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Vice-Chancellor's Message

The Distance Learning Centre is building on a sbidlition of over two decades of
service in the provision of External Studies Praogre and now Distance Learning
Education in Nigeria and beyond. The Distance Legrrmode to which we are

committed is providing access to many deservingeNagns in having access to higher
education especially those who by the nature ofr thegagement do not have the
luxury of full time education. Recently, it is coibuting in no small measure to

providing places for teeming Nigerian youths who éme reason or the other could
not get admission into the conventional universitie

These course materials have been written by wrgpesially trained in ODL course
delivery. The writers have made great efforts tovjate up to date information,
knowledge and skills in the different disciplinegdaensure that the materials are user-
friendly.

In addition to provision of course materials innprand e-format, a lot of Information
Technology input has also gone into the deployméburse materials. Most of them
can be downloaded from the DLC website and ardabtaiin audio format which you
can also download into your mobile phones, IPod3MRong other devices to allow
you listen to the audio study sessions. Some ofthéy session materials have been
scripted and are being broadcast on the univessityamond Radio FM 101.1, while
others have been delivered and captured in audimaliformat in a classroom
environment for use by our students. Detailed mi@iton on availability and access is
available on the website. We will continue in otfods to provide and review course
materials for our courses.

However, for you to take advantage of these formas will need to improve on

your L.T. skills and develop requisite distancermgagy Culture. It is well known that,

for efficient and effective provision of Distancealning education, availability of
appropriate and relevant course materialssga qua nonSo also, is the availability

of multiple plat form for the convenience of oundgnts. It is in fulfilment of this, that

series of course materials are being written tdkenaur students study at their own
pace and convenience.

It is our hope that you will put these course matsirto the best use.

polliern.

Prof. Abel Idowu Olayinka
Vice-Chancellor



Foreword

As part of its vision of providing education fotiberty and Development” for

Nigerians and the International Community, the @nsity of Ibadan, Distance
Learning Centre has recently embarked on a vigorepssitioning agenda which
aimed at embracing a holistic and all encompasapoach to the delivery of its
Open Distance Learning (ODL) programmes. Thus veecammitted to global best
practices in distance learning provision. Apart nfroproviding an efficient

administrative and academic support for our stuigjeme are committed to providing
educational resource materials for the use of twdemts. We are convinced that,
without an up-to-date, learner-friendly and dis@nkearning compliant course
materials, there cannot be any basis to lay clanbding a provider of distance
learning education. Indeed, availability of appraf@ course materials in multiple
formats is the hub of any distance learning provisvorldwide.

In view of the above, we are vigorously pursuingaasatter of priority, the provision
of credible, learner-friendly and interactive caummaterials for all our courses. We
commissioned the authoring of, and review of comnsgerials to teams of experts and
their outputs were subjected to rigorous peer reveensure standard. The approach
not only emphasizes cognitive knowledge, but aksitssand humane values which are
at the core of education, even in an ICT age.

The development of the materials which is on-gafsp had input from experienced
editors and illustrators who have ensured that #reyaccurate, current and learner-
friendly. They are specially written with distantgarners in mind. This is very

important because, distance learning involves maidential students who can often
feel isolated from the community of learners.

It is important to note that, for a distance leartmeexcel there is the need to source
and read relevant materials apart from this coursgerial. Therefore, adequate
supplementary reading materials as well as otHernmation sources are suggested in
the course materials.

Apart from the responsibility for you to read tlsisurse material with others, you are
also advised to seek assistance from your coursiitdeors especially academic
advisors during your study even before the inteéractession which is by design for
revision. Your academic advisors will assist youngsconvenient technology
including Google Hang Out, You Tube, Talk Fusiom;. eout you have to take
advantage of these. It is also going to be of insreadvantage if you complete
assignments as at when due so as to have necéssdipacks as a guide.

The implication of the above is that, a distan@rer has a responsibility to develop
requisite distance learning culture which includédgyent and disciplined self-study,

seeking available administrative and academic suppod acquisition of basic

information technology skills. This is why you aemcouraged to develop your
computer skills by availing yourself the opportynif training that the Centre’s

provide and put these into use.



In conclusion, it is envisaged that the course natewould also be useful for the

regular students of tertiary institutions in Nigewho are faced with a dearth of high
quality textbooks. We are therefore, delighted tespnt these titles to both our
distance learning students and the university’'sileegstudents. We are confident that
the materials will be an invaluable resource to all

We would like to thank all our authors, reviewersl goroduction staff for the high
quality of work.

Best wishes.
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Professor Bayo Okunade
Director



Course Development Team
Course Writer

Content Editor

Production Editor

Learning Design & Technologist
Managing Editor

General Editor

T. G. Adegoke, Ph.D.

Prof. Remi Raji-Oyelade
Dr. Gloria O. Adedoja
FolajimiOlamboFakoya
OgunmefunOladeleAbiodun
Prof.BayoOkunade






CLA105 Juvenile Delinquency

Ccontents

About this course manual 7
How this course manual iS STUCIUIEd.........uuuieeiieiiiiiiiiiiiiiee e 7
Course Overview 9
Welcome toJuvenile DelinqueNCYSOW307 ..o e 9
LOTo 18] £1= I 10 (o0 1 4= OO 9
B I 01=3 1= T TR 9
HOw t0 be SucCesSTUl IN thiS COUISE.....ciiiiiiiiii s 10
NN [=T=To I 1= o PP 11
Activities and ASSIGNMENLS ........cooii i ceeee e e e e s e e e e aaaaaaaaaaaaaaaaaaaaaens 11
F NS TS 0 1T 0 PP SPPPPPPPPRPTN 12
Getting around this course manual 14
= Vo [ T o) £ PP EURUPPUPRRRR 14
Study Session 1 16
The Concept Of DeliNQUENCY .....cooo i e e e 16
] 10T [T o o 1 16
QL= 01T ] (o0 1= PP 17
1.1The Concept Of DEIINQUENCY .............. ccommmme e cvverrrenerenenennneerreeeereeeeeeeeeeaaeeeneeeeeeeseeenees 18
1.2.1 Delinquency and ParensSPatriae.......ccccceereeeiieee i e e e 19
1.2.2 The Legal Status of DeliNQUENCY ......cccceeriiiiiiiiiiiiiiiiiiiieiireeeeeeeeeeeereeeeeee s 19
1.2.3 Legal Responsibility of YOUth ..o 20
StUAY SESSION SUMIMAIY .. .cciiii ittt e e e et e e e e e e et e eea et a e e e asrenrareneeeeees 21
F ST ST 1T o PSSP 21
(] 0] [ToT 0| =T o] | PRSPPI 21
Study Session 2 22
The Status Offenders in the Juvenile JUSEICe SYSIEM........ccvvvviiiiiiiiiiiii s 22
1] 10T [T o o 1 22
2.1 What is Status OffENUEI? .....uveiiiiiit e ee e 22
2.1.1 Characteristics of Status OffeNder ..., 22
2.2 Juvenile JUstiCe REOIMS ... e 23
2.3 Increasing Social Control over JUVENIIES............uviviiiiiiiiiiiiiiieiieeeeereeereeeeeee e e e e e e 25
2.3. 1 CUIMEW LAWS .ceeiiiiiiiieiiiee ettt ettt e e e nereeenes 25
2.3.2 Parental Responsibility LAWS ... eeeieiiiiiiineveeeeeee e 26
StUAY SESSION SUMIMAIY ....coiiiii ittt e et e e e et e e e e e e e s eeea st r e e e asseseaeeeeeeeees 27
AASSESSIMENT ...ttt ettt e e e e e e et e ettt et e e eaa— et b e e e e et e eee et b aaeeeeeeeerres 27
(] 0] [To | =T o] | PSPPSR PRI 27
Study Session 3 29
The History and Development of JUVENIIE JUSHICE. ..a...cvvvviiiiiiiiiiiiiieceeeeee e 29

([T 070 [8Te3 1 o] o R 29



Contents il

3.1 Development of the Juvenile JUStiCE SYSIEML...........uuvviiiiiiiiiiiiiiiiiieeieerrreereeee e 29
.11 UrDANISAION ...ceeiiiiii et 29
3.1.2 Child Saving MOVEIMENT .......uuuuiiiiiiiiiiaaeeaees e rreeee e e e s 30
3.1.3 HOUSE Of RETUGE.....coiiiiiiiiiiiiiis s ettt e eeeeeeeeaaeeeeeeeeneens 31
3.1.4 Development of Juvenile INStUtIONS............evvvviiiieiiiiiiieeeeeeeeeeeeeeeee e, 32
3.1.5 Children’s Aid SOCIELY ......ccoeeeiie e 32
3.1.6 Society for the Prevention of Cruelty to @GFein (SPCC) .....ccovvvvvvvivviiiniiininnnnn. 33
StUAY SESSION SUMIMAIY ....coiiiii ettt e e e et e e e e e e e e e e e et e eea st a e e e asseseneneeeeeees 33
NS ST 1 0T o P 34
(] 0] [ToT | =T o] | PRSP 34
Study Session 4 35
TheorieS Of DEIINQUENCY .......uuuiiiiiiiiiiieeeee e e e maaae e e e e e e et e e e eeaeeaaaaaaaaaees 35
TpYigoTo [N Tod 1 o] o FHURRTT PP PTT T UPTTPPRRTT 35
4.1 Types of Theories Of DElINQUENCY .......ccccmurriiiiiiiiiiiiiiiiiiiiiiiiriiieereerrrrreeeeeeeeaeeeeeens 35
4.1.1 Choice Theory Of DeliNQUENCY ........uutimmriiiiiiiiiiiiie s 35
Concepts Of ChoICE ThEOIY ... e e e e e e nnnes 37
4.1.2 Trait Theories Of DEIINQUENCY .........cceuuiieiiiiiiiiiiiiiiiiiiiiiiirrierrreeereeeeeeeeeens 37
4.1.3 Psychological Theories of DeliNQUENCY e ioeiieeiiiiei e 38
Psychodynamic Theory of delinQUENCY........ceeeeeevvveeiiiiiiii, 39
Behavioural Theory of Delinquency ...........cccceeeevveeiieeivieeiecceceeceeeeennn 40
StUAY SESSION SUMIMAIY ...oiiiiiiiiii ettt e e et e ettt e e et e e et e e e s srrerr e e ettt teeetseeeeeeeeeeeees 41
F ST 1 0 =T | TP P PP 42
(2] 0] [0 | =T o] 0|22 PSSR 42
Study Session 5 43
JUVENIIE COUIM PIOCESS ...ttt ettt e ettt e e e bt e e e e e e s e e aabbbbe e e e e e e e e snnneees 43
g iqoTo I8 loi1 o] o FHUR TP PP PP PPPPPPRPPP 43
5.1 Processes of JUVENIIE JUSLICE .........cooiiiiiiiiiiiiii e 43
5.1.1 Release OF DELAIN ......ccoi ittt e e 43
To remedy this SIUATION .......ceeiiiieii e eee e e 44
New Approaches to Detention................ e eeeeeeseessnessiessssnsssssssssssnnneeens 44
5.1.2 Bail for Children ..........ooo e 45
5.1.3 The INtAKE PrOCESS ......iiiiiiiiii i icieeeei et 46
Problems of INtake ProCeSS.........ouuviiieeeeece e 46
T B B 1Y =T £ (o] PP PPPPT a7
5.1.5 TRE PEULION ....eeiiiiiiiiiiiiei ettt 48
Characteristics and Procedures of the Petition.............ccvvveeiiiiiiiienee s 48
5.1.6 The Plea and Plea Bargaining ........cceeeeeeeeeeererrreeereeereereiiiessiasssasssssseesnnn 49
Procedures of Plea Bargaining: ............ueeeeeeeeiieiiiiiiiiiiiiiieieeeeeeeeeeeeaeeaaa e 49
StUAY SESSION SUMIMAIY ....ciiiiiiieii ettt ettt e e e e et e e e et e e e e e e e srrrr bbb e b et teeeteeneaeeeeeeeees 50
F ST 1 0 =T | TP PP 50
(2] 0] [0 | =T o] 0|22 PSR 51
Study Session 6 52
JUVENIIE COUIMTHIAL ...ttt et e e e e e st e e e e e e e e abbraeaaaaeas 52
g iqoTo I8 lo11 o] o FHURR PO PPP PP PPPPPPRPTP 52
6.1 Procedures of Juvenile Court Tral ... o ooiieiieiaee i e e 52
6.1.1 Constitutional Rights at Trial ........cceeemveviiiiiiiiiiiiie e, 52

D1 o0 ]| ({0 o 1R USSP UPUPUR T 53



CLA105 Juvenile Delinquency

The PrediSposition REPOM ............vvveis o e eeeeeeeeeeeeeeee e e e eeee s e e seees e e s s e
6.1.2 Juvenile Court DISPOSITIONS ........uuuiiieieriiiieiieeiieeeeeee e
6.1.3 Juvenile Sentencing Structures

The least detrimental alternative

The Indeterminate SENTENCE ............... e eeeee it e e neees
Determinate SENTENCE ........ccii it ceeeee et e e
1Y/ F= TaTo F= Lo YRS 1= ] (= o =
6.2 Characteristics of Juvenile Court Trial ...........covveiiiiiiiii e
6.3 Procedures and Decisions made within the Jiev&aiurt Trials..........ccccceeeeeeiiiiiinnen. 57
6.3.1 Sentencing REfOrM.........ooovviiiiii e 58
Blended SENLENCES.......cuii ittt 58
6.3.2 The Death Penalty for JUVENIIES ..., 59
LEQAl ISSUEBS ... —————— 59
Criticism of the Death Penalty for Children .o ..o, 9.5
6.3.3 The Child’s Right to Appeal ........cooio e 60
A FINAI OFAEN ... 60
WY o] L= P2 UL o (oo 60
The Writ of HADEas COIPUS .........uueiiiiii ettt ettt aeae e e e e e e e e e 61
6.3.4 Confidentiality in Juvenile ProceedingS ccc.....cooooviiiiiiiii s 61
OpeN VS CloSEA HEANMNQ ......cvvveeeiieeeees e eeeeeeeeeee e e e eaeaaaaaaaaaaaaaaaeaeeeeens 62
Privacy of Juvenile ReCOrds ..........oooo i 63
StUAY SESSION SUMIMAIY ...ciiiiiiieii ettt e e et e et e e e et e e e e e e e s srrrb e e b et teeetseeeeeeeeeeeees 64
F ST 1 0 =T | TP PP 64
(2] 0] [0 | =T o] 0|22 PSSR 65
Study Session 7 66
Similarities and Differences between Juvenile addlAJustice System ............ccccceevvvvr oo 66
g iqoTo ¥ loi1 (o] o FOURT OO PO PP PP PPPPPPPPTP 66
7.1 Comparison of Terms used in Adult and Juvehilice Systems.........cccccvvvvvveeeeeen. 67..
7.2 Similarities between the Juvenile and Adulti@asSystems...........ccveeeeeeiiiiiiiiiieeeeas 68
7.3 Differences between the Juvenile and AdultiGaISYStEMS ......ccooviiiiiiiiniiiiiiiiiieens § 69
7.4 The Family’s Influence on DelINQUENCY ....uuueiiiieie i e 70
7.4.1 Family BreaKup........ooovviiiiiiiiiie ettt 70
7.4.2 Family CONlICE......cooviiiiiiiiee e 70
7.4.3 Family NegleCt/SUPPOIt ..........cooiiiieeeeeeeeeeeeeeeeee e 70
7.4.4 Family DEVIANCE .........ccoevviieii i eeeeee ettt e e aeeeeeaeaaeaeaaeeas 71
StUAY SESSION SUMIMAIY ....ciiiiiiiiii ettt e e e e e et e e e et e e e e e e e s serreb e e e bt eeetseeeeeeeeeeeees 72
NS ST T 1 0T o P 72
(2] 0] [0 | = o] 0|22 PSSP 73
Study Session8 74
JUVENIIE COITECHIONS ...ttt ettt ettt e e e e s rmeeee e e e e bbb e e e e e e e e e aabbeaeeeaaeeaas 74
g iqoTo I8 lo11 o] o FHURT TP PP PP PPPPPPRPPP 74
8.1 The Nature of ProDALION .........ooiiiiieeeeee ettt e e e e 74
8.2 Argument in favour of probation ..........ce..evieiiiiiiiiiiir e 75
8.3 CoNnditions Of PrODALION ......coiuiiiiiecceeriii et meee et e e e 76
8.4 Organisation and AdMINISrAtION .........ccccvverrrueriiiiiiiiiiieeiirrerrrrrrrererreen e e e e 77
8.5 Duties of Juvenile Probation OffiCers.........ooouiiiiiiiiiii e 77
8.5, L INTAKE. ... 78
8.5.2 Pre-diSpoSItioNal DULY.........uuuiiiieeeee ettt eeesseieeeeeeees 78
8.5.3P0St-adjUdICALION.......uuuiiiiiiiiiiiiereere e ———————— 78
78

8.5.4 Post-dispositional Stage..........ccceeeeeeeiiiiiiii



Contents
8.6New CommuNity COMECHION........cciei i ceeeeeeeiiiieiiier it e e e e reeeeeeeaeeeaaeaaaeas 79
8.6.1 INtENSIVE SUPEIVISION .....ccce e 79
8.6.2 Primary goal Of JIPS ...t 79
DECAICEIALION. ....ciiieeiiiiitie ettt e e s e e e e s 79
(0] 011 (o] I USSR 79
Maintaining community ties and integration ...............cccccceeinievniiiineiiieiiiinnn. 79
8.6.3 EIeCtroniC MONITOIING .....vueeiiiriiieieeaeseeseessseessess s e eeneee e e e e e e e es 80
Types oOf EIeCtroniC SYStEMS .............. ettt eeens 80
8.6.4RESHIULION .....eiiiiiiiiiiiiiiee e ettt e et e e e b e e e e s e 81
Types Of RESHIULION ....cooeiiiiei it een e 81
Advantages of RESHIULION .........covvvviiiiiiiiiii s 82
Disadvantages Of RESHIULION ............... e e eeeeeeeeseeeeseeseessessesssesesmenns 82
8.6.5 Residential Community Treatment ......cccceeceoveeiiieiiiein e 82
Residential ProgrammeEs ...........eeeeiveiiiiieiiieiiieeeeee e 82
L] o]0 ] o Il = (0] 11T TR 83
Foster Care ProgramimMes .........couuuuuiis oottt eeees 83
Family Group HOMES .....cooooiiieeeeeee e, 83
8.6.6RUIal PrOogramME ........cceviviiiiiiiii ettt ee e et e e e e e e e e e e e e e e e e e e e e e e e e s eeeeeennennnnenns 83
8.7 Non-residential Community TreatMeNnt ... ..eeeiiiiiiiiiiiiiiiiiiiirrrrrrreeeeeeeeeeens 84
8.7.1 Advantages of Community-based Programmes............cccccccuvvvvmrrvmvinninnennnn 84
8.7.2 Characteristics of Community-based Programmes...........ccccecvvvvvvvvnnnnnnnnnnn. 84
StUAY SESSION SUMIMAIY ...ciiiiiiiiii ettt ettt et e e et e e e et e e et e e e sererb bbb e e e eseeeeeeeeeeeeees 85
ST 1 0T o P 85
(2] 0] [0 | =T o] 0|22 PSSR 85
87

Study Session 9

Police WOIK WIth JUVENIIE........iieeieeee et e e et e et e e e aba e e eeaes

Ta (oo 13 Tox i o] o F PR

S T I g T AN g (=TS A (o Tt =To [ ] (TP
9.1.1S€ArCH ANd SEIZUIE ......uvuiiiieii s memmmn et e e et e e et e e s et e e e eeb s eessabaneeeees

9.1.2Custodian Interrogation

9.2Waiver in the Juvenile Justice

9.1Rules of the Waiver in JUVENIIE JUSHICE: cemmmmm.ivriiiiieiie e 89
9.3 Differences between Arrests of Adult and JueeDiffenders...........cooevviieieeeiiieves e 89
9.4 Community-Based POlICING SEIVICES ......uoreeeiiiiiiiiiiiicece e 90
9.4.1 Advantages of Using Community Services foediles: ...........cccccvvvvveevveeenennn. 90
StUAY SESSION SUMIMATY .. .coiieii ittt e e e e e et e e e e e e e s eeeaaet e a e e e aseessareneeeeees 91
F NS E ST =ES1] 1 1 T= o | PP 91
(] 0] [ToT | =T o] 0|0 PP UUSPPRPRPRR 91
Study Session 10 93
Correctional Treatment fOr JUVENIIES ..o eieeeniiieiie e e e e e e e e s e aaa s 93
T 1Yo 10 o2 o o 93
10.1 Individual Treatment TECHNIQUES .......cummmerrerrrmreriiiirieniinerirrrrrrrrierrreeareeraaeaeaaeeees 93
10.2 Group Treatment TECNNIQUES ........... o s eeeeeeeiviiibebebeeebbeeebrrenneeeeeaeeaaeeeens 94
10.3 Educational, Vocational and Recreational RITINES .............evvvviiiieieeereeireeeeerieeeas, 95
95

F10.4 JUVENIIE AfLEICAIE ... ettt e e e et e et e e e e e et e e ebaes



CLA105 Juvenile Delinquency

StUAY SESSION SUMIMAIY ....cciii ettt e e e et e e e e et e e e e e e et e eeea et eaesaseeesseeneeeeees 96
NS ST T] 1 0T o P 96
(] 0] [ToT | =T o] | PRSP 96
Study Session 11 97
Comprehensive Juvenile JUSICE Srategy.....cuuueeriieiiiieiiiiiicic e eerrer e e e e e e e e e e e e e aa e 97
TpYigoTo [N Ted 1 o] o FHUR TP PTT T PPRTPPRRTR 97
11.1 Components of Comprehensive Juvenile JUSHSERR ...........coeeeeeeeeeeeiiieeeeeee e 97
110,70 PrEVENTION cooeiiiiiteeteeee ettt ettt e e e e s e abb b e e e e e sanbeeeeeaeeeeann 97
I A [ 01 (T V=T 0 1o o TP PRTTOPPPPPPTTN 98
11.1.3 Graduated SANCHON ..........eeiiiiiicmreeiiieee e 98
11.1.4 Institutional ProgramimMes ............commmmseeeesiensssssssssssneassnsnnnnsnssreeseneeseeees 98
11.1.5 AREINALIVE COUNS ... .uuiiiiiieei i cmeeee ettt e e et e e e e e e e emmeeee e e saaneees 98
StUAY SESSION SUMIMAIY ....oiiiiiiiii oottt e e e et e et e e et e e et e e e s srrrrb e e e e bt e e e e teeeeeeeeeeeeees 99
NS ST T 1 0T o P 99
(2] 0] [0 | =T o] 0|2 PSSR 99
Study Session 12 100
Prevention of DelinqUENCY iN TEENAGE YEAI'S mmmreeeerereeieiiiiiiiiiiitieitieaeeeaeeseeeeesssssnnnnnnnns 100
g iqoTo ¥ o1 1 (o] o FHUR PR P PP OPPRPPPP 100
12.1 Prevention Approaches to DeliNQUENCY . .oerreeevviiiiiiiiiiiiieeeeeeee e, 100
I I Y/ =Y o (o ¢ o PP 100
Juvenile Mentoring Programme (JMP) .........ceeemmerererermmmmirrmreeeeeeeerereereeeeeen 101
Quantum Opportunities Programme (QOP) .....commneeeeiiieeiieeiieieennennnnen. 101
12.1.2 School-based Programmes for Teens.......ccccceveeeieeiii e, 102
ProjeCt PATHE ... e 102
Violence Protection Curriculum for Adolescents...........cccccveeiviiiiinieeneennns 102
12.1.3 After-SchoOol ProgrammeEs..........uuiceeeeeeeeeeeeieieiieesieeeeeeeeeeaeeeeee e e e e s eeeeeeenns 103
12.1.4 30D TraininNg .....ccooeei i e e 104
N [o] o N @] o 1 J 104
YOULNBUIIA U.S.A ..ottt e e 105
12.1.5 Comprehensive Community-Based Programmes............cccvvevvveveeeeeeeennn. 105
StUAY SESSION SUMIMAIY ...ccoiiiiiie ettt e et e e et e e e e e e e e e eeaaaa e nsaanabaeeennebnnnernes 106
TS ST 1 0T o T 106
(2] 0] [0 | =T o] 0|22 106

References 107






About this course manual

About this course manual

Juvenile Delinquency SOW307 has been produced by
University of Ibadan Distance Learning Centre. Adurse
manuals produced by University of Ibadan Distanearhing
Centreare structured in the same way, as outlietmhb

How this course manual is
structured

The course overview

The course overview gives you a general introdactm the
course. Information contained in the course ovevvigill
help you determine:

= |f the course is suitable for you.
= What you will already need to know.
= What you can expect from the course.

» How much time you will need to invest to complebe t
course.

The overview also provides guidance on:
= Study skills.
Where to get help.

= Course assignments and assessments.

Activity icons.

Study Sessions.

We strongly recommend that you read the ovengavefully
before starting your study.

The course content

The course is broken down into Study Sessions. Eaoty
Session comprises:

= An introduction to the Study Session content.
= Study Session outcomes.
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= Core content of the Study Session with a varietigafning
activities.

= A Study Session summary.

= Assignments and/or assessments, as applicable.

Fo

Bibliography
r those interested in learning more on this sipjee

provide you with a list of additional resourcestla end of
each study session; these may be books, artickeslusites.

Your comments

After completing Juvenile Delinquency we would agapate
it if you would take a few moments to give us ydeedback

on

any aspect of this course. Your feedback mightude

comments on:

Course content and structure.

Course reading materials and resources.

Course assignments.

Course assessments.

Course duration.

Course support (assigned tutors, technical hetp), et

Your constructive feedback will help us to improead

en

hance this course.



Course Overview

Course Overview

Welcome to Juvenile
DelinquencySOW307

The field of juvenile delinquency has been an inguur area
of study since the turn of the twentieth centurliisTmanual
covers the origin of society’s concern for childrand the
development of the concept of delinquency. It exas
juvenile delinquency, juvenile justice systemsrections and
prevention of delinquency in the teenage years.

Course outcomes
Upon completion of Juvenile DelinquencySOW307youl wi
be able to:
@ = review the history and development of juvenileipest

= present an overview of the major components, peEES
goals, and institutions of juvenile justice.
Outcomes = outline the juvenile court process and trial.
= examine the similarity and differences betweenjulenile
and adult justice systems, while Study Session nine
explains the family’s influence on delinquency.

Timeframe
" [ This is a 15 week course. It requires a formal stude of 45

hours. The formal study times are scheduled arcamiohe

discussions / chats with your course facilitatoacademic

advisor to facilitate your learning. Kindly see ceel calendar

How long? on your course website for scheduled dates. You stiil
require independent/personal study time particylanh
studying your course materials.
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How to be successful in this

course

As an open and distance learner your approaclataoiteg will
be different to that from your school days, wheoa yhad
onsite education. You will now choose what you wémt
study, you will have professional and/or personativation
for doing so and you will most likely be fitting yo study
activities around other professional or domestic
responsibilities.
Essentially you will be taking control of your |earg
environment. As a consequence, you will need tosicien
performance issues related to time management,sgbiithg,
stress management, etc. Perhaps you will also need
reacquaint yourself in areas such as essay planoomng
with exams and using the web as a learning resource
We recommend that you take time now—before stanmgy
self-study—to familiarize yourself with these issu&here are
a number of excellent resources on the web. A faggssted
links are:
= http://www.dlc.ui.edu.ng/resources/studyskill.pdf
This is a resource of the UIDLC pilot course modieu
will find sections on building study skills, timetseduling,
basic concentration techniques, control of the ystud
environment, note taking, how to read essays failyars
and memory skills (“remembering”).

= http://www.ivywise.com/newsletter marchl3 how tdf se

study.html
This site provides how to master self-studying hviias to

emerging technologies.

» http://www.howtostudy.org/resources.php

Another “How to study” web site with useful links time
management, efficient reading,
guestioning/listening/observing skills, getting tmest out
of doing (“hands-on” learning), memory buildingpgi for
staying motivated, developing a learning plan.
The above links are our suggestions to start yoyoom way.
At the time of writing these web links were actifeyou want
to look for more, go tevww.google.comand type “self-study
basics”, “self-study tips”, “self-study skills” orsimilar
phrases.




Course Overview

Need help?
As earlier noted, this course manual complementd an
supplements SOW307 at Ul Mobile Class as an oclingse.
Help

You may contact any of the following units whichresgpd
across the country for information, learning resesr and
library services.

Distance Learning Centre Head Office

(DLC) Morohundiya  Complex,
University of Ibadan, Nigeria Ibadan-llorin Expressway,
Tel: (+234) 08077593551 — 551di-Ose, Ibadan.

(Student Support Officers)

Email: ssu@dlc.ui.edu.ng

Information Centre

20 Awolowo Road, Bodija,

Ibadan.

For technical issues (computer problems, web accasd
etcetera), please send mail to webmaster@dic.ungdu

Activities and Assignments

This manual features “Activities,” which may preseraterial
that is NOT extensively covered in the Study Sessi®When
completing these activities, you will demonstrateuly
understanding of basic material (by answering domes)
before you learn more advanced concepts. You wal b
provided with answers to every activity questiohefiefore,
your emphasis when working the activities should dre
understanding your answers. It is more importaiat you
understand why every answer is correct.

Assignments

There are also Study Session Assignments. Theraseigs
are to be submitted on course website, for evalndiy your
course academic advisor. See course calendar orsecou
website for scheduled dates of turning in yourgrssients. It

is highly recommended that you to submit your assignts
within due dates.

1"
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Assessments
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Q)

Assessments

There are three basic forms of assessment in thisse: in-
text questions (ITQs) and self assessment ques{lAs),
and tutor marked assessment (TMAs). This manual is
essentially filled with ITQs and SAQs. Feedbackth® ITQs
are placed immediately after the questions, while t
feedbacks to SAQs are at the back of manual. Yol wi
receive your TMAs as part of online class actigita the Ul
Mobile Class. Feedbacks to TMAs will be provided your
tutor in not more than 2 weeks expected duration.

Schedule dates for submitting assignments and argag
course/class activities is available on the counsbsite.
Kindly visit your course website often for updates.
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Getting around this course manual

Margin icons

While working through this course manual you wilbtice the
frequent use of margin icons. These icons servésignpost” a
particular piece of text, a new task or changecitviy; they have
been included to help you to find your way arouht tcourse
manual.

A complete icon set is shown below. We suggest tha
familiarize yourself with the icons and their meanbefore starting
your study.

Activity Assessment Assignment Case study
Discussion Group Activity Help Outcomes
9 ...
Note Reflection Reading Study skills
@ O
Summary Terminology Time Tip
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Study Session 1

The Concept of Delinquency

Introduction

The field of juvenile delinquency has been an ingnar area

of study since the turn of the twentieth centunyhiM/society
has chosen to treat adult and juvenile law viokgaparately,

it has also expanded the definition of youthful lmeisaviours
eligible for social control. In this Study Sessiome will
examine the concept of people who violate the latvabe not
legally adults, defined as those below the ageigtiteen in
many societies. These are adjudged “delinquents

16
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earning Outcomes

When you have studied this session, you shouldleeta:
1.1 define anduse correctly the following terms in bold:

e juvenile delinquency
delinquent
Juvenile court system

.
.

e Juvenile officers
* Juvenile court

» Status offences

1.2 discuss the concept of delinquency.

Terminologies

Key Terms Juvenile People who violate the law but are not

Delinquency  legally adults — defined as those below the
age of eighteen in many states or countries —
can be adjudged “delinquent” rather than
convicted of a crime in juvenile court. These
“delinquents” might have committed an act
that would be a crime if done by an adult. In
other words, Juvenile delinquency is the
participation in illegal behaviour by a minor
who falls under a statutory age limit.

Delinquent | A juvenile who has been adjudicated by a
judicial officer of a juvenile court as having
committed a delinquent act.

Juvenile The segment of the justice system including
Court law enforcement officers, the courts, and
System correctional agencies, designed to treat

youthful offenders. The juvenile courts were
first established in Cook County lllinois, in
1899. The philosophy of the juvenile courtis
that it should act in the best interests of the
child, as parents should act. Juvenile courts
have a treatment and rehabilitation

17
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orientation.

Juvenile Police officers who specialise in dealing with

Officers juvenile offenders; they may operate alone or
as part of a juvenile police unit within the
department.

Juvenile Court that has original jurisdiction over

Court persons defined by statute as juveniles and
alleged to be delinquents, status offenders, or
dependents.

Status Conduct that is illegal only because the child

Offences IS under age.

Juvenile Officer of the court involved in all four

Probation stages of the court process-intake,

Officer predisposition, post-adjudication, and post-
disposition—who assists the court and
supervises juveniles placed on probation.

Status Acts that are considered criminal only when

offences committed by a juvenile. This includes such

behaviours as truancy, running away, and
incorrigibility.

1.1The Concept of Delinquency

The concept of delinquency was developed in thdyear
twentieth century. Before that, criminal youths aadults
were treated in almost the same fashion. A group of
reformers, referred to ahild savershelped create a separate
delinquency category to insulate juvenile offendeosn the
influence of adult criminals (Hutzler, 1982).

The separate status of juvenile delinquency i$ lséised on
the parenspatriae which holds that children have the right to
care and custody and that if parent are not capable
providing that care, the state must step in to te&metrol.
Juvenile courts also have jurisdiction over nomanal status
offenders. Status offences are illegal only becaofédhe

18
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minority status of the offender. They include such
misbehaviour as truancy, running away, and sexual
misconduct (Hutzler, 1982; Siegel, Welsh and Seg@@a3).

1.2.1 Delinquency and ParensPatriae

With parenspatriae philosophy, minors who engaged in
extralegal behaviour were viewed as victims of iogar care,
custody, and treatment at home. lllegal behavioas & sign
that the state should step in and take controlhef ytouths
before they committed more serious crimes. Theesgstat
through its juvenile authorities, should act in tHeest
interests of the child”. This means that childréowdd not be
punished for their misdeeds but instead should ibengthe
care and custody necessary to remedy and contrplvavd
behaviour. It makes no sense to find children guftspecific
crimes, such as burglary or petty larceny, becatinsd
stigmatises them and labels them as thieves orldrsrg
Instead, the catchall terjuvenile delinquencghould be used
since it indicates that the child needs the caustodly, and
treatment of the state.

1.2.2 The Legal Status of Delinquency

Today, the legal status of “juvenile delinquentfers to a

minor child who has been found to have violated pkeeal

code. Most states or countries define the terimor child as

an individual who falls under a statutory age limiost

commonly 17 or 18 years of age. Due to minoritytusta
juveniles are usually kept separate from adults eaudive

different consideration and treatment under the. |&@r

example, most large police departments employ effic
whose sole responsibility is youth crime and delewrpy.

Every state or country has some form of separatenjie
court with its judges, probation department, andhept
facilities. The terminologies are also differerdulis are tried
in court; children are adjudicated; adults canpo@ished;
children are treated. If treatment is mandateddcdm can be
sent to secure detention facilities; they cannatmadly be
committed to adult prisons.

Children also have their own unique legal statusnadv
apprehended for a criminal act are usually chavgéd being
a juvenile delinquentregardless of the crime they commit.
These charges are usually confidential, trial résaare kept

19
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secret, and the name, behaviour, and background of
delinquent offenders are sealed. Eliminating speafime
categories and maintaining secrecy are efforts h@ld
children from the stigma of a criminal convictiomdato
prevent youthful misdeeds from becoming a lifeldngden
(Morse, 1997).

1.2.3 Legal Responsibility of Youth

In our society the actions of adults are controbgdwo types
of law: criminal and civil. Criminal laws prohibgctivities
that are injurious to the well-being of society dhteaten the
social order, for example, drug use, theft, ancerdpey are
legal actions brought by state authorities agamstate
citizens. Civil laws, on the other hand, contraknpersonal or
private activities and are usually initiated by indual
citizens. Covered under the civil law are provisidor the
care and custody of those people who cannot care fo
themselves — the mentally ill, incompetent, orrmfi(Morse,
1997).

Today, the juvenile delinquency concept occupietegal
status falling somewhere between the criminal awad leaw.
Under parenspatriae, delinquent acts are not considered
criminal violations, nor are delinquents considecedinals
Children cannot be founguilty of a crime and punished like
adult criminals; the legal action against them ansidered
more similar to a civil action that determines theeed for
treatment. This legal theory recognises that children who
violate the law are in need of the same care agatrtrent as
are law-abiding citizens who cannot care for thdweseand
require state intervention into their lives (Mor$897; Siegel,
Welsh and Senna, 2003).

Delinquent behaviour is sanctioned less heavily ntha
criminality because the law considers juveniledeamg less
responsible for their behaviour than adults. As lass;
adolescents are believed to:

1) have a stronger preference for risk and novelty;

2) assess the potentially negative consequences lof ris
conduct less unfavourably than adults;

3) have a tendency to be impulsive and more concerned
with short-term than long-term consequences;
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4) have a different appreciation of time and self oalnt
and

5) be more susceptible to peer pressure (Morse, 1997).

Although many adolescents may be more responsibte a
calculating than adults, under normal circumstanicedaw is
willing to recognise age as a barrier to havingl ful
responsibility over one’s actions.

Study Session Sumary

In this Study Session, we defined the conceptsetihguency.
These include juvenile, delinquency, delinquentepile court

system, juvenile officers, juvenile court, statu$eonces, and

Summary juvenile probation officer. The Study Session agplained the
three concepts of delinquency in relation to theeqple
delinquency. Such concepts include, parenspattize, legal
status of delinquency, and legal responsibilityaifiths.

Assessment

1. Who are those described as “delinquents”?
2. What is a juvenile court?
3. What is the main objective of juvenile court?

Assignment

Bibliography
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' of Criminal Law and Criminolog$8: 15-17.
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Web resources | http://www.courts.ca.gov/selfhelp-delinqguency.h&trieved
August 2013
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Study Session 2

The Status Offenders in the Juvenile

22

Justice System

Introduction

©

Until recently, almost every state or country teghistatus
offenders and juvenile delinquents alike, referiaghem as
either wayward minorsor delinquent children Early legal
designation of youths who violate the law becauké¢heir
minority status, are now referred to as statusnolées. This
Study Session will therefore examine the charasdies,
reforming status offence laws, and increasing $aoatrol of
status offender.

earning Outcomes

When you have studied this session, you shouldleeta:

2.1 point out the characteristics of status offenders.
2.2 highlight the juvenile justice reforms.
2.3 discuss the increasing social control over juveniles.

2.1 What is Status Offender?

A youth who violates the law because of their mityostatus
or commits any delinquent acts such as truancyningn
away, theft, incorrigibility, etc, can be describasl astatus
offender.

2.1.1 Characteristics of Status Offender

Status offenders are characterised by the followesjures
(Kobrin and Klein, 1982):

I. Status offenders are usually not detained oarcerated

with delinquents; they can be transferred to secure
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facilities if they are repeatedly unruly and coese&t
uncontrollable.

i. Status offenders can be picked up by the police and

brought to a police station. They can be petitioteethe
juvenile court, where they have a hearing beforedge

and come under the supervision of the probation
department, the court clinic, and the treatmerit.stat a
hearing, status offenders may see little differdnemveen

the treatment they receive and the treatment of the
delinquent offenders sitting across the room.

iii. Status offenders are directed to the juvecierrt when it

is determined that their parents are unable or lingito
care for or control them and that the offender’sawour
is self-destructive or harmful to society.

2.2 Juvenile Justice Reforms

The National Council on Crime and Delinquency amel t).S
federal government’s National Advisory Commission o
Criminal Justice Standards and Goals have calledefmrm
of status offence laws (National Council on Crimeda
Delinquency, 1972). That is, it recommended remg&tatus
offenders from the juvenile court.

The following recommendations to reform juvenilestjae
were made:

That thedue process reformswhereby the constitutional
rights enjoyed by adult defendants in criminal ¢eur
should apply also in juvenile court.

That Treatment Without Trial should be avoided,
pointing that children were being sent to custodial
institutions for treatment without the safeguartifoomal
due process, including a lawyer to represent thedntiae
right to cross-examine witnesses. And that therjige
could also be transferred to adult courts witho@branal
hearing.

That the juvenile court must provide thssentials of due
processwhen transferring juveniles to adult court. THas i
so because juveniles are entitled to the same basic
constitutional rights enjoyed by adults in any hegathat
might result in their commitment to an institution.

23
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Vi.

Vil.

viil.

That the court preserved the confidentiality of goNe
court records, although it is agreed that infororatbout

a case that is lawfully obtained from an indepehden
source could be published.

That a juvenile’s acts of misbehaviour, ungoverligor
unruliness which do not violate the criminal lawostd
not constitute a ground for asserting juvenile tour
jurisdiction over the juvenile committing them.

That status offenders should be removed from the
jurisdiction of the courts altogether, and thattusa
offenders would best be served not by juvenile tsolout

by dispute resolution and mediation programmesyaesi

to strengthen family ties, sincgatus offence cases are
rooted in family problems

That more serious and violent juvenile offendesslaing
removed from the juvenile justice system in favaudr
criminal court prosecution. A majority of statesvba
added new crimes to the list of offences for which
juveniles may be transferred to criminal court.

Traditional confidentiality provisions are beingriged in
favour of more open proceedings and records. For
instance, publicising the names as well as crinms f
public scrutiny, releases of past records to appatgplaw
enforcement officials, and fingerprinting for fuéur
identification are all necessary procedures in\tia@ on
flagrant violators, regardless of age. Local poleed
citizens have a right to know the identities of gatential
threats to public order within their communities.

That state correctional administrators are facedh wi
increasing pressures to develop new programmes for
juveniles. This is so because, since nearly atestaow
send juveniles sentenced as adults to the departofien
corrections, this means that there are more youmgtes
whose needs and vulnerabilities require speciahatin.

However, a special category gbouthful offenders has
been identified to distinguish more serious offesdeom

their delinquent peers. Although they have commiitte
serious crimes and are housed in secure facilitiey, are
offered more extensive programmes and services than
their adult counterparts (Bureau of Justice stasist
1997d).
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2.3 Increasing Social Control over Juveniles

Those in favour of retaining the status offenceegaty point
to society’s responsibility to care for troubledugtos. Others
maintain that the status offence should remaimal leategory
so that juvenile courts can force a youth to rezéreatment.
Many state jurisdictions, prompted by concern oserious
delinquency, have enacted laws that actually expsouial
control over juveniles (McDowall and Loftin, 2000)hese
enacted laws that expand social control over jugsrare

1) Curfew laws, and
2) Parental responsibility laws.

2.3.1 Curfew Laws

Curfew laws were imposed on children for gettingrouble.

Beginning in 1990 there has been an explosionenptssage
of curfew laws aimed at restricting the opporturkigs have
for getting into trouble. A survey of 77 large Ucgies found

that 59 of them have curfew laws (McDowall and Lmft
2000).

As a general rule, the courts have upheld the tgevenile
curfew laws as long as (a) the language of theitstahows a
compelling government interest for use of the ourfand (b)
the language of the curfew law is consistent witis t
narrowly defined interest. Curfew ordinances musb allow
youth to be out during curfew hours under certain
circumstance — for example, in the company of thaients,
coming or going to work/school, in the event of an
emergency.

Evaluations of the benefits of curfews yield mixedults. A
survey of more than 400 police agencies by Andranier
and her associates found that, most had curfewmandes in
effect for several years. In the majority casedicpdelt that
curfew was an effective tool to control vandaligmghttime
burglary, and auto theft. Those jurisdictions ttiiat not have
curfew laws reported that their absence was a tresiul
political objections rather than perceived inefiieetess.

Contrary to these findings, some research effaatge found
that after curfews were implemented, victimisati@vels
increased significantly during non-curfew hours jraication
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that rather than suppressing delinquency, curfeerely shift

the time of occurrence of the offences. Moreoveothb
juvenile victimisation and juvenile arrest ratesrdd seem to
decrease significantly during curfew hours.

2.3.2 Parental Responsibility Laws

Since the early twentieth century, there have baes aimed
at disciplining parents for contributing to theidguency of a
minor. The first of those was enacted in Coloradt903, and
today 42 states and the District of Columbia mamsamilar
laws (Siegel, Welsh and Senna, 2003). The lawsaoéral
responsibility over juvenile delinquency allow:

1. Parents to be sanctioned in juvenile courtd&draviours
associated with their child’s misbehaviours.

2.Parents to reimburse the government for thescost
detention or care of their children.

3.Parents make restitution payments, for exanpdging
for damage caused by their children who vandalised
school.

4.Parents as well as children to participate ionselling
and community service activities.
The parental responsibility laws further stipulttat:

a.Parents may also be held civilly liable, under ¢bacept
of vicarious liability, for the damages caused lphdd.

b.Parents can also be charged with civil negligehdkey

should have known of the damage a child was almut t

inflict, but did nothing to stop the child for exaha, when
they give a weapon to an emotionally unstable youth

c.Parents should be held responsible for the illegaéd of
their children. For instance, since 1990 thereehla@en
more than 18 cases in which parents have beenearder
serve time in jail because their children have bieeant
from school.

However, civil libertarians charge that these landate the
constitutional right to due process and seem taidezl only
against lower-class parents. They find little ewide that
punishing parents can deter delinquency.
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Study Session Summary

o7

In this Study Session, we examined the charadt=isf status
offender and what the status offender is all ab®e also
discussed the varying recommendations of juvenilstige

Summary reforms in which status offenders can be removeudnfthe
juvenile court. We further looked at the increassogial control
over juvenile in which parents were held respossiior their
children’s misbehaviours. These were discussed rung
curfew laws and (b) parental responsibility laws.

Assessment

1. Define the following concepts:

a. Juvenile delinquency
b. Delinquent
: c. Status offences
Assignment i i )
d. Juvenile probation officer
e. Juvenile court system
2. Briefly differentiate between status offendersnd a
delinquents.
3. Briefly describe parenspatriae philosophy in juvenile
justice system.
Bibliography
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Study Session 3

The History and Development of

Juvenile Justice

Introduction

©

Until recently, delinquent, neglected, and runaveayidren
were treated the same as adult criminal offenditsnfel,
1972). They were convicted of crimes; they recgiharsh
sentences similar to those imposed on adults. Tdhdt a
criminal code applied to children, and no juvendeurt
existed. We will therefore attempt to explore hawegnile
justice system developed in this Study Session.

earning Outcomes

When you have studied this session, you shouldleeta:

3.1 discuss the events that led to the development of
juvenile justice system.

3.1 Development of the Juvenile Justice
System

Several events led to reforms and nourished thenteak
development of the juvenile justice system in tieeteenth
century. These events include urbanisation, chiéding
movement, house of refuge, development of juvenile
institution, children’s aid society, and societyr fdhe
prevention of cruelty to children. They are briedigcussed as
follows:

3.1.1 Urbanisation

Urbanisation gave rise to increased numbers of yqeople
at risk, who overwhelmed the existing system of kvand
training. To accommodate destitute youths, locasglictions
developed poor houses (alms houses) and workhotlibes.
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poor, the insane, the diseased, and vagrant artddest
children were housed there in crowded and unhealthy
conditions.

By the late eighteenth century, the family’s abilib exert
control over children began to be questioned. yédm
developed into urban commercial centres, and wedah to
centre around factories, not the home. Childrerdestitute
families left home or were cast loose to make aubest as
they could; wealthy families could no longer absudgrant
youth as apprentices or servants. The affluentrbégavoice
concern over the increase in the number of peaple/hat
they considered the&langerous classesthat is, the poor,
single, criminal, mentally ill, and unemployed (M,

1983).

Urbanisation and industrialisation also generatesl belief
that certain segments of the population (youthsiban areas,
immigrants) were susceptible to influences of tluscaying
environment. The children of these classes wersidered a
group that might besavedby a combination of state and
community intervention (Platt, 1969). Interventiorthe lives
of these so-called dangerous classes became daeepbda
wealthy, civic-minded citizens. Such efforts inaud
settlement housea term used around the turn of the twentieth
century to describe shelters, or non-secure resadéacilities
for vagrant children.

3.1.2 Child Saving Movement

The problems generated by urban growth sparkedesitén
the welfare of thenew Americans, whose arrival fuelled this
expansion. In 1816, prominent New Yorkers formee th
society for the prevention of pauperism. Althoudheyt
concerned themselves with attacking taverns, bistrend
gambling parlours, they were concerned that the amor
training of children of the dangerous classes waslequate.
Some other groups with the plight of poor childiegan to
form. Their focus was on extending government airdarer
youthful activities (drinking, vagrancy, and delugncy) that
had previously been left to private or family canhtr

These activists became known asild savers.Prominent
among them were penologist Enoch Wines; Judge Richa
Tuthill; Sara Cooper, of the National ConferenceCoiarities
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and corrections; and Sophia Minton, of New York oaittee
on children. Poor children could become a finanbiaiden,
and the child savers believed these children ptedemthreat
to the moral fabric of society. Child saving orgations
influenced state legislatures to enact laws givtogrts the
power to commit children who were runaways or cniahi
offenders to specialised institutions (Knupfer, 200

3.1.3 House of Refuge

This is a care facility developed by the child saue protect
potential criminal youths by taking them off theest and
providing a family-like environment.

The first House of Refuge, constructed in New YGity, was
the product of their reform efforts. The reformgtapened
January 1, 1825 with only six boys and three gblg, within
the first decade of its operation 1,678 inmatesevagtmitted.
Most kids were sent there because of vagrancy atty p
crimes and were sentenced or committed indefinitediyil
they reached adulthood.

When the House of Refuge opened, the majority dtiien
admitted were status offenders placed there becaidise
vagrancy or neglect. Children were placed in tisgitution by
court order, sometimes over parents’ objectionifmlength
of stay depended on need, age, and skill. Criticaptained
that the institution was run like a prison, withigtdiscipline
and absolute separation of the sexes. Such a peeghamme
drove many children to run away, and the House efuge
was forced to take a more lenient approach.

In 1826, the Boston City Council founded the Housfe
Reformation for juvenile offenders. The courts caitted
children found guilty of criminal violations or fod to be
beyond the control of their parents, to these sish(ickett,
1969). Since the child savers considered pardrislmquent
children to be as guilty as convicted offendersythought to
have the reform schools establish control over dhiédren.
Refuge managers believed they were preventing poaed
crime by separating destitute and delinquent chidirom
their parents and placing them in an institutionefivel,
1972). Despite ongoing criticism and scandal, tlueisés of
Refuge hung on for more than 100 years.
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3.1.4 Development of Juvenile Institutions

State intervention in the lives of children conaduwell into
the twentieth century. The child savers influenseate and
local governments to create special institutioadled reform
schools which would house delinquent youths who would
have otherwise been sent to adult prisons. Theifissitutions
were opened in Westboro, Massachusetts, in 1848imand
Rochester, New York, in 1949 (U.S. Department dftide,
Juvenile Justice and Delinquency Prevention, 1976).

However, institutional programmes began in Ohi@850 and
in Maine, Rhode Island, and Michigan in 1906. InaNéork,
for example, the legislature authorised a stateitrg for boys
at Warwick for inmates under 16, and the state tiocal
school at Coxsackee for those 16 to 19 (New YoekeStaw,
1932).

Children spent their days working in the institatitearning a
trade where possible, and receiving some basic atidunc
They were radically and sexually segregated, diseipvas
harsh, and their physical care was poor. Some \adedled
as criminal, but were in reality abused and negtbciThey
too were subject to harsh working conditions, stliscipline,
and intensive labour (Smith, 1989). Although sonsmpie
viewed reform schools as humanitarian answers ¢tohpases
and prisons, many were opposed to such programmes.

3.1.5 Children’s Aid Society

This is an alternative to secure correctional faed, which
New York philanthropist Charles Loring Brace helped
develop in 1853. Brace’s formula for dealing witblidquent
youths was to rescue them from the harsh envirohwietne
city and provide them with temporary shelter (FD396).

Deciding there were simply too many needy childi@rcare
for in New York City, and believing the urban emnment
was injurious to children, Brace devised what hkedahis
placing-out planto send these children to western farms
where they could be cared for and find a home. Theye
placed on what became known@gphan traing which made
pre-announced stops in western farming communiiesce’s
plan was activated in 1854 and was very soon cdpyeather
childcare organisations.
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Though the majority of the children benefited froine plan
and did find a new life, others were less succésafid some
were exploited and harmed by the experience. By0193
political opposition to Brace’s plan, coupled witte negative
effects of the economic depression, spelled the @nthe
orphan train, but not before 150,000 children waeeed in
rural homesteads.

3.1.6 Society for the Prevention of Cruelty to
Children (SPCQC)

First established in 1874 in New York, these orgaions
protected children subjected to cruelty and negiét¢tome or
at school. Agents of the society were granted pdwegmove
children from their homes and arrest anyone wheriaeted
with their work; they also assisted the court inkimg
placement decisions. By 1890, the society contlollee
intake and disposition of an average of 15,000 pawod
neglected children. By 1900 there were 300 sucletes in
the United States (Pleck, 1987).

Leader of the SPCCs were concerned that abusedvimmys
become lower class criminals and that mistreatathgagirls
might become sexually promiscuous women. In additio
these organisations protected children who had bebjected
to cruelty and neglect at home and at school.

SPCC groups influenced state legislatures to ptesitas
protecting children from parents who did not pravithem

with adequate food and clothing or made them begark in

places where liquor was sold. Criminal penaltiesenereated
for negligent parents. SPCC groupswould also infdaha

police about suspected abuse cases and accompfesrof
when they made an arrest (Gordon, 1988).

Study Session Summary

development of the juvenile justice system. Sevevahts that
led to reforms and nourished the eventual developrokthe
Summary juvenile justice system in the nineteenth centurg also
explained. These events include urbanisation, chdging
movement, House of refuge, development of juvenile

@ In this Study Session, we described the history and
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institutions, children’s Aid society, and societyr f the
prevention of cruelty to children.

Assessment

1. What isparenspatriaan juvenile justice system?
2. Briefly describe the following:

I. Delinquency and ParensPatriae

ii. The legal status of delinquency

Assignment o
lii. Legal responsibility of youth
3. Explain reasons why parental responsibility laffect the
parents over juvenile delinquency.
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Study Session 4

Theories of Delinquency

Introduction

Some experts believe that delinquent behaviour fisnation
of individual traits: selfish temperament; impuksiv
personality; abnormal hormones; genetic charatiesjsetc.
They reject the notion that delinquents are a pebadi their
environment. We will therefore examine the theotiet have
been propounded to explain delinquency.

Learning Outcomes

@ When you have studied this session, you shouldleeta:

4.1discuss at least two theories of delinquency.

4.1 Types of Theories of Delinquency

If social and economic factors alone determine biel®, how is
D it that many youths residing in the most dangeang

deteriorated neighbourhoods live law-abiding livE€sthversely,
Reflection why are so many middle-class youths involved irndgiency?

In a bid to proffer answers to the questions in #mve
reflection, let us examine the following theoried o
delinquency:

1) Choice theory of delinquency

2) Trait theories of delinquency

3) Psychological theories of delinquency

4.1.1 Choice Theory of Delinquency

This theory involves classical criminology. Clasdi
criminology holds that decisions to violate the |aave
weighed against possible punishments, and to defae, the
pain of punishment must outweigh the benefit afgdll gain.

3%



SOw307

36

Juvenile Delinquency

This led to graduated punishments based on sessssuf the
crime (let the punishment fit the crime).

The first formal explanation of crime and delingogrheld
that human behaviour was a matter of choice. Sineeas
assumed that people had “free will” to choose thelaviour,
those who violated the law were motivated by pestoeeds:
greed, revenge, survival, hedonism. Over 200 yeas,
“utilitarian” philosophers Cesare Beccaria and dsre
Bentham argued that people weigh the benefits and
consequences of their future actions before degidin a
course of behaviour — this, they described as “iHestic
calculation of crime and delinquency” (Bentham, 74P6
Beccaria and Bentham’s writings formed the coravbét is
referred to today as “classical criminology”.

The classical view of crime and delinquency holadat tthe
decision to violate the law comes after a carefeigling of
the benefits and costs of criminal behaviours. Musgential
law violators would cease their actions if the pttd pain
associated with a behaviour outweighed its antiegbagain;
conversely, law-violating behaviour seems altexsaii the
future rewards seem far greater than the potepdiaishment.
This decision is referred to adedonistic Calculation of
Crime and delinquencfvan den Haag, 1975).

According to classical view, youths who decide &rdme
drug dealers weigh and compare the possible benstith as
cash to buy cars, clothes, and other luxury itewit) the
potential penalties, such as arrest followed byra Istay in a
juvenile facility. If they believe that drug deadeare rarely
caught and even then usually avoid severe punistsngre
youths will more likely choose to become dealeestli they
believe that dealers are almost always caught andliped by
lengthy prison terms. They may know or hear abominals
who make a significant income from their illegatiaities and
want to follow in their footsteps (Tremblay and Idel,
2000). Put simply, in order to deter or prevenines the pain
of punishment must outweigh the benefit of illegmins
(Wilson, 1975).
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Concepts of Choice Theory

Free Will

This is the view that youths are in charge of theivn
destinies and are free to make personal behavibarces
unencumbered by environmental factors.

Utilitarians

These are those who believe that people weigh #meflis
and consequences of their future actions beforalidgcon a
course of behaviour.

Classical Criminology

This holds that decisions to violate the law areigived

against possible punishments, and to deter criragp#tin of

punishment must outweigh the benefit of illegaihgdihis has
led to graduated punishments based on seriousrfefise o
crime.

4.1.2 Trait Theories of Delinquency

These theories hold that personal and environmactorfs
dictate behaviour choices — that delinquents dochobse to
commit crimes freely but are influenced by forcesydnd
their control. The trait theory is also referredasbiosocial
theory. Biosocial theory is the view that both tgbt and
behaviour have biological and social bases (Siegkdlsch
and Senna, 2003).

A number of delinquency experts believe it is wraagnfer
that all youths choose crime simply because thdig\ee its
advantages outweigh its risks. If that were thechew could
senseless and profitless crimes such as vandatdmaadom
violence be explained? These experts argue thatahum
behavioural choices are a function of an individuahental
and/or physical makeup. Most law-abiding youths ehav
personal traits that keep them within the mainstreaf
conventional society. In contrast, youths who cleods
engage in repeated aggressive, antisocial, orictofiented
behaviour manifest abnormal traits that influendese
behaviour choices (Shantz, 1986). Uncontrollabigpulsive
behaviour patterns place some youths at odds witiety,
and they soon find themselves in trouble with tlaev.|
Although delinquents may choose their actions di@sion is

a product of all but uncontrollable mental and ptais
properties and traits.
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However, biosocial theorists believe that it is thi&eraction
between predisposition and environment that prosluce
delinquency. For example, children born into adientaged
environment often do not get the social and famdigport
they need to overcome their handicaps. Lack of [fami
support can have long-term physical consequences. F
example, a child’s neural pathways may be damaged b
repeated child neglect or abuse. Once experiences a
ingrained, the brain remembers and a pattern of
electrochemical activation is established, whichmams
present across the lifespan of that person (Watsh Elis,
1997). The relatively small number of youths whifesuboth
physical and social handicaps, and who also laakako
supports, are the ones who become early onsetdsferand
persist in a life of crime (Moffit, 1993).

Today, those who embrace trait theory reject thditional
assumptions that all humans are born with equantiat to
learn and achieve, and that thereafter their belavis
controlled by external or social forces (Kovandaferaitis
and Yeisley, 1998). While traditional criminologissuggest
that all people are born equal and that parentspds,
neighbourhood, and friends control subsequent dpwetnt,
trait theorists argue that no two people are aike therefore,
each will react to environmental stimuli in a disti way.
They assume that a combination of personal traits the
environment produces individual behaviour patterns.

People with pathological traits such as brain daemaan
abnormal personality, or a low IQ may have a hegétl risk

for crime; this risk is elevated by environmentaésses such

as poor family life, educational failure, substamt®ise, and
exposure to delinquent peers. For example, lotHoueight
babies have been found to suffer poor educational
achievement later in life; academic deficiency baen linked

to delinquency and drug abuse (Conley and Ben2@®)).

4.1.3 Psychological Theories of Delinquency

These theories include psychodynamic theory, belaai
theory and cognitive theory. In this Study Sessibath
psychodynamic and behavioural theories of delinquenmill
be discussed.
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Psychodynamic Theory of delinquency

According to psychodynamic theory, which originateith the
pioneering work of Sigmund Freud (1856-1939), law
violations are a product of an abnormal personaitycture
formed early in life and which thereafter contrdiaman
behaviour choices (Freud, 1963). In extreme casestal
torment drives people into violence and aggressitie. basis
of psychodynamic theory is the assumption that huma
behaviour is controlled by unconscious mental ses
developed early in childhood.

Psychodynamic theory argues that human persortalittains
three major components. Theeis the unrestrained, primitive,
pleasure-seeking component with which each chiltham.
The ego develops through the reality of living in the wbrl
and helps manage and restrain the id’s need forenfate
gratification. Thesuperegalevelops through interactions with
parents and other significant people and represdms
development of conscience and the moral rules dhbge
most adults.

All three suggest that of personality operates kameously.
Theid dictates needs and desires, shperegaounteracts the
id by fostering feelings of morality and righteoussyeand the
ego evaluates the reality of a position between these
extremes.

id—> ego <+—>» superego

If these components are properly balanced, thevichal can
lead a normal life. If one aspect of the persopdiecomes
dominant at the expense of the others, the indaliéxhibits
abnormal personality traits.

Furthermore, the theory suggests that an imbalaimce
personality traits caused by a traumatic earlydttubd can
result in long-term psychological difficulties. Fexkample, if
neglectful parents fail to develop a child’'s supere
adequately, the child’'s id may become the predontina
personality force; the absence of a strong superegults in
an inability to distinguish clearly between righidawrong.
Later, the youth may demand immediate gratificatilack
compassion and sensitivity for the needs of others,
disassociate feelings, act aggressively and imelisi and
demonstrate other psychotic symptoms. Antisocialal@ur
then may be the result of conflict or trauma odogrearly in
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a child’s development, and delinquent activity ni@gome an
outlet for violent and antisocial feelings (Fred®63; Siegel,
Welsh, and Senna, 2003).

Behavioural Theory of Delinquency

Not all psychologists agree that behaviour is ailed by
unconscious mental processes determined by parental
relationships developed early in childhood. Beharab
psychologists argue that a person’s personalitye&ned
throughout life during interaction with others. Bdrimarily

on the works of J.B. Watson (1878-1958) and B.Fnisk
(1904 and 1990), behaviourism concerns itself goleith
measurable events and not the unobservable psychic
phenomena described by psychoanalysts.

Behaviourists suggest that individuals learn byeolisg how
people react to their behaviour. Behaviour is &iggl initially
by a stimulus, a change in the environment. If diqdar
behaviour is reinforced by some positive reactionewent,
that behaviour will be continued and eventuallyrieal.
However, behaviours that are not reinforced ormameished
will be extinguished or become extinct. For exampfe
children are given a reward for eating their dinmesentually
they will learn to eat properly as a matter of haBonversely,
if children are punished for some misbehaviour,ythéll

eventually learn to associate disapproval with thett and
avoid it.

Another aspect of behavioural theory s®cial learning
theory Not all behaviourist follow the teaching of Watsand
Skinner strictly. Some hold that a person’s leagrand social
experiences, coupled with his or values and expens
determine behaviour. This is known as twcial learning
approach. The most widely read social learningrieesoare
Albert Bandura, Waklter Mischel, and Richard Wadter
(Bandura and Menlove, 1965). Social learning theory
therefore, holds the view that behaviour is modetlerough
observation, either directly through intimate cantavith
others, or indirectly through media; interactiorsatt are
rewarded are copied, whereas those that are puhiahe
avoided.

In general, social learning theorists hold thatidren will
model their behaviour according to the reactiores tteceive
from others, either positive or negative; the béhavof those
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adults they are in close contact with, especiadlyepts, and

the behaviour they view on television and in movi#s
children observe aggression and see that aggressive
behaviour, such as an adult slapping or punchingesoe
during an argument, is approved or rewarded, théikely

react violently during a similar incident. Eventyal the
children will master the techniques of aggressiot become
more confident that their behaviour will bring tdvlg
rewards (Perry, Perrry and Rasmussen, 1986).

By implication, social learning suggests that af@id who
grow up in a home where violence is a way of lifayntearn
to believe that such behaviour is acceptable aménging.
Even if parents tell children not to be violent gnahish them
if they are, the children will still model their lba@viour on the
observed parental violence. By mid-childhood, satmédren
have already acquired an association between trsar of
aggression against others and the physical punishthey
receive at home. Often their aggressive respongediigcted
at other family members and siblings. The familgynserve
as a training ground for violence since the chiddperceive
physical punishment as the norm during conflicuaibns
with others (Carlson, 1986; Siegel, Welsh and Segp0@3).

Adolescent aggression is a result of disrupted idgecy
relations with parents, this refers to the frustraand anger a
child feels when parents provide poor role modeid hold
back affection and nurturing. Children who lack sdo
dependent ties to their parents have little oppatgor desire
to model themselves after them or to internaliseirth
standards of behaviour. In the absence of suchiniised
controls, the child’s aggression is likely to bepeessed in an
immediate, direct, and socially unacceptable fastsoch as
violence and aggression (Bandura and Walters, 1953)

Study Session Summary

o7

Summary

In this Study Session, we looked into the threeoties of
delinquency such as: choice theory, trait theoriasd
psychological theories of delinquency. The Studgs@m
also compares behavioural theory and social legrthirory
as they relate to delinquent behaviours. The Sthegsion
also briefly describes the concepts of choice thedhese
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include free will, utilitarians, and classical crmlogy. We
also discussed the view of biosocial theorists @imduency.

Assessment

v
'y

1. Briefly explain the following:

a. Urbanisation
b. Child saving movement
Assignment c. House of Refuge
d. Children’s Aid Society
2. a. When was the first “society for the prevemtid cruelty
to
children (SPCC)” established?
b. Give reasons why SPCC was established?
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Study Session 5

Juvenile Court Process

Introduction

This Study Session will expose you to the procesluhat
shape the contours of juvenile justice — the ped-process,
and in the next two Study Sessions the juvenilal tand
disposition will also be discussed. Many criticaksions are
made at this stage in the juvenile system: wheiheletain a
youth or release the youth to the community; whetloe
waive youths to the adult court or retain themha juvenile
justice system; whether to treat them in the comtyuor
send them to a secure treatment centre. Each s# ttem have
a profound influence on the child, with effects tilag
throughout the life course (Siegel, Welsh, and &§e8003).

@ When you have studied this session, you shouldleeta:

5.1 outline the specific forms of pre-trial processes in
juvenile justice system.

5.1 Processes of Juvenile Justice

The juvenile justice process takes the followingrfs:
1. Release or detain

Bail for children

The Intake process

Diversion

The Petition

6. The Plea and Plea Bargaining

a s wn

5.1.1 Release or Detain

This is considered after a child has been takem cunistody
and a decision is made to treat the case formtbt (s, with
a juvenile court hearing), a decision must be meaitleer to
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release the child into the custody of parents, etaid the
child in the temporary care of the state, in phaibc
restrictive facilities pending court disposition ansfer to
another agency (American Correctional Associati®91).

Detention can be a traumatic experience becausey man
facilities are prison-like, with locked doors andaried
windows. Consequently, most experts in juveniletigas
advocate that detention be limited to alleged aféga who
require secure custody for the protection of thdweseand
others. However, children who are neglected, depend
runaways, and those who are homeless may under some
circumstances be placed in secure detention fasilélong

with violent and dangerous youths until more sudab
placements can be found (Wordes and Jorves, 1998).

However, other children who have had a trial butehaot
been sentenced, or are awaiting the imposition hafir t
sentence are also placed in safe facilities. Sorag have
violated probation and are awaiting a hearing wbdang kept
alongside a severely mentally ill adolescent foromhno
appropriate placement can be found. Another grosip i
adjudicated delinquents awaiting admittance to raectional
training school (Shepard, 1997). Consequentlys ipassible
for non-violent status offenders to be housed ia s#ame
facility with delinquents who have committed feletype
offences.

To remedy this situation

An ongoing effort is being made to remove statusrafers
and neglected or abuse children from detentiorlitiasi that
also house juvenile delinquents. In addition, akérves to
detention centres like temporary foster homes, ndiete
boarding homes, and programmes of neighbourhood
supervision have been developed. These alternatietsred

to asshelter careenable youths to live in a more homelike
setting while the courts dispose of their cases.

New Approaches to Detention

Efforts have been made to improve the process anditions
of detention. Experts maintain that detention faeg should
provide youth with education, visitation, private
communications, counselling, continuous supervision
medical and health care, nutrition, recreation, a@ading.
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Detention should also include, or provide, a systim
clinical observation and diagnosis that complemémits with
range of helpful services (Dunlap and Roush, 1995).
Alternatives to secure detention include:

I. in-home monitoring,

ii. home detention,

iii. day-centre electronic monitoring,

iv. high-intensity community supervision, and

V. comprehensive case management programmes.
Undoubtedly, juveniles pose special detention gnwisl, but
some efforts are being made to improve programmest@a
reduce pretrial detention use, especially in sesateéngs. Of

all the problems associated with detention, howerene is
as critical as the issue of placing youths in ajuilt

5.1.2 Bail for children

Bail is the amount of money that must be paid asralition

of pretrial release to ensure that the accused refilirn for

subsequent proceedings; bail is normally set byjudge at

the initial appearance, and if unable to make Iiad,accused
Is detained in jail.

One critical pretrial issue is whether juveniles te released
on bail. Adults retain the right, via the English Amendrn
the constitution, to reasonable bail in non-capitedes. Most
states, however, refuse juveniles the right to batgause of
the following arguments that:

I. juvenile proceedings are civil, not criminal;
ii. detention is rehabilitative, not punitive; and

lii. juveniles do not need a constitutional right tol bai
because statutory provisions allow children to be
released into parental custody.

However, state juvenile bail statutes fall intoenicategories.
These include:

1. those guaranteeing the right to balil,

2. those that grant the court discretion to give lzail

3. those that deny a juvenile the right to bail (Satal,
1989).
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This disparity may be a function of the lack ofdéguidance
on the matter. Some courts have stated that baigpons do
not apply to juveniles.

5.1.3 The Intake Process

Intake is the process during which a juvenile naflelis
received and a decision is made to file a petitiofuvenile
court to release the juvenile, to place the jusweninder
supervision, or to refer the juvenile elsewhereotimer words,
the termintakerefers to the screening of cases by the juvenile
court system.

The child and their family are screened by intakeers to
determine whether the services of the juvenile tsoare
needed. Intake officers may:

I. send the youth home with no further action,
i. divert the youth to a social agency

iii. petition the youth to the juvenile court, or

iv. file a petition and hold the youth in detention.

The intake process reduces demands on court respurc
screens out cases that are not within the couutisdiction,
and enables assistance to be obtained from comynunit
agencies without court intervention.

After reviewing the case, justice system auth@itdecide
whether to dismiss, informally handle, or formgbiypcess the
case by taking the matter before a judge. Juvenilgt intake

is provided for by statute in almost all the stateg\merica.

Intake screening allows juvenile courts to entéo iconsent
decrees with juveniles without filing petitions amdthout

formal adjudication. The consent decree is a cauder

authorising disposition of the case without a fdriadel of

delinquency. This is based on an agreement betvieen
intake department of the court and the juvenile wdhdhe

subject of the complaint (Lee, 1995).

Problems of Intake Process
There are legal problems associated with the infakeess.
Among these problems are:

I. whether the child has a right to a counsel,

ii. whether the child is protected against self-
incrimination,
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iii. to what degree the child needs to consent to non-
judicial disposition as recommended by the intake
officer, and

Iv. intake dispositions are often determined by therpri
record rather than by the seriousness of the offemc
the social background of the child.

This practice departs from the philosophy pafrenspatriae
(Lee, 1995). The shift from rehabilitation has edchanges
in the intake process. One trend has been the asede
influence of prosecutors. Traditionally, the intgk®cess has
been controlled by probation personnel whose d&atssi
influenced the judge’s view of which cases to harfdkmally

and which should be settled without court action.

5.1.4 Diversion

This is an official halting or suspending of a faincriminal
or juvenile justice proceeding at any legally priss
processing point after a recorded justice systetnyeand
referral of that person to a treatment or care @uogne or a
recommendation that the person be released.

Juvenile diversion is the process of placing yowhspected
of law-violating behaviour into treatment-oriented
programmes prior to formal trial and dispositionarder to
minimise their penetration into the justice sysi@md thereby
avoid stigma and labelling.

Diversion implies more than simply screening ousesafor
which no additional treatment is needed. Screemnglves
efforts to apply coercive measures to a defendbBntontrast,
diversion encourages an individual to participate some
specific programme or activity to avoid further pecution.

Most court-based diversion programmes employ aiqodait
formula for choosing youths for diversion. Critesach as
being a first offender, a non-violent offender, &rstatus
offender, or being drug or alcohol dependent, aseduto
select clients. In some programmes, youths willabked to
partake of services voluntarily in lieu of a coappearance.
In other programmes, prosecutors will agree torjefed then
dismiss a case once a youth has completed a tretatme
programme. Finally, some programmes can be iadidiy
the juvenile court judge after an initial heaririggé€ll, 1992;
Siegel, Welsh, and Senna, 2003).
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However, diversion programmes have been createshtove
non-serious offenders from the justice system, ipge®them
with non-punitive treatment services, and help tteemid the
stigma of a delinquent label.

5.1.5 The Petition

This is a document filed in juvenile court allegitigat a
juvenile is a delinquent, a status offender, oepethdent and
asking that the court assume jurisdiction overjtivenile. A
complaintis therefore, the report made by the police oresom
other agency to the court to initiate the intakecpss. Once
the agency makes a decision that judicial dispmsitis
required, a petition is filed. The petition is tHermal
complaint that initiates judicial action against javenile
charged with delinquency or status offence (Sieglsh and
Senna, 2003).

Characteristics and Procedures of the Petition

The petition includes basic information such asrthme, age,
and residence of the child; the parents’ names;thadacts
alleging the child’'s delinquency. The police offica family
member, or a social service agency can file aipetitf, after
being given the right to counsel, the child admite
allegation in the petition, an initial hearing cheduled for the
child to make the admission before the court, aformation
is gathered to develop a treatment plan. If thédathoes not
admit to any of the facts in the petition, a dateset for a
hearing on the petition. This hearing, whose pseps to
determine the merit of the petition, is similaithhe adult trial.

Once a hearing date has been set, the probatiartdemt is

normally asked to prepare a social study reporthisT
predisposition report contains relevant informataiout the
child, along with recommendations for treatment aadice.

When a date has been set for the hearing on thgopet
parents or guardians and other persons associatadtive

petition such as the witnesses, the arresting @aliicer, and

victims, are notified. On occasion, the court mague a
summons — a court order requiring the juvenile trers

involved in the case to appear for the hearing.

The statutes however, in a given jurisdiction gavehe
contents of the petition. Some jurisdictions, fstance, allow
for a petition to be filed based on the informatioh the
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complainant alone. Others require that the petitenfiled
under oath or that an affidavit accompany the ipetit Some
jurisdictions authorise only one official, such agrobation
offer or prosecutor, to file the petition. Otheadlow
numerous officials, including family and social \see
agencies, to set for facts in the petition.

5.1.6 The Plea and Plea Bargaining

Plea bargaining is the exchange of prosecutoridl jadicial

concessions for a guilty plea by the accused;utlg results
in a reduced charge or a more lenient sentencthelradult
criminal justice system, the defendant normallyeenta plea
of guilty or not guilty. More than 90 percent ofl @dult

defendants plead guilty. A large proportion of thqdeas
involve plea bargaining, the exchange of prose@lt@nd

judicial concessions for guilty pleas (Alschule®38).

Plea bargaining permits a defendant to plead gtolts less-
serious charge in exchange for an agreement bgrdsecutor
to recommend a reduced sentence to the courtelcabe of
juvenile justice, it involves a discussion betwdka child’s
attorney and the prosecutor by which the child @agoeplead
guilty to obtain a reduced charge or lenient sezgen

Procedures of Plea Bargaining:

Few juvenile codes require a guilty or not-guilteg when a
petition is filed against a child. In most juristioms and initial
hearing is held at which the child either submatsatfinding

of the facts or denies the petition. If the childimats to the
facts, the court determines an appropriate digpositf the
child denies the allegations, the case normallycgeds to
trial. When a child enters no plea, the court aadlg imposes

a denial of the charges. This may occur where anjil& does
not understand the nature of the complaint or igd no
represented by an attorney (Fox, 1985).

Plea bargaining negotiations generally involveftil®wing:

I. reduction of a charge,

ii. change in the proceeding from that of delinqueicy t
status offence,

iii. elimination of possible waiver to the criminal ctur
and
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Iv. agreements regarding dispositional programmesef th
child.

In summary, the majority of juvenile cases that aua
adjudicated seem to be the result of admissionhdofacts
rather than actual plea bargaining. Plea bargaimndess
common in juvenile courts than in adult courts hsea
incentives such as dropping multiple charges ostsuiting a
misdemeanorfor a felony are unlikely. Nonetheless, plea
bargaining is firmly entrenched in the juvenile gess. Any
plea bargain, however, must be entered into votimtand
knowingly; otherwise, the conviction may be oventot on
appeal (Ewing, 1978; Siegel, Welsh and Senna, 2003)

Study Session Summary

critical stages, procedures, and decisions madensitem. These
processes include release or detain, bail for dnldthe intake

Summary process, diversion, the petition, and the plea@ed bargaining.
The Study Session also describes briefly the problef intake
process, characteristics and procedures of thetigmgtiand
procedures of plea bargaining. The new approadheketention
are also briefly explained in this Study Session.

@ In this Study Session, we described the juveniiga process in

Assessment

1. Define
a. Juvenile court system
b. Status offences
c. Parens Patriae
2. Describe three main characteristics of status dien
3. Briefly describe Juvenile Curfew Laws in juvenilssjice.

4. Briefly describe the aim of Child Saving Movementthe
development of juvenile justice system.

Assignment

50



Study Session 5Juvenile Court Process

Bibliography

Textbooks

American Correctional Association (19913tandards for
Juvenile Detention Facilitie@_aurel, MD: ACA).

Dunlap, E. and Roush, D. (1995). Juvenile Detentsn
Process and placduvenile and Family Court Journ&O:
11-21.

Lee, L. (1995). Factors Influencing Intake Dispasitin a
Juvenile CourtJuvenile and Family Court Journdl6: 43-
62.

Shepard, R. (1997Juvenile Justice Standards Annotated: A
Balance ApproachChicago: ABA.

Siegel, L.J., Welsh, B.C., and Senna, J.J. (2003)enile
Delinquency: Theory, Practice, and Le(\‘B}h red.). Belmont:
Wadsworth/Thomson Learning.

Wordes, M. and Jones, S. (1998). Trends in Juvenile
Detention and steps Toward Refor@rime and Delinquency
44: 544-560.

51



SOw307

52

Juvenile Delinquency

Study Session 6

Juvenile Court Trial

Introduction

©

The characteristics of juvenile courts, the proceduand
decisions made within them will be discussed irs ttudy
Session. We will examine these under the followgegtions:
constitutional rights at trial, disposition, juvenisentencing
structures, sentencing reform, the death penaltyufeenile,
the child’s right to appeal, confidentiality in jwile
proceedings.

earning Outcomes

When you have studied this session, you shouldleeta:

6.1 outline the procedures of juvenile court trial.

6.2 describe the characteristics of juvenile court trial.

6.3 explain the decisions made within the juvenile court trial

6.1 Procedures of Juvenile Court Trial

Most juvenile court procedures provide criteriabt® used in
deciding whether to detain a child. These incldgthe need
to protect the child, (2) the likelihood that thald presents a
serious danger to the public, and (3) the likelthdbat the
child will return to court for adjudication.

6.1.1 Constitutional Rights at Trial

Apart from state juvenile code requirements, theS.U.
Supreme Court has mandated the application of itotsbal
due-process standards to the juvenile trial. Doegss can be
described as the basic constitutional principleetdasn the
concept of the primacy of the individual and compéatary
concept of limitation on governmental power; itegafards
the individual from unfair state procedures in fiai or
administrative proceedings. Due-process rights hbgen
extended to juvenile trials.
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Due process is addressed in the Fifth and Foufeent
Amendments to the U.S. Constitution. It refers to:

a. the need for rules and procedures that protect
individual rights, and

b. due process means that no person can be deprived of
life, liberty, or property without such protectioms
legal counsel, an open and fair hearing, an oppiytu
to confront those making accusations against the
person.

Once an adjudicatory hearing has been completed;dbrt is

normally required to entered a judgment or findagginst the

child. This may take the form of declaring the dhil
delinquent, adjudging the child to be a ward of toart, or

possibly even suspending judgment so as to aveidtigma

of a juvenile record. After a judgment has beereed, the

court can begin its determination dfsposition (Szmanski,

1988).

Disposition

The sentencing step of the juvenile justice progessalled
disposition At this point the court orders treatment for the
juvenile (Powell, 1983). According to prevailingvgnile
justice philosophy, dispositions should be in best interest
of the child which in this context means providing the help
necessary to resolve or meet the adolescent’s mereeeds,
while at the same time meeting society’s needgffotection.

In most jurisdictions, adjudication and dispositibrarings
are separated, or bifurcated, so that the eviddératecould not
be entered during the juvenile can be consideredhat
disposition hearing. At the hearings, the defenoensel
represents the child, helps the parents underdtamdcourt
decision, and influence the direction of the disgpas. Others
involved at the dispositional stage include repméesteves of
social service agencies, psychologists, social amsrkand
probation personnel.

The Predisposition Report

After the child has been admitted to the allegajoor the
allegations have been proven in a trial, the judgemally
orders the probation department to complefgealisposition
report The predisposition report, which is similar te tpre-
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sentence report of the adult justice system, hasmaber of
purposes:

a.

b.

It helps the judge decide which disposition is Hest
the child.

It aids the juvenile probation officer in develogin
treatment programmes where the child is in need of
counselling or community supervision.

It helps the court develop a body of knowledge &bou
the child that can aid others in treating the ckiHdx,
1984).

In the final section of the pre-dispositional repothe
probation department recommends a disposition te th
presiding judge. This is a critical aspect of tepart because

it has been estimated that the court follows mdrent90
percent of all probation department recommendations

6.1.2 Juvenile Court Dispositions

Historically, the juvenile court has had broad cesonary
power to make decisions. The major categories of
dispositional choice are: (1) community releasg, d@t-of-
home placements, (3) fines or restitution, (4) camity
service, and (5) institutionalisation (Grissom, 199

Today it is common for juvenile court judges to doypa
graduated sanction programme for juveniles. Thedede:

a.

immediate sanctions for non-violent offenders, whic
consist of community-based diversion and day
treatment imposed on first-time non-violent offergje
intermediate sanctions, which target repeat minor
offenders and first-time serious offenders; and

secure care, which is reserved for repeat serious
offenders and violent offenders (Krisberg, Cume and
Onek, 1995).

However, few youths are being waived to the adolrt
today than a decade ago; conversely, more are p&oegd on
probation. Today, more juveniles are being placed o
probation, rather than in an institutional, forexisus crime
such as robbery (Harms, 2002; Siegel, Welsh, anth&ge
2003).
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6.1.3 Juvenile Sentencing Structures

These involved: the least detrimental alterativéhe t
indeterminate sentence, the individualised treatnmeadel,
determinate sentence, and Mandatory sentence. Bst o
the juvenile court’'s history, disposition was based the
presumed needs of the child.

The least detrimental alternative

This is the choice of a programme for the child thdl best

foster the child’s growth and development. Mosttestain

America have adopted this ideal in their senten@ffgrts,

and state courts usually insist that the purposdiggosition

must be rehabilitation and not punishment (GoldstEreud,

and Solnit, 1973). Consequently, it is common ftates

courts to require judges to justify their sentegailecisions if
it means that juveniles are to be incarcerated iasalential
treatment centre: they must set forth in writing tkasons for
the placement, address the danger the child posssciety,

and explain why a less-restrictive alternative has been
used.

The Indeterminate Sentence

This does not specify the length of time the juleemiust be
held; rather, correctional authorities decide wtten juvenile
is ready to return to society. Traditionally, stabave used the
indeterminate sentence in juvenile court. This rselaaving
the judge place the offender with state departroénivenile
corrections until correctional authorities considee youth
ready to return to society or until the youth rezxHegal
maturity. Most states peg under 18 to be the agelefse;
others peg the termination age at 19, a few camretinority
status until their 21 birthday. In practice, few youths remain
in custody for the entire statutory period, butgoives are
usually released if their rehabilitation has besigpd to have
progressed satisfactorily. This practice is reférte as the
individualised treatment model

The Individualized Treatment Model

This is a model in which each sentence must beré&all to
the individual needs of the child. This is anotfeem of the
indeterminate sentence which allows judges to $pexi
maximum term. Under this form of sentencing, youtiesy
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be released if the corrections department consitiers to

be rehabilitated or they reach the automatic age of
termination (usually 18 or 21). In states that idage a
maximum sentence, the court may extend the sentence
depending on the youth’s progress in the instihaio
facility.

Determinate Sentence

This specifies a fixed term of detention that mestserved.
This means sentencing juvenile offenders to a fitexch of
incarceration that must be served in its entirety.

Mandatory Sentence

This sentence is defined by a statutory requirertfeatitstates
the penalty to be set for all cases of a specifience. Other
states have passed laws creatmgndatory sentencefor
serious juvenile offenders. Juveniles receiving dadory
sentences are usually institutionalised for theseihtence and
are not eligible for early parole. The differencetveen
mandatory and determinate sentences is that thelatamy
sentence carries a statutory requirement thattaicgrenalty
be set in all cases on conviction for a specifigdnze.

6.2 Characteristics of Juvenile Court Trial

I. State juvenile codes vary with regard to the basic

requirements oflue processaandfairness

Most juvenile courts have bifurcated hearings, tist
separate hearings for adjudication and disposition
(sentencing). At disposition hearings, evidence d¢&n
submitted that reflects non-legal factors suchhaschild’'s
home life.

Most state juvenile codes provide specific rules of
procedure, which have several purposes:

a.that a written petition be submitted to the court,
b.to ensure the right of a child to have an attorney,
c.provide that the adjudication proceedings be resard

d.allow the petition to be amended, and provide that
child’s plea be accepted,

e.where the child admits to the facts of the petititre
court generally seeks assurance that the plea is
voluntary, and
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f. if plea bargaining is used, prosecutors, defencensel,
and trial judges take steps to ensure the fairaessich
negotiations.

In the juvenile court, the case is resolved in oharee ways:

a. The juvenile courts judge makes a finding of faetttthe
child or juvenile is not delinquent or in need of
supervision.

b. The juvenile courts judge makes a finding of fhetttthe
juvenile is delinquent or in need of supervision.

c. The juvenile court judge discusses the case beaafuse
insufficient or faulty evidence.

In some jurisdictions, informal alternatives aredissuch as
filing the case with no further consequences otinamg the
case without a finding for a period of time, such six
months. If the juvenile does not get into furthefficllty
during that time, the case is dismissed. Thesenaliges
involve no determination of delinquency or non-anai
behaviour. Because of the philosophy of the jueemiburt
that emphasises rehabilitation over punishmengliagliency
finding is not the same thing as a criminal corgitt

6.3 Procedures and Decisions made within
the Juvenile Court Trials

Prior to the creation of the first juvenile coun 1899,
juveniles were tried in adult courts. However, ewdth the
development of the juvenile court system, it isoggused that
certain crimes require that children be tried asitadToday,
virtually all jurisdictions provide for waiver ofuyenile
offenders to the criminal courts. The number ofepies
transferred to criminal courts has actually dedime recent
years. Most jurisdictions have a bifurcated juvendode
system that separates the adjudication hearing fthen
dispositional hearing. Therefore, juvenile allegéa be
delinquent have virtually all the rights given ainunal
defendant at trial — except possibly the right tiia by jury
(Grissom, 1991, Siegel, Welsh, and Senna, 2003).

In this section, we will explore the procedures aledisions
made within the juvenile court trials. These indud

1) sentencing reform;
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2) the death penalty for juveniles;
3) the child’s right to appeal; and
4) confidentiality in juvenile proceedings.

6.3.1 Sentencing Reform

There have been a number of attempts to creatensghti
sentencing within juvenile justice. In some insesthe goal
has been to reduce judicial discretion, in othergoughen
sentencing practices and create mandatory periods o
incarceration for juveniles who commit serious @s{Singer
and McDowall, 1988).

Probably the best-known effort to reform sentendimghe
juvenile court is thestate of Washington’s Juvenile Justice
Reform Act of 1977This act created a mandatory sentencing
policy requiring juveniles ages 8 to 17 who areudtjated
delinquent to be confined in an institution for amimum time
(Washington Juvenile Justice Reform Act of 1977).

The intent of the act was to make juveniles acahiat for
criminal behaviour and to provide for punishment
commensurate with the (1) age, (2) crime, and @yrp
history of the offender. Washington’s approach &sdadl on
the principle ofproportionality. How much time a youth must
spend in confinement is established by tdevenile
Dispositions Standards Commission

The growing realisation that the juvenile crimeerdtas
stabilised may slow the tide of legislative chamgguvenile
justice. This position has made the states to leggslation to
transfer youths to the adult court or has givenatielt court
original jurisdiction over serious cases. Thusheatthan
toughening juvenile law for everyone, the systeny negserve
the harshest measures for the few more serious.CBlss has
therefore, led to the conceptldended sentences

Blended Sentences

State sentencing trends indicate that punishmend an
accountability, in addition to rehabilitation, hadsecome
equally important in juvenile justice policy. As@sult, many
states have creatdalended sentencing structurésr cases
involving serious offenders. Blended sentencingvedl the
imposition of juvenile and adult sanctions for joile
offenders adjudicated in juvenile court or conwlctén
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criminal court. In other words, this expanded seciey
authority allows criminal and juvenile courts topase either

a juvenile or adult sentence, or both, in caselumg
juvenile offenders. When both sentences are imposed
simultaneously, the court suspends the adult sanctf the
youth follows the conditions of the juvenile semenand
commits no further violation, the adult sentenceeagoked
(National Criminal Justice Association, 1997).

6.3.2 The Death Penalty for Juveniles

Juveniles who have been waived to adult court reaeive
the death penalty.

During the past 20 years, 196 juvenile death seetemave
been imposed (about 3 percent of the almost 6;t&a0U.S.
death sentences). Approximately two-thirds of thbésee
been imposed on 17-year-olds and nearly one-tmréiseand
16-year-olds (Cothem, 2000; Siegel, Welsh, Sen@@3p
More than 170 offenders are now on death row inlifférent
states. All are male; 73 percent committed themes at age
17; 63 percent are minorities. Texas, with 24 juleen
offenders on death row, held 34 percent of theonatitotal of
such offenders (Streib, 2000).

Legal Issues

In Thompson V. Oklahoma (1988), the U.S. supremartco
prohibited the execution of persons under age dblelft open
the age at which execution would be legally appeter
(Gerstein, 1988). They then answered this questiotwo
1989 cases — Wilkins V. Missouri and Stanford VnKeky,
in which they ruled that states were free to impiteedeath
penalty for murderers who committed their crimeerathey
reached age 16 or 17 (109 S. Ct. 2969, 1989). Aaugrto
the majority opinion, society has not formed a emssis that
the execution of such minors constitutes a crudl @musual
punishment.

Criticism of the Death Penalty for Children

Those who oppose the death penalty for childred fiat it
has little deterrent effect on youngsters who amngulsive and
do not have a realistic view of the destructiveneksheir
misdeeds or their consequences. Streib (1990) srgne
criticises the death penalty for children that sagbractice is
cruel and unusual because:
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the condemnation of children makes no measurable
contribution to the legitimate goals of punishment;

condemning any minor to death violates contemporary
standards of decency;

the capacity of the young for change, growth, and

rehabilitation makes the death penalty particuldumdysh
and inappropriate; and

Iv. both legislative attitudes and public opinion regjec
juvenile execution.

However, supporters of the death penalty hold feple,
regardless of their age, can form criminal intemd ¢herefore
should be responsible for their actions. If thetlgeenalty is
legal for adults, they argue, then, it can alsoused for
children who commit serious crimes.

6.3.3 The Child’s Right to Appeal
This involves:

1. afinal order,
2. appellate process, and
3. writ of habeas corpus.

A Final Order

This is the order that ends litigation between pesties by
determining all their rights and disposing of dietissues.
This order is necessary because juveniles may wwasppeal
the decision made by the juvenile court judge, mdigas of
the sentence imposed on them.

Appellate Process

This is necessary because juvenile court statutemaily
restrict appeals to cases where the juvenile seskew of a
final order. Theappellate procestherefore, gives the juvenile
the opportunity to have the case brought beforevaewing
court after it has been heard in the juvenile arifacourt.

Today, the U.S. constitution does not require atatesto
furnish an appeal to a juvenile charged and foumdbé
delinquent in a juvenile or family court. Consedign
appellate review of a juvenile case is a mattestatutory
right in each jurisdiction. However, the majordj states do
provide juveniles with some method of statutoryealpThe
appeal process was not always part of the juvéanlesystem.
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But in 1965, few states extended the right of appea
juveniles (Bowman, 1965).

However, most jurisdictions that provide a childttwsome
form of appeal also provide for counsel and foruseg a

record and transcript, which are crucial to thecess of any
appeal. Since juvenile appellate review is definby

individual statutes, each jurisdiction determinasifself what
method of review will be used. There are two basethods
of appeal: the direct appeal and the collaterakhtt

Direct Appeal

This normally involves an appellate court reviewdegermine
whether, based on the evidence present at thettr@atulings
of law and the judgment of the court were correct.

Collateral Attack
This second major area of review involves the tettl attack

of a case. The termollateral implies a secondary or indirect

method of attacking a final judgment. Instead gesgling the
juvenile trial because of errors, prejudice, okla€ evidence,
collateral review uses extraordinary legal writsctmllenge
the lower-court position. One such procedural devg the
writs of habeas corpus

The Writ of Habeas Corpus

This is judicial requesting that a person detainampther
produce the body of the prisoner and give reasonig or
her capture and detention. In other words, itpsacedure for
determining the validity of a person’s custody.tiie context
of the juvenile court, it is used to challenge thustody of a
child in detention or in an institution. This wig often the
method by which the Supreme Court exercises
discretionary authority to hear cases regardingsttioional
issues. Juveniles have a far greater opportunityafppellate
review today than in the years past.

6.3.4 Confidentiality in Juvenile Proceedings

Confidentiality is the restriction of informatiom ijuvenile
court proceedings in the interest of protecting phigacy of
the juvenile. The issues or debate on confidettiah the
juvenile court deals with two areas: (1) open verslosed
hearings, and (2) privacy of juvenile records.
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Open Vs Closed Hearing

Generally, juvenile trials are closed to the puldicd the
press, and the names of the offenders are keptsBoe U.S.
Supreme Court has ruled on the issue of privacyhmee
important decisions: (a) Davis V. Alaska, (b) Oldata
Publishing Co. V. District Court, and (c) Smith Daily Malil
Publishing Co. Let us examine these case oneaitaher.

Davis V. Alaska
/@ In this case, the Supreme Court concluded thatresiting
&

from the disclosure of a juvenile’s record is outyed by
Case Study 6.1 | the right to completely cross-examine an adversmess.

The Davis case involved an effort to obtain testignrom a

juvenile probationer who was a witness in a crirhinel.

The Supreme Court therefore, held that a juvenilasrest

in confidentialitywas secondary to the constitutional right to

confront adverse witnesses (Davis V. Alaska, 1974).

Oklahoma Publishing Co. V. District Court
E In this case, the court sought to balance juverlacy with
freedom of the press. In the Oklahoma case, theetg
Court ruled that a state court was not allowedrtahibit the
publication of information obtained in an open joWe
proceeding (Oklahoma Publishing Co. V. District @pu
1979). The case involved an 11-year-old boy suspeof
homicide, who appeared at a detention hearing where
photographs were taken and published in local nepeys.
When the local district court prohibited furthesclosure, the
publishing company claimed that the court was &agg in
violation of the First Amendment and the SupremeurCo
agreed.

Smith V. Daily Mail Publishing Co.
E In this instance, the Smith case involved the discp and
<&

publication of the identity of a juvenile suspeattiolation of
Case Study 6.3 @ state statute prohibiting publication. The Sugre@ourt,
however, declared the statute unconstitutional Umzahe
court believed the state’s interest in protecting thild’s

Case Study 6.2
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identity was not of such a magnitude as to judtiky use of
such a statute (Smith V. Daily Mail Publishing G®79).
Therefore, if newspapers lawfully obtain picturesiames of
juveniles, they may publish them.

Based on these decisions, it appears that the ®epGourt
favours the constitutional rights of the press awer right to
privacy of the juvenile offender. None of the dems,
however, give the press or public access to jugetribls.
Some jurisdictions still bar the press from juvenil
proceedings unless they show at a hearing that phesence
will not harm the youth (Hughes, 1997; Siegel, Weland
Senna, 2003).

Privacy of Juvenile Records

For most of the twentieth century, juvenile recondse kept
confidential. Today, however, the record itselfjrdormation
contained in it, can be opened by court order innyna
jurisdictions on the basis of statutory excepti@zymanski,
1989).

The following groups can ordinarily gain accesgueenile
records:

I. law enforcement personnel,
ii. the child’s attorney,
lii. the parents or guardians,
iv. military personnel, and

v. public agencies such as schools, court-related
organisations and correctional institutions.

In U.S., nearly all states now allow juvenile fingents to be
included in criminal history records, and nearly states
authorise juveniles to be photographed for lateniiication.

Some states allow a juvenile adjudication for an@ade used
as evidence in an adult criminal proceeding fordame act,
to show predisposition or criminal nature (Butt, 02D

However, knowledge of a defendant’s juvenile recaordy

help prosecutors and judges determine approprettiscing
for offenders ages 18 to 24, the age group mosthbe

involved in violent crime.

According to Schwartz (1989), the need for confidgity to
protect juveniles is far less than the need to apethe courts
to public scrutiny. The problem of maintaining colehtiality
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of juvenile records will become more acute, sinbéectec
information storage makes these records both marabte
and more accessible.

Study Session Summary

o7

Summary

In this Study Session, we described the charatteisf
juvenile court trial in order to understand theqadures and
various decisions made within the juvenile coudist It also
describes juvenile court trials such as juvenilastitutional
rights of trial, disposition, and juvenile sentergistructures
in relation to juvenile justice system, sentenci@jorm,
death penalty for juveniles, child’s right to appeand
confidentiality in juvenile proceedings. We further
distinguished between mandatory and determinatesess
in juvenile sentencing structures. The Study Sessils0
exposed you to various cases in juvenile courdsstri

Assessment

Assignment

[

. Briefly explain the following:
a. Detention
b. Intake process
c. Diversion

2. What are the legal problems associated with thakent
process?

3. Briefly give reasons why juveniles are not refuielright
to bail.

4. What do you understand by plea bargaining in jueeni

justice process? What are the major categories of

dispositional choice in juvenile court trial?

What is due process in juvenile trial?

What are the purposes of pre-dispositional repaort i

juvenile justice system?

7. Briefly explain five main sentencing structuresjunenile
court trials.

oo
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Study Session 7

Similarities and Differences between
Juvenile and Adult Justice System

Introduction

N THE BEST INTEREST OF THE CHILD

The components of the adult and juvenile criminal
processes are similar. However, the juvenile sysiama
separate organisational structure. In many comnesnit
juvenile justice is administered by people who @rin
special skills to the task. Also, more kinds ofilides and
services are available to juvenile than to adulsik
given the above introduction, let us now compaeeatiult
and juvenile justice systems in this Study Session.

Learning Outcomes

When you have studied this session, you shouldleeta:
@ 7.1compare the terms used in adult and juvenile jestystems

7.2state the similarities between the juvenile andltaphstice
systems.

7.3state the differences between the juvenile andtgdstice
systems.

T O mcee=ll=80m = = L=cm=Blk o b ao= =lUec e fo—2l = = ==Lz =0 fee omnZlle 0 = = ==lU= =&
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7.1 Comparison of Terms used in Adult and
Juvenile Justice Systems

Stages of Justice | Juvenile Terms Adult terms
Systems

The Person and theJuvenile child Criminal crime

Act Delinquent act

Pre-adjudicatory | Take into Arrest

stage custody. Indictment
Petition. Plead guilty
Agree to a

finding. P:eadbnot guntyI
P L

Deny the petition. ca bargain ja

Adjustment.

Detention facility;
childcare shelter.

Substitution
Adjudicatory stage = Adjudication or | Reduction of
fact-finding charges
hearing Trial
Adjudication Conviction
Dispositional
hearing
Disposition
Post-adjudicatory | Commitment Sentencing hearin
stage Youth Sentence

development
centre; treatment,
training school. | Prison

Residential Highway house
childcare facility. | parole

Incarceration

Aftercare.
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7.2 Similarities between the Juvenile and
Adult Justice Systems

Vi.

Vii.

viil.

Xi.

Xii.

Xiii.

Xiv.

XV.

Police Officers, judges, and correctional persoruss
discretion in decision making in both the adult dhd
juvenile systems.

The right to receiveMiranda warnings applies to
juveniles as well as to adults.

iii. Juveniles and adults are protected from prejudicial

lineups or other identification procedures.

Similar procedural safeguards protect juveniles and
adults when they make an admission of guilt.
Prosecutors and defence attorneys play equallicarit
roles in juvenile and adult advocacy.

Juveniles and adults have the right to counsel @tm
key stages of the court process.

Pretrial motions are available in juvenile and amath court
proceedings.

Negotiations and plea bargaining exist for juveritel
adult offenders.

Juveniles and adults have a right to a hearing and
appeal.

The standard of evidence in juvenile delinquency
adjudications, as in adult criminal trials, is prdeyond

a reasonable doubt.

Juveniles and adults can be placed on probatiothd®y
court.

Both juveniles and adults can be placed in pretrial
detention facilities.

Juveniles and adults can be kept in detention witho
bail if they are considered dangerous.

After trial, both can be placed in community treairn
programmes.

Juveniles and adults can be required to undergg dru
testing (Siegel, Welsh, and Senna, 2003).
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7.3 Differences between the Juvenile and
Adult Justice Systems

Vi.

Vil.

viil.

Xi.

Xii.

Xiil.

Xiv.

The primary purpose of juvenile procedures is [tode
and treatment. With adults, the aim is to punighghilty.
Age determines the jurisdiction of the juvenile teuThe
nature of the offence determines jurisdiction ie tdult
system. Juveniles can be ordered to the criminattsdor
trial as adults.

Juveniles can be apprehended for acts that would&o
criminal if committed by an adult (status offences)
Juvenile proceedings are generally informal andapei.
Those of adult courts are more formal and are apehe
public.

Juvenile proceedings are not considered crimindiita
proceedings are.

Courts cannot release identifying information abaut
juvenile to the press, but they must release in&bion
about an adult.

Parents are highly involved in the juvenile procdast
not in the adult process.

The standard of arrest is more stringent for adblis for
juveniles.

Juveniles are released into parental custody. Adale
generally given the opportunity for bail.

Juveniles have no constitutional right to a jurialtr
Adults have this right. Some state statutes provide
juveniles with a jury trial.

Juveniles can be searched in school without prebabl
cause or a warrant.

A juvenile’s record is generally sealed when the af
majority is reached. The record of an adult is parent.

A juvenile court cannot sentence juveniles to coujails

or state prisons; these are reserved for adults.

The U.S. Supreme Court has declared that the Eighth
Amendment does not prohibit the death for crimes
committed by juvenile’s ages 16 and 17, but it @ a
sentence given to children under age 16 (SiegelsiWe
and Senna, 2003).
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7.4 The Family’s Influence on Delinquency

7.4.1 Family Breakup

One of the most enduring controversies in the stodly
delinquency is the relationship between a pareséribfrom
the home and the onset of delinquent behaviourirfstance,
broken home is a strong determinant of a childisVaolating
behaviour. Parents whose marriage is secure prachilcken
who are secure and independent. In contrast, enilgrowing
up in homes with one or both parents absent mgydee to
antisocial behaviour (Reiss, 1988). The connecteams self-
evident because a child is first socialised at homey
disjunction in an orderly family structure could &epected to
have a negative impact on the child,

However, children who have experienced family bugakre
more likely to demonstrate behaviour problems, ttiaidren
in intact families. Family breakup is often assteiawith
conflict, hostility, and aggression; children ofvalice are
suspected of having lax supervision, weakened ratiant,
and greater susceptibility to peer pressure (W&96).

7.4.2 Family Conflict

Not all unhappy marriages end in divorce; someinaetin
an atmosphere of conflict. Intra-family conflict ascommon
experience in many families — an environment otatid and
conflict within the family; children who grow up in
dysfunctional homes often exhibit delinquent bebass,
having learned at a young age that aggression pd#ys
(Hershorn and Rosenbaum, 1985).

Nye (1958) however, found that a child’s perceptbris or
her parents’ marital happiness was a significaetligtor of
delinquency. Contemporary studies have also foumat t
children who grow up in maladapted homes and wi#nes
discord or violence later exhibit emotional disambe and
behaviour problems

7.4.3 Family Neglect/Support

Many experts believe children need a warm, supgorti
relationship with their parents. Parents who appsettive and
effectively control their children in a non-coereijashion,
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also known asparental efficacyare more likely to raise
children who refrain from delinquency. Delinqueneyl be
reduced if parents provide the type of structued thtegrates
children into families while giving them the abjlito assert
their individuality and regulate their own behawidiVright
and Cullen, 2001).

Evidence of the link between the quality of famiiie and
delinquency comes in many forms. Children who feel
inhibited with their parents and refuse to discumportant
issues with them are more likely to engage in devia
activities. Poor child-parent communications haveerb
related to dysfunctional activities such as runrémgay, and

in all to many instances these children enter #eks of
homeless street youths who get involved in thefd an
prostitution to survive (McCarthy and Hagan, 19%egel,
Welsh, and Senna, 2003).

Evidence also exists that inconsistent supervisanpromote
delinquency. Nye (1958) found that mothers who dtered
discipline but failed to carry it out were moredilt to have
delinquent children than those who were consistertheir

discipline. Other evidence shows that assaultivesliend to
grow up in homes in which there is inconsistentigime.

There is ample evidence that effective supervisiam reduce
children’s involvement in delinquency. Youths whelibve

their parents care little about their activities amore likely to
engage in criminal acts than those who believer theiions
will be closely monitored (Loeber and Dishion, 1984egel,
Welsh, and Senna, 2003).

Thus, parents may find it hard to control their Idtgn

because they have such large families that respusteh as
time, are spread too thin. This is referred torasource
dilution. Large families are more likely than smaller otes
produce delinquents, and middle children are migedyi than

first-or last-born children to engage in delinquants (Waite
and Lillard, 1991).

7.4.4 Family Deviance

A number of studies have found that parental ded@dms a
powerful influence on delinquent behaviour. Parenta
deviance disrupts the family’s role as an agentso€ial
control. Many studies have shown that a significaimber
of delinquent youths have criminal fathers. For regke,
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about 8 percent of the sons of non-criminal fatHeFsame
chronic offenders, compared to 37 percent of youwthth
criminal fathers (West and Farrington, 1977). Feyton
(1993) found further that one type of parental dewue,
bullying, may be both inter- and intra-generational

The research on delinquency and family relationsifiers
ample evidence that family life can be a potentdom a
child’s development. The delinquent child is likébygrow up
in large family with parents who may drink, parmate in
= criminal acts, be cold and unaffectionate, have italar
conflicts, and be poor role models. Overall, thaliqy of a
p child’s family life seems to be more important th#s
structure.

Study Session Summary

and juvenile justice systems. The Study Session stiates
the similarities between the juvenile and adulttipes
Summary systems; and describes the differences betweejutieaile

and adult justice systems. The comparison of thegaised
enables us to have an in-depth understanding ojutremnile

justice process, when compared with criminal j@speocess.
Also, we explored four factors that have been lihke

delinquent behaviour. These include family breakiapily

conflict, family neglect/support, and family devean

@ In this Study Session, we compared the terms usexlult

Assessment

1. What is the writ of habeas corpus in juvenile pesti
system?

2. Briefly describe the child’s right to appeal.

3. In what ways was the death penalty for childrehatsed?

4. Briefly explain blended sentences in juvenile joesti
system.

5. Briefly describe differences between juvenile ardila
justice systems.

6. What are the similarities between juvenile and &jstice

Assignment
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systems?

7. Compare five terms used in juvenile and adult esti
systems.
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Study Session8

Juvenile Corrections

Introduction

©

There is a wide choice of correctional treatmentslable for
juveniles. This can be subdivided into two majotegaries:
community treatment and institutional treatmente3dnefforts
include probation, treatment services (such asviddal and
group counselling), restitution, and other prograaam
Community treatment also refers to the use of peiva
maintained residences, such as foster homes, gnoalp
homes, and boarding schools, which are located hia t
community. In this Study Session, you will exanurvenile
probation the nature, condition, organisation and
administration of probation, and duties of juvemi®bation
officers

earning Outcomes

When you have studied this session, you shouldleeta:
8.1define anduse the term probation correctly.

8.2point out arguments in favour of probation

8.3describe the nature of probation.

8.4highlight the conditions of probation.

8.5explain the organisation and administration of probation.
8.6highlightnew community probation programmes.
8.7discussnor-community probation proaramm

8.1 The Nature of Probation

Probation refers to non-punitive legal disposition for
delinquent youths, which emphasises treatment witho
incarceration. In other words, it is a non-punitiegal
disposition for juveniles with particular focus eommunity
treatment in which the juvenile is closely supesdishy an
officer of the court and must adhere to a stritta$eules to
avoid incarceration.
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Probation has the following nature:

1. In the majority of jurisdictions, probation is areft
judicial order that allows a youth who is foundle a
delinquent or status offender to remain in the camiby
under court-ordered supervision.

2. A probation sentence implies a contract betweercthet
and the juvenile. The court promises to hold aqekof
institutionalisation in abeyance; the juvenile prees to
adhere to a set of rules mandated by the couttielfules
are violated — and especially if the juvenile comsmi
another offence — the probation may be revokedh#t
case, the contract is terminated and the original
commitment order may be enforced.

3. The rules of probation vary, but they typically ahve
conditions such as attending school or work, kegpin
regular hours, remaining in the jurisdiction, aridysg
out of trouble.

4. In the juvenile court, probation is often orderexd &n
indefinite period. Depending on the statutes of the
jurisdiction, the seriousness of the offence, ahe t
juvenile’s adjustment on probation, youths can liema
under supervision until the court no longer hassgliction
over them (that is, when they reach the age of ntgjo

5. In most jurisdictions, the status of probation esiewed
regularly to ensure that a juvenile is not kepipoobation
needlessly. Generally, discretion lies with the batoon
officer to discharge youths who are adjusting te th
treatment plan.

8.2 Argument in favour of probation

Traditional probation is still the backbone of coomty-
based correction. The following arguments are wota of
probation:

I. For youths who can be supervised in the commgunit
probation represents an appropriate disposition.

ii. Probation allows the court to tailor a programto each
juvenile offender, including those involved in pams
oriented homes.

lii. The justice system continues to have configenn
rehabilitation, while accommodating demands foraleg
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controls and public protection, even when caseloaalg
include many more serious offenders than in thé pas

Iv. Probation is often the disposition of choicestgularly

for status offenders (Charles, 2001).

8.3 Conditions of Probation

1.

Probation conditions are rules mandating that anie

on probation behaviour in a particular way. Thew ca
include restitution or reparation, intensive supeon,
intensive counselling, participation in a therapeut
programme, or participation in an educational or
vocational training programme. In addition to these
specific conditions, state statutes generally altmwurts

to insist that probationers lead law-abiding lives,
maintain a residence in a family getting, refraroni
associating with certain types of people, and ranraia
particular area unless they have permission tceleav

Probation conditions vary, but they are never sspdo
to be capricious, cruel, or beyond the capacitythef
juvenile to satisfy. Furthermore, conditions of [pation
should relate to the crime that was committed anthée
conduct of the youth.

Courts have invalidated probation conditions tharev
harmful or that violated the juvenile’s due proceghts.
Restricting a young person’s movement, insistingaon
mandatory programme of treatment, ordering indefini
terms of probation, and demanding financial repamat
where this is impossible are all grounds for agell
court review. For example, it would not be appraf&i

for a probation order to bar a youth from visitihgs
girlfriend (unless he had threatened or harmed her)
merely because her parents objected to the re&ipn

If a youth violates the conditions of probationboeaks

the laws again, the court can revoke probation. The
juvenile court ordinarily handles a decision to ales
probation. Today, as a result of Supreme CourtstEats
dealing with the rights of adult probationers, agile is
normally entitled to legal representation and aringa
when a violation of probation occurs (Morrissey V.
Brewer, 1973).
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8.4 Organisation and Administration

Probation services are administered by the locakrjie
court, or by the state administrative office of deuin 23
states and the District of Columbia. In another stdtes,
juvenile probation services are split, with thegnoile court
having control in urban countries and a state etkexgerving
in smaller countries. About 10 states have a stdewffice
of juvenile probation located in the executive lmfanin 3
states, country executives administer probation.es€h
agencies employ an estimated 18,000 juvenile pimbat
officers throughout the United States (Torbet, 2996

In the typical juvenile probation department, thaiet
probation officer is central to its effective op@wa. In

addition, large probation departments include onemore
assistant chiefs, each of whom is responsible rier aspect of
probation service. One assistant chief might owetsgning,
another might supervise special offender groupsl siill

another might act as liaison with police or comniysiervice
agencies.

Although juvenile probation services continue to be
predominantly organised under the judiciary, retegislative
activity has been in the direction of transferrthgse services
from the local juvenile court judge to a state ¢our
administrative office. Whether local juvenile caudr state
agencies should administer juvenile probation sewviis
debatable. In years past, the organisation of girom
services depended primarily on the size of the nanogne and
the number of juveniles under its supervision. Daethis
momentum to develop unified court systems, mangnile
court services are being consolidated into statet®ystems
(Torbet, 1996; Siegel, Welsh, and Senna, 2003).

8.5 Duties of Juvenile Probation Officers

The juvenile probation officer plays an importaaterin the
justice process, beginning with intake and contigui
throughout the period in which a juvenile is undmurt
supervision. Juvenile probation officer is the offi of the
court involved in all four stages of the court pss — intake,
predisposition, post-adjudication, and post-digpmsi— who

7
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assists the courts and supervises juveniles placed
probation.

8.5.1 Intake

At intake, the juvenile probation officer screesnplaints by
deciding to adjust the matter, refers the juvetolan agency
for service, or refers the case to the court faligal action.

At intake, the probation staff has preliminary dissions with

the juvenile and the family to determine whethewrto
intervention is necessary or whether the matterbmmetter
resolved by some form of social service. If theejoile is

placed in a detention facility, the probation offichelps the
court decide whether the juvenile should contirude held

or released pending the adjudication and dispwsitib the

case.

8.5.2 Pre-dispositional Duty

In this case, the probation officer exercises trehoels
influence over the youth and the family, by deveigpa
report and submitting it to the court. This repasr& clinical
diagnosis of the youth’s problems and of the nesdcburt
assistance based on an evaluation of social fumnoto
personality, and environmental issues.

The report includes an analysis of the child’s ifegd about
the violations and their capacity for change. s#oaéxamines
the influence of family members, peers, and other
environmental influences in producing and possikeiolving
the problems. All of this information is broughg&iher in a
complex but meaningful picture of the offender’sqomality,
problems, and environment.

8.5.3Post-adjudication

At the post-adjudication stage, the probation effiassists the
court in reaching its dispositional decision. Thagsist
following the report submitted to the court.

8.5.4 Post-dispositional stage

At the post-disposition, the probation officer swyses
juveniles placed on probation. They also provide youth
with supervision and treatment in the communityeaiment
plans vary in terms of approach and structure. Spweniles
simply report to the probation officer and follovhet
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conditions of probationin other cases, the probation officer
may need to provide extensive counselling to thettyand
family or, more typically, refer them to other saicservice
agencies, such as drug treatment centre (Siegdshwand
Senna, 2003).

8.6New Community Correction

The new programmes as community corrections ornaltee
sanctions to incarceration of juveniles are disedsas
follows:

8.6.1 Intensive Supervision

Juvenile intensive probation supervision (JIPS) olnes
treating offenders who would normally have beent serna
secure treatment facility as part of a very smadbgtion
caseload that receives almost daily scrutiny (W&hbd993).

8.6.2 Primary goal of JIPS

Decarceration

Without intensive supervision, youngsters wouldnmaity be
sent to secure juvenile facilities that are alreadgr-crowed.

Control

High-risk juvenile offenders can be maintained ihet
community under much closer security than traddlon
probation efforts can provide.

Maintaining community ties and integration

Offenders can remain in the community and complle&ar
education while avoiding the pains of imprisonment.

Intensive probation programmes has mixed reviewsnes
jurisdictions find that they are more successfahtkraditional
probation supervision and come at a much cheapstrtoan
incarceration. However, most research indicatesd tha
failure rate is high and that younger offenders woonmit
petty crimes are the most likely to fail when place
intensive supervision programmes (Ryan, 1997; S$iege
Welsh, and Senna, 2003).
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8.6.3 Electronic Monitoring

This is another programme, which has been used adtht
offenders and is finding its way into the juvenijlastice
system. It involvesousearrestwhich is often coupled with
electronic monitoring. This programme allows offersl
sentenced to probation to remain in the community o
condition that they stay at home during specificiqus (for
example, after school or work, or weekends and he t
evenings). Offenders may be monitored through rando
phone calls, visits, or, in some jurisdictions, célenic
devices.

Types of Electronic Systems
These are the types electronic systems used:

A. Active systems.
B. Passive systems.

Active systemsmonitor the offender by continuously sending
a signal back to the central office. If an offentearves home
at an unauthorised time, the signal is broken &edfailure
recorded. In contrasBassive systemasually involve random
phone calls generated by computers to which thenils
offender must respond within a particular time (éxample,
30 seconds).

Most systems employ radio transmitters that recaisegnal
from a device worn by the offender and relay itkb&x the
computer via telephone lines. In additiohpmearrestis
another device used in monitoring pretrial detasngeensure
they remain in a home environment with supervisibomother
words, housearrestis a condition by which an offender is
required to stay at home during specific periodstiofe;
monitoring is done by random phone calls and visitdy
electronic devices.

In contrast, electronic monitoring is an activeteys consists
of a radio transmitter worn by the offender thahdse a
continuous signal to the probation department cderpu
alerting officials, if the offender leaves theirapé of
confinement. Passive systems employ computer-getera
random phone calls that must be responded to iertain
period of time from a particular phone or otheride\(Lyrich,
2002; Siegel, Welsh, and Senna, 2003).
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Advantages of Electronic Monitoring

Electronic monitoring combined with house arrest hihe
following advantages:

a. It has the benefits of relatively low cost and high
security

b. It helps offenders avoid imprisonment in overcrodide
dangerous state facilities.

c. Fewer supervisory officers are needed to handigelar
number of offenders.

Disadvantages of Electronic Monitoring

Electronic monitoring has the following drawbacks:
a. Existing systems can be affected by faulty teleghon
equipment.
b. Most electronic/house arrest programmes do notigeov
rehabilitation services.

c. Some believe electronic monitoring is contrary to a
citizen’s right to privacy.

8.6.4Restitution

This is also known as victim restitution. Victimsteution is

another widely used method of community treatmenmost

jurisdictions, restitution is part of a probatiopaentence and
is administered by the country probation staff. Many

jurisdictions, independent restitution programmesehbeen
set up by local governments; in others, restitutien
administered by a private non-profit organizati@cHeider
and Warner, 1989).

Types of Restitution

Restitution can take several forms. These inclindeetary
restitution, victim service restitution and comntynservice
restitution.

Monetary restitution

This is a requirement that juvenile offenders congate
crime victims for out-of-pocket losses caused by thime,
including property damage, lost wages, and meéixjpénses.
Victim service restitution

This is a situation whereby the juvenile offenderaquired to
provide some service directly to the crime victim.
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Community service restitution

This is a situation whereby the juvenile offenderaquired to
assist some worthwhile community organisation fquesiod
of time.

Advantages of Restitution

I. It provides alternative sentencing options;

ii. It offers monetary compensation or service to crime
victims;

ii. It allows the juvenile the opportunity to compeestite
victim and takes a step toward becoming a prodectiv
member of society;

iv. It helps relieve overcrowded juvenile courts, ptaba
caseloads, and detention facilities; and

v. Restitution has the potential for allowing vastisgs
in the operation of the juvenile justice system.

However, monetary restitution programmes in paldicmay
improve the public’'s attitude toward juvenile jesti by
offering equity to the victims of crime and ensgrithat
offenders take responsibility for their actions.

Disadvantages of Restitution

The following are the two main disadvantages ofittggon:

I. Restitution  supports retribution rather than
rehabilitation because it emphasizes justice fa th
victim and criminal responsibility for illegal actand

ii. It creates penalties for juvenile offenders wheoaen
existed before.

8.6.5 Residential Community Treatment

This is another community correction whereby you#ns
placed under probation supervision, and the probati
department maintains a residential treatment faasli
Placement can also be made to the department o&lsoc
services or juvenile corrections with the directithrat the
youth be placed in a residential facility.

Residential Programmes

These are placements of juvenile offenders in &easal,
non-secure facility such as a group home, fosterehdamily
group home, or rural home where juvenile can besetio
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monitored and develop close relationships with fstaf
members.

Group Homes

These are non-secure residences that provide dbogse
educating job training, and family living. They as®ffed by
a small number of qualified persons, and genetadlyse 12-
15 youngsters. The youths are given the opportaaityild a

close relationship with the staff. Youths residethe home,
attend public schools, and participate in commuadfvities

in the area.

Foster Care Programmes

These involve juveniles who are orphans or whosemns
cannot care for them. They are placed with famikeso
provide the attention, guidance, and care theyndidreceive
at home. The quality of the foster home experiethegends
on the foster parents. Welfare departments gegehalhdle
foster placements, and funding of this treatmeritoaphas
been a problem for the juvenile justice system. weheer,
foster home services have expanded as a commuegityrtent
approach. Foster care families also receive clapersision
and are consulted regularly on the progress ofythgh by
programme staff.

Family Group Homes

These combine elements of foster care and groupehom
placements. In this case, juveniles are placedgroap home
that is run by a family rather than by a profesalostaff.
Troubled youths have an opportunity to learn toajehg in a
family-like situation.

8.6.6Rural Programme

These include forestry camps, ranches, and faraigptiovide
recreational activities or work for juveniles. Pragnmes
typically handle from 30 to 50 youths. Such prognmas have
the disadvantages of isolating juveniles from thenmunity,
but reintegration can be achieved if the youthaly st short
and if family and friends are allowed to visit.

Most residential programmes use group counselliaghe
major treatment tool. Although group facilities kaween used
less often than institutional placements, thereaigdrend
towards developing community-based residentialifess.
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8.7 Non-residential Community Treatment

In non-residential programmes, youths remains eir thomes
and receive counselling, education, employmentgrabatic,
and casework services. Family therapy, educatitnaling,
and job placement may all be part of the programme.

8.7.1 Advantages of Community-based
Programmes

I. Both residential and non-residential settings poaedu
comparable or lower recidivism rates. Youths in-non
secure setting are less likely to become recidiviisan
those placed in more secure settings.

ii. Community treatment was based on poor delivery of
services such as, shabby operation, and haphazard
management, follow-up, and planning.

iii. There was inadequate operation of community
treatment programmes, based in part on the abs¥nce
uniform policies and procedures, and the lack of
accountability.

8.7.2 Characteristics of Community-based
Programmes

I. It is comprehensive, dealing with many aspects of
youths’ lives;

ii. It is intensity, involving multiple contacts;

lii. Itis operational, even outside the justice system;

iv. Its foundation is based upon youths’ strengths; and

v. It adopts a socially grounded approach to
understanding a juvenile’s situation rather an
individual level approach (Krisberg, Currie, andeRn
1995).

However, as jurisdictions continue to face highesatof
violent juvenile crime and ever-increasing costs jtovenile
justice services, community-based programmes vidl @n
important role in providing rehabilitation of juvénoffenders
and ensuring public safety (Siegel, Welsh, and 8c2003).
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Study Session Summary

In this Study Session, we explored the conceptrobattion
and the argument in favour of probation. We further

examined the conditions, organisation and admatisin of

Summary probation; and finally explains the duties of juiken
probation officers such as intake, predispositigrgst-
adjudication, and post-disposition. Finally, we aédsed the
new programmes as community corrections or altemat
sanctions to incarceration of juveniles. These udel
intensive supervision, electronic monitoring, resibn,
residential community treatment, and non-residéntia
community treatment.

Assessment

1. How does family breakup influence delinquency?

2. Briefly describe the influence of family neglecgart on
delinquent behaviour.

1. Briefly explain the nature of probation

2. Describe five conditions of probation in juvenile
corrections

3. Briefly explain the following:
I. Intake duty
ii. Pre-dispositional duty
iii. Post-adjudicational duty
iv. Post-dispositional duty

Assignment
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Study Session 9

Police Work with Juvenile

Introduction

The alarming increase in serious juvenile crimetha past
few years has made it obvious that the police aamonger
neglect youthful antisocial behaviour. Police whorkvwith
juvenile offenders usually have skills and taletitat go
beyond those generally associated with regularceaork.
We will therefore examine the theory and practitgalice
organisation with emphasis to the juvenile functianthis
Study Session.

Learning Outcomes

@ When you have studied this session, you shouldleeta:

9.1 outline the procedure for arresting juveniles.
9.2 point out the case for waiver.
9.3distinguishbetween arrests of adult and juvenile offenders.

ARk w0 e :
This is whjuvenil is appréheded, the paticst decide
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whether to release the youngster or make a reféorahe
juvenile court. Cases involving serious crimes agai
property or persons are often referred to courtsLserious
cases, such as disputes between juveniles, petilifimg,
runaways, and assaults of minors, are often dideftem
court action. Arrest is taking a person into thetody of the
law to restrain the accused until they can be hettbuntable
for the offence in court proceedings (Szymanskid&)9

9.1.1Search and Seizure

This is a situation whereby the U.S. Constitutiot@cts
citizens from any search and seizure by police autha
lawfully obtained search warrant; such warrants iaseied
when there is probable cause to believe that aeno# has
been committed.

A full discussion of search and seizure is beydmedscope of
this Study Session, but it is important to notet tie U.S.
Supreme Court has ruled that police may stop aestisgnd

search for evidence without a warrant under certain

circumstances. A person may be searched afterah degst,
but then only in the presence of the suspect'srobihe
following rules govern search and seizure:
I. After an arrest for possession of drugs, the packéta
suspect’s jacket may be search;
ii. An automobile may be searched if there is probablee
to believe a crime has taken place;

lii. A suspect’s outer garments may be frisked if pohce
suspicious of his or her activities; and

iv. A search may be conducted if a person volunteerthio
search.

However, these rules are usually applied to juesnds well
as to adults.

9.1.2Custodian Interrogation

These are questions posed by the police to a subpktin

custody in the prejudicial stage of the juvenilstice process.
Juveniles have the same rights against self-inoatron as
adults do when being questioned. It was held tkeatgns in
police custody must be told the following:

1) They have the right to remain silent.
2) Any statements they make can be used against them.
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3) They have the right to counsel.

4) If they cannot afford counsel, it will be furnished
public expense. (Miranda V. Arizona, 1966).

9.2Waliver in the Juvenile Justice

Waiver, which is also known as removal, is transferriegal
jurisdiction over the most serious and experiengednile
offenders to the adult court for criminal proseonti

9.1Rules of the Waiver in Juvenile Justice:

1) The parents or attorneys need not be present venjles
effectively to waive their rights. That is, the gtien of a
juvenile’s waiver is to be determined by the tayatif the
circumstances doctrine.

2) The validity of a waiver rests not only on the ajethe
youth but also on a combination of other factors,
including the education of the accused, the actiser
knowledge of the charge, whether the youth wasvaitb
to consult with family or friends, and the methofl o
interrogation.

3) The general rule is that juveniles can waive thgints to
protection from self-incrimination, but that thelidéy of
this waiver is determined by the circumstances axthe
case.

Numerous factors influence the decisions police enakout
juvenile offenders. They include the seriousness tlué
offence, the harm inflicted on the victim, and tiielihood
that the juvenile will break the law again.

9.3 Differences between Arrests of Adult and
Juvenile Offenders

The main differences between arrests of adult awenile
offenders include the following:

I. Most juvenile codes provide broad authority for pgudice
to take juveniles into custody.

ii. Such statutes are designed to give the police uttesaty
to act inlocoparentis(in place of the parent).

iii. The broad power granted to the police is consisuettt
the notion that a juvenile is not arrested but mak#o
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custody, which implies a protective rather than ifwm
form of detention (Davis, 1989).

9.4 Community-Based Policing Services

Some police departments are now replacing moreeagiye
measures with cooperative community-based eff@iace
police officers are responsible for the care ofejules taken
into custody, it is essential that they work clgseith social
service groups day-by-day. The police is assuming a
leadership role in identifying the needs of chitdrm the
community and helping the community meet those sie€lde
police is also working closely with youth servicerdaus,
schools, recreational facilities, welfare agencieand
employment programmes (Norman, 1971).

9.4.1 Advantages of Using Community Services
for Juveniles:

I. Such services allow younger people to avoid thggrsdi of
being processed by a police agency.

ii. The services also improve the community’s awarenéss
the needs of young people and make it possiblediict
court referral to cases involving serious crime.

Curfews represent a community-based policing serwah
the following characteristics:

I. Curfew laws vary with respect to the locale affdctine
time frame, and the sanctions.

ii. Curfew laws restrict minors to their homes or prope
between the hours of 11.00p.m and 6.00 a.m.

lii. Sanctions for curfew violations by youths rangenfro
fines to being charged with a misdemeanor violatard
may include participation in diversion programmesino
some jurisdiction, jail time for parents.

Infact, police officers must be familiar with prateal law
because their contact with young people includes I¢gal
aspects of arrest, custodian interrogation, aretuips.
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Study Session Summary

In this Study Session, we discussed police invokmiwith

@ criminal activity of juvenile offenders. These inde the
arrest procedure, search and seizure, custodiarragation,

Summary and community-based policing services. We also éxaan
the differences between arrests of adults and jleven
offenders; as well as rules governing the seardhsaizure in
juvenile justice system. We further described wamed its
rules in the juvenile justice system; and the dssommunity
service such as curfews.

Assessment

1. What are the primary goals of Juvenile Inten$ivebation
Supervision (JIPS)?

2. Briefly explain the following:

Assignment I.  Electronic monitoring

ii.  Restitution

iii.  Residential community treatment

Iv.  Non-residential community treatment

3. What are the characteristics of community-based
programmes?
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Study Session 10

Correctional Treatment for Juveniles

Introduction

Nearly all juvenile institutions implement some rforof
treatment programmes, such as counselling, vocadtiand
educational training, recreational programmes, aaligious
counselling. However, this Study Session will looto some
treatment approaches that aim to rehabilitate déen These
include individual treatment techniques, group tremt
techniques, educational, vocational, and recreation
programmes and juvenile aftercare.

Learning Outcomes

When you have studied this session, you shouldleeta:

10.1  present at least three treatment approaches for
juvenile rehabilitation.

10.1 Individual Treatment Techniques

These include individual counselling, psychotherapyd
behaviour modification.

a. In individual counselling, counsellors help juvesil
understand and solve their current adjustment pro$l
Individual counselling is one of the most common
treatment approaches, and virtually all juvenile
institutions use it to some extent. This is nopsising, as
psychological problems such as depression are lprgva
in juvenile institutions (Sas and Jaffe, 1985-198/)e
goal of individual counselling is not to changeath’s
personality; rather, it is to help individuals ungtand and
solve their current adjustment problems.

b. PsychotherapyThis is a highly structured counselling in
which a skilled therapist helps a juvenile solvaftiots
and make a more positive adjustment to society.
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c. Behaviour Modification This is a technique for shaping
desired behaviours through a system of rewards and
punishments. This type of programme is easily usexh
institutional setting that offers privileges as ezds for
behaviours such as work, study, or the developroént
skills. Behaviour modification is effective in doolled
settings where a counsellor can manipulate thetsito,
but once the youth is back in the real world it daes
difficult to use (Klein, 1977; Siegel, Welsh, anénBa,
2003).

10.2 Group Treatment Technigques

94

Group therapy is the counselling that allows sdvera
individuals to together in a group session; indinlds can
obtain support from other group members as theykwor
through similar problems. Group therapy is morenecoical
than individual therapy because one therapist caimsel
more than one individual at a time. Also, the suppd the
group is often valuable to individuals in the grounpo have
survived similar experiences (Siegel, Welsh, andn8e
2003).

One disadvantage of group therapy is that it prewitttle
individual attention. Everyone is different, andrso group
members may need more individualised treatment.eiSth
may be afraid to speak up in the group and thusdaeceive
the benefits of the group experience. There is thisaoncern
that by providing therapy in a group format, thageo are
more chronically involved in delinquency may negaly
affect those who are marginally involved in delirgay
(Dishion, McCord, and Poulin, 1999).

Today, group counselling often focuses on drug aledhol
issues, self-esteem development, or role-model atipfn
addition, because greater numbers of violent jugenare
entering the system than in years past, group sessiften
deal with appropriate expressions of anger and oaistHor
controlling such behaviour (Siegel, Welsh, and $e2003).
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10.3 Educational, Vocational and
Recreational Programmes

Educational programmes are an important part ofiakoc
development and have therapeutic as well as irginad
value; they are an essential part of most treatnent
programmes. Vocational training has long been useda
treatment technique for juveniles. Today, vocationa
programmes in institutions include auto repair,nfanig,
woodworking, = mechanical drawing, food service,
cosmetology, secretariat training, and data praocgss
Recreational activity is also an important way &phrelieve
adolescent aggressions, as evidenced by the many
programmes that focus on recreation as the pritegtynique.

However, treatment programmes that seem to be most
effective for rehabilitating juvenile offenders atieose that
use a combination of techniques. Programmes that ar
comprehensive, built on a juvenile’s strengths, addpt a
socially grounded position have a much greater ohdor
success. Successful programmes address issuemgetiat
school, peers, work, and community (O’ Sullivannishg and
Murphy, 2001; Siegel, Welsh, and Senna, 2003).

10.4 Juvenile Aftercare

Aftercare in the juvenile justice system is the ieglent of
parole in the adult criminal justice system. Aftae is the
transitional assistance to juveniles, equivaleradalt parole,
to help youths adjust to community life. When juNes are
released from an institution, they may be placedam
aftercare programme of some kind, so that youths tdwve
been institutionalised are not simply returned toe t
community. Return to the institution for furthehedbilitation
depends on their actions during the aftercare ggicCord,
Wisdom, and Crowell, 2001).
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Study Session Summary

o7

Summary

In this Study Session, we examined the correctional
treatment for juveniles. These include: individirahtment
techniques, group treatment techniques, educational
vocational and recreational programmes, and jugenil
aftercare.

Assessment

Assignment

1. Briefly describe the following:

a. The arrest procedure
Search and seizure
Custodian interrogation
Community-based policing services
Curfews

2. Briefly describe the rules of the waiver in jaite justice.

3. What are the main differences between arreséslolt and
juvenile offenders?

®aooT
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Study Session 11

Comprehensive Juvenile Justice

Strategy

Introduction

©

At a time when much attention is focused on serjausnile
offenders, a comprehensive strategy has been chiletb
deal with all aspects of juvenile crime. In thisi®t Session,
you will examine the strategy that focuses on crime
prevention and expanding options for handling juleen
offenders. The components of this strategy include:
prevention, in early childhood, intervention fofrek teenage
youths, graduated sanctions to hold juvenile ofézad
accountable for crimes, proper utilisation of détem and
confinement, and placement of serious juvenile raféss in
adult courts.

earning Outcomes

When you have studied this session, you shouldleeta:

11.1 analyse the components of a comprehensive
strategy that deals with all aspects of juvenilener

11.1 Components of Comprehensive Juvenile
Justice System

11.1.1 Prevention

Research has identified certain factors that mggest future
delinquency. For young children, these include abasad
neglect, domestic violence, educational underaem®nt,
and health problem<arly childhood servicesnay prevent
delinquency and make a child less vulnerable taréut
criminality. Government should invest in state-faddearly
education programmes to reduce juvenile crime, &md
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provide health facilities to make certain childréealthy
before starting school. Home-visiting programmesgdt
families at risk because of child abuse and neglect

11.1.2 Intervention

Many jurisdictions are developing new intervention
programmes for teenage youths. An example is thg Bi
Brother/Big Sister programme, which matches a Jelen
adult with a youngster. More and more cities anglifig that
night curfews can reduce gang violence and vandalis
Curfews, may also contribute to a feeling of safatgong
residents in high-crime neighbourhoods. Effortsadse being
made to deter young people from becoming involveth w
gangs, because gang members ordinarily have highes of
serious violent behaviour.

11.1.3 Graduated Sanction

Graduated sanction programmes for juveniles arethano
solution being explored by government across thenirg.
Types of graduated sanctions include:

a. immediate sanction for non-violent offenders;

b. intermediate sanctions such as probation and elactr
monitoring, which is reserved for repeat seriodsruders
and violent offenders (Howell, 1995).

11.1.4 Institutional Programmes

Another key to a comprehensive strategy is impmvin
institutional programmes. Many experts believe nike
incarceration is overused, particularly for nonlerd
offenders. That is why the concept of deinstituigsation -
removing as many youths from secure confinement as
possible - was established by the Juvenile Juséind
Delinquency Act of 1974. Considerable research ntepine
fact that warehousing juveniles without proper timeent does
little to deter criminal behaviour. The more effeetsecure
corrections programmes are those that provide idaal
services for small number of participants (Sie§eéglsh, and
Senna, 2003).

11.1.5 Alternative Courts

New venues of juvenile justice that provide spes@Vices to
youth while helping to alleviate the case flow pesbs that
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plague overcrowded juvenile courts are being impleted
around the United States. For example, there are than 40
juvenile drugcourts which have jurisdiction over the
burgeoning number of cases involving substance ealansi
trafficking. The aim is to place them in a custodiastitution.

Study Session Summary

In this Study Session, we examined five componaits
strategy on crime prevention and expanding option f
handling juvenile offenders. These include: (1)vprdion in

summary early childhood; (2) intervention for at-risk tegeayouths;
(3) graduated sanctions to hold juvenile offenders
accountable for crimes; (4) proper utilisation etehtion and
confinement, and (5) placement of serious juveoifenders
in adult courts.

Assessment

v

Y i 1. Briefly describe group treatment in correctionaatment
for juveniles.
2. What is psychotherapy? Briefly describe its functito

Assignment correct the juvenile to adjust to society.
3. Distinguish between aftercare and individual tresitn
technique
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Study Session 12

Prevention of Delinquency in

Teenage Years

Introduction

©

Like early childhood interventions, delinquency \@etion
programmes started in the teenage years also phy a
important role in an overall strategy to reduce epile
delinquency. This Study Session therefore, examinedive
main delinquency prevention approaches targetéekeangers
such as, mentoring, school-based programmes, ghirtg,
comprehensive community-based programmes, and - after
school programmes.

earning Outcomes

When you have studied this session, you shouldleeta:

12.1 describe at least, four delinquency prevention
approaches.

12.1 Prevention Approaches to Delinguency

The five main delinquency prevention approachesthie
teenage years are discussed below:

12.1.1 Mentoring

Mentoring programmes usually involve non-profesalon
volunteers spending time with young people at ridk
delinquency, dropping out of school, school faijuard other
social problems. Mentors behave in a supportiven-no
judgmental manner while acting as role models sM-ri
teenager (Howell, 1995; McCord, Spatz, and Crov2€i01).
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There are two mentoring programmes for many yearalli
parts of the United States: (1) Juvenile Mentofnggramme
(JUMP), and (2) Quantum Opportunities Programme@RO

Juvenile Mentoring Programme (JMP)

This programme has been supported by the OfficRieénile
Justice and Delinquency Prevention (OJJDP) for masars
in U.S. The programme relies on responsible andgadults
to volunteer their time as mentors to young peoph® are
exposed to some risk factors, including delinquedcgpping
out of school, and problems in school.

Mentors work one-on-one with young people. Although
research has shown that mentoring and other tyges o
delinquency prevention programmes offered in greefings,
particularly for high-risk youths, may end up cagsimore
harm than good. By offering these types of prograsnm
groups, young people who are more chronically imwedlin
delinquency may negatively affect those who aregmaily
involved in delinquency (Dishion, McCord, and Pauli999;
Siegel, Welsh, and Senna, 2003).

Quantum Opportunities Programme (QOP)

One of the most successful mentoring programmes in
preventing juvenile delinquency is the Quantum Qpputies
Programme (QOP). The main goal of the programme tovas
improve the life course opportunities of disadvgeth at-risk
youths during the high school years. The programanefor
four years, and was designed around the provisfothree
guantum opportunities:

1) Educational activities (peer tutoring, computerdshs
instruction).

2) Service activities (volunteering with community
projects).

3) Development activities (curricula focused on lifada
family skills, and college and career planning).

Incentives in the form of cash and college schbipsswere
offered to students for work carried out in thelsee¢ areas.
These incentives served to provide short term rabtn for
school completion and future academic and social
achievement. Staff also received cash incentivelsbamuses
for keeping youths involved in the programme (Hdl@99;
Siegel, Welsh, and Senna, 2003).
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12.1.2 School-based Programmes for Teens

There are two main types of these programmes:

1. Positive Action Through Holistic Education (PATHE)
and

2. Violence Prevention Curriculum for Adolescents
(VPCA).

Project PATHE

This is a comprehensive programme used in secondary
schools to reduce school disorder and aims to ingthe
school by increasing students’ bonds to the schoolgasing
their self-concept, and improving educational and
occupational attainments. These improvements wélph
reduce juvenile delinquency.

PATHE focuses on four elements: Strengthening stisde
commitment to school, providing successful school
experiences, encouraging attachment to the eduoedtio
community, and increasing participation in schodiiaties.

By increasing students’ sense of belonging andulisess, the
project seeks to promote a positive school expegen
(Gottfredson, 2001).

Violence Protection Curriculum for Adolescents

High school students in a number of locations acrthe
country in U.S. received this programme through lthea
education classes. The curriculum was designedotdive
main things in the following order:
a. Provide statistical information on adolescent vicke
and homicide.
b. Present anger as a normal, potentially constructive
emotion.
c. Create a need in the students for alternativesykdimg
by discussing the potential gains and losses from
fighting.
d. Have students analyse the precursors to a fight and
practice avoiding fights using role-play and videpe.

e. Create a classroom ethos that is non-violent aatl th
values violence prevention behaviour (Larson, 1994)

The curriculum was administered in 10 sessions.SEssIONS
were very interactive between the teacher and théeasts,
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relying on many different techniques, includingibstorming
and role-playing. Like many school-based delinqyenc
prevention programmes, the violence preventioni@uum
was concerned with reducing delinquency, specliical
fighting, in schools and in the larger community.n A
evaluation of the programme in four major urbanaare
showed that fighting had been significantly redueedong
the young people who attended the sessions comparad
control group that did not receive the curriculubargon,
1994; Siegel, Welsh, and Senna, 2003).

12.1.3 After-School Programmes

Three out of four mothers with school-age childrare
employed, and two-thirds of them work full time chese of
this, there is a growing need for after-school paogmes.
Today, after-school options include childcare cesttutoring
programmes at school, dance groups, basket baglliésa and
drop-in-clubs. Research shows that young childegyeg 5-9)
and those in the low-income neighbourhood gain rtigest
from after-school programmes, showing improvemenwork
habits, behaviour with peers and adults, and pedoce in
school. Young teens who attend after-school ass/chieve
higher grades in school and engage in less riskyaweur
(Executive summary, 1999; Siegel, Welsh, and Se20@3).

One of the most successful after-school programmnes
preventing delinquency (and substance abuse) \ddad by
Boys and Girls Clubs in America, which was founded
1902. Boys and Girls Clubs (BGC) provide programimesx
main areas:

I. Cultural enrichment

ii. Health and physical education
lii. Social recreation
Iv. Personal and educational development
v. Citizenship and leadership development
vi. Environmental education

The usual services of BGCs, which include readilagses,
sports, and homework assistance, were offered,efisas a
programme to prevent substance abuse, known as SMAR
moves (Self Management and Resistance Training)s Th
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programme targets the specific pressures that yqmaagple
face to try drugs and alcohol. It also provides cadion to
parents and the community at large to assist yqeaaple in
learning about the dangers of substance abusetetdgses
for resisting the pressures to use drugs and ald&uhinke,
Orlandi, and Cole, 1992).

Overall, after-school recreation represents a PEOYI
approach to preventing juvenile delinquency. It kgdbecause
it engages young people in productive, fun, andardimg
activities. For some young people, this is enowugkeep them
occupied and out of trouble. These programmes e a
successful in reducing delinquency because thetllimns
young people important messages about the downstles
drug use and gang membership.

12.1.4 Job Training

Having a job means having money to pay for nedessés
well as to spend on leisure activities. Job trarmnogrammes
improve the chances of obtaining jobs in the le@nomy
and thereby may reduce delinquency. The develomhent
stage of transition to work is difficult for manpyng people.
Coming from a disadvantaged background, having poor
results in school or perhaps dropping out of schewid
having some involvement in delinquency can all pose
difficulties in a steady, well-pay job in early dithood
(McCord, Spatz, and Crowell, 1999). Programmes tike
two described below are concerned not only withvigliag
young people employable skills, but also with hajpthem
overcome some of these immediate problems.

The two job training programmes include:
I. Job Corps, and
ii. YouthBuild U.S.A., all are in the United States.

Job Corps

This is the best known and largest job trainingh@ United
States, which was established in 1964 as the mgini
programme for disadvantaged, unemployed youths.s Thi
programme was established to reduce dependenceotal s
assistance and a reduction in delinquency whichlavoacur

as a result of empowering at-risk youth to achistable,
long-term employment opportunities (Schochet, Bardh
and Glazerman, 2000).
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Job Corps’ main goal is to improve the employapildf

participants by offering a comprehensive set otises that
largely includes vocational skills training, basiucation (the
ability to obtain graduate equivalent agrees), aedlth care.
Job Corps is provided to young people betweendles af 16
and 24 years. Most of the young people enrolledthia

programme are at high risk of substance abuseyqisdncy,
and social assistance dependency.

YouthBuild U.S.A

Another job training programme for disadvantaged,
unemployed youths is YouthBuild U.S.A started i@y a
group of young people in New York City. The focustioe
programme is on building or renovating affordabtaising,
and through this young people learn skills in catpeand
construction. YouthBuild also provides educatiosetvices —
for example, to achieve a high school certificatprepare for
more higher education — and promotes the developmien
leadership skills (Hernandez, 2001).

12.1.5 Comprehensive Community-Based
Programmes

Experimentation with comprehensive community-based
delinquency prevention programmes began as earlthas
1930s, with Shaw and Mckay's Chicago Area Projdtte
Mobilisation for Youth programme of the 1960s isoter
example of this type of initiative to prevent juven
delinquency. Neither of these programmes was fawnbde
overly successful in reducing delinquency, but fefnthese
types of programmes have been evaluated.

One contemporary example of a comprehensive conyauni
based delinquency prevention programme that has bee
evaluated is the Children At Risk (CAR) programm@AR
was set up to help improve the lives of young peatlhigh
risk for delinquency, gang involvement, substanoasa, and
other problem behaviours. It was delivered to gdanumber
of young people in the poor and high-crime neighthoads
of five cities across the country in U.S. It invel a wide
range of preventive measures, including case mamaggeand
family counselling, family skills training, tutorgy mentoring,
after-school activities, and community policing.fudy of all
five cities showed that one year after the progranended



SOwW307 Juvenile Delinquency

the young people who received the programme, cozdpiara
control group, were less likely to have committedlent
delinquent acts and to have used or sold drugserOth
beneficial results for those in programme includieds
association with delinquent peers, less peer pressitengage
in delinquency, and more positive peer support i@&lgar
Cavanagh, and Sridharan, 1999; Siegel, Welsh, amhe&
2003).

Study Session Summary

In this Study Session, we explored the five mailindeency
prevention approaches targeted at teenagers such as

mentoring, school-based programmes, job training;
Summary comprehensive community-based programmes, and- after
school programmes.

Assessment

1. Briefly described intervention programme whiaal$ with
all aspects of juvenile crime.

2. Write short notes on the following:

Assignment I. Aftercare in the juvenile justice system

ii. Alternative courts for juvenile justice

iii. Graduated sanction programmes for juveniles
Iv. Prevention in early childhood.

3. What are the characteristics of community-based
programmes in juvenile corrections?
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