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Vice-Chancellor's Message

The Distance Learning Centre is building on a sbidlition of over two decades of
service in the provision of External Studies Praogre and now Distance Learning
Education in Nigeria and beyond. The Distance Legrrmode to which we are

committed is providing access to many deservingeNagns in having access to higher
education especially those who by the nature ofr thegagement do not have the
luxury of full time education. Recently, it is coibuting in no small measure to

providing places for teeming Nigerian youths who éme reason or the other could
not get admission into the conventional universitie

These course materials have been written by wrgpesially trained in ODL course
delivery. The writers have made great efforts tovjate up to date information,
knowledge and skills in the different disciplinegdaensure that the materials are user-
friendly.

In addition to provision of course materials innprand e-format, a lot of Information
Technology input has also gone into the deployméburse materials. Most of them
can be downloaded from the DLC website and ardabtaiin audio format which you
can also download into your mobile phones, IPod3MRong other devices to allow
you listen to the audio study sessions. Some ofthéy session materials have been
scripted and are being broadcast on the univessityamond Radio FM 101.1, while
others have been delivered and captured in audimaliformat in a classroom
environment for use by our students. Detailed mi@iton on availability and access is
available on the website. We will continue in otfods to provide and review course
materials for our courses.

However, for you to take advantage of these formas will need to improve on

your L.T. skills and develop requisite distancermgagy Culture. It is well known that,

for efficient and effective provision of Distancealning education, availability of
appropriate and relevant course materialssga qua nonSo also, is the availability

of multiple plat form for the convenience of oundgnts. It is in fulfilment of this, that

series of course materials are being written tdkenaur students study at their own
pace and convenience.

It is our hope that you will put these course matsirto the best use.

polliern.

Prof. Abel Idowu Olayinka
Vice-Chancellor



Foreword

As part of its vision of providing education fotiberty and Development” for

Nigerians and the International Community, the @nsity of Ibadan, Distance
Learning Centre has recently embarked on a vigorepssitioning agenda which
aimed at embracing a holistic and all encompasapoach to the delivery of its
Open Distance Learning (ODL) programmes. Thus veecammitted to global best
practices in distance learning provision. Apart nfroproviding an efficient

administrative and academic support for our stuigjeme are committed to providing
educational resource materials for the use of twdemts. We are convinced that,
without an up-to-date, learner-friendly and dis@nkearning compliant course
materials, there cannot be any basis to lay clanbding a provider of distance
learning education. Indeed, availability of appraf@ course materials in multiple
formats is the hub of any distance learning provisvorldwide.

In view of the above, we are vigorously pursuingaasatter of priority, the provision
of credible, learner-friendly and interactive caummaterials for all our courses. We
commissioned the authoring of, and review of comnsgerials to teams of experts and
their outputs were subjected to rigorous peer reveensure standard. The approach
not only emphasizes cognitive knowledge, but aksitssand humane values which are
at the core of education, even in an ICT age.

The development of the materials which is on-gafsp had input from experienced
editors and illustrators who have ensured that #reyaccurate, current and learner-
friendly. They are specially written with distantgarners in mind. This is very

important because, distance learning involves maidential students who can often
feel isolated from the community of learners.

It is important to note that, for a distance leartmeexcel there is the need to source
and read relevant materials apart from this coursgerial. Therefore, adequate
supplementary reading materials as well as otHernmation sources are suggested in
the course materials.

Apart from the responsibility for you to read tlsisurse material with others, you are
also advised to seek assistance from your coursiitdeors especially academic
advisors during your study even before the inteéractession which is by design for
revision. Your academic advisors will assist youngsconvenient technology
including Google Hang Out, You Tube, Talk Fusiom;. eout you have to take
advantage of these. It is also going to be of insreadvantage if you complete
assignments as at when due so as to have necéssdipacks as a guide.

The implication of the above is that, a distan@rer has a responsibility to develop
requisite distance learning culture which includédgyent and disciplined self-study,

seeking available administrative and academic suppod acquisition of basic

information technology skills. This is why you aemcouraged to develop your
computer skills by availing yourself the opportynif training that the Centre’s

provide and put these into use.



In conclusion, it is envisaged that the course natewould also be useful for the

regular students of tertiary institutions in Nigewho are faced with a dearth of high
quality textbooks. We are therefore, delighted tespnt these titles to both our
distance learning students and the university’'sileegstudents. We are confident that
the materials will be an invaluable resource to all

We would like to thank all our authors, reviewersl goroduction staff for the high
quality of work.

Best wishes.

@)f'—-w Ay 2

Professor Bayo Okunade
Director
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About this course manual

About this course manual

Introduction to Social Structure SOW209 has beedyced by
University of Ibadan Distance Learning Centre. &lurse manuals
produced by University of Ibadan Distance Learr@®treare structured
in the same way, as outlined below.

How this course manual 1s

structured

The course overview

The course overview gives you a general introdactio the course.
Information contained in the course overview wélhyou determine:

If the course is suitable for you.
What you will already need to know.
What you can expect from the course.

How much time you will need to invest to compldte tourse.

The overview also provides guidance on:

Study skills.

Where to get help.

Course assignments and assessments.
Margin icons.

We strongly recommend that you read the overveanefully before
starting your study.

The course content
The course is broken down into Study Sessions. Extady Session
comprises:

An introduction to the Study Session content.

Study Session outcomes.

Core content of the Study Session with a varietigafning activities.
A Study Session summary.

Assignments and/or assessments, as applicable.

Bibliography

Your comments
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After completing Introduction to Social Structure would appreciate it
if you would take a few moments to give us youdfzsck on any aspect
of this course. Your feedback might include comraent:

= Course content and structure.

= Course reading materials and resources.

= Course assignments.

= Course assessments.

= Course duration.

= Course support (assigned tutors, technical hetp, et

Your constructive feedback will help us to improaed enhance this
course.



Course Overview

Course Overview

Welcome to Introduction to
Social Structure SOW<209

This course will introduce students to social dties of the society.
SOW209 examines the basic issues and patterns hafvioerr people
create through their interactions and interrelatiops.

Course outcomes

Upon completion of Introduction to Social Struct@@W?209 you will
be able to:

Outcomes

describe the relationship between society and ksitisctures.
outline the elements of social structure.

explain the social institutions, in primitive saogs, agrarian
societies and post industrial society.

discuss social stratification

appraise formal organizations and bureaucracies.

discusses socialization and its agencies.

present social structure and social welfare systeligeria.

Timeframe

This is a 15 week course. It requires a formalystide of 45 hours. The
formal study times are scheduled around onlineudisions / chats with
your course facilitator / academic advisor to ftaié your learning.
Kindly see course calendar on your course websitedheduled dates.
You will still require independent/personal studwye particularly in

How long? studying your course materials.
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How to be successful in this

course

As an open and distance learner your approactatoitey will be
different to that from your school days, where yad onsite education.
You will now choose what you want to study, youl\wéve professional
and/or personal motivation for doing so and you mibst likely be
fitting your study activities around other professl or domestic
responsibilities.

Essentially you will be taking control of your learg environment. As a
consequence, you will need to consider performeswes related to
time management, goal setting, stress managentenBaerhaps you will
also need to reacquaint yourself in areas sucksay/glanning, coping
with exams and using the web as a learning resource

We recommend that you take time now—before stagting self-
study—to familiarize yourself with these issuesefiéhare a number of
excellent resources on the web. A few suggestéd hne:

= http://www.dlc.ui.edu.ng/resources/studyskill. pdf

This is a resource of the UIDLC pilot course modifleu will find
sections on building study skills, time schedulibgsic concentration
techniques, control of the study environment, nakeng, how to read
essays for analysis and memory skills (“remembé&ying

= http://www.ivywise.com/newsletter marchl3 how tdf study.htm

This site provides how to master self-studyinghviitas to emerging
technologies.

= http://www.howtostudy.org/resources.php

Another “How to study” web site with useful links time
management, efficient reading, questioning/listgfdhserving skills,
getting the most out of doing (“hands-on” learnimgemory building,
tips for staying motivated, developing a learnitep

The above links are our suggestions to start yoyooin way. At the time
of writing these web links were active. If you wamtiook for more, go to
www.google.comand type “self-study basics”, “self-study tipssgif-
study skills” or similar phrases.




Course Overview

Need help?
As earlier noted, this course manual complemerdssapplements
@ SOW209at Ul Mobile Class as an online course.

You may contact any of the following units for infieation, learning

Help resources and library services.
Distance Learning Centre (DLC)  Head Office
University of Ibadan, Nigeria Morohundiya Complex, Ibadan-
Tel: (+234) 08077593551 — 55 llorin Expressway, Idi-Ose,
(Student Support Officers) Ibadan.

Email: ssu@dlc.ui.edu.ng

Information Centre
20 Awolowo Road, Bodija,
Ibadan.

For technical issues (computer problems, web acaessetcetera),
please send mail to webmaster@dic.ui.edu.ng.

Academic Support

A course facilitator is commissioned for this caurgou have also been
assigned an academic advisor to provide learnippatl The contacts of
your course facilitator and academic advisor fig tourse are available

at onlineacademicsupport@dic.ui.edu.ng
Help

Activities

This manual features “Activities,” which may presaraterial that is
NOT extensively covered in the Study Sessions. Wioenpleting these
activities, you will demonstrate your understandifigpasic material (by
, answering questions) before you learn more advaomecepts. You will
Activities be provided with answers to every activity questibimerefore, your
emphasis when working the activities should be mateustanding your
answers. It is more important that you understahg every answer is
correct.
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Assessments

Q)

Assessments

There are three basic forms of assessment in ¢hise: in-text questions
(ITQs) and self assessment questions (SAQs), anor tomarked
assessment (TMAs). This manual is essentially dfilleith ITQs and
SAQs. Feedbacks to the ITQs are placed immediaftdy the questions,
while the feedbacks to SAQs are at the back of mlarMou will receive
your TMAs as part of online class activities at tde Mobile Class.
Feedbacks to TMAs will be provided by your tutorriat more than 2
weeks expected duration.

Schedule dates for submitting assignments and erggagcourse / class
activities is available on the course website. I§ingsit your course
website often for updates.

Bibliography

Reading

For those interested in learning more on this satpyee provide you with
a list of additional resources at the end of tligrse manual; these may
be books, articles or websites.
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Getting around this course manual

Margin icons

While working through this course manual you widitice the frequent
use of margin icons. These icons serve to “sigripoparticular piece of
text, a new task or change in activity; they hagerbincluded to help you
to find your way around this course manual.

A complete icon set is shown below. We suggest yioat familiarize
yourself with the icons and their meaning befosststg your study.

=

Activity Assessment Assignment Case study
Discussion Group Activity Help Outcomes
...
Note Reflection Reading Study skills
@ O
Summary Terminology Time Tip
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Study Session 1

Society and Social Structure
Introduction

In this Study Session, we will discuss the relafop between society
and social structure. We will also examine thelatienships through
their definitions.

Learning Outcomes

When you have studied this session, you shouldleeta:

1.1 defineand use correctly the following terms in bold:
* society
* social structure

1.2 discusshow the two concepts are related.

1.1 What is a Society?

The term society refers to a population of peopteother social animals)
that is organized in a cooperative manner to camtythe major functions
of life, including reproduction, sustenance, deltand defence
(Kornblum, 1997).

This definition distinguishes between societies g@agulations in the
following ways:

i. The notion of a population implies nothing aboutciab
organizations; but the idea of a society stressks t
interrelationship among the members of the popurtati

ii. A population can be any set of individuals that cexide to
count or otherwise consider, such as the total murob people
living in any nation — state.

1.2 What is Social Structure?

This is referred to as the recurring patterns dfalveur people create
through their interactions and relationships. We ay, for example, that
the family has a structure in which there are paremd children and
other relatives who interact in specific ways aeg@ular basis.

The interactions between the society and parenjstaie the following
forms:

i. The larger society usually requires that family rbens assume
certain obligations toward each other.

ii. Parents are required to educate their childrenead ghem to
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schools.

iii. Children are required to obey their parents uritiéyt have
reached an age at which they are no longer comsldipendent.

These requirements contribute to the structure etdtionship that is
characteristic of the family.

1.2.1 Elements of Social Structure

In this section, we will discuss social roles, g$afs, groups and norms as
constituents of social structure.

Social Role

Social role is a basic unit of social structure, and is thétepa of
behaviour associated with a particular social psisuch as doctor,
professor or mother. Kornblum (1997) defines roke the way an
individual behaves in a particular status in theiedy. Sometimes, ideal
role is distinguished from actual role. They argtidguished as follows:

Ideal Role

Ideal role indicates the rights and duties allod¢&tea social position, and
enable the individual to know what is expectediai m a particular role
which he is obligated to undertake or which hedwse claim.

Actual Role

Actual role behaviour takes into account the inflces of the personality
of the individual and the actual social settingninich he has to operate
in determining role performance or actual condurctelation to the ideal

or prescribed pattern of behaviour.

Linton (1937) describes a role as the dynamic esgioe of a status, that
is, individuals hold a status and perform a roteother words, various
obligations and privileges attached to a statusaaél a particular role.

The student role, for example, involves obligatiafisattending classes
and completing assignments, and the privilege afigbable to devote

much of one’s time to personal enrichment throughdamic study.

Other aspects of social roles are as foltows

Role Expectation

Role expectation is the society’s expectations ahow a role should be
performed, together with the individual's percepimf what is required
in performing that role.

Role Set

This is defined by Merton (1968) as a number ofsattached to a single
status. For example, a mother with four statusek kiaked to a different
role set. First, a woman occupies that status ofife"w with
corresponding roles toward her husband (conjugdé, reuch as
confidante and sexual role partner), with whom stmuld share a
“domestic role” toward the household. Second, dbe holds the status
of “mother”, with routine responsibilities towardeth children (the
“maternal role”) and activities in various orgarieas such as the PTA
(the “civic role”). Third, as a professor, she natets with students (the
“teaching role”) as well as with academics (thellf&ague role”). Fourth,
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her work as a researcher (the “laboratory roletyjates the data she uses
in her publications (the “author role”). Howevendividuals in the
society generally occupy several dozen statusesetime, each linked
to a role set.

Role Conflict

Role conflict is defined as incompatibility amorgas corresponding to
two or more different statuses. We experience col#lict when we find
ourselves pulled in various directions while trytagrespond to the many
statuses we hold. Some aspiring politicians, fangxle, may decide not
to run for national office because the demandsuoh & campaign would
impoverish family life; in the other cases, amhi8opeople may defer
having children or choose to remain childless ideortto build careers as
quickly as possible.

Role Strain

The concept of role strain refers to incompatipiliamong roles
corresponding to a single status. For example,aat@upervisor may
enjoy being friendly with other workers. At the satime, however, the
supervisor's responsibility for everyone's performoa requires
maintaining some measure of personal distance &acn employee. In
short, performing the roles attached to even oatustmay involve a
“balancing act” of trying to fulfil various dutiesend obligations.

One strategy for minimizing role conflict is “ingting” roles from one
another (Merton, 1968). Instead of downplaying di@alar role, people
“compartmentalize” their lives so that they perforaies linked to one
status at one time, and place and carry out raegsponding to another
status elsewhere at some other time.

Statuses

In every group there are socially defined posititnewn as statuses.
One of the basic building blocks of social intei@ttis status, which
refers to a recognized social position that anviddial occupies. For
instance, father, mother, son, daughter, teachetest, and principal are
examples of familiar statuses in the family andosth

Every status involves various rights, duties, angbeetations. The
statuses people occupy thus guide the way thenauty setting. In the
college classroom, for example, professors ancestschave distinctive,
well-defined responsibilities.

In this section, we are going to describe the fwihg statuses as Types
of Status:

Status Set

The term status set refers to all the statusessmpdiolds at a given time.
For example, a girl may be a daughter to her psyemtsister to her
siblings, a friend to members of her social cireled a goalie to others on
her hockey team.

Just as status sets branch out in different domstithey also change over
the life course. For example, a child grows into atult, a student
becomes a lawyer, and people marry to become hdsband wives,
sometimes becoming single again as a result ofclivor death.

11
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Ascribed Status

An ascribed status is a social position that soreeceives at birth or

involuntarily assumes later in life. Examples ofrdsed statuses include
being a daughter, a teenager, or a widower. Astrit@tuses are matters
about which people have little or no choice.

Achieved Status

An achieved status refers to a social position #@mheone assumes
voluntarily and that reflects personal ability agftbrt. Among achieved

statuses in the United States are being an horstudent, an Olympic

athlete, a wife, a computer programmer, a memb&hoBeta Kappa, or

a thief, and in Nigeria being a noble laurrete liReofessor Wole

Soyinka. In each case, the individual has a defictitoice in the matter.

Most statuses actually involve a combination of rigion and
achievement. That is, people’'s ascribed statushsente the statuses
they are likely to achieve. For instance, childcamnot be lawyers until
they become adults. More generally, any personmfdleged sex, race,
ethnicity, or age has far more opportunity to malilesirable achieved
statuses than does someone without such privileges.

Master Status

Some statuses are more significant than othersagtanstatus is a status
that has exceptional importance for social identitften shaping a
person’s entire life. For example, in our societyperson’s occupation is
often a master status since it suggests somethiogit aour social
background, education, and income.

Social Group

A social group refers to two or more people whontdg and interact
with one another. For instance, human beings coallin come together
to form couples, families, circles of friends, r@igurhoods, churches,
business, clubs and numerous large organizatioitmaté/er the forms,
groups encompass people with shared experiencgsltiés, and
interests. In short, while individuals maintain ithexdividuality, the
members of social groups think of themselves aiapéage”.

Characteristics of Groups
1. Groups play vital part in a society’s social stawet This is so
because our social interaction takes place withéingroups, and
is influenced by the norms and sanctions estaldiblyegroups.

2. The expectations associated with many social rateguding
those accompanying the statuses of brothers, sisted students,
become most clearly defined in the context of aigro

3. The study of groups has become an important pavablogical
investigation because of their importance in tlagmission of
culture.

Types of Groups
Different forms of groups have been identified,sas primary groups,

secondary groups, in-groups, out-groups, and ne¢ergroups. They are
discussed as follows:
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Primary and Secondary Groups

Cooley (1902) coined the term “primary group” téereto a small group
characterized by intimate, face-to-face associating cooperation. For
example, the members of a street gang constitptareary group; so do
members of a family living in the same househotdweall as “sisters” in
a college sorority.

Primary groups play a pivotal role both in the abzation, and in the
development of roles and statuses. Primary groapse instrumental in
a person’s day-to-day existence. For example, esubdave shown that,
neighbours, close friends, and especially kinfolaypa vital role in

helping people to follow complicated role schedules taking

prescription medicine (Kail and Litwak, 1989). Hoxee, when we find
ourselves identifying closely with a group, it impably a primary group.

The term “secondary group” refers to a formal, inspaal group in
which there is little social intimacy or mutual wrdtanding. The
distinction between primary and secondary groupsoisalways clear-
cut. For instance, some social clubs become se kang impersonal that
they no longer function as primary group.

Table 2.2 Comparison of Primary and Secondary Groups

Primary Group Secondary Group
Generally small Usually large
Relatively long period of Short duration, temporary
interaction

Intimate, face-to-face association Little social intimacy or mutual
understanding

Some emotional depth in Relationships generally superficial.
relationships

Cooperative, friendly More formal and impersonal

In-Groups and Out-Groups
In-Group

An in-group can be defined as any group or categmuyhich people feel
they belong. Simply put, it comprises everyone whegarded as “we”
or “us”. The on-going may be as narrow as one’slfaar as broad as an
entire society. The very existence of an in-gramplies that there is an
out-group viewed as “they” or “them”.

Out-Group

More formally, an out-group is a group or categtmrywvhich people feel
they do not belong.

One typical consequence of in-group membership idegling of
distinctiveness and superiority among members, sd® themselves as
better than people in the out-group.

13
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Reference Group

This is a group that individuals use as a standard evaluating
themselves and their own behaviour. Reference grtwgvye two basic
purposes.

1. They serve as a normative function by setting anfibreing
standards of conduct and belief.

2. Reference groups also perform a comparison funttyoserving
as a standard against which people can measuree¢hers and
others.

It is important to recognize that individuals aften influenced by two or
more reference groups at the same time. For instaoce’s family
members, neighbours, and co-workers shape diffeempiects of a
person’s self-evaluation.

Social Norms

Norms are standard of behaviour or expected stdndarbehaviour.
Norms are rules of behaviour which have been aedegs legitimate by
the members of a group. Norms are established atdsidf behaviour
maintained by a society. In order for a norm todmee significant, it
must be widely shared and understood.

Types of Norms

There are two main types of norms identified by sleeiologists who
have been classified as either formal or informal.

Formal Norms

Formal norms have generally been written down andlve strict rules

for punishment of violators. In some countriesgliénited States, norms
often formalize into laws, which must be very psecin defining proper
and improper behaviour.

Informal Norms

By contrast, informal norms are generally undermdtdmut are not
precisely recorded. Standards of proper dress ammanon example of
informal norms. Our society has no specific punishtror sanction for a
person who comes to school or to college dresséd differently from
everyone else. Making fun of non-conforming studdot their unusual
choice of clothing is the most likely response (®{al977).

Values

Social value is referred to as the attitudes heldsdiciety that defines
what the society considers to be correct and aditive important.
Macionis (1995) sees values, as culturally defisethdards by which
people judge desirability, goodness, and beautyvdrich serve as broad
guidelines for social living. Values are judgmerfitem the standpoint of
a culture, of what ought to be.

Williams (1970) therefore, identified ten valuesigthare central to our
way of life:

i. Equal opportunity

ii. Achievement and success
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iii. Maternal comfort

iv. Activity and work

v. Practicality and efficiency
vi. Progress

vii. Science
viii. Democracy and free enterprise
ix. Freedom

X. Racism and group superiority

For Williams (1970), values are relatively enduriagvareness and
emotion regarding an object, ideas or persons.urtbdr sees it as, ideas
to whether objects or behaviours are good, badadds or undesirable.

1.3 Relationship between Society and Social
Structure

The following relationships between society andiaostructure are
identified as follows (Macionis, 1995; and Kornbluh®97):

1. First, and more basic, in the absence of the sndiag society,
we would never become fully human at all. This depment
occurs as we blend our unique qualities with thkuas and
norms of the larger culture to produce distincspeslities.

2. As members of an ongoing society, we rely on saatiaicture to
make sense out of any social situation. For ingtatiee world
can be disorienting, even frightening, when behaab
guidelines are unclear. Entering an unfamiliarisgtgenerally
inhibits us from freely expressing ourselves. Siegmnto the
campus for the first time, for example, we feel emstndable
anxiety at not knowing quite what to expect. Wekldo others,
therefore, for clues about what sort of behavicuappropriate.
Only after we understand the rules that apply eodituation are
we likely to feel comfortable enough to “act likarselves”.

3. Social interaction involving various social progessonstitutes
the dynamic elements of society. That is, all humacieties are
based on social interaction and the forms of icteva are called
social processes. For instance, socialization $@al process
which consists of repeated actions and injuncti@hsing
childhood, aimed at integrating the child into sigiety. That is,
society interacts with family, for example, the td for social
interaction is the structure of the society.

4. The social structure involves values, roles, nomarks and so
on. All these determine behaviour in the sense tthey define
the rule of the game. One other important aspectsatfial
structure is the pattern of influence, for examgtmking at
leadership at community level.
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Study Session Summary

o7

Summary

In this Study Session, we discussed the definitmfrsociety and social
structure, as well as their relationships. We naoked the larger society
usually requires the population of people (e.g.ilias) to assume
certain obligations toward each other. And thatciadointeraction

involving various social processes constitute thipadhic elements of
society. That is, all human societies are basesboial interaction in the
society.

We also discussed the social roles and statusedeagents of social
structure. We explained various forms of roles astdtuses. We
explained the remaining parts of element of satialctures. We added
that it deals with social groups, norms and sogadlies. We examined
the basic elements which make up a culture, specadtices which are
common to all cultures, and variations which digtilsh one culture
from another. Finally, we argued that sociologidistinguish between
norms in two ways. They are classified as eitheméb or informal
norms.

Assessment

Assignment

What do you understand by social institutions?

What did Kornblum consider to be social structure?
What is the relationship between society and satiatture?
How do the parents interact with society?

What is social role?

Identify and briefly describe five type of sociale.
Differentiate between ascribed status and achistads

No oMb
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Study Session 2

Social Institutions
Introduction

In this Study Session, we will explore the varidsories of explaining
social institutions.

Learning Outcomes

When you have studied this session, you shouldleeta:

2.1describe the theoretical views on social institutions.

2.1 What are Social Institutions?

Social institutions are organized patterns of tieléd behaviour centred
on basic needs. In other words, a social instituttoa major sphere of
social life organized to meet a basic human need.

By studying social institutions, sociologists gaisight into the structure
of a society. For example, the institution of religadapts to the segment
of society that it serves. Church work has a veffem@nt meaning for
ministers who serve a skid row area; religious éeadssigned to a skid
row mission will focus on tending to the ill andopiding food and
shelter. By contrast, clergy in affluent suburbdl Wwe occupied with
counseling those considering marriage and divoereanging youth
activities, and overseeing, culture event (SchaafdrLamm, 1997).

2.1.1 Views on Social Institution

This lecture will look at three main views on soamstitutions. They are:
i. Functionalist view
ii. Conflict view
iii. Interactionist view

Functional View

One way of understanding social institutions issez how they fulfil
essential functions. Aberle et al (1950) and MacH 8radford (1979)
have identified five major functional prerequisjtdhat a society or
relatively permanent group must accomplish if ittassurvive. These
functional prerequisites include:

Replacing Personnel

Any group or society must replace personnel whay tllie, leave, or
become incapacitated. This is accomplished througimigration,
annexation of neighbouring groups of people, adtijpns of slaves, or
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normal sexual reproduction of members.

Teaching New Recruits

No group can survive if many of its members rejdw established
behaviour and responsibilities of the group. Aseault, finding or
producing new members is not sufficient. The grompst encourage
recruits to learn and accept its values and customs

Producing and Distributing Goods and Services

Any relatively permanent groups or society mustvigte and distribute
desired goods and services for its members. Eagbtgestablishes a set
of rules for the allocation of financial and otlmesources.

Preserving Order

The example given below will serve as an illustmatiof “preserving

order”. The native people of Tasmania, a largenalgust south of

Australia, are now extinct. During the 1800s, tinsre destroyed by the
hunting parties of European conquerors, who lookgubn the

Tasmanians as half-human. This annihilation undeesc a critical

function of every group or society — preservingesrdnd protecting itself
from attack. When faced with the more developedfean technology
of warfare, the Tasmanians were unable to deferdhdklves and an
entire people were wiped out.

Providing and Maintaining a Sense of Purpose

People must feel motivated to continue as membieassociety in order

to fulfill the previous four requirements. For iaste, the behaviour of
United States prisoners of wars (POWSs) while infioement during the

war in Vietnam is a testament of the importancenaintaining a sense of
purpose. While in prison camps, some of those memtaily made

elaborate plans for marriage, family, childrenmieuas, and new careers.

By holding on to a sense of purpose — their intethesgre to return to
their homeland and live normal lives — the POWsisedl to allow the
agony of confinement to destroy their mental health

Conflict View

Conflict theorists do not agree with the functiastahpproach to social
institutions. While both perspectives agree thatitintions are organized
to meet basic needs, conflict theorists objechéoitnplication inherent in
the functionalist view that the outcome is necalgsasfficient and
desirable.

From a conflict perspective, the present orgaropatif social institution

is no accident. Major institutions, such as edocati ones help to
maintain the privileges of the most powerful indivals and groups
within a society, while contributing to the powesdaess of others. For
example, public schools in United States are fimdnkargely through

property taxes. This allows more affluent areaprtavide their children

with better-equipped schools and better-paid taacttean low-income

areas can afford. Children from prosperous comnmawill therefore be

better prepared to compete academically than @mléhom impoverished

communities.

However, conflict theorists argue that social tosibns such as
educational ones have an inherently conservativeureia Without
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question — whether in the area of bilingual edwarati school
desegregation, or mainstreaming of students wihlilities.

Interactionalist View

Social institutions affect our daily lives. Whetheg are driving down the
street or standing in a long shopping line, ourrgday behaviour is
governed by social institutions. Interactionaliseédrists emphasize that
our social behaviour is conditioned by the roled atatuses which we
accept, the groups to which we belong, and théutisins within which
we function. For example, the social roles assediatith being a judge
occur within the larger context of the criminaltjue system. The status
of “judge” stands in relation to other statuseghsas attorney (lawyer,
plaintiff, defendant, and witness, as well as te focial institution of
government. While the symbolic aspects of courtsjaits, for example,
are awesome, the judicial system derives contisigraficance from the
roles people carry out in social interactions (Bemnd Luckman, 1966).

Study Session Summary

o7

Summary

In this Study Session, we explored the organizetepe of behaviour
centred on the basic social needs. We gave thanioly as examples of
an institution: the mass media, the governmenigicel, the family
education, and the health care system. We examamed described
importance of social institutions in a society,they affect the social
structure and social interactions.

Assessment

Assignment

1. Give examples of what you consider to be sociditirtons.
2. Briefly describe each of these social institutions.
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Hunting and Gathering in Traditional

Introduction

Societies

In this Study Session, we will discuss the charattes of hunting-and-
gathering societies; and developmental social adsryring that long
period, before the transition to agrarian societies

earning Outcomes

When you have studied this session, you shouldleeta:

3.1 describe the characteristics of hunting-and-gathering smse
3.2 describe the physical and social changes that occurrechguri

that long period.

3.1 Characteristics of Hunting-and-Gathering

Societies

The hunting-and-gathering societies have the faotigwcharacteristics
(Kornblum, 1997):

1.

The earliest human populations could support onlyeenely
small societies in which, most human societiesetfoee had no
more than about 60 members.

In hunting-and-gathering societies, human societigsre
developing from those of primates. Populations wenaall
because humans, like other primates, lived on wafionals and
plants.

Some hunting-and-gathering societies began to dpvel
permanent settlements long before the advent afwdggre. The
emergence of farming was one of the changes thatlexated
human social evolution, but the new evidence shibasin parts
of what is now Europe and the Middle East thereewstable
settlement of hunter-gatherers as early as 30@@0,000 years
ago.

Despite the slow pace of human evolution some yagos some
astonishing physical and social charges occurreisgithat long
period, changes that enabled human life to takdaitms it does
today.

Kinship ties link hunting-and-gathering bands tbgetinto a
larger society. That is, how people are relatedn® another and
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what their status is in relation to any other pergothe social
structure.

In hunting-and-gathering societies, human socieliad fully
developed languages and a social structure basedeofamily
and the band. To be cast out of the band for sormegdoing —
that is, to be considered a deviant person — ysuadlant total
banishment from the society and death, either &gvation or as
a result of aggression by members of another so¢Balisbury,
1962). But warfare and violence were not typicaeafly human
societies, as Mu Sahlins (1960) has pointed out.

. The hunter-gatherer’s lives were far more subjet¢hé pressures

of adaptation to the natural environment than legnlirue in any
subsequent form of society. For instance, individuavival was
usually subordinated to that of the group. If therse too many
children to feed, some were killed or left to dighen the old
became weak, they often chose death so as notimisih the
chances of the others.

3.2 Physical and Social Changes in Hunting-and-
Gathering Societies

Some astonishing physical and social changes aatuduring long
period of hunters-gatherers societies. Among themewhe following:

1. The development of an upright posture (which fréesl hands

for eventual use of tools) and an enlarged cerelorééx, making
possible vastly increased cognitive abilities amel development
of language.

Social control of sexuality through the developmeinthe family
and other kinship structures and the enforcemernhefincest
taboo.

. The establishment of the band of hunter-gathersrgha basic

territorial unit of human society, coupled with tdevelopment
of kinship structures that linked bands togetheto ibribes.
Within the band, the family became the primary @toic unit,
organizing the production and distribution of foadd other
necessities.

Study Session Summary

o7

Summary

In this Study Session, we discussed the charatitsrisf hunting-and-

gathering societies. We explained that the physaocal social changes
occurred during long period of hunters-gatherersesies. For instance,
hunter-gatherers lives were far more subject to pfmessures of
adaptation to the natural environment than has heece in any

subsequent form of society.
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Assessment

1. What are social institutions? Give examples of them

2. Briefly describe five major functional prerequisitehat a society or
relatively permanent group must accomplish if tioisurvive.

Assignment
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Study Session 4

Transition to Agrarian Epoch
Introduction

In this Study Session, we will discuss agrarianchp(beginning of a
period of time in history and life marked by spécivents or
characteristics).

earning Outcomes

When you have studied this session, you shouldleeta:

4.1 discuss the transition from primitive societies to agraria
communities (the shift to agriculture).

4.1 Characteristics of Transition to Agriculture

The origin of new forms of society is to be founihm the old ones. For
instance, new social order does not simply bursihupe scene but are
created out of the problems faced by the old orddws, as they
experimented with domestication of animals and tpt@ncrops, some
hunting-and-gathering societies were evolving imbonadic shepherding
or pastoral, societies in which bands followed Kbof animals. Others
were developing into horticultural societies in afithe women raised
seed crops and men combed the territory for gardefian (Kornblum,
1997).

What then are the pastoral and horticultural smsetll about?

4.1.1 Pastoral Society

This is a society whose primary means of subsiste&hdierding animals
and moving with them over a wide expanse of gralang.

4.1.2 Horticultural Society

This is a society whose primary means of subsistesaaising crops,
which it plants and cultivates, often developingettensive system for
watering the crops.

As a result of these and other innovations, agucel became the
productive basis of human societies, because dbtluving reasons:

1. Pastoral societies spread quickly throughout théangs and
grasslands of Africa, Northern Asia, Europe and Western
Hemisphere.

2. Grain-producing societies arose in the fertile riwalleys of
Mesopotamia, India, China, and — somewhat latererti@ and
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South America.

3. Mixed societies of shepherds and marginal farmersdered over
the lands between the upland pastures and thealovfarms.

The transition of agriculture has led the societythe beginning of
recorded history, which was marked by the rise bé tancient
civilizations of Sumer, Babylonia, China and Japimj, and the Maya,
Incas, and Aztecs. This is known as the “first éasgale societies”. The
earliest large-scale societies attracted many kmpsts because many
contemporary “social institutions” (e.g. governmemtd religion), and
most areas of severe social conflict (e.g. class ethnic conflict)
developed sometime in the agrarian epoch-betwe8f BOC. and A.D.
1600 (McNeill, 1963). From the standpoint of sociaVolution,
Braidwood (1967) therefore, identified the followirtharacteristics of
agrarian societies:

1. Agriculture allows humans to escape from dependantdood
sources over which they have no control. Agrariacieties
produce surpluses that do not merely permit buuiregnew
classes of non-food-producing to exist. An exanipléhe class of
warriors, who defend the surplus or add to it tigfoplunder.

2. Agriculture requires an ever-larger supply of lamdsulting in
conflicts over territory and in wars with other @gttural or
pastoral societies.

3. The need to store and defend food surpluses ahduse the non-
agrarian classes results in new territorial unitdages and small
cities.

4. Agrarian societies developed far more complex $atiaictures
than were possible in simple societies. For ingahanting-and-
gathering societies divided labour primarily acdogdto age and
sex, but in agricultural societies, labour was didd in new ways
to perform more specialized tasks.

5. The emergence of agrarian societies was basedlylaoge the
development of new, and more efficient productiechnhologies.
Of these, the plow and irrigation were among thestnnmportant.
The ancient agrarian empires of Egypt, Rome andh&lare
examples of societies in which irrigation made pues the
production of large food surpluses, which in tumrrpitted the
emergence of central governments led by pharaothemperors,
priests and soldiers.

Study Session Summary

o7

Summary

In this Study Session, we described the charatiteri©f agrarian

societies, with emphasis on the transition fromtimgrand-gathering

societies to agrarian societies. We explained tiiiatagrarian societies
allow people to escape dependence on food sounmrswhich they

have control. At the same time, these societieslireqgincreasing

amounts of land, and this may lead to conflictsr degitory.
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Assessment

1. Who are the hunter-gatherers?

2. Briefly describe the three social changes that weduin the
hunting-and-gathering societies.

Assignment
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Industrial Revolution and Post-

Industrial Society
Introduction

In this Study Session, we will discuss the charisties of industrial
revolution and theory of post-industrial societye Will also explain the
changes brought about by industrialization to thecture of society.

earning Outcomes

When you have studied this session, you shouldleeta:

5.1 describe the characteristics of industrial revolution.

5.2 analyse the theory of post-industrial society.

5.3 explain the changes brought about by industrialization the
structure of society

5.1 Characteristics of Industrial Revolution

Block, 1990 describes the characteristics of imthlstrevolution as
follows:

1. The industrial revolution is often associated withovations in
energy, especially the steam engine.

2. The shift from an agrarian to an industrial sociity not happen
simply as a result of technological advances. Ratliee
industrial revolution was made possible by the i$ea new
“social order”, known as “capitalism”.

3. This new way of organizing production originated niation-
states, which engaged in international trade, eaptm, and
warfare.

4. The industrial revolution depended on the develagmef
markets, social structure that would function tgulate the
supply of and demand for goods and services thiamutgthe
world.

5.2 Theory of Post-Industrial Society

In this lecture, we continue to group the Unite@t& and European
nations among the world’s industrial societies leeahey are producers
of manufactured goods.

Secondly, it should be noted that the businessggtioduce those goods
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are dwindling in number owing to the effects of thdustrial revolution
in other areas of the world.

Thirdly, for the first time in U.S. history, the mber of jobs in service
exceeded that of jobs in goods-producing industf@s more jobs are
created in restaurants and factories (Kasarda,)1989

Fourthly, there is an ever-increasing demand fghlgi educated and
trained workers in new industries that deal withhhgpeed transmission
of information.

Fifthly, computers and telecommunications techne®gare surely
produced by industries, but they are not the typenass-employment
“smokestack” industries that were the hallmark aflier stages of the
industrial revolution.

The theories of industrialization and the emergeoteost-industrial
society states that, while the most advanced amdegfol nations are
undergoing economic transformations, in many otieets of the world
the industrial revolution is in full swing, and #till other more remote
areas, older forms of agrarianism and tribalism ticole to thrive
(Giddens, 1984; Sassen, 1994).

6.3 Transition from an Agrarian to an Industrial
Society

This transition affects every aspects of sociaé.lilt changes the
structures of society in several ways, of which fillowing are among
the most significant, identified by Polanyi (1944):

1. The industrialization of agriculture allows many rageople to
be supported by each agrarian worker than everdetnly a
relatively small number of people live on the lamigreasing
numbers live in towns, cities and suburbs.

2. Industrial societies are generally far more resgeptio social
change than agrarian societies. One result is mhergence of
new classes like industrial workers and scientgffofessionals
(engineers, technicians) and new social movemeikes the
women’s movement and the movement for racial etyuali

3. Scientific, technical, and productive institutiopsoduce both
unparalleled wealth and destructive capacities.

4. The world “shrinks” as a result of innovations martsportation
and communication. A “global society” develops,tia¢ same
time bringing about the unevenness of industritibra

The theory of post-industrial society explores whgse fundamental
changes have come about and their impact, not @emlpost-industrial
societies themselves but also on the cultureseif societies.
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Study Session Summary

revolution; the theory of post-industrial societiard the transition from
agrarian to industrial societies. We noted thatdigaificant changes in
the occupational structure of industrial societiasised by focus shift
from manufacturing to service industries have leda scientists to call
technological advanced nations, post-industriaieties.

@7 In this Study Session, we examined the charaateyisif industrial

Summary

Assessment

1. What do you understand by “industrial revolution™?
2. Briefly compare agrarian societies with industsatieties

Assignment
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Study Session 6

Social Stratification

In this Study Session, we will examine the meanargl forms of
stratification. We will also discuss some othemés on stratification
such as open class and closed class system.

earning Outcomes

When you have studied this session, you shouldleeta:

6.1explain the meaning of social stratification.

6.2ist the types of social mobility.

6.3explain the concept of open versus closed class system.
6.4describe at least four key elements of the great transftona
6.5explain the class consciousness and class conflict irtifstagion

intAana Af naAAdArA ~AAATARA

6.1 What is Social Stratification

Social stratification is a society’'s system for ranking people
hierarchically according to various attributes suh wealth, power,
prestige, income, age, sex, ethnicity and religion.

Numerous social-scientific studies have demongtrdteat all human

societies produce some form of inequality (Falles@97; and Harris,

1980). In the simplest societies, this inequaligyrbe due to the fact that
one family’s fields produces more than another'ssjdhat one family

has accumulated a greater herd than others hatbaibone family has

produced a larger number of brave warriors and Hassreceived more
esteem from the other families in the tribes (Beragiid Lipset, 1966).

But as societies become more complex, encompassigy-larger

populations, and more elaborate divisions of lapptivese simple forms
of inequality give way to more clearly defined gst for distributing

rewards among members of the society. And thodersgsresulted in the
classification of families and other social groump® rather well-defined
layers, or strata. In each society the varioustsstaae defined by how
much wealth people have, the kinds of work theywdaom they marry,

and many other aspects of life (Murdock, 1949).

The term social inequality describes a conditiomhich members of a
society have different amounts of wealth, prestigggower. All societies
are therefore characterized by some degree of dsawequality”. For

instance, when a system of social inequality isetasn a hierarchy of
groups, sociologists refer to it as “stratificatioa structured ranking of
entire groups of people which perpetuates uneqaianic rewards and
power in a society.

Stratification therefore, involves the ways in whiocial inequalities are
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passed on from one generation to the next, thepetgucing groups of
people arranged in rank order from low to high @fbr and Lamn,
1997). It is therefore pertinent to look at the ibasoncepts of
stratification in this lecture.

6.1.1 Concepts in Stratification

This lecture will examine three concepts or genesgbtems of
stratification such as, caste, class, and socidilityoas well as, open and
closed class system.

Caste

Castes are social strata into which people are barhin which they

remain for life. Membership in a caste is an asttilstatus (a status
acquired by birth) rather than an achieved staine pased on the efforts
of the individuals). Members of a particular caséanot hope to leave
that caste.

We have various examples of caste societies wiiclude slaves and
plantation owners in United States before the aiak; today much of
modern India remains influenced by caste-basedualdips. South
Africa, on the other hand, is an example of a spdteat is moving away
from a rigid caste system.

In recent decades, industrialization and urbaromatiave taken their toll
on India’s rigid caste system. For instance, mahggers have moved to
urban areas where their low-caste status is unkn8ehools, hospitals,
factories, and public transportation facilitate tzmts between different
castes that were previously avoided at all costs.

Social Classes

A class system is a social ranking based primamilyeconomic position
in which achieved characteristics can influence ititgb

In contrast to slavery and caste system, the boigslhetween classes
are less precisely defined, and there is much greadvement from one
stratum, or level, of society to another. Yet clagstems maintain stable
stratification hierarchies and patterns of clasgstins. Consequently,
like the other systems of stratification, classtays are marked by
unequal distribution of wealth and power.

Classes are generally open to entry by newcomergeast to some
extent, and in modern societies, there tends @ ¢p@od deal of mobility
between classes. Moreover, the classes of modeintiss are not all
share the same social rank. There are variatiopsdple’s material well-
being and in how much prestige they are accordeothgrs. Within any
given class, these variations produce groups, knasvfstatus groups”,
that are defined by how much honour or prestigy teeeive from the
society in general (Kornblum, 1997).

Social Mobility

In open societies, it is possible for some indigilduand their families,
and even entire communities, to move from onestmab another; such
movement is termed “Social Mobility”. In other wardthe term “Social
Mobility” refers to movement of individuals or gnpsi from position of a
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society’s stratification system to another. Forragke, a couple whose
parents were unskilled workers may become educ#ed)y advanced
job skills, and be also able to afford a privateid® instead of renting
modest apartment as their parents did. Such aedasighid to experience
“upward mobility”.

But in an open society, fortunes can also dechRemnple with advanced
skills — in engineering or higher education, foaewle — may find that
there are too many of them around. They may nalide to afford the
kind of housing, medical care, education for thehildren, and other
benefits that they have come to expect. When ttisiis they are said to
experience “downward mobility.”

6.2 Types of Social Mobility

There are two types of social mobility identifiegd $orokin (1959) and
contemporary sociologists. They are:

1. Horizontal mobility
2. Vertical mobility

6.2.1 Horizontal Mobility

It refers to the movement of a person from oneadqasition to another
of the same rank. If we use the prestige rankifaysexample, an airline
plot who becomes a police officer would experiehogzontal mobility.

This is so because; each occupation has the sastigerranking. If the
police officer later leaves Northwest police depemt for a similar job
in the southwest, he or she would once again expeei horizontal
mobility.

6.2.2 Vertical Mobility

This is the movement of a person from one sociibpato another of a
different rank. For example, an airline pilot whecbmes a lawyer would
experience vertical mobility. So, too, would aria& pilot who becomes
a bank teller (banker). Thus, vertical mobility camsolve moving
upward and downward in a society’s stratificatigatem.

One way of examining vertical social mobility is toontrast
intergenerational and intergenerational mobility.

Intergenerational Mobility

This involves changes in the social position ofidrien relative to their
parents. Thus, a plumber whose father was a physiprovides an
example of downward intrageneration mobility. Oa tiher hand, a film
star whose parents were both factory workers ihies upward
intergenerational mobility.

Intra-Generational Mobility

This involves changes in a person’s social posivghin his or her adult
life. For example, a woman who enters the paidudalforce as a class
teacher and eventually experiences upward intergéaral mobility. On

the other hand, a man who becomes a taxicab dafter his accounting
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firm goes bankrupt undergoes downward intrageraratimobility.

6.3 Open versus Closed Class Systems

Sociologist use the terms “open class system” afabéd class system to
distinguish between two ideal types of class systamterms of social
mobility.

6.3.1 Open Class System

An open system implies that the position of eadhividual is influenced
by the person’s achieved status. In an open clgsn osystem,
competition between members of society is encourage

6.3.2 Closed Class System

This is a system in which there is little or no fib8ity of individual
mobility. The slavery and caste system of stradtfan are examples of
closed systems. In such societies, social placemdmsed on ascribed
statuses, such as race or family background, wdaahot be changed.

6.4 Key Element of the Great Transformation

The greattransformation is not enough, however, to describe the
industrial revolution in terms of the spread ofusttial technology and
urban settlement. Technological innovations likeast engine, the
railroad, the modernization of the textile industand new processes for
making steel and mining coal were accompanied alggimportant
innovations in social institutions.

The following key elements of the great transfoioratamong others
were identified by some sociologists and Polangid):

1. Goods, land, and labour were transformed into codities
whose value could be calculated and translated angpecific
amount of gold or its equivalent — that is, money.

2. Relationship that has been based on ascribed statuss
replaced with relationship based on contracts. édpcer hired
labourers, for example, rather than relying on kiipobligations
or village loyalties to supply workers.

3. The business firm or corporation replaced the fantile manor,
and the guild as the dominant economic institution.

4. In the new industrial order, demands for full goét rights and
equality of opportunity, which originated with thmurgeoisie
(capitalist), slowly spread to the new class of evagrkers, to
the poor, and to women, especially in societieswhich
revolutions created more open stratification system

5. Rural people, displaced from the land, began settieir labour
for wages in factories and commercial firms in ¢figs.

However, the demand for full political rights omgted with the
bourgeoisies (capitalist), which was to become ¢hpitalist class in
industrial societies — the owners of the factorlesavy equipment, and
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other means of producing wealth.

6.5 Class Consciousness and Class Conflict

The great transformation had a profound impact loe dtratification

systems of modern societies. Marx (1962/1867) betighat, the class of
wage workers created by capitalism would inevitaiidg up against the
capitalist class and create a classless sociakigty. Marx's description

of how members of the working class become consaiduheir situation

as a class remains an important subject in they stiistratification.

6.5.1 Sources of Class Conflict

The followings are sources of class conflict betwégo great classes
directly facing each other — the bourgeoisies (adipis) and proletariat
(working class) observed by Karl Marx (1962/1867):

1. The misery of industrial workers (many of whom wehéldren)
in the smoky factories of industrial England.

2. Marx saw that however wretched the workers weresethwvould
always be what he called a “reserve army” of uneygd people
who were willing to work for lower wages than thos#o
already had jobs.

3. He (Marx) noticed that the capitalists and the liattuals they
paid to argue in their defence) always blamed trarkears
themselves for the miserable conditions in whickyttwere
forced to exist. For instance, if they were hundhg capitalist
claimed, it was because they did not work hard ghoaor
because they spent their pay on too much alcohioécause they
could not curb their sexual passions, and borertany children.
Thus the capitalists refused to accept blame femtisery of the
working class under capitalism.

4. Marx also argued that business competition wolildieate less
successful firms and result in monopolies, whichuldacontrol
prices and wages and thereby contribute still mtwethe
impoverishment of the workers.

5. The capitalists had the power to determine who the
government and who controlled the police and tmyaif the
workers were to rebel, the armed forces and policaild
intervene as agents of the capitalists. Througbethmeans the
workers and the unemployed would be forced to raraahuge,
helpless population that could be manipulated leyctpitalists.

6.5.2 Level of Class Consciousness

Over time, according to Marx and his followers, lptariats (working

class) would become increasingly conscious of thkifht and because
of the reasons enumerated above (no. 1 — 5), wamitd in a revolution

that would destroy the power of the capitalistsufigeoisies) and their
allies.

But why would workers become more conscious ofrtbguation as a
class, rather than merely remaining miserable igrtimpoverished
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families and communities? This problem of classscmusness became a
central issue in Marxian thought.

Class consciousness and class conflict envisagedelv social order
known as socialism (classless society). In this sewal order, Marx and
other observers of early capitalism believed that:

1.

the growing conflict between the working class [(ptariat) and
the capitalist class (bourgeoisies) would prodes®lutions;

in those revolutions, the proletariat and its alkeould depose the
capitalists and establish a new social order knasviSocialism”;

under socialism, the institution which are the kestitution of
capitalism — private ownership of the means of potidn, the
market as the dominant economic institution, arerhtion state
controlled by the bourgeoisies — would be abolislaed

the new society would be classless because theoedon
institutions that produced classes would have ledierinated, and
all members of society would collectively own thecans of
production.

However, the Marxian view of class struggle remains of the powerful
forces given to social movements to reduce inetyuialia society.

Differences in views of Stratification between Max Weber and Karl Marx

Marx’s View

Weber’'s View

Marx had defined social class in
economic terms, that is, classes are
based on people’s relationship to the
means of production.

Weber challenged this definition of
social class. According to Weber,
people are stratified, not only by how
they earn their living but also by how
much honour or prestige they receive
from others and how much power
they command.

Marx has only one dimension to
stratification, that is, economic
determinism in defining social class.

For Weber and many other
sociologists, wealth or economic
position is only one of the least three
dimensions of stratification

Marx's view of stratification focuses
on social mobility in industrial
societies. To Marx, modern societies
have become polarized into two great
classes, the rich and the poor.

For Weber, modern societies have not
become polarized into two great
classes, the rich and the poor. Instead,
there is a large middle class of people
who are neither industrial workers nor
capitalists.

6.6 Theories of Stratification

In this section, we shall examine the three maaoties of stratification
such as, conflict theories, the functionalist viamd the interactionist
perspective. Each of the major sociological perdpes continues to
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generate important insights into hetvatification and inequality emerge
and operate in different societies.

6.61 Conflict Theories

Marx’'s theory of stratification asserts that captasocieties are divided
into two opposing classes — wage workers and depi#a and that
conflict between these two classes will eventulgld to revolutions that
will establish classless socialist societies. HosvewWarx's prediction

was not borne out in any society that attemptdchfdement his ideas on
a large scale. Deny it as it might, all of thoseisties developed well-
defined systems of social stratification (Parki®71; Dijilas, 1982;

Szelenyi, 1983).

No persuasive evidence shows that class conflichagghtening in
division between workers and owners of capital apitalist societies.
Conflict does exist, but the industrial working sdais shrinking and the
new occupational groups do not always share theceras of the
industrial workers. Moreover, reforms of capitalisistitutions have
greatly improved the workers’ situation, therebgueing the likelihood
that the revolution predicted by Marx will occur.

6.6.2 Functionalist View

The functionalist view of stratification was origity stated by Parsons
(1940) and Davis and Moore (1945). This theory fdldht social classes
emerge because an unequal distribution of rewards essential need to
reward talented people, and channel them into tblsrequire advanced
training, personal sacrifice, and extreme stresBusTthe unequal

distribution of rewards, which allows some peogleatcumulate wealth

and deprives others of that chance, is necessanciéty is to match the

most talented individuals with the most challengbogitions.

From the point of view of those who are criticalsofcial inequality, the
large sums paid to a few people seem wrong, edjyesihen so many
others are struggling just to survive. But, funitibist theory claims that
it is, for in a capitalist system of free enterprisp executives will seek
the firms that are most willing to reward them fbeir talents. Those
firms will benefit, and so will their workers.

6.63Interactionist Perspective

Conflict theory explains stratification primarilyy ieconomic terms. So
does functionalist theory. Both trace the existarfogertain classes to the
central position of occupation, income, and weatthmodern life. But
neither goes very far toward explaining the “pgsststratification” that
occurs within social classes. The point is thathimiteconomic classes
people opt for status groups whose prestige or tnoisomeasured not
according to what they produce or how much wedltdytown, but
according to what they buy and what they commugiafibut themselves
through their purchase.

The interactionist perspective on stratificatioeréfore may not be very
useful in explaining the emergence of economicseasbut it is essential
to understanding the behaviours of the status grolo@t form within a
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given class. Those behaviours, in turn, often defor reinforce or
challenge class divisions. The stratification systen this view, is not a
fixed system but is created over and over agaiautiit the everyday
behaviours of millions of people.

Study Session Summary

o7

Summary

In this Study Session, we examined the meaningrafification, and the
general systems of stratification. We explainedréiationships between
horizontal and vertical social mobility. We exandnalso, the social
position of a person’s upward and downward inteegational and intra-
generational mobility.

We also examined the great reformation, class eonscess and class
conflict as a result of industrial revolution, astlatification and social
mobility. We described the elements of the grefatrneation, sources of
class conflict and the level of class consciousressrgued by Karl
Marx.

Furthermore, we described differences between Webeew and
Marx’s view of stratification. We added that modewnflict theorists,
like Marx, believe that class conflict is a primaguse of social change.
Functionalist theorists believe that classes emémmuse an unequal
distribution of rewards is necessary in order taructel talented people
into important roles in society. From interactidnigerspective, the
stratification system is not a fixed system buthea, one that is created
out of everyday behaviours.

Assessment

Assignment

1. What do you understand by industrial revolution?
2. What changes has the industrial society brougtitésociety?

3. What is the significant importance of industriatiga to the

development of social structure?

4. What is stratification? How would you relate sodahtification to the

industrial revolution?

5. What is the main factor in determining our posisom the

stratification system?

6. What is social mobility? Briefly describe two majtypes of social

mobility.
1. What do you consider to be “classless society”?
2. Briefly explain what you understand by:
a. Bourgeoisie
b. Proletariat



Study Session 7 Formal Organizations and Bureaucracy

Study Session 7

Formal Organizations and Bureaucracy
Introduction

In this Study Session, we will define formal orgaation and
bureaucracy. We will look into the problems assteciavith bureaucracy,
We will identify the characteristics of bureaucratye will examine a
comparison between small groups and formal orgéoizm Finally, we
will discuss the types of formal organizations.

earning Outcomes

When you have studied this session, you shouldleeta:
7.1 define the terms: “formal organization” and “bureaucracy”
7.2explain the key elements (characteristic) of bureaucracy.
7.3 compare the small groups and formal organizations.
7.4describe at least two types of formal organization.
7.5 compare formal organization and small group.
7.6identify the problems of bureaucracy.

7.1 What is Formal Organization?

Formal organization is a large secondary group rozgal to achieve
efficient goals. Formal organizations, such as a@fions or branches of
government, differ from small family or friendshigsoups in more than
simply the size of their membership. Their greatize renders social
relationships less personal and fosters a plannddrmal atmosphere.
People design formal organizations to accompliskcifip tasks rather
than to meet personal needs (Macionis, 1995).

7.1.1Types of Formal Organization

Etzioni (1975) has identified three types of formaiganizations,
distinguished by why people participate. These sypee normative
organizations, coercive organizations, and utiifaorganization.

Normative Organization

People join normative organizations to pursue gdaky consider
morally worthwhile, deriving personal satisfacticamd perhaps social
prestige, but no monetary reward for their effols®@metimes called
voluntary associations, these include communityisergroups (such as
the PTA, the Lion Club, Red Cross and league of wwmmoters),
political parties, religious organizations, and muous other
confederations, concerned with specific socialassiMoreover, because
affluent women historically have not participatadhe paid labour force,
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they have traditionally played a central role iviciand charitable
organizations.

Coercive Organizations

These are distinguished by involuntary membershimat is, people are
forced to join the organization as a form of punight (prisons) or
treatment (psychiatric hospitals). Coercive orgatiimns have
extraordinary physical features, such as lockedrsjdoarred windows,
and security personnel (Goffman, 1961). These eiteng that segregate
people as “inmates” or “patients” for a period ohe¢ and sometimes
radically alter their attitudes and behaviour.

Utilitarian Organizations

According to Etzioni (1975), people join utilitaniaorganizations in
pursuit of material rewards. Large business entagy for example,
generate profits for their owners and income inftren of salaries and
wages for their employees. Joining utilitarian arigations is usually a
matter of individual choice, although, obviouslypsh people must join
one utilitarian organization or another to makevend).

However, any particular organization may fall ialbthese categories. A
psychiatric hospital, for example, serves as adteerrganization for a
patient, a utilitarian organization for psychiatriand a normative
organization to a part-time hospital volunteer.

7.1.2 Small Groups and Formal Organizations: a
Comparison

Small Groups Formal Organizations
Activities Members typically Members typically engage in
engage in many of the distinct, highly specialized
same activities. activities.
Hierarchy Often informed or non- Clearly defined,
existent. corresponding to offices
Norms Informal application of Clearly defined rules and
general norms. regulations.
Criteria for | Variable, often based on | Technical competence to
membership personal affection or carry out assigned tasks.
kinship.
Relationships Variable, typically Typically secondary, with
primary selective primary ties.
Communications | Typically casual and face | Typically formal and in
to face. writing.
Focus Person oriented. Task oriented.
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1.2 Bureaucracy

Bureaucracy is an organizational model rationalygigned to perform
complex tasks efficiently. In a bureaucratic busser government
agency, officials deliberately enact and reviseigyolto make the
organization as efficient as possible (Macioni€3)9

7.2.1 Characteristics of Bureaucracy

What specific traits promote organizational effimg? Weber (1978)
identified sex key elements (characteristics) af tbeal bureaucratic
organization.

Specialization (Division of Labour)

Specialized experts are employed in each positioperform specific
tasks. For instance, through most of human hisfmegple’s lives centred
on securing food and shelter. Bureaucracy embaaliees wider set of
imperatives and assigned to individuals highly sadeed duties.

Hierarchy of Offices

Bureaucracies arrange personnel in a vertical idleyaof office. Each
person is thus supervised by “higher-ups” in thgaaization while, in
turn, supervising others in lower positions

Rule and Regulations

Cultural tradition holds scant sway in bureaucrdagtead, operations are
guided by rationally enacted rules and regulatidiese rules guide not
only the organizations own functioning but, as muh possible, its
larger environment. Ideally, a bureaucracy seeksoperate in a
completely predictable fashion.

Technical Competence

A bureaucratic organization expects officials tovénathe technical
competence to carry out their official duties. Bareracies regularly
monitor the performance of staff members. Such nsg®al evaluation
based on performance contrasts sharply with theowcysfollowed

through most of human history, of favouring relativ— whatever their
talents — over strangers.

Impersonality

In bureaucratic organizations, rules take precesleneer personal
feelings. This impersonality encourages unifornatimeent for each client
as well as other workers. From this detached appretems the notion of
the “faceless bureaucrat”.

Formal Written Communication

An old adage states that the heart of bureaucracgot people but
paperwork. Rather than casual, verbal communicabioreaucracy relies
on formal, written memo and reports. Over times thorrespondence
accumulates into vast files. The files guide thiessgiuent operation of an
organization in roughly the same way that sociakbeound shapes the
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file of an individual.

Bureaucratic organization promotes efficiency byefaly recruiting
personnel and limiting the unpredictable effectspefsonal tastes and
opinions.

7.2.2 Problems of Bureaucracy

The following problems associated with bureauciaeyidentified. These
include bureaucratic alienation, bureaucratic hisna bureaucratic
inertia, privacy in bureaucracy, and oligarchy.

Bureaucratic Alienation

Weber (1978) touted bureaucracy as a model of [otiwhy.
Nonetheless, he was keenly aware of bureaucracygtenpal to
dehumanize those it purports to serve. The impeidggnthat fosters
efficiency, in other words, simultaneously denifficals and clients the
ability to recognize each other’'s unique, persamadds. In contrary,
officials must treat each client impersonally atandard case.

The impersonal bureaucratic environment, then,dswace of alienation.
Weber (1978) contended that formal organizations regluce a human
being to “a small clog in a ceaselessly moving rmegm”. In a world of
more and more formal organizations, therefore, Welvas deeply
pessimistic about the future of humankind. Althoudglrmal
organizations are intended to serve humanity, laeetk that humanity
may well end up serving formal organization.

Bureaucracy Ritualism

The problem of inefficiency is captured in the cgpicof “red tape”, a
phrase describing a tedious preoccupation with rezgéional routines
and procedures that come from the red tape useeighyeenth — century
English administrators to wrap official parcels aretords (Shipley,
1985). Merton (1968) points out that “red tape” amoto a new twist in
the already familiar concept of group conformitye ldoined the term
“bureaucratic ritualism” to designate a preoccupatiith organizational
rules and regulations to the point of thwartingpaganization’s goals.

Ritualism impedes individuals and organizationalfgenance as it
stifles creativity and imagination (Merton, 1968daVhyte, 1957). Thus
bureaucratic ritualism stands as another expregsidne alienation that
Weber feared would arise from bureaucratic rigidity

Bureaucratic Inertia

Bureaucratic inertia refers to the tendency of Auceatic organizations
to perpetrate them. Formal organizations, in othands, tend to take on
a life of their own beyond their formal objectivdsor instance, more
commonly, an organization stays in business byfimdg its goals so it
can continue to provide a livelihood for its mensber

Bureaucracy and Privacy

A more recent problem surrounding the growth ofrfak organizations is
the erosion of personal privacy (Smith, 1979). Tikg&ie springs from a
large organization’s long-standing tendency tottpsople impersonally
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and to collect and store information about indial$u In recent decades;
however, the danger to privacy has increased aanimgtions have
become armed with powerful computer technology.

How do we experience the erosion of privacy? — @ag is through the
escalating amount of junk mail — now half of allcdments the post
office delivers. For example, mailing lists for ghimaterial grow
exponentially as organizations sell its productsotoers. Had a baby
recently? If so, you probably have found yourselftee mailing lists of
companies that market all kinds of infant products.

Oligarchy

Michels (1949) pointed out the link between bureacg and political
oligarchy — the rule of the many by the few. Acdéogdto what he called
“the iron law of oligarchy”, the pyramid like striure of bureaucracy
places a few leaders in charge of vast and powegfwernment
organizations.

Max Weber credited bureaucracy'’s strict hierarchyesponsibility with

increasing organizational efficiency. By applyingel#ér’s thesis to the
organization of government, Michael's reveals tliais hierarchical

structure discourages democracy. While the pubdieets organizational
officials to subordinate personal interest to orgational goals, people
who occupy powerful positions can — and often dase their access
information and the media and numerous other adgast to promote
their personal interest. Oligarchy, then, thrives the hierarchical
structure of bureaucracy and undermines peopletgraoover their

elected leaders.

Oligarchy remains well entrenched in many regiohshe world. Most
nations on the African continent, for example, remander the control of
one-party political systems.

Study Session Summary

In this Study Session, we defined formal organimatind bureaucracy.
We explained the characteristics of bureaucracy tgpds of formal

organizations. We added that Bureaucratic organizaexpands in
modern societies to perform many complex tasksciefitly. We

Summary ) T
explained Bureaucracy as based on specializatienarthy, rules and
regulations, technical competence, impersonal aotem, and formal,
written communication. We explained the problemburfeaucracy.
Assessment
——\/4 1. Analyse the views of Karl Marx and Max Weber abalass and
social stratification.

2. What did Marx conclude about class conflict?
3. What is bureaucracy? Briefly describe its charasties.
Assignment 4. Briefly with examples explain the three types affial organization.
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Study Session 8

Socialization
Introduction

In this Study Session, we will look into the meaniand agents of
socialization.

Learning Outcomes

When you have studied this session, you shouldleeta:

8.1 define and use correctly the term “socialization”.
11.2describe agents of socialization.

8.1 Meaning of Socialization

Socialization refers to the ways in which peopkateto conform to their
society’s norms, values, and roles (Kornblum, 19%fcialization has
both primary and secondary levels. Primary socébn consists of the
ways in which the newborn individual is molded istgerson who can
interact with others according to the expectatiohsociety. Secondary
socialization occurs in childhood and adolescemménarily through
schooling, and adult socialization refers to theysvan which a person
learns the norms associated with new statuses ({@an1971).

Socialization is the term sociologists use to dbscthe ways in which
people learn to conform to their society’'s normajues, and roles.
People develop their own unique personalities eessalt of the learning
they gain from parents, siblings, relatives, petrachers, mentors, and
all the other people who influence them throughbetr lives (Elkin and
Handel, 1989).

From the viewpoint of society as a whole, howewenat is important
about the process of socialization is that pecgden to behave according
to the norms of their culture. How people learrb&ihave according to
cultural norms — that is, the way they learn tleeiture — makes possible
the transmission of culture from one generatiothwnext. In this way,
the culture is “reproduced” in the next generat{®arsons and Bales,
1955; Danziger, 1971).

8.2 Agents of Socialization

Agencies of socialization are the groups of peopleng with the
interactions that occur within those groups thdtuence a person’s
social development throughout his or her lifetinigkin and Handel,
1989); agents of socialization are individuals, hsues parents and
teachers, who socialize others. The most familiayenaies of
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socialization are the family, schools, the commyrtlte peer groups, and
the mass media.

Let us discuss each of the agents of socialization.

8.2.1 Family

The family is the primary agency of socializatidinis the environment

into which the child is born and in which his or learliest experiences
with other people occur — experiences that hawstinlg influence on the
personalities. Family environments vary greatlyt, ordy in terms of such

key variables as parents’ income and educatiorllsotin terms of living

arrangements, urban versus rural residence, nuafmvildren, relations

with kin, and so on.

However, changes in the families are organizedhos they cope with
changing social conditions are not a new phenomemba values and
ways of parents are never entirely valid for thaiildren, although the
degree to which this is true depends on how mudhaka&hange is
experienced from one generation to the next. Seaitdn therefore,
creates the personalities and channels the behaviduhe society, but
that socialization is never entirely finished (Brovt966).

8.2.2 Schools

For most of us, regardless of what our home lifégachers are generally
the first agents of socialization we encounter vain® not kin. In some
cases, children are also influenced by agentsaiilszation in the church
(e.g. priests), but for most children, the schaolthie most impactful
agency of socialization after the family. Childrexperience many
opportunities to perform new roles in school (&g.students, teammate
etc.).

Schools are institutions where differences betwden values of the
family and those of the larger society come intarphfocus. In some
families, for example, there may be great concéoutany form of sex
education in the school. Indeed, much of the confliver educational
norms — what ought to be taught, whether there ldhba prayer in

school, and the like — stems from differences betwée values of some
families and the values that many educators wigbaoh.

Research on school — family and school — commuglgtions has shown
that the schools are expected to conserve thetgacialues (by teaching
ideals of citizenship, morality, family values, atiee like) and, at the
same time, to play a major role in dealing withamation and change (by
expanding the curriculum to new knowledge, copinighwhildren’s
perception of current events, addressing past rpatigf discrimination,
and the like) (Goslin, 1965; Meier, 1995).

8.2.3 Community

Schools may be the most important agency of saaiddin outside the
family, but there are a number of other significaagencies of
socialization in most communities — including daarec centres, scout
troops, churches, recreation centres, and leagtiesl kinds. These
agencies engage in many and varied forms of spatan (Newman,
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1988).

Of all these agencies of socialization, the day @antre is perhaps the
most controversial. For example, the electorate&nmerica have doubts
about the effects of day care on very young childrend scandals
involving charges of child abuse by day care wwkatensify those
fears. But when both parents work outside the homnewhen single
parents must work to support their children, daye c@ntres may play a
critical role in socialization. Many studies haveown that good quality
centres are not harmful to children and in somegasay be beneficial,
but the norm requiring that mothers stay home te &a young children
remains strong in many communities.

8.2.4 Peer Group

Peer groups are interacting groups of people ofitattee same age. For
example, the peer group tends to be the dominaawtcygof socialization
in middle and late childhood. Among adolescentsr pgroups exert
strong influence on their members’ attitudes ande&a Studies confirm
the high degree of importance adolescents andsadiikie attach to their
friendship groups. Adolescents typically acquirechmwf their identity
from their peers, and consequently find it diffictd deviate from the
norms of behaviour that their peer group estaldis{igans, 1987; and
McAndrew, 1985). In fact, the peer group may becoswen more
important than the family in the development of itdividual’s identity.

There is often a rather high level of conflict viitHfamilies over the
extent to which the peer group influences the aaelst to behave in
ways that are not approved of by the family. Evelmerg conflict is
limited, the peer group usually provides the clsilifst experience with
close friendships outside the family. The peer grbecomes a child’s,
age — specific subculture — that is, a circle okelfriends of roughly the
same age, often with shifting loyalties. So, thesrpgroup usually
engages in a set of activities that are not relatexdtiult society.

8.2.5 Mass Media

The most controversial agency of socialization tin gociety is the mass
media. For instance, in debates about the effettsh® media on
socialization, television comes under the greatesitiny because of the
number of hours children spend in front of the ¢alenic baby-sitter”.
Estimates of how much television children watcliedifdepending on the
methodology used to conduct the study (especiatiyessimply having
the set turned on does not mean that the childremeually watching).
Many studies have shown that the amount of telewisiewed varies,
depending on whether the child comes from a poanehavith few
alternatives or a more affluent one where othewities are available.
Children from poor homes in urban communities ofiame the set on for
seven or more hours a day, as opposed to childoen more affluent
homes, where the set is turned on for three of fimurs daily (Elkin and
Handel, 1989; WIllins, 1990).

The effects of all this television viewing on chiédch and adolescents are a
subject of intensive research. In particular, tffects of seeing violent
acts on television or listening to violent muskeligangster rap are hotly
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debated. But it should be noted that, the effedtstetevision on
socialization are by no means all negative. Formgia, television, radio,
and the movies provide windows onto social worldat tmost people
cannot otherwise enter. Children, adolescents, ahdts in modern
society learn far more about current events, sasiles, and the arts
than people did before the advent of television.

Study Session Summary

o7

Summary

In this Study Session, we described socializatiod #he agencies of
socialization. For instance, agencies of sociatimatare groups of
people, along with the interactions that occur initthose groups that
influence a person’s social development. We noteat twithin all
agencies of socialization, one finds a great deflaoticipatory
socialization, which the individual plays at a raleat he or she is likely
to assume later in life. After the life, the mosipiortant agencies of
socialization are the schools. Other socializingrages include day care
centres, churches, leagues, and other associations.

Assessment

Assignment

1. Briefly analyze Miches’s idea of oligarchy.
2. What do you understand by bureaucratic alienation?
3. Differentiate between small groups and formal oizgtion.
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Study Session 9

Colonial Social Structure of Nigeria
Introduction

In this Study Session, we will explore the conceptcolonial social
structure. We will also identify the elements ofisbstructure in colonial
Nigeria systems.

earning Outcomes

When you have studied this session, you shouldleeta:

9.1appraise the elements of social structure in colonial Niger

9.2 describe the development and growth of social welfare systduring
the colonial period in Nigeria.

9.1 The Concept of Social Structure of Colonialism in
Nigeria

The social structure of a modern society consistslarge number of the
social institutions, such as the family, educati@ligion, the group and
so on. Thus Kornblum (1997) therefore, defined ¢hedy of social
structure as the description and classificatiorthef principal types of
social groups and institutions. This Study Sessidhnow look at these
institutions that make up social structure of Nigdn colonial period,
which is the period of change.

9.1.1 Family Institution

During the colonial era in Nigeria the missionargtiaties and the
process of industrialization weakened the exterfdedly system. For
instance, the urban environment quickly turned éddss conducive for
the effective functioning of the extended familystgm. To start with,
housing in the urban environment was usually venyitéd, a

circumstance which did not permit large compounidextended family

as was in the past. Wages in the urban centreeiredinly 20th century
were very low, and with no farmland nearby to sepgnt his wage, the
new urban dweller soon learned that in the collation of his meager
resources, he came before his extended family (&@a@dekunle, 1978).

Faniran-Odekunle stresses the point that, duriegctionial period (i.e.
period of change) the extended family could no &ncppe effectively
with the problems of economic and social survivhgcause new
problems sprang up within urban centres that thenebed family could
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not have been able to prevent. Examples of suclblgrs were
epidemics, over-crowded prisons, unsanitary workddmns, lack of
schools and hospitals, high infant and prenatatatitr. In other words,
the pace and nature of development were such thvatpnoblems were
generated, the intensity and complexity of whichrevdeyond the
capacity of extended family system.

Peil (1975) pointed out that, the most family charggthe great variety of
family structures which exist even within a singleciety. For instance,
changes from a “traditional” system of large, exfesh polygamous
families living together in perfect harmony, witlow divorce and

illegitimacy, marriage by almost all adults and @bt control by the
elders to a “modern” system of small, monogamouslaau families,

high divorce and illegitimacy, many people remagnisingle in their

lives, freedom of individuals to choose their spoubke absence of
harmony and make other personal decisions.

9.1.2 Educational Institution

The schools founded by the missionaries flourishedi greatly increased
in number by mid 19th century. Education very glyidkecame the only
route by which one’s children could gain appointinem government
jobs. Hence, this system of education was opptsiteat of pre-colonial
era where education was handled by the extendedlyfaand the
relatives. Consequently, parents, particularly ¢hoesiding in the cities
were exceedingly eager to send their young onesstiool. But going to
school usually meant that children were activelpased to European
values — a fact which tended to widen the gap lnevaystems of parents
and children.

9.1.3 Religious Socialization

The missionaries who started schools in most mdrffrica were aware
of the possibilities of religious socialization whi could be achieved
through them, although the state had taken over smwdlarized the
schools in many places, religion often remains & gfithe curriculum

because both Christian and Muslim parents want ttgidren to have
formal instructions in their faith. Governmentscatgly on the schools to
socialize their pupils into loyal and active citizé~or instance, singing
the national anthem, saluting the flag and greetiatjonal and state
leaders, teach the pupils they are part of somgtlairger than their local
community. Hence, colonial education was oftengte=i consciously or
unconsciously, eager to teach students to accepftidius quo or to
assimilate them into the culture of metropolitaruroy (Abernerthy,

1969; Nyerere, 1967 and Clignet, 1970).

9.1.4 Political Socialization

Levine (1965) stresses the point on the latentabltucation in political
socialization during colonial period. The role lig tconnection, which is
often made between the spread of higher educatdntize growth of
African independent movements. For instance, youmgn reading
philosophy, history and literature found out aboilte political

development of other peoples. This supports thaws that people
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should run their own affairs rather than being dwated by outsiders.
Education abroad provided opportunities to disthiese conclusions and
possible actions with young men from other areadly Faccepting the

ideas of equality and democracy which were impiicitheir academic

training, they return home to find themselves deérmemployment which

was given to less well-trained colonial officershus, their education
socialized them to certain view of society, whitleyt had to work to

create.

9.1.5 Health Care Services

During the colonial period, missionaries did thestfimedical work in
Nigeria. Most medical missionaries were not doctamg nurses in the
real sense. For instance, John M. Coquard, anredatatholic priest
who had some medical instructions built the firsispital in Nigeria
outside Lagos in 1895, and was said to have peddrmemarkable
medical and surgical work there. What was to dgvditer as the
Nigerian Medical Services converged from a militaackground. It was
not until 1890, however, that medically qualifiedemcame to Nigeria
under army auspices; by the first decade of the cevury (i.e. mid-19th
century), there were small military hospitals inkbf@a, Zungeru and
Zaria. The services of these doctors were exprdsslthe military men
and their families (Faniran-Odekunle, 1978).

According to Faniran-Odekunle, the first effort dhe colonial

administration towards providing health facilitiessok place in Lagos,
because Lagos was becoming a slum as a resulteofptbcess of
socialization and urbanization going in Nigeriatta# time. During and
immediately the periods following the 1st and 2nafldl wars, hospitals
were built by the colonial government to handledepiics that broke out
among the civilians and the soldiers. Some of thespitals were later
converted into general hospitals. The colonial gubrivas characterized
by a need to create a ‘healthy environment arobadcapital where most
of the British were residing, rather than from thesire to accept total
responsibility for social welfare reform.

9.2 Social Welfare Systems in Nigeria (Colonial
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Period)

Nigeria conceptualizes social welfare as an in#ituthat addresses
housing, education, health, welfare, labour and leynpent, prison,
youth and sports (Nigerian Development Plan, 19954#8rough two
divisions: the division of community and the sodatvices.

The development and growth of social welfare systelring colonial
period in Nigeria were identified by Jaret (199hd&aniran-Odekunle
(1978) as follows:

1. In 1929, the Colonial Development Fund was esthéts to
promote the Social welfare systems of African statacluding
Sierra Leone and Nigeria, for instance, during $eeond World
War, an alarming growth in juvenile delinquencypgiitution,
drug abuse, infant mortality rate, rural-urban migm and the
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school drop out rate caused the colonial administrato make
two primary recommendations. First, the social arelfsystems of
the largest companies were divided into two divisioSocial
welfare and rural development. The foci were thghtrito good
health, proper nutrition, education, housing, ratios, jobs and
income and the decentralization of social ameniti&scond, in
1944 the Colonial Advisory Committee on Educati@suied a
report on the importance of Mass Education and Coniiy
Development, especially in the rural areas.

During the colonial era in Nigeria, one could dee first attempts
of dealing with special social problems in a plahtasis by the
government. However, missionary activity had notasesl,
missionaries could demonstrate that what they vdmieg was
worthwhile, and their programmes could qualify ffinancial
assistance. Wheare (1999) therefore identified Herportant
social welfare issues that were given adequatatattethen.

These were:
a) care of the physically disabled, the blind anddbef,
b) care of mentally imbalanced, and

c) the development of environmental resources to jusignile
delinquents.

Many Nigerians had been disabled in the Second dWavhr.

Ordinance Number 13 of 1945 (United Nations, 19jijranteed
them free medical services, including the provisadrprosthetic
devices, whenever needed. But there were otherridigewhose
disabilities were not war-related. These are vistiof leprosy,

poliomyelitis and other crippling diseases; thesesowere usually
forced by their circumstance to beg on the strégts. “Disabled
Persons Register” was started in 1955 in the hdégading jobs

for the disabled but this register was out of Uter @ few years.

It is, however, interesting to note that disabled aabandoned
children received more attention during this pefibetween 1945
and 1955) than did their adult counterparts. Fetaince, the first
Cheshire Home in the country was built in Ibaday,abcharity
organization and within a few years similar Chaeshiomes
sprang up in other parts of the country to take cdrhandicapped
and abandoned children.

For example, the problem of juvenile delinquencgdmee acute
after wars; and there were not enough jobs foryepdr applicant,
the young school leavers, who, upon moving to ttyeand finding
no jobs, joined the bodies of youth who supportesrtexistence
through pick-pocketing and similar activities. lhist situation,
“‘Remand Homes” for juvenile delinquents were esshield in
various parts of the country, particularly in threanized centres.

This period, 1910-1958, can be seen as the formgtars of the
Nigerian social welfare system. During this peritide welfare
system had acquired some of the major characts;istihich were
to die hard in the 1960’s and 1970'’s.

Among these characteristics were:
a) An emphasis on funding the provision of serviceuh
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voluntary associations;

b) The regionalization of social welfare activitiesdafunctions
with minimal directives from the national governmeand

c) A tendency for urban problems to dominate the $oaidfare
scene, while the problems of the rural areas walsgated to
the background.

However, from the mid-1950’s until independencethwine aid from
various overseas agencies like WHO, UNESCO andrsitimeany more
of the social and health problems received attargich as, the blind, the
deaf, pre-natal and post-natal care, and so on.

Study Session Summary

social structure during the colonization of Nigerkhese institutions
include: family institution, educational institutip religious
socialization, political socialization, and heattre services.

@ In this Study Session, we described the few irtsitg that make up

Summary
We discussed the development and growth of socifare systems
during the colonial period in Nigeria. We explairtéé important social
welfare issues that were given adequate attentioingl the colonial
period in Nigeria. There was an urgent need foiadaeelfare services,
because of the problem of juvenile delinquency,mpleyed school
leavers, and pick-pocketing in the cities and simiactivities that
became acute after the Second World War in Nigeria.

Assessment

What is a social structure?

What is a society? Explain the meaning of a saeiationship.
Identify and briefly describe four elements of sbaitructure.

Briefly explain what “Religious Socialization” isllaabout in the
Assignment colonial era in Nigeria.

5. Briefly describe the “Health care services” in Nigeduring the
colonial period.

P wnbNhpE
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