, the child may
resort to anti-social activities like bullying oven stubbornness to the teacher, peers
or parents. However, if the recognition statust flsa recognition and attention is
gratified, the child will become satisfied and ewpuirred to further achievements.

In Text Question
Children have other needs which are Affection amtipline. True/False

In Text Answer
False(Affection and The need for belonging)
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7.4 Language and Children’s Literature in Nigeria

Language is an important instrument that helpsnlagr as every human thought
depends on language. As a result of this, the tyuali language, of children’s
literature must not be taken with levity. This Istae more vital as one of the most
remarkable features of children’s development ésahility to acquire language skills
especially between the ages of two and five year.

During this period, it is important to provide ahilanguage environment for the
young child. Literature can provide this need. Mahgeria children’s literary writers
still grapple with language problem in their woilhis problem is precipitated by the
fact that most Nigerian children literature aretten in English, which is a second
language to the Nigerian writer.

In an attempt to express cultural views Nigeriartexis trapped between the foreign
language being used as a medium of writing andctiiaure of the people. The
resultant problem is lack of simplicity and flexity in such work produced by the
writer.  The solution to the problem at hand isfited a middle point between
language and culture.

It would have been easier by advising that childsther tongue should be used in
literature, but considering the multi-ethnic natofeNigeria such suggestion may not
be realistic. The crux of the matter is that, watef children’s literature should be
conscious of the readers, they should bear in tatthe vocabulary development of
such children is still limited.

Therefore language should be expressed in plairuaddrstandable language, so that
children will not be pre-occupied with such stramg@ds and structure in order not to
get discouraged in reading the book. Writers shdwtd guided by dignity and
simplicity when writing for children. If these wadjuide writers, there would not be
the need for wordlist or glossary at the end of s@torybooks for children.

Such end matter could serve as a distraction to the continuous flow of reading. This

is more so in a second language contact. The best way to make sure that the
language of children’s literature is understandable can be achieved through
simplicity of the language in consonance with other features such as quality

illustrations and good narrative structure.
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Summary from Study Session 7
In this study session, you have learnt the follawin

1.

The Definition of Literature

The word literature is an umbrella term which cevarnumber of different
kinds of activity and this suggests that thereraamy definitions of literature.
At its widest, literature refers to all writings.

Kinds of Children's Literature

There are many kinds of children's literature; epkas are short novels, poetry,
Drama, Folk tales, myths and legends.

Children and Their Developmental Characteristics

Considering the psycho-biological changes that talleee in children, their
developmental stages are as follows: When a babwrns, after a short time
(about 0-6 months) the mother trains the baby ttoSéie continues to do this
until the baby is able to sit alone without helm $boner has the baby learnt to
sit than he starts to creep around the floor.

Language and Children’s Literature in Nigeria

Language is an important instrument that helpsniagr as every human
thought depends on language. As a result of thes,quality of language of
children’s literature must not be taken with levity

Self-Assessment Questions (SAQSs) for study sessibn

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them withiryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 7.1 (Testing Learning Outcomes 7.1)
Define literature
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SAQ 7.2 (Testing Learning Outcomes 7.2)

Explain the following:
Short story
Poetry

Drama

Folk tales
Myths
Legends

oA WNE

SAQ 7.3 (Testing Learning Outcomes 7.3)
Highlight the Children and Their Developmental Glaeristics

SAQ 7.4 (Testing Learning Outcomes 7.4)
Discuss Language and Children’s Literature in Neger

References

Ajuwon, B.C (1985) Oral and written literature ingdria. Hong Kong: Longman
Group Ltd

Ezeigbo, A. (2010). 50 Years of Children’s Liter&tun Nigeria: Prospects and
Problems (Paper Delivered at the Celebration ofyBars of Children’s
Literature, Lagos)

85



Study Session 8. Perspectives of Nigerian Childres’
Literature

Introduction

In the last study session, you were led into audision of language and children’s
literature in Nigeria . This study session is ddwl up to that. An assessment of the
children’s literature industry in Nigeria will bergsented. A brief review of how
children’s literature came about, though alreadscassed in chapter two will be
stated with some new information. The present sdnaof children’s literature in the
society will also be highlighted.

Learning Outcomes for Study Session 8
At the end of this study session, you should be &l

8.1 Define the Perception 8.2 Explain the Morality 8.3 Discuss Children's
of Nigeria Children's and Didactism in Nigeria Lierature in Nigeria
Literature Children's Lierature
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8.1 Perception Of Nigerian Children’s Literature

Children’s literature is a literary genre which exat for the interest of children. In
Nigeria, before the advent of written literaturiee tbody of literature for children was
oral, the type of literature told by parents, esggcin the evening, after dinner.
Written literature for children was first importéal Nigeria from the United Kingdom
and later from the USA.

The genres of children’s literature include folksl fiction, drama, poetry, pictures
books, fantasy, and fairy tales. The most popukamrgs in Nigeria seem to be
folktales and fiction though some poetry collecti@nd plays have been produced for
children.Children’s literature in Nigeria is a r@a@ly recent phenomenon which is
attracting steady growth as the years roll by.

It has been observed that in the 1960s and betbeze were only four known
children’s literature books published in NigeriautBas at October 1993, the figure
rose to 600. Since books have become the majoumsnt for human advancement,
children should be encouraged to read widely fromearly age so that a sense of
literary awareness would be created in them. Thiishelp to make Nigeria a literary
society.

In Text Question
In Nigeria, before the advent of written literatutike body of literature for children
was

a. Oral

b. Written

C. Presentation
d. Letter

In Text Answer

The answer is option (a) Oral

Despite the rise in the number of published chiithditerature, the prime problem of
Nigerian children’s writers did not disappear: th®blem of language is indeed a
second tongue dilemma. In an attempt to express ¢héural views, the Nigerian
writer is faced with the difficulty which languaged culture pose.

Some children’s literature writers find it diffidulo reflect the cultural dynamics of
the Nigerian society in a way that children in thést of the world can easily relate to.
Other problems faced by children’s literature wstén Nigeria are mother tongue
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interference, transfer phenomena, transliteratiang translation and collocation
problems.

Scholars have also expressed the view that writhdnglish presents the West
African (Nigerian inclusive) writers with the prah the English writers do not have.
This problem results from expressing the Africapezience in a language that was
originally evolved to embody different kinds of e&xjgnce and convey a different
kind of sensibility. The implication of this is thiigerian children who encountered
literature in colonial schools and universities &#rus experiencing the world as
defined and reflected in the European experiendaestbry.

SMITA AND CETERT

| ! = Itk
Figure 8.1: Nigerian Oral Literature
Source:https://growingalibrary.files.wordpress.com/201 1/8@ryteller5.jpg

Another identified problem with children’s literatu writers is that, they tend to
transfer the forms and meaning and the distributibforms and meanings of their
native language and culture to the foreign language culture — Both productively
when attempting to speak the language and to atieiculture and receptively when
attempting to grasp and understand the languagetlandtulture as practised by
natives.

This assertion could be regarded as part of thélg@mo with Nigerian writers of
literary texts in the English Language. The casease severe when children who are
trying to grapple with the rules in mother tongue atroduced to another language
which they are mainly used only at school.

The child is likely going to pass down the rulesttid mother tongue in the mastery
and use of the new or target language. They helhiild needs is that of the author
of children’s literature as well as that of thedeer to help in the process of transition
from mother tongue to the target language.

8.2 Morality and Didactism in Nigerian children’s literature

Writers over the ages have used their literary wodf art to propel societal
instruments. According to Aduke Adebayo in her bed¢ed Inaugural lecture which
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is entitted The Nature and Functions of Literatugddebayo, 2009): The
Comparatist’'s Perspective, she opines that frorh C&intury, the term literature has
vividly incorporated knowledge, reading and knovwged

She later probes that its applicability to humarveli@oment is generally called
GREAT BOOKS. That is, the works of renowned writimsn every branch of human
knowledge which are notable for their literary eegsions and ideas which the society
generally agrees that they deserve to be preserved.

Great Books include, for example, the works of &dophers like Plato, Aristotle,
Horace and Karl Marx, of literary geniuses like Edspeare, Honore de Balzac,
Chinua Achebe and Wole Soyinka (Akachi, 1996)slthis idea of great books that
inform the readers using morality as didactics igddan children’s literature. Great
books are those books that are significant to theram social, economic and
philosophical currents of Nigerians for the sakswdtainable development.

In Text Question

Most popular Authors in Nigeria areAristotle andrKdarx. True/False

In Text Answer

False

(Oripeloye, 2012) comments about what sustainadleldpment should encapsulate;
he remarks that ‘Sustainable development can therdfe defined as a conscious,
deliberate and systematic policy of ensuring thwigal of a state in such conditions
that the social, economic and political necessitieat are imperative for the
enjoyment of the good life in the utilitarian sersse immediately available. That is,
ensuring the greatest good for the greatest nupflyeople’(Akachi, 1996).

He continues that: The idea of sustainable devedoprwas formulated in the 1970s
by the World Commission for Environment and Devetemt usually called the
Brundtland Commission. It was this commission ph@tularized the concept and ever
since has become an indispensable notion in aeysigon on national development.
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Figure 8.2: Williams Shakespeare
Source:
http://www.isabelperez.com/wizard/William_Shakespearchivos/51655.jpg

Sustainable development is defined as an endunegyarkable, non-terminal
improvement in the quality of life, standard ofifig and life chances of the people. It
Is viewed as a development that must be capalderefving generations over a long
period of time.

Both imply creative responses to social, politiaatl economic affairs in any given
literary works of art. Sustainable development tteamefore be defined as a conscious,
deliberate and systematic policy of ensuring thwigal of a state in such conditions
that the social, economic and political necessitieat are imperative for the
enjoyment of the good life in the utilitarian se@se immediately available.

That is, ensuring the greatest good for the greatesber of people (Niyi et al., 2011;
Mieke, 1985).Writers of children’s literature inddiria have sustainable development
at the back of their minds. Sustainably developing economy by catching the
children young mentally is a way of preparing thima challenging and competitive
society.

- -...-L:" AM-L i it Bl
Figure 8.3: Nigeria Traditional Culture and Belief
Sourcehttp://answersafrica.com/wp-content/uploads/2018®-tribe-2.jpg

o e

90



By projecting moral elements which would teach¢hédren the essence of life could
prepare them for an egalitarian worldview. Someiassain Africa cannot be traced to
any source other than oral traditions. Many tog@tories were artificial creations to
teach the children lessons and the need to preied tenets of life to the negative
ones.

The Ashanti tortoises’ and hare’s stories werdieidl creations which were meant to
stimulate good tidings among all ages of childrdrhe Yoruba and Igbo’s
conservative use of recurring and reverberatingvgnts were re-constructed for
surviving the egalitarian Nigerian state. The estion of proverbs in Zulu nations and
the eradication of bride price in Kenya were dieeldiowards post-modernity.
Children’s literature in Nigeria also has sociahdtion, or ‘use’, which cannot be
purely individual. (Interrogating Power Relatiofd,).

uuuuuuu

Figure 8.4: The Tortoise as an used in telling story to clahdr

Sourcehttp://s3images.coroflot.com/user_files/individudés/original_309426 Dtq
gARDp81NuTYKdkSdsqgBIpl.jpg

This notion of literature has been vigorously defhin different literary circles as
widely dispersed regions of the world: the overtrafity of the satire-ridden Augustan
Age in England, the aggressive nationalism of tlaeléin Renaissance in the United
States and the Negritude movement in sub-SaharacaAdnd the Caribbean islands
are obvious examples.
Due to its repeatedly-tragic history, with its raive of slavery, colonialism and neo-
colonialism, it is perhaps inevitable that modeimican literature is highly attuned to
the requirements of contemporary African society.
i Py ;

Figure 8.5: Nigerian Slave Trad
Sourcehttp://www.brh.org.uk/site/wp-content/uploads/2@Bitlavedealer.jpg
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Ogude (1991) argues thatthe history of contempoddiigan literature is the story of
the black man’s attempt to re-assert his politrggits and defend the integrity of his
culture and re-assess his past relationship wittofigu and the many political and
social institutions which the white man has imposedthe Africans (Niyi et al.,
2011).

Griffiths makes similar claims for the explicit lity of writing in contemporary
Africa: Writing is an activity through which the Afan can define his identity and re-
discover his historical roots. This self-definingn€tion of the novel is, for obvious
reasons, especially important to writers in a podbnial situation, especially where
their exposure to European culture has led to aemwaluing of the traditional values
and practices.

In Text Question

This notion of literature has been vigorously defshin different literary circles as
widely dispersed regions of the world which include following except

a. Asia

b. Augustan Age in England

C. United States

d Sub-Saharan Africa

In Text Answer
The Answer is option (a) Asia

8.3 Children’s literature in Nigeria

Akachi Ezeigbo is a Professor of African Literatuae the University of Lagos,
Nigeria. Her works cut across creative and critwwalks. She attempts a survey into
the prospects and problems associated with chikltdéerature in Nigeria. She aligns
herself with the positions of many renowned scleokrch as Emeyonu and Nnolim
the Iroko of African Literature. In many submisssorshe agrees and disagrees with
some of their positions.

It is worthy of emulation that Ezeigbo probes intdhat children’s literature
encapsulates, she opines that ‘the literature udideussion concerns pre-adolescents
— children between 7 and 12 years’ and this ‘gesirehildren’s literature include
folktales, fiction, drama, poetry, pictures bodieitasy, and fairy tales.
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The most popular in Nigeria seems to be folktales fiction though some poetry
collections and plays have been produced for amild(50 Years of Children’s
Literature in Nigeria: Prospects and ProblemsBakically, Nigeria borrowed a leave
from Europe. Children’s literature in Nigeria igraist similar to the type generated
from other parts of Africa.

After independence, there is an urgency to deviemenre in order to make it more
colorful. Ezeigbho sheds more light on the scenario:

Children’s literature is a literary genre whichearatto the interest of children though
many books in this category are enjoyed by ad@tsldren’s literature was first
imported to Nigeria from Europe, specifically thaitéd Kingdom and later from the
USA.

Figure 8.6:Prof. (Mrs.)Akachi Ezeigbo
Source: http://www.mynewswatchtimesng.com/wp-
content/uploads/2014/09/Akachi-Adimora-Ezeigbo.jpg

Before Nigerian children read books written by Niges, they had read the classics
from Europe the famous folktales and fairy talefiected and popularized by the
German academics, the Brothers Grimm, and the Baaighor and poet, Hans
Christian Anderson.

Other famous children’s authors are C.S. Lewist(®r), Mark Twin (American),
Enid Blyton and so many others, including the renedvcontemporary British author,
J.K. Rowling who wrote the famous and best-selltagry Potter books. There is no
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doubt that writing for children has been a seribusiness in the West for decades if
not centuries.

Indeed, reading material for the young and the gebdn of it are viewed with all
seriousness in the West. Can you say the same &bgetia? How has children’s
literature fared in Nigeria since independence?a@iid, 1996).To explain further how
Children’s literature developed into a full fledgstudy, Ezeigbo crystallizes the
trends of the movement beginning from the 50s ¢opitesent day.

She observes significant changes that best exfascious changes which influence
the teaching of morality among the Nigerian chitgrieowever:It will not be wrong to
argue that Nigerian children’s literature developeder theinfluence of the Western
models. Cyprian Ekwensi was one of the first taevfor children and adolescents.

Jagua Nana
by
Cyprian Ekwensi

Figure 8.7: Cyrian Ekwensi
Source:http://image.slidesharecdn.com/12christmasbooksrageviewed-
131213050144-phpapp02/95/12-nigerian-books-fordBedays-of-christmas-zodml-
6-638.jpg?cb=1386923144

Bernth Lindfors stated in his seminal book, Folklan Nigerian Literature, that early
in his literary career, Ekwensi was not only infleed by Western juvenile books but
also borrowed from classics like Treasure Island, that this influence is clearly seen
in the book, Juju Rock, written in 1950 but pubédhn 1966.

Ekwensi brought out other significant titles likenél Drummer Boy (1960), The
Passport of Mallam lIllia (1960) and The Great EghBird (1965). Other famous
children’s authors who wrote for children betweka 1970s and 1980s and some of
their titles include Chinua Achebe: Chike and theeR(1966) and The Drum (1977);
Mabel Segun: My Father’'s Daughter (1965) and My ivots Daughter (1985).
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In Text Question

Who the book titled Juju Rock
a. Chinma Amanda

b Chinua Achebe

C. Wole Soyinka

d Cyrian Ekwensi

In Text Answer
The answer is option (d) Cyrian Ekwensi

Flora Nwapa: Emeka-Driver's Guard (1971) and Mammatgwr (1979); Eddie Iroh:
Without a Silver Spoon (1981) and Dan Fulani: Saama the Drug Peddlers (1986).
More contemporary prolific children’s authors, frahe 1990s till date include Anezi
Okoro, Olajire Olanlokun and Ifeanyi Ifoegbuna (baotied recently), Naiwo Osahon,
Dapo Adeleke and Uche Peter Umez. There are mdmgythat cannot be listed for
want of space and time.

It is pertinent to note that Ezeigbo’s analysis wiid follow the line of the application
of children’s fiction to the world of science. Tha the inadequacy of her
presentations. However, science of fiction analyzech the above mentioned texts
within the past fifty years motivates a clearerdgtof the psyche and the state of the
minds of the Nigerian child.

The science of fiction is of paramount interesthi® narratologist because this notion
gives the Nigerian child a clue into his historieatifacts (Sjuzhet) and the content of
the plot (Fabula) of the fiction. The fiction, tleéore, is a celebration of imaginative
instincts illuminated philosophically and practigalEzeigbho’s emphasis on ‘sexes’
gives her paper more literary prominence.

In Text Question
There is no doubt that writing for children has maeserious profession in the West
for decadesTrue/False

In Text Answer
True
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She asserts that both male and female author dfirehis literature create

protagonists and antagonists from both sexes. iNglemergence of female writers of
children’s literature, there is a revolution in fale protagonists propelling one
message or the other. This motif is of reckoningrigst to the narratologist as he
tends to taxonomize and demonstrate new phenonmetimé and in space. It is a
motif of discourse in technical.

Let us demonstrate this in Ezeigho’s conception:

Unlike in adult literature where the male gendeespp to dominate the literary
canvass; there is an appreciable balance in thé@uof maleand female authors of
children’s literature. Apart from veterans like ’ld\wapa, Mabel Segun and Buchi
Emecheta, some other women also wrote for children.

Undoubtedly, women have been in the forefront @idprcing books for children. In

fact more women seem to write for children than m&he advantage of this

development is that more and more girl children@vwen agency as protagonists in
contemporary children’s literature unlike in the 608 and 1970s when most
protagonists in children’s storybooks were boys.

HEIDI W. DURRO W

Figure 8.8: Books on protagonists and antagonists
Source:https://img.buzzfeed.com/buzzfeed-static/stati&201
03/18/10/enhanced/webdrO6/enhanced-19744-142668943§

In an article published in Nigerian Female Writd989) edited by Henrietta

Otokunefor and Obiageli Nwodo Charles Nnolim olsedrthat Flora Nwapa, Ifeoma
Okoye, Charry Onwu and Teresa Meniru were “amoseggitoup of Nigerian women

who are devoted to promoting and encouraging lyeravareness in Nigerian

children and adolescents” (Akachi, 1996:105).

This statement, though correct, is an understatenien there were other women
writing at the time that Nnolim seemed unaware hdirt existence. Space and time
does not allow the author to provide the namedldhese enterprising female writers
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who wrote in the years following independence al a® a list of their numerous
books.

However, some of them must be recognized and theyR&mi Adedeji, Christie
Ajayi, Audrey Ajose, Martina Nwakoby, Ifeoma Okoyeelen Ofurum, Mary Okoye,
Anji Ossai, Helen Obviagele,Rosina Umelo and Rosgrdavemedimo.

I.nntm'n

Whﬁsk&r

Figure 8.9: Novels Written by Pro.Mrs. Akachi Ezeigbo
Source:http://www.akachiezeigbo.org/book/book2.jpg

The successors of these matriarchs of childretesaliure since the 1990s include
Akachi Adimora-Ezeigbo, Promise Ogochukwu, Nnedio@ior, Anuli Ausbeth
Ajagu, Olamide Bamtefa, Ore Olunloyo, Anthonia Ek@ane Agunabor, Chinelo
Ifezulike, Pamela Udoka, Rosemary Uche and a hiosthers (Mieke, 1985; Culler,
1981).

The equal representation of ‘sex’ in literary artdarscores maturity and distinct
portrayal of gender balance. ‘The onus of gendecelebrated by Nigerian male
actors. Studies have shown that both male and &mpapulations in Nigeria now
want a gender sensitive writing that propels goozhemy.

People should be gender sensitive and the scefgishder construents” in the words
of Francis Enemuo (Ogunyemi et al.,, 2011:92). Baeidgid not only buttress the
framework of gender inclusion in her critical workshe also included this in her
criticism.

In Text Question
Gender Equality is a popular issue in Nigeria Sgci€rue/False
In Text Answer

True
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Dynamism has, therefore, constitutes the framevadriEzeigbho’s projection in her
study of children’s literature in Nigeria. She eittuses ‘children’ as an independent
variable in a study or as a dynamic force in o#tedies.

Her trilogy:The Last of the Strong Ones (1996), b®wf Symbols (Akachi, 2001)
and Children of the Eagles (Akachi, 2002) assuaggous roles to women as
daughters for female gender and for children’s tgreent in general. According to
Nwachukwu- Agbada (2011):

Although Children can be read in its own right am#ierstood on its own terms, it is
still necessary to point out that the novel is lde of Adimora-Ezeigbo’s trilogy of
fictions centred on the generations of Umuga wospanning over a hundred years.
Preceding this novel are The Last of the StrongsJ&a€96) and House of Symbols
(Akachi, 2001). The three novels are interrelafedfuring major characters, largely
females, who belong to the same genealogy but whesent different prongs of the
battle against patriarchy. Thus it is the same ‘wérthe sexes’ running over
generations, each generation faced with its chgdlen

In other words, it is ‘her story’ told in three sraf pre-colonial, colonial and post-
colonial settings.Nwachukwu- Agbada continues that:

Flera Nwapag

A Wamen W

Never Again

Figure 8.10:Never Again by Flora Nwapas
Source:https://lagosbooksclub.files.wordpress.com/20 1 5/€veér-
again2.jpg?w=589&h=913&crop=1

In The Last of the Strong Ones, Ezeigbo depictsémtrality of women in the core of
Umuga traditional existence before the coming dfikkdthe white man). What could
better prove that than the fact that at this tirtlee four daughters of Umuga
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Ejimnaka, Onyekaozuru, Chieme and Chibuka — throtlgkir activism became
members of “Obuofo” (custodians of the ancestraffsbfo), which was largely a
male prerogative?

In House of Symbols a daughter of one of the fairohg ones” called Ugonwanyi
(Eaglewoman) is both the matriarch and the protastioAs the author speaks of her,
“Eagle woman is a solid rock that gathers mossuAdoher, green and yellow moss
blossoms in a thick furry mass at all seasons Reoipty her and dance to her tune”
(House, 99).

With respect to Children of the Eagle, Eagle wongastill around but having lately
aged, has retreated, enabling her four daughterdwl about as it were. When
Amara, one of the four Okwara daughters, learns e concrete markers on the
disputed land involving their family and the Umesakuay not be erected until a male
child of the Okwara family is present, she roars:

“Here is my mother — as old, if not older than Ballnd here are my big sisters and
I, yet you want us to wait until my kid brotheruats home or until we send for our
cousins before you erect the boundary markersorigputed land. It doesn’t make
much sense to me” (2011).

In Nigeria, children’s literature is culminated fnathe oral tradition of the people. It
also embodies the natural folktales, folklores e people at different times. Most
writings blend the science of fiction with the flakic tradition of the people to form
significant information. In Nigeria, the governmespproves children’s fiction not
only on teaching and moral grounds, but on thecgla of ideology.

In China, the government would not want the chitdte learn anything that would
not promote communism and socialism in their mingducation, thus, in China
points towards the promulgation of communism aradagiem.

In Text Question
In Nigeria, children’s literature is culminated fnothe oral tradition of the people.
True/False

In Text Answer
True

Similarly, in Nigeria, the political class encouesgstories that develop the minds of
the children to be subservient to the existing esysbbedience to law and order.
However:
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The base is the economic (materialist) structure,main foundation with the forces
of productions on which the super structural edifiand as its apparatuses of
aesthetics (literature), philosophy, religion, lgwelitics and customs, among others
rest. The superstructure utilizes these elemenishwhis constitutive of to further its
ideological hegemony over the proletarian clasgsooadvance its thesis of ruler-
subject dichotomy.

Thus, ideology is a moderating instrument for tlegitimization of economic
domination, state violence, hierarchised social cepaand above all sexual
discrimination (Nwagbara, 2010).The ‘ideology isvederating instrument’ in the
development of children literature to a large ekteBalient themes were also
discussed by writers of children’s literature tdstribe the development of certain
ideologies in the mindset of the children.

These themes which include obedience to constitagbrities as stated above could
be rendered in songs, folk stories and in the eniform. Ezeigbo is particular about
this when she states that:

Most children’s books are didactic, and some mtassons are incorporated in the
narratives, but the morals are better when theyirapied rather than explicit or
overt. On the other hand, some writers could gaht other extreme, as Nnolim
observed in his study of Teresa Meniru’s childrebtsoks: “Neither honesty nor
morality nor honour nor hardwork nor healthy cumnis preached by Meniru”.

This too is unacceptable in children’s books. Hosrewthe works of some of the
masters are there to show the best way to writéhigrlevel of readers. Emenyonu
observed that the stories which Chinua Acheberemietom the oral tradition are
“models both in their message and artistic devices.

He has provided a challenge for African writersezsplly of the younger generation
to expand the frontiers of African oral heritageattommodate new insights and new
creativities” (Emerging Perspectives on Achebe,)48®mmenting on Nwapa’s style
in Mammywater, Emenyonu remarked that “she hasal gar for good dialogues”
(‘Emerging Perspectives on Nwapa’, 601).
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Figure 8.11:Pro Chinua Achebe
Source: http://royaltimes.net/wp-content/uploads/2013/08fRehinua-Achebe.jpg

In his assessment of Mabel Segun’s Olu and thedBr&tatue (1985), Funso Aiyejina
commended “the unobtrusive manner in which theewstdidacticism is sublimated
within the story” (134-135). What is required, tafare, is skill and imagination in the
crafting of books for children (50 Years of Childie Literature, 7-8).

Attention is shifted from personal evaluation tdlective assessment in her criticism
of other scholars. The narratological instrumentpleasized here underscores the
fabula. The content can only preach certain messdgeh will manifest in the
‘overt’. This is axiomatic in the case of Tereserile@’s children’s book as echoed by
Ezeigbo. The children’s message is an intrinsicmphgenon that is predicated on the
extrinsic.

The inner message emphasizes the external by prgpelpecific factors to be
maintained by ‘the younger generations’. Childrditerature in Nigeria is a product
of evolution. Evolution in the sense that many reog changes have been projected
beginning from the 50s when the epoch was impddéddigeria.

The array of narratology which enables a concrieteysof the fiction is of paramount
interest to the people. Helen Chukwuma, Ernest Boran (1990), Charles Nnolim
and Chidi Maduka in many presentations of womernididn fiction did not pay heed
to the narratological instrument and its appligaptb the narrative art.

Ezeigbo, though, more contemporary attempts tcetthe trends and prognosis of
children’s literature in Nigeria, moves towards th&ycho-sociological perspective
without recourse to narratological analysis. J®ahchukwu Agbada probes on the
social relevance of sexes in children and womeaticgiships in literature.
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In Text Question

The children’s message is an intrinsic phenomemat is predicated on the life
experinceTrue/False

In Text Answer

False (extrinsic)

While Luke Eyoh attempts the archetypal and saeialism in such art, Iniobong Uko
concentrates on the importance of children to nalioilding. Thus, the negation of
narratological analysis in children and women éitare in Nigeria has led to the
plethora of sociological analysis of literary workeginning from Amos Tutuola’s

fiction to Chinua Achebe’s writings and to more mnporary writings.

Narratology as a science of fiction is structurecexamine three earlier mentioned:
Sjuzhet, fabula and technical. These features Hrenabedded in the collective

memory of the people because these elements waumtbmstrate scientifically how

morality and didactics are interwoven to form carggrce. The import of society and
the scientific implications are underscored sudgmc

Ebafiratmnd by Tosy Siota

Figure 8.12: Children’s literature in Nigeria
Source:https://s-media-cache-
ak0.pinimg.com/236x/fa/c4/37/fac4376052784b492846884ele5e.jpg

Summary from Study Session 8
In this study session, you have learnt the follawin
< Perspectives of Nigerian Children’s Literature

Children’s literature is a literary genre which exat for the interest of children. In
Nigeria, before the advent of written literaturiee tbody of literature for children was
oral, the type of literature told by parents, esgfcin the evening, after dinner.

102



0

Written literature for children was first importéal Nigeria from the United Kingdom
and later from the USA.

Morality and Didactism in Nigerian children’s liter ature: trends and prognosis
Writers over the ages have used their literary wodt art to propel societal
instruments. According to Aduke Adebayo in her bedéed Inaugural lecture which
is entitted The Nature and Functions of Literatugddebayo, 2009): The
Comparatist’'s Perspective, she opines that frorh C&intury, the term literature has
vividly incorporates knowledge, reading and knowjled

She later probes that its applicability to humaweltigoment is generally called Great
Books. That is, the works of renowned writers frawery branch of human
knowledge which are notable for their literary eegsions and ideas which the society
generally agrees that they deserve to be preserved.

Children’s literature in Nigeria

Akachi Ezeigbo is a Professor of African Literatuae the University of Lagos,
Nigeria. Her works cut across creative and critiwwalks. She attempts a survey into
the prospects and problems associated with chikltdéerature in Nigeria. She aligns
herself with the positions of many renowned scleokrch as Emeyonu and Nnolim
the Iroko of African Literature. In many submisssorshe agrees and disagrees with
some of their positions.

Self-Assessment Questions (SAQSs) for study sessiébn

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them withiryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 8.1 (Testing Learning Outcomes 8.1)

Explain Perspectives of Nigerian Children’s Litewrat

SAQ 8.2 (Testing Learning Outcomes 8.2)

Discuss Morality and Didactism in Nigerian childi®hterature: trends and prognosis
SAQ 8.3 (Testing Learning Outcomes 8.3)

Children’s literature in Nigeria
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Study Session 9: Storytelling and Other Activitiesfor the
Library Hour

Introduction

This study session will introduce you to the vasiavays of engaging children during
library hour. The role of the librarian or teaclibrarian in ensuring that children
enjoy their library hour will be explained. Alstjs lecture will examine the activities
of children during their library hour, in accordenwith their age and maturity.

Learning Outcomes for Study Session 9
At the end of this study session, you should be &l
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9.4 State Strategy for 9.5 Discuss Preschool
Engaging Preschool Literacy Initiatives
Activities

9.1 Storytelling and Other Activities for the Library Hour

Library hour for children should be a time of fumdea time of acquiring knowledge.
Various Activities for the Library Hour include ttiellowing:

1. By playing a nursery rhyme or activity-based videith audio-visual projector.
This is suitable for children of under the age of 5

2. By playing a story-line or drama video with audisual projector. This is
suitable for children of under the age of 7.

3. By reading from a story book while the childrentdis. This is suitable for
children of age 4 — 7.

4. By telling the children an interesting story in aok familiar to them. This is
suitable for children of age 4 — 7.

5. By asking children questions from a picture bookohtthey have read. This is
suitable for children of age 6 — 8.

6. By teaching the rhymes from their book of rhymelisTis suitable for children
ofage 4 - 7.

7. By giving them picture books to study in groupsisTis suitable for children of
age 8 —12.

8. By grouping them into study groups to study andl@rpwhat they have learnt
from a book. This is suitable for children of age 82.

9. By asking them to tell stories from the book theywé read or told to them by
someone else. This is suitable for children of &gel2.
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10.Asking them to dramatise a familiar story from akdhey have read. This is
suitable for children of age 8 — 12.

9.1.1 Factors to be considered in the presentatianf literary activities to
children during library hour

They are as follows:

Age of children: children develop with age. Their level of undenstiag of written

texts depends on their mental development; whigs gath the age of the child.

Culture of the children: some culture frown at the use of some illustratiam

graphical expressions and vulgar languages whiteesathers allow them. Also, some

religious practices allow some expressions, ilatgins and storylines, while some

others forbid them. Therefore, the cultural andgrelis practices and beliefs should

guide in the selection of literature for children

Level of education of the children: Their level of understanding of written texts

depends on their mastery of the reading and wrikills and this goes with the years

spent by the child in schooling.

Ability of the children to read: reading ability of the child is a major factor in

selecting literature for children. This will guidgu in determining the type of

children’s literature to acquire; i.e., whetheisipicture books, rhymes, chapter books,

etc.

Level of exposure of the children

Purpose of the children coming to the library

Nature of available reading materials for children

School calendar

[ 58

Figure 9.1: Children Study
Source:http://zodml.org/sites/default/files/styles/innexge-image-
style/adaptive-image/public/new-oasis-libraries.piigk=TwjlV|ZV

9.1.2 Importance of Library Hour in Developing Chidren’s Reading Habit
They are as follows:

1. Library hour helps to engage children in readingyvaies.

2. Library hour presents children with different resglactivities.
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3. Library hour gives children the opportunity to stlédom books on various topics
of interest.

4. By telling children stories during library hour,ilclien are encouraged to read
books to enjoy more stories.

5. Picture books in the library are a first step tadiag. These are contained in the
library in large quantity.

6. By introducing children to book at an early agdha library, children are helped
to develop reading habits.

7. Studying in the library helps children to prepasetheir examinations and thereby
helps to develop the habit of reading in the lipfar examinations.

9.2 Early Literacy

According to Roskos, K.A., Christie, J.F., & RiclgeD.J in their article The
Essentials of Early Literacy Instruction, the tefearly literacy” refers to the most
comprehensive description of "the knowledge, skélsd dispositions that precede
learning to read and write in the primary grades3K’ They add that "in the earliest
phases of literacy development, forming reading anitng concepts and skills is a
dynamic process.”

While there are various terms used in associatidim @arly literacy — terms like early
reading, emergent reading and emergent writingly éeeracy encompasses the wide
array of key activities and behaviours of very ypuhildren, ages birth to age five,
that lay a firm foundation for learning to read amndte when the children reach
school age.

9.2.1 Early Literacy and Very Young Children (Birth to Age 3)

This foundation really does start at a very eagg,aas the early learning, advocacy
group, Zero to Three points out. “Recent researgppsrts an interactive and
experiential process of learning spoken and writd@guage skills that begins in early
infancy”. Early literacy is NOT early reading. & not, according to early literacy
experts, developmentally appropriate to teach neptti very young children.

It is however very appropriate to encourage a maattunfolding of skills” through
access to and manipulation of books, positive aaon with adults and a variety of
literacy rich experiences.
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9.2.2 Foundational Early Literacy Behaviours

In her book Much More Than ABCs: The early stageseading and writing, author
and early childhood specialist Judith Schickedadeniifies key early literacy
behaviours in babies that are the building bloaks reading and writing. Zero to
Three supports Schickedanz’s findings, which arersarized here.

Book Handling — holding books, turning pages in kso@and chewing on books
encourage young children to love books. While chewon books may seem like a
negative behaviour that should be avoided, it igally a very natural way that babies
explore their world. The more babies are able ¢lfr manipulate books, the more
they will think positively about books.

Looking and Recognizing — gazing at or laughingthe pictures, or pointing at
pictures of familiar objects or activities that ldye groundwork for letter recognition.
Picture and Story Comprehension — imitating aroacsieen in a picture, such as peek-
a-boo, or talking about events in the book, evesinmple statements like, “Baby sad”
lay a foundation for understanding stories.

Story Reading Behaviours babbling to imitate regdias well as running fingers
along printed words are not only adorable baby Welias, but are also the budding
habits of successful readers.

In Text Question

Early literacy is not early readingrue/False
In Text Answer

True

9.3 Characteristics of Good Books for Very Young Cidren
(Birth to Age 3)

Zero to Three, in partnership with leading earlyidtiood training centers like the
Erikson Institute in Chicago, has developed adistvhat book characteristics very
young children enjoy. Some of those characteristredist here. For the full listing,
0-6 month olds:

X Large, simple pictures or designs

Chunky board books that can stand on their own
<> Cloth or soft books that are washable

6-12 month olds:

K/

X Board books with photos of babies or familiar items

)
LX)

>
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X Board books to that can be freely explored withdsaand mouth
X Plastic or vinyl books for bath time

X Small plastic photo albums of family

12-24 month olds (young toddlers):

X Sturdy books that can be carried

<> Books about animals or bedtime

X2 Books about saying Hello and Goodbye

X2 Simple rhymes or predictable text

2-3-year-olds:

X2 Books about counting, the alphabet, shapes or eshic
Books featuring favorite TV characters

Simple rhymes that can be memorized

Simple stories.

K/ K/
0'0 0'0

K/
0'0

9.3.1 Positive Adult Interaction

It is important to note that benefits of appromidiooks and book behaviors are
maximized when young children encounter them aleitly a positive, caring adult. A
young child’s parent or caregiver is an essentigiadient in his or her early literacy
experiences

9.3.2 Early Literacy and the Preschool Age Child

Early literacy continues to emerge in the preschgedrs as a dynamic “set of
relationships between reading and writing” (Roskes, al., 2). In a National

Association for the Education of Young Children (EMC) article, “The Essentials of
Early Literacy Instruction”, Roskos, Christie anetlijels explain that children need
reading to understand about writing, and writingitalerstand about reading.

Oral language is the link that helps children ustierd both reading and writing. By
preschool age, a child might scribble something @nah “read” what she “wrote”,

thereby ascribing meaning to her marks. This eieanh important next step toward
reading and writing.

At the preschool age, parents, caregivers, teachibrarians and other interested
parties typically become concerned about what ddcheeds to know before

Kindergarten in regards to reading and writing.

Roskos, Christie and Richgels advocate for predcage children to be taught to:
name and write the letters of the alphabet. Hegmds and sounds. spell simple
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words.Recognize and write his or her own name. titded new words from stories,
play or other schoolwork.Llisten to stories for mieg.
Most importantly, it is what Roskos, Christie anidliRjels call the “disposition” of the
preschool child that is of the utmost importanceutiivate. At home, school or in the
library, preschool age children must be encouraged

1.

Listen to stories.

2. Ask to be read to.

2 e

Be curious about words and letters.

Explore print forms.

Be playful with words.

Enjoy songs, poems, rhymes, books and dramatic play

Figure 9.2: Preschool Age Children

Source:http://www.wealthresult.com/wp-content/uploads/2064reche-daycare-

nigeria.jpg

9.3.3 Six Essential Skills Before Kindergarden

The National Institute of Child Health and HumanvBlepment's National Reading
Panel states that children should develop the kilkis ghat are essential to early
literacy before they reach kindergarten:

1.
2.

Vocabulary: The knowledge of the names of and words for things

Print Motivation: The interest in and enjoyment of books and othamt p
materials

Print Awareness The knowledge of how we follow the print on a pagrint

awareness also involves knowing how to handle &.boo

Narrative Skills: The ability to use words to describe things anénév
)Narrative skills give the ability to tell a stoyy.

Letter Knowledge:The knowledge that each letter has a different nameavell

as a different sound and meaning
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6. Phonological Sensitivity:The ability to hear the smaller sounds in words
Traditionally, story times cover a majority of teeskills, but interaction is required in
order to cover all of the bases. The use of a distatan assure that each one is
addressed. Exercises that involve interacting Wiéhchildren can help touch on each
of the skills.

Studies have shown that interacting with the chitdrcan help them develop
phonological sensitivity and letter knowledge skithat are difficult to encourage but
are also the most indicative of future literacycass.

It should be noted that the literacies mentione@ laee all applied to print literacy. As
we move further into the digital age, these sixeesal skills will have to also be

applied to things read off of a screen. Also, thelgdls that are related to knowledge
of books may have to be reconfigured to involveveolge of e-readers instead.

9.4 Strategy for Engaging Preschool

NAEYC and Roskos, Christie and Richgels offer aetgrof strategies for engaging
preschool age children in early literacy or litgrach activities. The recommended
strategies are summarized below, but the compiste dlong with two detailed
examples, can be found here:

1. Rich teacher talk — adults should ask questions, listen to whatdc&il have
to say, use words and explain words the studenmsrttaheard before, and be
intentional and enthusiastic about how he or shies tevith children about
books. Parents, caregiver, educators and libragansalso enrich storytime
by providing scaffolding — before, during and afggrestions or activities that
extend the themes of the story.

2. Support for emergent reading— books or a library centre should be available
to the children, teachers should do repeated rgadai classroom books,
functional print, such as signs, labels and calendhould be integrated into
the home or classroom, as well as play-relatedt fike pretend restaurant
menus.

3. Support for emergent writing — children should have access to writing
materials for writing signs, cards, labels, or postusing all forms of writing
— including scribbling, inventive spelling and sbduwriting, where the adult
writes what the child dictates.

4. Storybook reading -- stories should be read aloud to children aitleace or
twice every day. Adult readers should have fun ireadhe stories, using
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character voices when possible, and asking thedreiml questions or
encouraging them to make predictions as the stamyesialong.

5. Dramatic play — children prepare for, and then act out a stéiy/.Roskos,
Christie and Richgels point out, “a literacy-enadrplay environment exposes
children to valuable print experiences and letstipeactice narrative skills”

While growing literacy skills, dramatic play alsopports the early childhood
theorist ,Vygotski’'s, thoughts on important devetegmtal steps for preschool
age children, i.e. self-regulating behavior andestbering on purpose .While
there are many ways to get preschool age childremlved in literacy
activities, the top priority for parents, caregsieeducators or librarians should
be Enjoyment.

The learning should not be forced, but should keatorely integrated into
everyday school or home activities. If the aduétdieg the activity is having
fun, the child is likely to have fun, too! If a ¢dhienjoys literacy activities as a
preschooler, he or she is more likely to have futsmccess as a reader and
writer (Roskos, et al., 6).

In Text Question

The following are the strategy for engaging prestieacept:
a. Dramatic play

b. Support for emergent writing

c. Skill learning

d. Storybook reading

In Text Answer
The answer is option (c) skill learning

9.4.1 Early Literacy programs
This section is dedicated to programs and initegivimplemented by libraries
associations, institutions or services in ordast@¢weelop and promote early literacy.

9.4.2 Books for Babies

This program is developed for parents of newboareiits who request it get a"Books
for Babies"kit.This kit contains appropriate maaésifor parents and baby, available
from United for Libraries. It includes a board bofmk baby, the baby’s first library
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card, and a variety of brochures with reading &épd early literacy information from
nationally-recognized educational organizations.

Reading aloud of these selected books allows materaccompany their newborns in
the path of success of reading and learning. It\sag for parents to help their babies
develop language skills.

9.4.3 Born to Read, It's Never Too Early to Start

This program aims at providing a wide range of veses to library staff, insofar as

they can help new parents “to become aware thalingao a baby from birth is

critical to every baby's growth and well being.h€Be resources include:

1. Brochures giving advice to parents on reading ¢ar thabies.

2. A selective booklist so that librarians can recomdhstles to parents with specific
needs.

3. Lists of links to some companies, foundations, shglr's who can offer funding
and grants for early literacy .

4. Storytime ideas, plans and suggestions for eddyalcy programming.

5. Storytime resources.

9.4.4 Every Child Ready to Read

Every Child Ready to Read is a parent educatigiaiive, implemented by the
Public Library Association (PLA) and the Associatifor Library Service to Children
(ALSC).

The goal of this program is to focus on teachingepis and caregivers about the
importance of early literacy and how to nurture-prading skills at home. To this
extent this program provides public libraries withal materials to help prepare
parents for their critical role as their child'sfiteacher.

9.4.5 Striving Readers Comprehensive Literacy Pragm
Striving Readers is a program funded in 2006. Pincggram aims at promoting and
improving advance literacy skills for students framnth through grade 12. Its goal
includes:
» Raising middle and high school students' liter&wgls in Title I-eligible schools
with significant numbers of students reading betpade-levels.
» Building a strong, scientific research base forntdging and replicating
strategies that improve adolescent literacy skills.
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The 2009- project included a supplemental literatgrvention targeted to students
reading significantly below grade level and a sgroexperimental evaluation
component.

9.4.6 Books Before Kindergarten
The goal of the “1000 Books Before Kindergarterddmg program is to foster a love
of books in young children and lay the groundwarkreading and writing instruction
in Kindergarten.
The program originated at Southington Library andusBum in Southington,
Connecticut, and now is beginning to spread talies across the country. 40 small
to mid-sized public libraries in Wisconsin recentlgceived grant money to start
“1000 Books” programs.
Swampscott Public Library in Swampscott, MA beligvie the program for three
reasons:

% Children who take part know they are part of somnetiBIG,

% Parents become more aware of their role in scleamliness,

% Library circulation numbers have the potentialrtorease.
The goal of the program is that children and tpairents or caregivers will read 1000
books together before entering Kindergarten. Theeshooks can be read over and
over again if desired, and most libraries that roffee program provide participants
with materials for logging the books, as well az¢s and incentives for every 100
books read.
Although 1000 books seems like a large number, th@00 Books Before
Kindergarten” website points out that the goal #&sily reached and exceeded by
simply reading just one book a day for every dayryahild is age 0-5 years.
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Figure 9.3: Books For Kindergarten
Sourcehttp://c.mobofree.com/m/5/53c535e05665edd9138b4BT24x768/Wholesal
e-only-Pebbles-3-in-1-Learning-Pack-Preschool-Krigdeten-learning-pack-Books-
Cds-DVDs-For-sale-at-All-Nigeria_1.jpg

9.5 Preschool Literacy Initiative

The Preschool Literacy Initiative was created asobaborative effort between the
ALA's Public Library Association and the Nationalstitute of Child Health and

Human Development. Its purpose is to combine rebeand practice to emphasize
the necessity of interacting with children durirgrg time. It uses the six essential
skills as a foundation to guide the adults throdlgl skills that they should be
covering.

The project started out in several libraries thi#ized the methods of interaction in
their story time. The creators of the program puedi librarians with the materials
that they needed in order to become teachers tohitdren.

As they developed a regular audience of patronswdre glad that their child's story
time had a little something more, the librariangdreto distribute the materials to the
parents so that they could begin using the sambadstwith their children at home.
The results were profound in both the parents hacdhildren.

The children showed the expect increase in litetaegls as they were growing older.
The parents developed better skills for interactintfy their own children.

In Text Question
A child displays a high rate of ability to learntasincrease in agerue/False
In Text answer

True
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9.5.1 Interest Leads to Literacy

As educators and librarians, we all know the imgace of developing literacy in
children. If children do not truly enjoy readingel very often do not become better
readers, or pleasure readers later on in life. lp bhildren develop early literacy, it
is helpful if they enjoy being read to and haveiast in the printed word.

Susan Pannebaker, who is a Youth Services Advistita Office of Commonwealth
Libraries in Pennsylvania, is working to do justisthShe and librarians in
Pennsylvania are working with parents to targeldchin 3 to 6 to have an interest in
being read to and reading, developing their ea#dydcy.

After meeting at the 21st Century Learner Symposiu@003, a group of librarians
came back with new objectives for the state. Tist §joal is to promote the
development of early literacy through reading tidrken often, and encouraging
children to interact with the story through conatiens and play (Pannebaker, 2008).
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Figure 9.4: Susan Pannebaker and Kay Biagin
Source:https://cl.staticflickr.com/9/8046/8383737067 dB&Z5b b.jpg

It is also important to try to reach everyone, uidthg those who are usually not
served due to poverty and other risk factors. @ollating with other professionals is
a great way to promote literacy and sharing thedd&urof cost and resources
(Pannebaker, 2008).

Obtaining a vast number of copies at discountedeprhelp organizations purchase
books and make different formats of books to thmmaoinity members. These formats
include Spanish and English copies as hardbackpaperback copies, and books
written in Braille for those children or adults tvithildren who may have visual
impairments.

This way almost all groups can be reached. Oncbedb& has been distributed, author
and illustrator visits were made across Pennsyddnbraries across the state create
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programs giving children opportunities to interasith the books, and create
promotional materials about the book such as booksrend posters.

Museums also participated by creating a kit thatuided fun, book-related puppets,
games, and other materials, as well as ideas witeg that educators and librarians
can do using those items in the kit that are atill with the states Learning
Standards.

Adults are also taught by educators and librariansow to engage children while

they are bing read to (Pannebaker, 2008). By hapmofessionals collaborating and
teaching adults, and providing interesting, funvéots to go along with the different

books chosen, they are teaching parents how togentjeir children in books and

reading. This will hopefully cause children to b@rm engaged in the process of
reading and exploring a text.

Summary of Study Session 9
In this study session, you have learnt the follawin
1. Storytelling and Other Activities for the Library Hour
Library hour for children should be a time of fumdaa time of acquiring

knowledge.
Various Activities for the Library Hour include ttiellowing:
1. By playing a nursery rhyme or activity-based videdh an audio-visual
projector. This is suitable for children of undee tage of 5.
2. By playing a storyline or drama video with an audisual projector. This is

suitable for children of under the age of 7.

3. By reading from a storybook while the children dist This is suitable for
children of age 4 — 7.

4. By telling the children an interesting story in @ok familiar to them. This is
suitable for children of age 4 — 7.

5. By asking children questions from a picture bookcktthey have read. This is
suitable for children of age 6 — 8.

6. By teaching the rhymes from their book of rhymesisTs suitable for children
ofage 4 - 7.

7. By giving them picture books to study in groupsisTis suitable for children of
age 8 — 12.

8. By grouping them into study groups to study andarpwhat they have learnt
from a book. This is suitable for children of age 82.
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9. By asking them to tell stories from the book theyd read or told to them by
someone else. This is suitable for children of &gel2.

10. Asking them to dramatise a familiar story from akdhey have read. This is
suitable for children of age 8 — 12.

(2) Early Literacy
According to Roskos, K.A., Christie, J.F., & RiclgeD.J in their article The
Essentials of Early Literacy Instruction, the tetarly literacy” refers to the most
comprehensive description of "the knowledge, sk#isd dispositions that precede
learning to read and write in the primary grades-3K' They add that "in the
earliest phases of literacy development, formirgdmeg and writing concepts and
skills is a dynamic process.”

1. Characteristics of Good Books for Very Young Chdren (Birth to Age 3)

Zero to Three, in partnership with leading earlyjdtiood training centers like the
Erikson Institute in Chicago, has developed adistthat book characteristics
very young children enjoy.

2. Strategy for Engaging Preschool
They are as follows:
1. Rich teacher talk

2. Support for emergent reading
3.  Support for emergent writing
4. Storybook reading

5. Dramatic play

1. Preschool Literacy Initiative

The Preschool Literacy Initiative was created asobaborative effort between the
ALA's Public Library Association and the Nationalstitute of Child Health and

Human Development. Its purpose is to combine rebeand practice to emphasize
the necessity of interacting with children duririgrg time. It uses the six essential
skills as a foundation to guide the adults throdlgl skills that they should be
covering.
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Self-Assessment Questions (SAQSs) for study sess#n

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them withiryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 9.1 (Testing Learning Outcomes 9.1)

Mention the activities for library hour

SAQ 9.2 (Testing Learning Outcomes 9.2)

Highlight on Early Literate

SAQ 9.3 (Testing Learning Outcomes 9.3)

State the Characteristics of Good Books for Veruryg Children
SAQ 9.4 (Testing Learning Outcomes 9.4)

List out the Strategy for Engaging Preschool

SAQ 9.5 (Testing Learning Outcomes 9.5)

Discuss Preschool Literacy Initiative
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Study Session 10: Books, Authors and Publishers of
Children’s Books

Cellatirsief Fzilritrie] Ficilre BOGKS

Introduction

In the previous study session, you were taughtvéreus factors to consider in the
presentation of literature to children. In thisdstisession you are going to learn how
to acquire books, some Nigerian authors of childrditerature as well as the
publishers of children’s books in Nigeria.

The role of the teacher and what the teacher cao dasure that children accept and
love literature will be explained. This will help tinderstand how and who to contact
when acquiring children’s literature

Learning Outcomes for Study Session 10
At the end of this study session, you should be &l

4
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INTERNATIONAL
READING ASSOCIATIOM
10.1 Highlight on the Books 10.2 Explain Nigeria 10.3 Factors that aid
,Authors and Publishers of Authors of Children's Books Effective Children Readings
Children's Books Habit
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11.1 Books, Authors and Publishers of Children’s Baks
There has been some books and publication writiesdme Nigerian authors, to
enhance our system of learning in Nigeria.

§ Olgjire Olaniokun
Olajire Olanlokun . 2

The Missing Femi and His Dog
Calabash

S .
Fi UBE 2010 - "NOT FOR SALE’ J \;‘, 4
QAL

Figure 10.1 Books by Nigeria Authors
Source:http://pictures.abebooks.com/isbn/9780435892473a&kpg
There are strategies used to acquire most of thos&s which include the following.

10.1.1 The strategies to acquire books

1. Determine the book need of the schoolYou need to single out what
information materials are needed and for what pggpd’ou need to draw up
a clear listof the exact books needed and for whapose. Then your
understanding of the scope of information needed fparticular project will
help you to specify the source to acquire needeé$o

2. ldentify the various users: You need to have a clear understanding of those
who the books are meant for. This will help yolkimw where to go and the
strategy to adopt in acquiring such informationr Fstance, if the users are
primary school children, sources such as journadenographs, technical
reports, reviews and surveys may not be usefudntlfying information users
helps you in narrowing your needs to specifics.

3. Contact publishers to know the books they haveYou need to identify the
needed publishers and where they are located. Uf e looking for
textbooks, educational publishers and bookshopstlaecustodians. The
Internet is the best place to find almost all theeded information, even
information on publishers, media houses, instingiand bookshops. In doing
this, you need to ask the following questions:
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What books do | need?
Who will benefit from the books when acquired?
For what purpose arethesebooksneeded?
Where can | access thesebooks?
Can the available booksmeet the needs of my readers
6. At what cost could thesebooksbe acquired?
Answers to these questions will help in identifyangd locating needed books.

a kN RE

In Text Question

One of the strategies of acquiring books is totifigmarious usersTrue/False
In Text Answer

True

Develop strategic plan to acquire the needed book®vhen you have identified the
needed booksand have also identified the userspged to map out plans on how to
acquire the needed books. These involve writingpgsals. The proposals should
include:

» Plans of how to acquire the needed books,

» Contacts for the vendors and agents through e-raadsphone calls to find out

the costs of the materials needed,
» Time frame for the materials to be purchased aldeted
> Budgets to know if the available financial resosra®uld cover the materials
needed, among other things.

You also need to put into consideration other kbgisonsiderations such as how to
receive your order, how to make payments, how ibrmgpuld take your order to get
to you, etc. All these must be concluded beforegxecute your plan.
Execute the plan: Follow your plans accordingly to accomplish youission. A
poorly executed plan will lead to a poor resultriDg the process of executing your
plan, you need to ensure that the right stepsakentand the right people are put in
charge of every stage of the execution. You mustldg a way of evaluating the
books acquired in order to determine if they adsltbe desired information needs of
your clients.
Get feedback from users:You need to get feedback from users of the boakdp
whether the books you have sourced have been alderve their purposes. This
could be done through questioning users if theyevadrle to get needed information
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from the book available to them. The queries ofrsismuld give you a clue as to
whether the books were able to address their nddds.will help in further future
actions.

In Text Question

During the process of executing your plan, you neeensure that the right steps are
taken and the right people are put in charge ofes@tage of the execution.
True/False

In Text Answer

False

10.2 Nigerian Authors of Children’s Books

1. Keye Abiona: A lecturer in the Department of Adult Education,itérsity of
Ibadan, a writer of children’s literature and a lmher. Abiona has over 15
titles for children.

2. Olajiire Olanlokun : A librarian, writer of children’s literature, wirer of ANA
Award, a perhaps the most prolific writer for cindd, with over 40 titles to his
credit. He died in active service as the Univerkityrarian of the University of
Lagos. Some of his titles includély Baby Sister Mother Horse The
Invisible Eye Fugitive in Love Moji and Malaria, Chief Koko’s Bicycle,
Singing Night Birds etc.

3. Chinua Achebe Author of the highly successful novdlhings Fall Apartand
regarded as important factor in the developmentAfsican prose fiction.
Emeritus Professor of Literature at the Universdaf Nigeria, Nsukka,
Professor, University of Connecticut Massachuse&tSA, writer for children
and adults, and winner of several awards for atitdtature. The Flutist,
Chikeand the RiverBeware Soul Brother

4. Akachi Ezeigba a professor of English at the University of Lagasiter of
children’s literature, winner of 2007 NLNG Prizer f€hildren’s literature,
winner of several ANA Awards, she has written vaeler 20 titles for children.
Some of her titles includéslani the Troublemaker and Other Stories, Fire on
the Mountain, My Cousin, Sammy, Whisker the Braatedic.

5. Ifeanyi Ifoegbuna: A banker who retired from Union Bank of Nigeria,
Ifoeguna was a prolific writer of children’s litdteie. He died a few years after
retirement from Union Bank. He had got over 20 mations to his credit.
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Some of his famous works have won awards and sahesowere shortlisted
for several awards. Some of Ifoegbuna’s works ideiBorn to Lead, waiting
for the Messiah, Blessing in Disguise, A Man foiSgasons, A man of Destiny
andKatty and the Chase

Osarobu Igudia: a lecturer at the University of Ibadan. He isublsher and
an author of children’s Literature. He won the 2080MA/Lantern Prize for
Children’s Literature. Igudia has over ten titleshis credit.

Some of his titles includéfhe Chief of the Drums, Listening to Mummy, Aids
in Dickson’s Family, The Clever Gjrthe Lost Kite, The Missing Letteand
The Fall of Li He has also written other textbooks for children.

Figure 10.2:Nigerian Authors on Literary works
Source:http://www.nigeriagalleria.com/Nigeria/Personality-
Profiles/Writers/Images/Chinua-Achebe.jpg

10.2.1 List of some publishers of children’s literaure

1
2
3
4.
5.
6
7
8

10.
11.
12.

Spectrum Books Ltd, Ring, Ibadan

Rasmed Publications, Dugbe, Ibadan;

HEBN PlIc, Jericho, Ibadan;

Longman Nig. Plc, Oba Akran, Ikeja, Lagos;

Evans Educational Publishers Ltd, Jericho, Ibadan;

Macmillan Nig. Publishers Ltd, New Oluyole InduatrEstate, Ibadan;
West African Books Publishers, Industrial Avenuagbs;

African University Press (AUP) Ltd, New Oluyole bmtrial Estate, Phase
Two, Ibadan.

Literamed Publication Nig. Ltd, Oregun, Lagos.

Meros Publishers, Otta, Ogun State

Straight Gate Publisher, Oyo Road, Ibadan

Scholarship Publishers, Oyo Road, Ibadan
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10.3 Factors that Aid effective children Reading Hiit

Reading promotion activities has been in prognedsigeria for a very long time.
Reading promotion campaign: children are exposete&aling and lectures on the
importance of reading and the basic skills in regdwill all help to develop the
consciousness and the culture of reading in childre

The following factors enhance children reading hali

1.

Book publishers they develop and publish books for children tadieBy making
books available, they are encouraging reading ltuchildren.

. Reading associationsassociations such as International Reading Aasoni and

Reading Association of Nigeria organise programthatscreate reading awareness
and also engage in researches that help to s@wvehild’s reading deficiencies.
Book clubs children are exposed to the reading of differgpies of books and
reading materials and by so doing, the child deyelpood reading culture.
Association of Nigerian Authors This is a body of literary authors whose sole
aim is to foster the growth of literature in Nigerirhe body meets once a month to
share ideas on how to develop literature in all geares. They organise annual
literary prizes for writers in Nigeria, among whidre prizes for children’s
literature.

They organise squeeze for children on selectedafljetext written by their
members. They also donate books to schools. Thggnme workshops for the
advancement of literature including children’sritieire workshop.

5. Non-governmental organisations (NGOs): These aregowernmental organisations that

help to promote reading culture among children. &@m of most non-governmental
organisation is, rather than to make profit, totdbate to the development of the society.
NGOs organise reading activities and competitiommgnschool children as well
as distributing free books to schools. Some NGQ@stgscholarships to children
from poor home who show interest in learning, batuld not afford quality
education.

The United Nations Children’s Fund (UNICEF):This is a body of the United
Nation programme with its headquarters in New Y@ity that provides long-term
developmental assistance to children and motheitseimleveloping countries. The
specifically promote reading and writing throughomsgorship of children’s
developmental projects, sponsorship of book prsjemtschool children as well as
supplying books for schools to supplement the guwent effort.
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FPOUNDATION

Figure 10.3Non-Governmental Organization
Sourcehttp://medicalworldnigeria.com/files/images/AlDS%Ralthcare%20Found
ation%?20(AHF).jpg

Summary from Study Session 10

In this study session, you have learnt the follawin

Books, Authors and Publishers of Children’s Books
The following are Authors and publishers of ChiluseBooks:
Determine the book need of the school

Identify the various users

Contact publishers to know the books they have
Develop strategic plan to acquire the needed books
Execute the plan

Get feedback from users

Nigerian Authors of Children’s Books

N N gk DD PREPRE

The following are Nigerian authors of Children beok
Keye Abiona

Olajiire Olanlokun

Chinua Achebe

Akachi Ezeigbo

Ifeanyi Ifoegbuna

Osarobu Igudia

o gk wbdh PR
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Self-Assessment Questions (SAQSs) for study sessidh

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them withiryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 10.1 (Testing Learning Outcomes 10.1)
Explain the strategies to acquire books

SAQ 10.2 (Testing Learning Outcomes 10.2)
Nigerian Authors of Children’s Books
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Study Session 11: Reading Promotion Clubs and Soties for
Children’s Literature

Introduction

You will agree that it is very important to buildet reading habit of children from
infancy. This is essential as it would help thenb&iknowledgeable and also assist
them to excel in their studies. This study sessidhlead you into the discussion of
how reading habit of children can be developed gmdmoted in different
circumstances and contexts.

Learning Outcome for Study Session 11
At the end of this study session, you should be #il

Back 2
&‘594 '
thoo ‘
11.1 Explain Promotional 11.2 ExplainCirculating 11.3 Discuss Development
Campaign Directed at Library Books Project and Distribution of Reading

Content for Multiculture

Building Reading Culture Family

among Children

11.1 Promotion campaign directed at building readig

Culture among children

The National Library for Children and Young Aduhias carried ‘Read Me a Book’
campaign for ‘2012 National Year of Reading’ to dep reading habits and the
potential of children and young adults by readimgnt books. Publishing and
distributing of a guide book, supporting the ‘Rddé a Book’ program of public
libraries, and inviting the public to an experierstery contest are the main activities
of the campaign.

The guide book of ‘Read Me a Book’ suggests prattstrategies to raise reading
habits of the public in daily life. It presents thmportance and the method to read
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children books, reviews children’s level of readatglity based on the developmental
stages, and offers parents information on how tp tlgldren read good books.

The library published 35,000 copies of a printeddgubook and distributed to public
and school libraries and related institutions. ghele book is easily available on the
website.

After distributing the guide book, the library prded public libraries with the lecture
on how to utilize the book for their education piags. The lecture brought together
1,560 of parents, librarians, teachers and volusté®m 26 public libraries. The
education on how to use the guide book did notweitid one time lecture but became
an independent education program for individualalites. The library also held an
essay contest for parents, librarians, and teadakterssharing their experiences and
practices on using the guide book. Among submieshys, 18 stories were selected
and are scheduled to be published and distribotegiading-related institutions.

Figure 11.1:Promotional Campaign on Children
Source:http://www.stylemotivation.com/wp-content/upload4/£/09/mini-boden-
back-to-schooll.jpg

11.1.1 Reading Promotion Project for the Childrenm Need

The project of ‘Reading with Libraries’ is an owoh service for institutions such as
childcare centers, orphanages, children’'s centarspoor neighborhoods and
multicultural homes where there are many undefeged children and no easy
access to libraries. It provides various readinggpams. The project has continued
since 2007 in cooperation with public librarieghe nation.

In 2012, nation’s 135 public libraries have beeleced to operate reading programs
such as reading discussion, bibliotherapy, book NilE activities, oral narration of
fairy tale, and library events including libraryutg book reading by librarians, local
cultural heritage exploration, one night stay iritaary for approximately 2,700
unprivileged children.

Libraries participated in the project get suppoot the program management,
purchase of the related books, and payment foructstrs. Librarians visit the
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children in need and read them books as well aslvevthem in the various reading
programs. After all programs finish, the childreet dpooks to own so that they can
enjoy reading in their daily lives.

In Text Question
The project of ‘Reading with Libraries’ is an owoh service for the institution such
as a following except

a. Childcare centers

b Orphanages

C. Children’s centers in poor neighborhoods
d Rural Areas

In Text Answer
The answer is (d) rural Areas

11.2 ‘Circulating Library Books’ project

The ‘Circulating Library Books’ project has beenndacted since 2008 to provide
many books to children in rural and remote moungagas with no much benefits of
reading culture, and to develop their sound reabatyts.

The project has offered 80 primary schools withydeks than 150 students in total
with about 11,000 books by categorizing them inf slibjects- domestic books,
English picture books, “Learn the World’- and pagikg them into 50 books. Each
school can borrow 150 books for 4 months twice a yd also the book are offered
to reading culture promotion events such as metiith authors.

In order to promote reading activities, the Natlo@rary for Children and Young
Adults has developed a reference book for readmigity program with the package
of books and been offering to the libraries andewing the effect of the project
through questionnaires and surveys on the opesdtistatus of the project in each
school.

With this program, the library has helped unprigéd children build a sound
character by offering an opportunity to get familgith books and reading culture,
and it has also created an environment to enjayimgabooks.
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11.2.1 Reading Promotion for Young Adults

Even primary school children who read many bookgehsgtarted to read less due to
burden on study. In addition, library service fooupg adults is not sufficient
compared to service for children. Thus, the Natiduarary for Children and Young

"‘\‘ 4

Figure 11.2:Reading Habit Among Children
Source:http://studentsrebuild.org/sites/default/files/R12-
Mozambique__ 177_110765.JPG

11.2.2 Library Occupation by 1318 Bookworms

The Library Occupation by 1318 Bookworms is a paogifor the youth aged between
13 and 18 which has been implemented since 2006@aperation with 40 middle and
high schools in 16 cities and provinces in the amatilt encourages voluntary
participation of young adults in the program tcabish a sound reading environment
for them.

Every year, the selected 40 middle and high schbold various reading-related
events such as exhibitions, lectures by authorg, gliscussion and journey to
literature in order to increase interest in readhgtudents, teachers and parents, and
help them understand each other through readinglefts in the selected schools
play leading roles in developing the list of recoemded books for the youth and
operating reading programs, cultural experiencavities, and the online reading
community.

11.2.3 Reading Column for the Youth

The website of the reading column for the youth pamsided 20 columns annually
since December 23, 2006, to promote reading by y@autults.

It posts columns written by prominent figures, coemtators, writers, columnists and
professors, and operates the E-card service witbhwkaders can forward columns to
their friends or family via email. It also holdsvariety of reading-related events to
attract interests from the youth.
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In Text Question

Students in the selected schools play leading ratesdeveloping the list of
recommended books for the youth and operating mgadgrograms, cultural
experience activities, and the online reading comty rue/False

In Text Answer

True

11.2.4 Humanities Story and the Humanities Picnicof the Youth

The Humanities Story for the Youth, started fra@11, aims to increase the use of
library of young adults by offering easy and ingmeg lectures on the humanities.
From April to December in 2012, the lectures wereviged 9 times with the
participation of 1,295 young people.

The Humanities Picnic for the Youth is a programwhich the youth goes on a
picnic with a writer or an expert after reading @k, and becomes acquainted with
the humanities in a natural environment in a cogy @njoyable manner. From May to
November in 2012, the program was implemented i#di The two programs all
showed high participation rates.

11.3 Development and Distribution of Reading Contetrfor

Multicultural Family

We are living in society with cultural diversityf. we do not know diverse culture, we
cannot understand and communicate with people @ifterent culture. Thanks to a
rapid growth of the number of marriage migrants,réém society has become
multicultural, and the use of library by marriagggrants’ children has significantly
increased.

Under the circumstance, in an attempt to promoaeling by multicultural family,
Korean picture books have been translated into riguages including English,
Chinese, Vietnamese, Thai and Mongolian, developsdflash animations and
distributed in a form of DVD to public libraries édmulticultural family support
centers nationwide since 20009.

Public libraries in the nation actively utilize #® contents in their various cultural
programs like a Korean language class and a reatlibbgfor multicultural family.
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Figure 11.3: Multicultural Family

Source http://www.incultureparent.com/wp-content/uplo&fsl 4/08/maezi-reading-
with-brother-e1409116325856.jpg

11.3.1 Support for Operation of Reading Class of Public Libraries in
the Nation

The ‘Reading Class of Public Libraries' is the esgntative reading promotion
program for children and young adults, aiming téseaawareness on joy and
importance of reading, encourage them to have geading habits and make full use
of a library providing a variety of learning expences. For successful operation of the
program, the National Library for Children and YguAdults has offered various
supports.
First, it holds reading class workshops twice a yeathe persons in charge in order
to improve expertise of children librarians, andegawards from the minister to the
librarian, the teacher and the relevant expert Wwaee shown excellent leadership,
and awards from the director of the National Lilgréor Children and Young Adults
to the students who have completed the programguitd performance.
Second, it develops and distributes the "readiagscinanual”, and publishes annually
a material book including operation cases on ftehat the persons in charge can
utilize information on the class.
Thanks to these efforts, the number of participamtthe reading class has grown
every year. The master plan for reading culturemmiton targets to improve
happiness of the public and strengthen nationalvlealge competitiveness through
promotion of reading, and the reading culture proomo act says ‘reading is a
fundamental right of the people.’
On top of this, the National Library for ChildrendaYoung Adults will make efforts
to establish advanced ‘reading’ culture where chitdand young adults can enhance
their imagination and creativity, and play a role a communication channel
connecting books and readers.
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Summary from Study Session 11
In this study session, you have learnt the follawin
1. Promotion campaign directed at building reading Cuture among children
The guide book of ‘Read Me a Book’ suggests prattstrategies to raise
reading habits of the public in daily life. It pezds the importance and the
method to read children books, reviews childreetgl of reading ability based
on the developmental stages, and offers parentsni@ition on how to help
children read good books.
2. Circulating Library Books project
The ‘Circulating Library Books’ project has beenndacted since 2008 to
provide many books to children in rural and remeteuntain areas with no
much benefits of reading culture, and to devel@x tbound reading habits.
3. Development and Distribution of Reading Content for Multicultural
Family
We are living in society with cultural diversityt we do not know diverse
culture, we cannot understand and communicate p&bple with different
culture. Thanks to a rapid growth of the numbemafrriage migrants, Korean
society has become multicultural, and the useboéty by marriage migrants’
children has significantly increased.

Self-Assessment Questions (SAQSs) for study sessidn

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them withiryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 11.1 (Testing Learning Outcomes 11.1)

Highlight on Reading Promotion Project for the @hain in Need

SAQ 11.2 (Testing Learning Outcomes 11.2)

Explain ‘Circulating Library Books’ project
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SAQ 11.3 (Testing Learning Outcomes 11.3)

The ‘Circulating Library Books’ project has beenndacted since 2008 to provide
many books to children in rural and remote moungagas with no much benefits of
reading culture, and to develop their sound reabatyts.

The project has offered 80 primary schools withydeks than 150 students in total
with about 11,000 books by categorizing them inf slibjects- domestic books,
English picture books, “Learn the World’- and pagikg them into 50 books. Each
school can borrow 150 books for 4 months twice a yand also the book are offered
to reading culture promotion events such as megiwvith authors.
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Study Session 12: Factors to Consider in Presentati of
Literature to Children

CHILDREN'S LITERATURE

Listed by
BOOK TITLE

Literature

Introduction
In this study session will be exposed to the weitactors to be considered in the

presentation of literature to children. The rolelu# teacher and what the teacher can
do to ensure that children accept and love liteeatull be explained.

Learning Outcomes for Study Session 12
At the end of this study session, you should be &l

Literatur

at pppst.com

12.1 Explain the factors to 12.2 Discuss Criteria for
Consider in Presesntation of Selecting Children's Literature

Literature to Children
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12.1 Factors to Consider in Presentation to Literatre
Children

Children may not respond positively in developihg tlesired fondness for literature
if it is not well presented to them by either tleadher or the librarian in the school
library. In order for children’s literature to begperly presented, the following factors
must be taken into consideration:

1. One factor to consider in presenting literaturehddren is for the teacher to be
widely read in children's literature. This will @ him to match the literature to
the individual child's needs and interests.

2. Another factor is for the teacher to systematicplhn the lesson so as to satisfy
the needs and interests of the children. Succestuhture lesson plan would
start with posing and answering the following qicest:

a. What types of literature should | teach the chibdre- Short stories, novel,
folk tales, myths and legends, Real-life situatiopsems and drama etc?
The scheme of work will help the teacher to chdbsgopic if there is one.

b. The second question is: To whom do | teach tpgc®To find answers to
this question demands the teacher conducting asrea®lysis of learners by
examining the characteristics of his pupils such tlasir names, age,
developmental levels, gender, socioeconomic backgo literacy level,
urban/rural status, etc.

c. The third question is: What are the literary cohtasks to be treated. This
would lead to the subject content task analysth®fcontent of the literature
material. This is followed by the question: What ldewant the children to
learn or be able to do after the literature lessdn8wers to these questions
will be of significance help in presenting apprapei literature to children.

3. Another important factor that should be considergdthe selection of the
appropriate teaching methods, media and teachitlts shat needed for the
presentation of the literature lesson.

4. It is also important for the teacher or librariahomMs presenting the literature to
children to determine in advance how to encourdageature reading. This could
be done through drama, creative writing, poetrytape-recorded versions of
episodes.

5. Itis equally essential to decide whether the lessil be presented to a group of
children or to the individual child. What usefuliaties (improvised drama in the
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classroom, television and radio, poetry; childrenf#ting, and reading stories
aloud etc) should be provided to encourage childrieterest.
It must also be emphasized that the books thematntient of ideas, language level,
character and plot must suit the maturity, interasti emotional capacity of the
children.
For example, children up to the age of five likerigts of animals, toys, pets, parents,
grandparents, and children like themselves, whagetss, play, get up, go shopping
and who are fed and scolded, loved, taken out ahtbed. Sometimes, children
love made up stories that are about themselveshandown recent activities.

Figure 12.1 Animal Stories
Sourcehttp://2.bp.blogspot.com/-
JHVEjbkwApPY/TfZQ91ziNel/AAAAAAAAAISI2FzbgkaG3NWEDéerestories%2B1.jpg

From this delight in the familiar animals etc, dnén move up to the kind of story
which opens up in their familiar world a wide rargfepossibilities than they normally
exploit.

They like little people sometimes animals and famyatures; but often actual children
whose behaviour is somewhat unconventional, whakotiee rules; or are just unable
to cope with them, who get into trouble, challeagéhority, and triumph over people
who are bigger or older than themselves.

In finding stories for his class, the teacher eaplore collections of folktales from
many sources. Many teachers find that children yenfe repetition of a small
selection of old favorites, but there is a neetiring variety to the child's experience
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of story, if only to move away from fixed respongeam time to time. The teacher
should note that an average child's experiencéeshture in school is very largely a
shared experience.

Consequently, the teacher and the class childrenlgimegularly and frequently share
stories. If all these are put into consideratidre individual presenting the literature
would have engaged it much preparation, which awéntually be of benefit to the
children.

12.2 Criteria for Selecting Children’s Literature

The titles listed in this document have been cédlsefelected to adhere to the criteria

as set forth of Foundation for the Atlantic Can&shglish Language Arts Curriculum

(1996).

The selections include the following:

1. Provide motivating and challenging experiencesablst for the learner’s age,
ability and social maturity.

2. Elicit personal, thoughtful critical responses.

3. Represent a range of styles and literary structures

4. Have literary merit.

5. Use language effectively and responsibly, and asguage that is essential to
the work.

6. Broaden students’ understanding of social, hisabriggeographical and
cultural diversity.

7. Develop sensitivity to and an understanding thii¢cts individual differences
such as age, gender, ethnicity, religion, disahildlass and political/social
values.

While every book listed in this document has reediva careful review
according to the criteria listed above, teachersukh always exercise
particular care in selecting or recommending tdatsclassroom study and
discussion.

Teachers are in the best positions to know bothr thiidents and the
communities in which they live. Curriculum providésrther guidance to
teachers in the selection and presentation of ilegunesources.
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In Text Question
Use language effectively and responsibly, and asguage that is essential to the
work as a criteria for learningrue/False

In Text Answer
True

12.1.1 The broad selection of literature listed ithis document

1. Prose and poetry that deal with issues and ide&sede to children’s
experiences and their evolving understanding ofmtdeves and the world,
texts that they perceive as relevant to their awesl

2. Balances traditional works with more contemporangesy including works
which bring new or previously neglected voices ithe classroom

3. Allows students to explore their own and otherdtural and literary heritage

4. Includes works that can be paired or linked to mlevfor intertextual
connections
5. Provides support to each of the four main compaeihtthe grades 4 -6

reading program guided reading, shared readingpewdent reading (at home
and at school), and read aloud

6. Provides support to both the independent and thé&abavative writing
components of the grades 4-6 curriculum. Teacheds amiministrators may
continue to refer to An Annotated Bibliography ohildren’s Literature for
additional assistance when selecting learning ressuor their classrooms and
school resource centres.

L

Figure 12.2: A Teacher assisting a Student in Writing
Sourcehttp://www.compassion.com/Images/writing-lettersisiance-from-
teacher.jpg
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Summary of Study Session 12

In this study session, you have learnt the follawin

. Factors to Consider in Presentation to Literature Qiildren

In order for children’s literature to be properlgepented, the following factors must

be taken into consideration:

1. One factor to consider in presenting literatirechildren is for the teacher to be

widely read in children's literature. This will drl@ him to match the literature to the

individual child's needs and interests.

2 .Another factor is for the teacher to systemdtigaan the lesson so as to satisfy the

needs and interests of the children. Successarhtiire lesson plan would start with

posing and answering the following questions:

* What types of literature should | teach the chide- Short stories, novel, folk
tales, myths and legends, Real-life situationsymand drama etc? The scheme
of work will help the teacher to choose the topithere is one.

* The second question is: To whom do | teach thisc®po find answers to this
guestion demands the teacher conducting a needysignaf learners by
examining the characteristics of his pupils such thgir names, age,
developmental levels, gender, socioeconomic backglto literacy level,
urban/rural status, etc.

» The third question is: What are the literary cohtesks to be treated. This would
lead to the subject content task analysis of theerd of the literature material.
This is followed by the question: What do | warg ghildren to learn or be able to
do after the literature lesson? Answers to thesstipns will be of significance
help in presenting appropriate literature to cleitdr

3. Another important factor that should be consdeis the selection of the

appropriate teaching methods, media and teachinljs sthat needed for the

presentation of the literature lesson.

4. It is also important for the teacher or librariho is presenting the literature to

children to determine in advance how to encourégeature reading. This could be

done through drama, creative writing, poetry oetagcorded versions of episodes.

5. It is equally essential to decide whether tlesda will be presented to a group of

children or to the individual child. What usefultiaties (improvised drama in the

classroom, television and radio, poetry; childremging, and reading stories aloud
etc) should be provided to encourage childrenés @st.
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2. Criteria for Selecting Children’s Literature
The selections include the following:
1. Provide motivating and challenging experiencesablst for the learner’'s age,
ability and social maturity.

2. Elicit personal, thoughtful critical responses.

3. Represent a range of styles and literary structures

4. Have literary merit.

5. Use language effectively and responsibly, and asguage that is essential to
the work.

6. Broaden students’ understanding of social, hisébrigeographical and cultural
diversity.

7. Develop sensitivity to and an understanding théieces individual differences
such as age, gender, ethnicity, religion, disahiltlass and political/social
values.

Self-Assessment Questions (SAQSs) for study sessidh

Now that you have completed this study session,cauassess how well you have
achieved its Learning outcomes by answering thewahg questions. Write your
answers in your study Diary and discuss them withryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 12.1 (Testing Learning Outcomes 12.1)

Mention Factors to be considered in presentatiditeshture to children.

SAQ 12.2 (Testing Learning Outcomes 12.2)

List out the Criteria for Selecting Children’s Ligture.
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Study Session 13: Methods of introducing literature to
children

Introduction

The last study session you learnt the factors dosicler in the presentation of
literature to children. This study session presémts the presentation can really be
carried done, in terms of the methods. Strategesefiching children’s literature will
also be considered.

Learning Outcomes for Study Session 13
At the end of this study session, you should be &l

£

131 Highlight the Method of

| g

13.2 Explain Telling stories 13.3 Discuss Strategy for

introduction Literature to . - ;
children in Class Teaching Children's
Liiterature
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13.1 Methods of introducing literature to children

There is no doubt about it that for children to r@gpate and enjoy literature, the
presentation of the literature matters a lot. Tikidecause if the literature is badly
presented, children will not get the needed vahgy tought to get and as such may
not be interested in it. There are different methotipresenting literature to children,
however,two principal ways will be considered. Omatorytelling, while the second
is through effective teaching strategies.

13.1.1 Storytelling

Down through the ages, storytelling was the tradal way of teaching. It reaches
students at the beginning of their learning. Ydtas the power to appeal to students
of all ages and abilities. Storytelling can be tis@y to connect with disconnected
students who appear not to able to learn at all.

This is true because since time began, storiegddovexplain the world around us.
Storytelling is a means for children to share wiitbir own family, community,

cultural values, and heritage. Storytelling, bysibgial nature, engages children in a
special intimacy that television and other mediancé come close to duplicating.
There is a positive, intimate interaction betwdanteller and the listener.

B iy

Figure 13.1: Storytelling to Children (Tales)
Source:http://blog.ng.jovago.com/wp-content/uploads/2015iti.jpg

When the storytelling event is over, much can k& bpon that interaction. Exploring
stories, sharing interpretations, and feelings whhdren through active imaginative
play and constructing original stories, such asieas and variants, truly set children
free to experience a sense of wonder.

The sooner children begin to be involved in theselk of interactions with stories,
the more experienced and prepared they will beréading, writing, telling, and
sharing their own stories and the stories they emiss in children’s trade books at
home and in school. In order to present literatarehildren in a form of storytelling,
schools as well as school libraries should maketiong designated story hours in
which children can enjoy storytelling.
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Box 13.1: Notes
Teachers can start by asking children to tell tbein stories, the teacher can tell them
a story and urge them to pay rapt attention andaheher could also tell them to go
home and collect stories. In order to make stdigtglmore enjoyable, the stories
could be read in the mother tongue of the childiEms will create a measure pf
amusement and their interest can be sustained.

There are some characteristics of storytelling Wwhiare worth mentioning :
Storytelling is entertaining; it encourages pap@tion; stories speak to the whole
child; stories from the oral tradition speak a @ngal language; students exposed to
storytelling can read with a “sense of story’- sygtlanguage, character types,
outcomes; shaping and framing are the keys totefiersonal experiences as stories;
storytelling mentally stimulates students as thaturally begin to imagine and make
sense of the story while they listen.

13.1.2 Stories Create Interest

As an instructor, you can capitalize on the inherenrative structure of research as
the quest for knowledge. Science is the processlging mysteries; in fact, writers of
journal articles are often advised to make theirdifigs into "a good story."
Psychologists often start out by confronting amiging problem. For example, why
are bicycle riders faster when they are racing resjaanother person than going
around the track by themselves?

Researchers also encounter and overcome variousctdss in their quest to
understand a phenomenon. For example, when researtied to replicate social
facilitation effects, sometimes the presence oéxhmproved performance, and other
times it harmed performance. Why would that be?eTallvantage of the suspense
that this chain of events can create.

Telling the story of how researchers became intedesm a particular issue, without
immediately providing the resolution, will motivay@ur class to think of their own
approaches to solving the problem. They can shar¢hé sense of discovery.
Understanding the process of solving a researchlgmocan generate excitement, as
well as an increased appreciation for the "deteatiork” involved in psychology.
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Box 13.2: Note
Characters are an important element of any tald,iateed, stories can also make
material, concrete and memorable by putting a hufpaanimal) face on theories and
issues. Students may remember the peril of H. . patient who could not form new
memories, long after they have forgotten otherildetd brain anatomy or memory
research.

They may have a vivid mental image of Harry Harbarphaned monkeys interacting
with cloth or wire "mothers." If they remember thencrete elements of the story,
they may then be able to reconstruct the abstesgohs illustrated by the story.
Furthermore, listeners may identify with the prataigts of your stories, and thus
might be better able to relate course materiahéa own lives.

Making the material personally relevant can leadinimreased thinking about the
material and a greater ability to apply the newwdedge. Similarly, giving some
background about the researchers who developetydarttheories can help engage
student interest by humanizing the research procasd may even provide role
models for students who may be interested in pgnesearch themselves.

Stories can convey the passion, enthusiasm, anobsiyr of the researchers.
Sometimes psychological research can seem divdroedthe real world, but in the
process of developing his theories about complia@eadini actually went through
training programs to becomes a salesman of enoydiap, dance lessons, and the
like.

He also went "on the inside" as a particiapnt-oleeto study advertising, public
relations, and fundraising agencies to learn abweit techniques. Students studying
social influence love to hear about Cialdini imniegs himself in the world of
compliance professionals.

In Text Question

Stories can also make material concrete and meneotap putting a human (or
animal) face on theories and issuBsie/False

In Text Answer

True
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13.1.3 Stories Provide a Structure for Rememberin@ourse Material
Coherence is the hallmark of a good narrative. Relbeging a list of isolated
concepts anddefinitions is difficult, but recallittie flow of a research story may be
easier for students. Asmentioned above, stories atsxy help create vivid mental
images, another cue for recall.

Because stories provide natural connections betweents and concepts, mentioning
one part ofthe story may help evoke the other mdrtise story, just as hearing one bar
of a familiar tunemay bring the entire song to mind

13.1.4 Stories Are a Familiar and Accessible Formf&haring Information
Some students may be intimidated by abstract casicep may doubt their ability to
master or understand the material. A story mayipge®a non-threatening way to ease
students into learning.

A narrative opening may seem simple and straigivtiod, allowing students to relax
and grasp a concrete example before moving inte remhnical details of a theory or
finding. Sometimes stories can even be about thmnileg process; tales of previous
students who struggled but then succeeded mighe sas inspiration for current
students. (It probably goes without saying thdtnglstories that mock or disparage
previous students may do more harm than good.)

13.1.5 Telling a Story from Experience Can Create ®lore Personal
Student-Teacher Connection

This rapport can lead to a positive classroom dm@erhaps you are a clinical
psychologist who has seen a patient with a padrgutompelling presentation of the
disorder you're discussing in class. Or maybe gaa'social psychologist who has had
your own brush with bystander intervention andudiibn of responsibility.

— S . —
Figure 13.2:Interaction between a teacher and a Student
Source:http://www.primateaching.com/wp-content/uploads&08/rsz_slidebar2-
300x200.jpg
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Sharing these experiences gives the class a nesy ol makes the subject come
alive. As long as every class session isn't anathapter from your autobiography,

students enjoy seeing a glimpse of the human didkedr professors. As an added
benefit, in discussion classes, providing this kiicopening may inspire reciprocity

and help create an atmosphere where students aeewiiling to share their opinions

and experiences.

13.2 Telling Stories in Class

The study session itself may be structured as l@tnag, or a story can simply be an
illustration of a key point. Taking advantage oé thatural drama of research stories
can help the pacing and flow of your study sesdimagine yourself as a storyteller,
perhaps with your students gathered around a ceanfather than marching through
the material, fact by fact, you can add storytglfilourishes.

Let the suspense build - pause for a moment beéwealing the results of the study,
to draw in students' attention. Stories can als@ lmatural way to introduce humor
into your lecture. One way to learn about how tb destory is to listen to master
storytellers at work. National Public Radio prowsdeome wonderful examples:
Garrison Keillor, for instance, enthralls thousanfipeople each week with his tales
of Lake Wobegon.

You may also know people in your own life - relasy friends, and colleagues - who
can spin a marvelous tale. Take note of how theglue their audience, and use those
techniques as you develop your own style. Do thaysp at key places? What
information do they give early on to draw listen@rs and how do they maintain
suspense? Do they bring characters to life withldwilescriptions or unique voices?

Figure 13.3: A Teacher teaching in a Class a Story in a Class
Sourcehttp://d19lga30codh?.cloudfront.net/wp-content/igals/2015/10/Teacher.qgif

Just as you develop your own style of teachindpeacan you develop your own style
of storytelling that draws on role models, but ffsur own personality.As with any
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example, a story should be a clear illustrationtlod principle you're trying to
demonstrate.

Because listeners have their own interpretationshef point of stories, it is your
responsibility as an instructor to make the messdgdhe story clear, and draw links
between the story and the abstract principles matestrates. Beginning students,
especially, may not be able to make these conmectim their own, or they may
remember peripheral aspects of the story rathertti@main point.

Students should be aware that classroom storiepaateof the learning experience,
not a tangent from it. Keep the story clean anth& point. Furthermore, if a story
doesn't quite match the concept you are tryingeimahstrate, you may be better off
omitting it. At exam time, students who remembestay from class should not be
misled by itsconclusions.

In Text Question

Just as you develop your own style of teachingpeacan you develop your own style
of storytelling that draws on role modelsue/False

In Text Answer

True

When is the best time to tell a story for it to @ahe maximum impact? Schank
(1990) suggestthat stories should come after saprior expectation failures. When
individuals have recognized flaws in their existimgdels of the world, they are open
to correcting those models. Individuals are esfiigciapen to learning when the
expectation failure and story are relevant to tgeals.

For example, suppose you had just come back frachteg a particularly frustrating
day of class, where students' minds were wandemagyou couldn't seem to engage
the class.

If at that moment, your colleague told you aboutvhshe had transformed her
classroom environment by starting each study sessith a story that presented a
real-world problem or mystery, and working througlover the course of the class
session, you might be especially open to learmog fthat tale.

For your students, framing stories with relevamy@ms (succeeding at a job, getting
along with roommates) may help make them more likel be attended to and
recalled. Along the same lines, stories can beftola different points of view. Think
about perspective when you're designing your ssagion.
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You could describe an experiment from the reseacipeint of view, but you might
instead begin by telling the story of what a p@waat in that study experienced
instead, to draw students into the situation. Imagfor example, being a participant
in the Asch conformity studies, with rising levad$ confusion and doubt as your
fellow participants continue to give wrong answiera line judgment task.

Figure 13.4:A telling a Story to Children
Sourcehttps://advedupsyfall09.wikispaces.com/file/vieadteer_reading_to_childre
n_hg_clr.gif/87119279/301x222/teacher_reading_taddceén_hg_clr.gif

Stories can encourage empathy, and putting thessalv participants’ shoes can
sometimes help students understand the power efriexental situations. Varying the
presentation of research to focus on a resear@suy a participant perspective can
also help add spice to your lecture.
In some types of courses, particularly smaller sansi, it may be appropriate to have
students share stories from their own lives, ade&al, students may spontaneously do
this even in larger courses. This is another fofraabive learning, and students may
be even more attentive to a story told by theirpee
An instructor's role might then be to link aspectsthese narratives to theories or
principles in the psychological literature. (Stuttemay become frustrated with a
course that appears to consist only of sharingvziddal experiences, without links to
theory or research.)
If individuals are likely to be sharing stories thmay be sensitive - for example,
struggles with psychological disorders, experiensdh stereotyping or prejudice, -
ground rules about respect for others, not disngsgersonal revelations outside the
classroom, and the like should be established .early
Can there be a downside to using stories in thesad@m? One issue that psychology
instructorssometimes face, especially in introdrycemnd social psychology courses, is
helping students to understand that personal expei isn't everything and that
psychological questions can be tested scientificald evaluated with data.
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Your use of stories should be integrated with exiee to empirical evidence, so that
students do not come away with the impressiondtshgle story, even an especially
vivid and compelling one, should be understoodrasfdor a particular position. You
may also want to solicit student feedback on yaories, especially if you are telling
a particular story for the first time, or if youeanew at introducing storytelling into
your teaching.

LN0 » E?

Figure 13.5:Children How to read
Source: https://www.britishcouncil.org/sites/default/filegfles/bc-landscape-
630x354/public/how_to_teach_children_english_usihgstrated_storybooks.jpg?ito
k=aSOCdMv6

You might ask students to list stories that theynfibto be interesting and useful, and
alternatively, note whether any stories seemeddander or create confusion. At the
end of class or after telling a story, you migtketaa minute or so to ask students to
summarize the point of a story you told, to makesdhat your message has been
conveyed.

Stories can serve another function that goes beyloactlassroom. Shared narrative
can be a force in creating community. Stories tierent students to traditions and
people from the past. If an important event or aligcy took place on your campus or
in your town, let students know about it. Tell s#ésrthat embody the values of your
discipline and your campus. Share your teachingestovith colleagues. And may

you and your students live happily ever after.

In Text Question

Stories can encourage , and putting thenssalveparticipants' shoes can
sometimes help students understand the power efiexental situations.

a. Empathy

b. Emotion

C. Discipline
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d. Facilitate good learning
In Text Answer
The answer is option Empathy

13.3 Strategies for Teaching Children’s Literature

Successful teaching of children’s literature mustdased on two important factors.
The first is that the teacher must be knowledgeabtaut different purposes and types
of reading. Another important factor concerns clmogpgppropriate strategies in form
of relevant meaningful activities to use to tedud pupils.

The purpose of this unit is to present to you seingegies/activities you can use to
teach literature. The following method can be usgé@aching children’s literature.

I Individualized Learning

This is one person pupil reading with same guidanCiee attributes of

individualized learning include children assumingsponsibility for their

learning, proceeding with activities and materialstheir own level or rate in
school, home, elsewhere. Choice of learning expeei® is made by the
children. The role of the teacher involves: statiegson object pre-testing,
including activities to elicit children’s active peipation and giving follow up
projects to permit children to apply learned knayge and skills.

. Groups Reading

Group reading means a number of children placedathered together and

assigned to read about a topic and give a reptet.afou have to note that

whether it is group reading or individual readingsithe individual in the group
who reads.
Iii. Controlled Reading

The literature teacher should at any given timdrcbthe reading activity of the

class through the following:

a. Control of individual reading: The teacher could provide guided questions
which will provide clues to what he wants the indual to read. With these
questions, the pupil can read for specific infoipratfrom the text. Such
questions are usually given before the text or g@esds read so that they
stimulate, encourage and guide the individual reamtethe directions the
teacher wants him or her to go.
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b. Control of Group Reading: The teacher can control the group reading
activities of his or her class by grouping the slagarious group leaders can
be assigned to take control of the groups. Theouargroup leaders may act
as the speakers of the group. The teacher camasd&xt or novel or poetry
to each group. Children will read the assigned baikhome or the class.

The group leaders will summarize the books theyehaad to the whole class. The
groups can be asked questions on differences amithisties existing between one
group and another.

Figurel3.3:Group reading
Sourcehttp://images.clipartpanda.com/reading-group-clig-aTKp8neGc.jpeg

\2 Formation of Discussion Groups

The teacher can also decide to organize discuggmups on what was read from a
text or passage or novel, or poetry or short storiehe teacher may give a guide
guestion like "What would you have done if you wamnea similar situation? The
teacher can decide to allocate marks to the grodpss will create healthy
competition and lively discussion in the class.

V. Formation of Drama Groups

The teacher can form drama groups in the clas®a@y member of the group would
be given a portion of his or her reading which heslee will memorize. Pupils are
given specific roles to play so as to dramatizectheracters in the novel or story read.
In all these activities, the teacher of childrdiésature is a guide.

The teacher should not dominate the activities,dmatr in mind that the children are
learning and participating actively. He initiatesgtivates and encourages the children
to ask question, participate in discussions, ardtlagr roles in plays. His or her
involvement at intervals is to ensure the literactivities of children do not derail.

The teacher should take care of individual diffeemne.g. sex, age, background etc.
He should create a positive attitude in the minfishe reader. He should provide
interesting novels, texts, short stories, etc. Mmukl train children to read a variety of
texts. He should motivate children to read, letchi#dren see the purpose of reading.
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Summary from Study Session 13

In this study session, you have learnt the follawin

1. Methods of introducing literature to children
There is no doubt about it that for children to regopate and enjoy literature, the
presentation of the literature matters a lot. Thikecause if the literature is badly
presented, children will not get the needed vahey tought to get and as such
may not be interested in it. There are differenthods of presenting literature to
children, however, two principal ways will be catesied. One is storytelling,
while the second is through effective teachingtsgias.

2. Telling Stories in Class
The study session itself may be structured as r@atngg, or a story can simply be
an illustration of a key point. Taking advantagetité natural drama of research
stories can help the pacing and flow of your stadgsion. Imagine yourself as a
storyteller, perhaps with your students gatheredimat a campfire. Rather than
marching through the material, fact by fact, yoo add storytelling flourishes.

3. Strategies for Teaching Children’s Literature
Successful teaching of children’s literature must llmsed on two important
factors. The first is that the teacher must be Keadgeable about different
purposes and types of reading. Another importactofaconcerns choosing
appropriate strategies in form of relevant meanihgttivities to use to teach the
pupils. The purpose of this unit is to presentda gome strategies/activities you
can use to teach literature. The following meth@h ke used in teaching
children’s literature.

Self-Assessment Questions (SAQSs) for study sessidh

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thwahg questions. Write your
answers in your study Diary and discuss them withiryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 13.1 (Testing Learning Outcomes 13.1)

Explain Telling story as a method of introducirgiature to children

SAQ 13.2 (Testing Learning Outcomes 13.2)

Discuss Telling Stories in Class
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SAQ 13.3 (Testing Learning Outcomes 13.3)

Highlight on the following Strategies for Teachi@bildren’s Literature:
I Individualized Learning

. Groups Reading

iii. Controlled Reading

V. Formation of Discussion Groups

V. Formation of Drama Groups
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Study Session 14: Criteria for selecting children’siterature

CHILDREN'S LITERATURE
Listed by &% at ppst.cum

BOON TITLE

Introduction

As you may have observed, this course materiadiszsissed a lot on the subject of
children’s literature from study session one tofeen. The emphasis in this last study
session lies in the criteria that should be usesetect children’s literature either for
acquisition in the library, or for personal uséhatne, at school or any other situation.
These criteria are very important because childwdh benefit from the literature
maximally if they find it available, suitable andjeyable.

Learning Outcomes for Study Session 14

CHILDREN'S LITERATURE

Listedby § at pppst.com
BOOK TITLE 4§ 2

14.1 Explain Criteria for

Seleting Children's Children's Book
Literature

14.1 Criteria for selecting children’s literature

The criteria for selecting children’s literature tme discussed are; suitability,
enjoyment and availability.
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Suitability

Enjoyment

| Availability

Figure 14.1:Criteria for Selecting Children’s Literatu

1. Suitability
It is very important to consider this criterion whgelecting children’s literature. TF
is because, suitability implies that the childrelitsrature s appropriate, fitting an
apt. it connotes that the children’s literatur@fighe right time and for the right set
children. The various types and formats of chiltbeiterature have been discussec
this write up, all these information materizcare meant to be used by children
different ages.
How suitable will it be for ABC concept book to beelected for use
undergraduates in the university? In like mannewvauld also not be suitable for
chapter book that contains less illustratio be selected for a child of 5 years, t
will be misplaced. But the chapter book can be used child who is between -16
years of age.
Thus it is very important to consider this questiamen thinking of the suitability c
children’s literature; how o the literature theme and treatment of ideas, aciiers
and plot and the level of language suit the chibd'shildren’s maturity and interes
personal problems, social situations, creativeiteds| understanding, responses
feelings? Answer tohis question will reveal how appropriate the litara is to the
child.
Suitability also has implication for the publishensd writers of children’s literatur
The developmental capacity and the ages of childsbould be taking int
consideration whempublishing literature for children. The childrenlwfind it very
easy to relate to the information presented amul lzsefit fully when the literature
suitable.
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In Text Question

Literature theme and treatment of ideas, charaatedsplot and the level of language
suit children's maturity and interests, personabbjams, creative abilities,
understanding, responses and feelifigae/False

In Text Answer

False

2. Enjoyment

This is another criterion that is used to selecdtdoén’s literature. Reading literature
for children should be pleasurable, it should bdebght. Any literature that fails to
hold the attention of children or that proves bgria them will not be appreciated by
them at all. If children fail to derive enjoymembin a particular literature, it might
discourage them from reading other potentially gaigbe materials.

Enjoyment is related to the first criterion discessChildren are likely to find suitable
materials enjoyable. For instance a book thatdrdee problem of adolescents like;
how to prevent bullying in school, how to succek#fuschool, how to resist peer
pressure and the likes will be enjoyed by childretween the ages of 14-18.

This is because the book addresses the concertiseofargeted age group. It is
therefore important to consider this criterion wisefecting children’s literature.

3. Availability

This is the third selection criterion to be consade Availability of the literature is
very important because, it is one thing to sedechildren’s literature that is suitable
and enjoyable, but what happens if it is not ab&@a This becomes a problem, it
would be difficult to have access to the materrad athers too will find it difficult to
get it.

Even though the book industry in Nigeria is advagcithat cannot be said of
children’s literature. A visit round the book stanahd book shops even in our urban
centres reveal a dearth of children’s book. Theasibn will be more alarming in the
rural area, and yet our country is about 60% rural.

It is also important to state that the dearth oictional libraries both in the urban and
rural areas of the country also contributes toavalability problem. Had it been the
libraries especially public and community librare® functional and effective, they
would help provide access to children’s literatilma may not be easily assessable.
This would assist the children to develop theirdity use skills, important skills that
will teach them to be resourceful. It would alsdphthem to supplement the class
instruction with further information from differefiooks. The significance of this is
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that, even if the literature is not available irokashops, the libraries will provide a
better alternative.

In order to make more suitable reading materiatglavle to children, communities,

schools and Government should strive to establisreribraries for children at least

in every Local Government Area. Authors and puldistcould also tackle the apathy
expressed towards children's literature by orgagisymposia, writing workshop and
seminars for authors.

This will boost the availability of children’s litature in the long run. As a result of
this, reading will improve, and children who are teaders of tomorrow will be better
equipped to face the future with confidence.

Figure 14.2:Teacher Teaching in Class Room
Source:http://b.3cdn.net/awas/29¢37bb007debfca85 _lam6bonc

14.1.1 Other Criteria for Selecting Children’s Literature
The titles listed in this document have been cédlsefelected to adhere to the criteria
as set forth on page 54 of Foundation for the AitaGanada English Language Arts
Curriculum (1996). The selections
1. Provide motivating and challenging experiencesablst for the learner’'s age,
ability and social maturity

2. Elicit personal, thoughtful critical responses

3. Represent a range of styles and literary structures

4. Have literary merit

5. Use language effectively and responsibly, and asguage that is essential to
the work

6. Broaden students’ understanding of social, hisédrigeographical and cultural
diversity
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7. Develop sensitivity to and an understanding th#eces individual differences
such as age, gender, ethnicity, religion, disahiltlass and political/social
values.

While every book listed in this document has reedia careful review according to
the criteria listed above, teachers should alwagsoise particular care in selecting or
recommending texts for classroom study and discossieachers are in the best
positions to know both their students and the comitias in which they live.

The section entitled Resources in Foundation far #tlantic Canada English

Language Arts Curriculum (pp. 54-56) provides fartlyuidance to teachers in the
selection and presentation of learning resources.

14.1.2 The broad selection of literature listed ithis document

1. Includes prose and poetry that deal with issuesideas related to children’s
experiences and their evolving understanding ahdedves and the world, texts
that they perceive as relevant to their own lives

2. Balances traditional works with more contemporanes) including works
which bring new or previously neglected voices itfte classroom

3. Allows students to explore their own and otherdtuwal and literary heritage

4. Includes works that can be paired or linked to mevfor intertextual
connections

5. Provides support to each of the four main companehthe grades 4 -6 reading
program guided reading, shared reading, indepen@aating (at home and at
school), and read aloud

6. Provides support to both the independent and thkabowative writing
components of the grades 4-6 curriculum Teachers administrators may
continue to refer to An Annotated Bibliography ohildren’s Literature for
additional assistance when selecting learning messufor their classrooms and
school resource centres.

14.2 How to choose a children’s book

Since children’s books are your child’s first irdttion to literature, it is important
that they make the right impression. Blessed witdrvalous books at an early age,
your child will be more likely to curl up with a gd book in later years.
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There are a number of ways to choose books widehgt, consult your local
children’s librarian, a wonderful resource brimmingith sound, up-to-date
information about books, magazines, CDs and a tyagkother materials. Next, do
some research on your own. Consult a few of theighdd guides to children’s
literature available in your library’s referencetsen, and talk to your child’s teacher.

14.2.1 Criteria to consider
Use these five questions as a guide when choohitdyen’s books:

1. Is it right for my child? You are the best judge of what will especially egddo
your child. You shouldn’t choose a book just beeaiisis an award-winner.
Keep your child’s unique personality in mind.

2. Are the illustrations well done?Vivid, clear imagery is a must for children
ages 4-8, and the images are most effective whepn tlorrespond to the
storyline. Wordless books are also a wonderful s®af language development,
requiring your child to interpret the illustratioas the story progresses.

3. Is the story well written? Age-appropriate language is the minimum
requirement. The language should be also imagmativich and
challenging. New and difficult vocabulary words avenderful when meanings
can be inferred from the context of the story.

4. Is the text informative and lively? Don’'t judge a book by its cover, or its
author. While an author might be knowledgeable ab@ubject, he or she might
not be able to communicate in a clear and engagaygthat appeals to children.

5. Is the theme of the book timeless and enduring@hildren and adults alike
enjoy themes they can identify with.

14.2.2 Other ways of Choosing a Child's Book
1. Babies and Toddlers
» Very young children are attracted by brightly celdpictures of simple objects.
» They are listeners, and respond well to books withple texts and good
rhythms.
» Wordless books stimulate them both visually and talgr) and encourage them
to create their own stories.
» They are delighted with board books and cloth bpoksch have the virtue of
being practically indestructible.
2. Preschool and Kindergarten
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» Mother Goose, nursery stories, and other booksctlegi familiar objects and
experiences are enjoyable to children in this agam

» These children like listening to slightly complesxts with good rhythm and
effective word repetition.

» They are also coordinated enough to have consteuétin with toy-like books
that may pop up, move, or provide other astonishsnen

3. Early School Years (Ages 5-8)

1. A few children may learn to read before they ar¢hm first grade. Most learn
during first grade. Many learn even later.

2. For reading to or with children, select picture k®avith strong storylines and
character development.

3. For the child who is reading independently, choasebook with a
straightforward story employing words that will familiar from everyday use.
Some publishers produce books, generally calledsy'eaeaders,” which
independent readers often enjoy.

4. Third-graders are often able to handle stories aihes complexity. The
vocabulary should be relatively familiar while inding some challenging
words.

5. A lot of informational books have been published tlie early grades. These
non-fiction books encourage children to read albapits that interest them and
to satisfy their curiosity about complex subjects.

LR L
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Figure 14.3: A Student Solving Question on the Board
Sourcehttp://lwww.aljazeera.com/mritems/Images/2016/1/8460e4b1824459a1e38
8059944821 18.jpg
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4. Older Children (Ages 9 and up)
» Consider who the child is his or her personaligittr and personal preferences
when choosing a book.
» Make a selection with the child in mind; chooseardnrmational book or a novel
in an area of specific interest.
Publishers sometimes indicate on the cover of duklthe age level or grade level for
which they think that book is most suitable. Ddm@sitate to choose a book that may
be suggested for someone older than your child.déok is beyond a child's reading
ability, it can be read to him or her now, andiate by the child.
It is also possible to find picture books that hessaof the subject or artwork will be
just right for an older child. An interesting stary a beautiful, well-illustrated book
offers the child an aesthetic experience to eny@r and over again.
Some children's books have become classics. Mavy ¢ni@at appeal and should be a
part of everyone's reading experience, especiiflyyioung reader is at the right age
for a classic. Classic stories are often excebetections for the family to read aloud
together. Some children find a contemporary bookemappealing than a classic:
think of the child's reading enjoyment and selexiks that will appeal to that child.
Young people love paperbacks. Reprints of hardcbtles for every reading level are
widely available as paperbacks. In addition, treeeemany children's books published
originally and only in paperback formats. Most pdyaeks for children are reasonably
priced.
In conclusion, a fine book is not necessarily th@stavish or most expensive book
on the shelf. It is a book that is written and daed well. Take more than a few
minutes to look at the books read them or pasdagesthem. A book is an unlimited
investment in the human mind and spirit. Its sed@ctieserves thoughtful attention.

Summary from Study Session 14
In this study session, you have learnt the follawin
1. Criteria for selecting children’s literature
The criteria for selecting children’s literaturelinde the following:
» Suitability,
» Enjoyment
> Availability.
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2. How to choose a children’s book

Since children’s books are your child’s first irdution to literature, it is important
that they make the right impression. Blessed witrvalous books at an early age,
your child will be more likely to curl up with a gd book in later years.

There are a number of ways to choose books widehgt, consult your local
children’s librarian, a wonderful resource brimmingith sound, up-to-date
information about books, magazines, CDs and a tyagkother materials. Next, do
some research on your own. Consult a few of thelighdd guides to children’s
literature available in your library’s referencetsen, and talk to your child’s teacher.

Self-Assessment Questions (SAQSs) for study sessiagh

Now that you have completed this study session,gauassess how well you have
achieved its Learning outcomes by answering thewahg questions. Write your
answers in your study Diary and discuss them withiryTutor at the next study
Support Meeting. You can check your answers wighNlotes on the Self-Assessment
guestions at the end of this Module.

SAQ 14.1 (Testing Learning Outcomes 14.1)
Explain the following criteria:

» Suitability,

» Enjoyment

> Availability

SAQ 14.2 (Testing Learning Outcomes 14.2)
Discuss on How to choose a children’s book

References

Obi. C, Ayanniyi and Osuji, U.S.A (2010) Childrenlderature. National Open
University of Nigeria. Retrieved August 21, 201drfr http://www.nou.edu.ng

167



